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The study was carried out for the purpose of making descriptively review over play contents
of children aged five-six attending kindergarten. In line with this purpose, children’s plays
were examined in terms of the number of the persons in the play, the materials that they used
in their play, the types of roles they took, the problems that they faced and the kinds of play
in cognitive and social terms. This study, based on the case study design from qualitative
research methods, was conducted with 20 girls and 20 boys, and thus 40 kindergarten children
in total. Data was collected through unstructured observation and descriptive analysis was
used to analyze the data. As a result of the study, it was observed that the learning centers
widely used by girls and boys were the center of dramatic play and block center, and also the
most preferred toys were kitchen materials and baby dolls for girls while the most preferred
toys were cars and balls for boys. In dramatic plays, it was noted that the mother-child roles
in girls’ and drivers-police roles in boys’ were mostly chosen. Although it was seen partially
more in girls’ play, it has been observed that problems such as not to share toys, not sharing
roles, not choosing a play, and not ending play were experienced in boys’ and girls’ plays. It
was stated that the problems experienced in the plays were 30% -35% among girls and 20% -
25% among boys. It has been concluded that girls and boys play mostly group plays and
dramatic plays, and then constructin-building plays. It has emerged that relevant people and
institutions should have the knowledge and experience in bringing children together with play
processes including diversified play experiences with an egalitarian approach.
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Bu ¢alisma, anasinifina devam eden bes-alti yas grubu cocuklarin oyunlarinin igeriginin
betimsel olarak incelenmesi amaciyla yiritilmustir. Bu amag dogrultusunda, cocuklarin kag
kisilik oyunlar oynadiklari, oyunlarinda hangi materyalleri kullandiklari, ne tir rolleri
Ustlendikleri, yasadiklari sorunlar ile sosyal ve bilissel agidan ne tiir oyunlar oynadiklari
arastirilmistir. Nitel arastirma yontemlerinden durum galismasi desenindeki bu ¢alisma, 20'si
kiz ve 20’si erkek olmak Uzere anasinifina devam eden toplamda 40 g¢ocuk Uzerinde
yurutulmagstar. Calisma verileri, yapilandirlmamis goézlem yoluyla toplanmig ve verilerin
analizinde, betimsel analize basvurulmustur. Calisma sonucunda; kiz ve erkek cocuklarin
yaygin bir sekilde kullandigi 6grenme merkezlerinin dramatik oyun ve blok merkezi oldugu ve
ayrica kiz gocuklarinda mutfak malzemeleri ile bebeklerin, erkek ¢cocuklarinda ise arabalar ile
toplarin oyunlarda en fazla kullanilan malzemeler oldugu gérilmistir. Dramatik oyunlarda kiz
gocuklarinda anne-baba ile gocuk rollerinin ve erkek ¢ocuklarinda sofér ile polis rollerinin 6ne
ciktigi dikkat gekmistir. Kiz gocuklarin oyunlarinda kismen daha fazla olmakla birlikte, kiz ve
erkek gocuklarin oyunlarinda oyuncak paylasmama, roli paylasmama, oyun segememe,
oyunu bitirememe gibi sorunlarin yasandigi goézlenmistir. Oyunlarda yasanan sorunlarin
kizlarda %30-% 35 oraninda ve erkeklerde % 20-% 25 oraninda oldugu saptanmistir. Kiz ve
erkek ¢ocuklarin agirlikh olarak grup oyunlari ile dramatik oyunlari ve ardindan da yapi-ingsa
oyunlarini oynadiklari sonucuna ulagiimistir. Cocuklarin esitlikgi bir yaklagimla gesitlendirilmig
oyun deneyimlerini igeren oyun suregleri ile bulusturulmasi konusunda ilgili kisi ve kurumlarin
bilgi ve deneyim sahibi olmasi gerektigi ortaya ¢ikmistir.
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Introduction

Play comes to exist as a process that ensures the child to have fun and to exhibit the behaviors
imitating the real life. It is a motivated behavior and it occurs spontaneously as a result of the child's free
choices, which are some of the distinct characteristics of play. Play is also a period of time in which the
child participates actively (Rubin, Fein, and Vanderberg, 1983). The remark by Rousseau (2014) suggested
with the expression “Know the child and do not deprive him/her of the nature and play that he/she needs”
reveals that play is a very important need of the child. It is specified in the Declaration of the Rights of the
Child (with item 31) that the child should be granted the rights to rest, to recreate, to play, and to do
activities appropriate for their ages, and to participate in culture-art life freely, which guarantees the
rights of children at this point (United Nations International Children's Emergency Fund [UNICEF], 2014).
It is stated that children who find the opportunity to play with sufficient conditions are much better in
terms of academic achievement and features of discipline and behaviors (Elkind, 2008). In addition to
these, while play is a tool serving as a learning method, playtimes are included in the process as the cases
where the child gains experiences of learning (Bredekamp, and Copple, 1997; Kieff, and Casbergue, 2000).
Children have the chance to make a real evaluation between what they can and cannot do, and face with
their interests, wishes, and skills, during the process of play. Play is an activity that stimulates the senses
and emotions, and that ensures being in contact with persons, events, and objects. Through play, the child
discovers both himself/herself and the world outside him/her and enriches his/her experiences by means
of making comparisons. In this sense, the fact that play is a process of growth and development for
children leads it to act as a case that eliminates differences, and functions as a universal language of peace.
It is asserted that play contributes to individuals from the child to the adult in gaining insight, increasing
problem-solving skills, and maintaining emotional well-being intellectual success (Tugrul, 2018;
Whitebread, 2012). Children process their skills such as coming to an agreement against different ideas
and coping with potential unfavorable situations against any situations, which cannot be agreed by means
of reconciliation, in order to get along with each other, and gain the power to learn to behave decisively
and patiently during the process of play. Aksoy, and Baran (2014) emphasized the role of play on
development and learning, highlighting that play is a therapeutic tool, which provides brain development
and efficient learning, supports conceptual development, develops creativity, strengthens body, ensures
language development, teaches social roles and values, develops personality and social skills, and provides
the opportunity to know/assess the child. Play is explained as an activity in which the child participates
with an inner motivation, takes part with a free choice, gets involved in actively, and performs willingly
(Hughes, 2010). In fact, play is an activity maintained by the humankind since the beginning of existence.
Play starts with the life and continues in each period of the life by changing and developing. The
importance of play, which is the satisfying resource of different interests and requirements, has been
protected, since it is a need and requirement for the humankind (Tugrul, 2012). In parallel to this, the
importance given on the role of play in education and the function of play in the process of learning
increasingly goes on existing.

It is necessary to have knowledge and experience on the nature of play and on how it has been
developed, in order to contribute to the development of the child in the best way by means of play. In
this framework, preschool teachers should be able to prepare play activities appropriate for the ages and
development features of children, should make the materials suitable for these available in the
environment, and should promote children to play with their peers (Frost, Wortham, and Reifel, 2012).
Teachers should promote children to exhibit their own potentials and provide opportunities for children
to support their development in play-based learning environments. In this scope, teachers have the
responsibilities such as observing children systematically and taking the lead when necessary. Children’s
interest is one of the fundamental determinants of this process (Isenberg, and Quisenberry, 1988). After
all, learning is under the responsibility of the individual. Concentration, curiosity, and being keen are the
necessary steps for the realization of learning. Realization of learning based upon the interest and
requirement resources of the child ensures learning to be permanent and effective. In this direction,
children can exhibit a higher level of developmental performance and experience a more delightful
learning process in play-based processes. While play acts as an activity in which children consume energy
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for active participation, on the other hand, it can be a source of energy where they gather strength for
new tasks. Play both makes the child consume the accumulated energy and gains the power to store the
required energy, which makes it an activity that contributes to meeting an important physiological
requirement, as well. Accordingly, play is a process that contributes to the life of the child both biologically
and pedagogically. In this regard, play processes and play environments reflect the cases where an
understanding, in which child language is directly effective and the child is at the center, dominates
(Tugrul, 2012). It is inevitable that the fields of interest and individual tendencies of children reflect to the
play processes. Play processes of different types/structures may bring forward different skills and may
produce effects on learning processes in different manners. In this framework, it is possible that the
effects of different types of plays on the development and learning of children also vary. Classifications
for play development reveal the processes in the contexts of the plays, which should be reviewed.

Play phases from the past to the present are generally considered as cognitive play phases and social
play phases. The classification by Piaget and Smilansky prominent in the context of cognitive development
and the classification by Parten prominent in the context of social interaction are the guides to see the
play development phases. Piaget, asserting that play development is closely associated with mental
development, explains play development in three different stages. These stages are as follows:

e  Practical (Applied) play: This is the stage of play showing up in the sensorimotor period (0-2 years
old) accompanied by motor activities and repetitions. This is the stage of play, which continues
with the baby imitating its parents and repeating their movements, and which contributes to the
baby making discoveries on its own.

e Imitative (symbolic) play: This is the stage of play showing up in the preoperational period (2-7
years old) as dramatic and structural plays. In symbolic play, children pretend to be the other and
imitate the important individuals in their life. Here, they distinguish what they do while imitating,
and play “pretend”, discovering new things.

e Play with rules: Play with rules, requiring a further mental level (7-11 years old), is considered as
a stage of play observed in the concrete operational period. The rules of the real world are
followed in the play in this stage. Children learn to create and follow rules, fulfill them in plays,
and come to an agreement when needed, in the scope of play with rules (Hendrick, and
Weissman, 2006; Simith, Cowie, and Blades, 2003).

Smilansky added another stage of play into the cognitive development stage by Piaget and classified
cognitive development stages in four groups. These groups are as follows:

e Functional play: Although this type of play is predominant in the first two years of life, it is also
observed in the following periods. This type of play includes repetition, manipulation, and
imitation behaviors.

e Constructive play: At this stage of play starting at the age of two, the child creates something
other than the existing materials. The child uses play materials creatively and constructs
something out of them. Making shapes of dough and building a tower of blocks are among such
type of plays.

e Dramatic play: This type of play shows up as a tool in the imagination of the children aged three
to seven. In this scope, the child plays with an object substituting it for another thing or likening
it to someone. Dramatic role-plays are addressed in three different categories as family roles
(mother, father, sibling, relative, etc.), character roles (motions related to occupations,
Superman, Spiderman, etc.), and functional roles (driver, firefighter, passenger, etc.).

e Play with rules: It is specified as the play that starts in the period of seven-eight years old. It
comprises learning to play within rules and limits, while requiring the acts of coming to
agreement and according with the opinions of others, basing on rules (Henniger, 1999; Morrison,
1998; Schaffer, 2004).
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Parten’s play classification is encountered as a commonly accepted view. This classification mentions
about six stages that dominate between the ages of two and six.

e Irregular and aimless/unoccupied behavior: This stage is observed during the first two years of
life, in which the child is active, aimless, and behaves uninterestedly in others’ plays. The child
watches the events occurring around him/her and goes around the play field aimlessly.

e Spectator/onlooker behavior: The child plays distantly in social terms in this stage of play. The
child seems to be participant and even talks to those around him/her, but does not join in them
and spends most of his/her time watching the others’ play.

e Solitary play: At this stage, which is known mostly as the play of children aged two to three, the
child plays with toys in isolation. In this framework, the child does not make any attempt to be
close to his/her peers and plays on his/her own without establishing any relationship with his/her
friends in the playground.

e Parallel play: In this type of play, the child is close to his/her peers and sometimes sits near them,
but plays on his/her own. At this stage, the child plays independently from the other children,
and they do not have a common purpose with the children sharing the place.

e Associate play: At this stage of play, the child plays with and talks to others, but perhaps they do
not play with the same purpose. They are in a kind of communication in play and they play in a
group.

e Cooperative play: At this stage of play, which is at the highest level, the purpose, roles, and result
of the play are shared and evaluated among children. Children in the group have a specific
purpose and behave in the group consciousness (Henniger, 1999; Hendrick, and Weissman, 2006;
Parten, 1932).

Rubin, Watson, and Jambor (1978) combined Perten’s and Smilansky’s stages of play and asserted that
kindergarten children get involved more in solitary-functional and parallel-functional types of play and
get involved less in parallel-construction-building, parallel-dramatic, and group-dramatic types of plays,
compared to nursery children. In this framework, a classification is mentioned for the types of play in
cognitive terms as functional play, constructive-building play, dramatic play, and play with rules, and for
the types of play in social terms as solitary play, parallel play, and group play in social terms. It can be said
that all such classifications for play form a basis for the opinions on play and the importance of such
classifications still continues today. At this point, it should be addressed what kind of cognitive steps are
required and what social interaction processes are managed by the plays of children.

In this framework, the type of plays children get involved in, how they play them, with whom they play
them, and the type of materials they use in plays are serving as important hints about their developmental
features and individual tendencies. Play is important for determining the capacities of children, as well as,
it is especially required in the process of identification and evaluation. In this direction, in the context of
developmental features, play processes of preschool children in the play period have a remarkable place
in every field from growth to development, and from maturing to learning. There has been an increase in
descriptive and experimental studies addressing play in the recent years. There are some studies
conducted on preschool children and their teachers or parents, related to play both at national and
international level. The main studies in this scope have been the ones that evaluated the effect of play on
development fields/different skills (For example; Akinbay, 2014; Ashiabi, 2007; Foulkes et. al., 2017;
Gmitrova, and Gmitrov, 2003; Giichan Ozgiil, 2017; Kalaycioglu, 2014; Katlav, 2014; Levine, and
Ducharme, 2012; Navratilova, and Puhrova, 2017; O’Dwyer, Fairclough, Knowles, and Stratton, 2012;
Palma, Pereira, and Valentini, 2014; Pyle, and Bigelow, 2015; Rodgers, 2012; Sawyer, 2017; Sekino, 2006;
Ulutas, 2011). In this scope, studies addressing the impact of play-based education have also been in the
forefront (e.g. Akkus Sevigen, 2013; Aksoy, 2014; Demir, 2016; Gazezoglu, 2007; Kochanska, and Kim,
2013; Nicolopoulou et. al., 2015; Sezgin, 2016; Stagnitti et. al., 2016; Stebler et. al., 2013; Tirkoglu, 2016).
In these studies, it is emphasized that play and play-based education are contributive, and it is seen that
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processes related to play are effective on the contribution provided by play. In this scope, there are studies
fundamentally evaluating the opinions on play (Adak Ozdemir, and Ramazan, 2014; Einarsdottir, 2005;
Erbay, and Saltali, 2012; Howard, 2002; Kogyigit, and Basara Baydilek, 2015; Lynch, 2015; Navratilova, and
Puhrova, 2017; Ramazan, Adak Ozdemir, and Ozdemir Beceren, 2012; Tugrul, Metin Aslan, Ertiirk, and
Ozen Altinkaynak, 2014; Wong, Wang, and Cheng, 2011). In this framework, there are studies highlighting
certain factors affecting play and toy preferences of preschool children (Aksoy, and Baran, 2017; Aydilek
Ciftci, and Ozgiin, 2011; Boe, 2014; Todd et. al., 2017; Yagan Giider, and Alabay, 2016; Yildiz, and Kayil,
2014), however, it is remarkable that studies addressing materials/toys used by children and their play
preferences during playtimes as the cases that reveal how playtimes are conducted are in much limited
number (Baggceli Kahraman, and Basal, 2011; Gold et. al., 2015; Ozdemir, 2014a). While it is accepted that
play has an important role in the life of the child, it is an inevitable fact that the implications related to
play are under the effect of the play processes involved in by the child.

It is necessary to evaluate the play processes of preschool children in a multidimensional manner for
taking contributive steps related to play. It is important to identify the materials used, the number of
people who participate, and the roles in the plays of children, in order to evaluate the content of the plays
of children in a holistic manner. According to the finding by Ramazan, Adak Ozdemir, and Ozdemir Beceren
(2012), while children participate in play processes at school more than they do at home; the teacher also
takes part in the process with certain roles in the plays at school, as specified by Peterson, Portier, and
Murray (2017). In addition to these, it was deemed worth researching the contents of the plays of children
attending kindergartens, as they are among the institutions where preschool education services are
widely provided. In this framework, the problem sentence of the study was comprised of the question
“How are the contents of the plays of children aged five-six attending kindergarten?”. It will also be an
effective step to utilize observation, which is a technique that ensures revealing multi-states, while
evaluating the contents of plays in the study. It is expected that a study to be conducted on performing a
multidimensional analysis related to the content of the plays of preschool children who are in play-period
be a resource for the efforts relevant to specifying the play trends of children and determining the needs
within this scope, and besides, arranging play environments and enriching play processes.

Purpose

The general purpose of this study is to perform descriptive review over play contents of children aged
five-six attending kindergarten. In line with this general purpose, questions for the following answers were
sought.

1. How many people take part in plays of children aged five-six attending kindergarten?

2.  Which learning centers do the children aged five-six attending kindergarten use in their plays?
3.  Which materials do the children aged five-six attending kindergarten use in their plays?

4. What kind of roles do the children aged five-six attending kindergarten take in their plays?
5

What is the case of having problems in the plays of children aged five-six attending kindergarten,
and what are the problems they face?

6. What kind of plays do the children aged five-six attending kindergarten get involved in cognitive
terms?

7. What kind of plays do the children aged five-six attending kindergarten get involved in social
terms?

Method
Research Design

This study is designed in qualitative research method. Qualitative research is the type of research in
which the qualitative data collection methods such as observation, interview, and document analysis are
used, and a qualitative process is followed in order to reveal events and perceptions in a realistic and
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holistic manner in the natural environment. Case study design, which is a qualitative research method,
was used in the study. Case study is an approach used quite widely in qualitative researches. Results
related to a specific case are revealed in case study. Researching one or more cases deeply is the basic
characteristic of qualitative case study. In other words, the environments, individuals, events, or
processes related to a case are researched with a holistic approach and their effects on the relevant case
are evaluated in qualitative case study. Case studies can be conducted in different forms such as single
case study and multiple case study (Yildirim, and Simsek, 2008). In this scope, it was ensured to create
multiple data sources upon two different observations by the researcher for each child in the study.

Study Group

The study group consisted of one girl and one boy attending half-time kindergartens, chosen according
to criterion sampling method, from each preschool education serving under 20 different official primary
schools reached on the basis of randomized sampling method, among the preschool education
institutions under Ministry of National Education, in the center of the province of Tokat, Turkey.

The choosing criteria in this scope was comprised of choosing one girl and one boy from each of the
kindergartens, on the condition that they participated in plays in the playtime when starting the day in
each of the kindergartens that contained similar learning centers (such as art center, music center,
dramatic play center, block center, and science center), in other words, on the condition that they were
among the children who were involved in plays. In this scope, the study was conducted on 40 children in
total, 20 of which being girls and 20 of which being boys, who were chosen among the children aged five-
six attending preschool education in 20 different kindergartens in the center of the province of Tokat,
Turkey.

Data Collection

In this study, which is in qualitative research design, observation was used as the data collection
method. As stated by Bailey (1982), it is possible to refer to the observation method for obtaining detailed,
comprehensive, and extended cases related to any behavior occurring in any environment. It is possible
for a researcher to use observation as a data collection method in a social or institutional environment as
approved by the researcher. This study, conducted for the purpose of analyzing descriptively the contents
of the plays of children attending preschool, was based on the principle of observing the children in the
environment where they receive preschool education, in a natural and unstructured manner. In the
present study, the researcher got involved in the playtime as an external observer, and did not intervene
with/participate in the process under any circumstances. Observation allows the researcher to observe
the behaviors directly, as well as provides the opportunity to perform a detailed analysis related to the
subject matter and to evaluate the subject in all dimensions. The most important advantage of using
observation to collect the study data here is that, it allows observing the play behaviors of children in their
natural environment, as well as it is possible to reach to the results that will represent the reality more
closely and to reach to highly valid results by means of the information obtained in this way (Yildirim, and
Simsek, 2008).

In this framework, the researcher conducted the first observation on a day determined between 15
October 2018 and 19 April 2019, and the second observation within the following two weeks, for the
children in each of the study groups, in order to collect data. Each of the observations conducted by the
researcher was carried out in classes that deliver half-time education (morning or afternoon education)
on the days for which permissions were received from the Tokat Provincial Directorate of National
Education (Mondays and Fridays of the week). In this study, the purpose of the researcher was to ensure
observation on children with different sexes, and multiple observation on the children of the same sex,
while conducting two each observations in total at different times for the girls and boys in the study group.
In this scope, the study data was collected in line with two separate unstructured observations conducted
on the same day for both the girls and the boys included in the study group. During the observations
conducted by the researcher, the cases related to the plays of the children were put in writing by the
researcher by taking notes during the observations, and they were used as data source while reporting
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the study data. The data obtained from the observations in this framework was included in the study
findings, basing on the plays that were involved in by the children at the most, during the time of
observation. The data obtained from the study is limited to two-each-time observations conducted by the
researcher on the study group that consisted of boys and girls.

Analysis of Data

Descriptive analysis was used to analyze the data obtained in the case study design, based on the
purpose of the study. Data can be organized according to the predefined themes or according to the
questions used during observations/interviews in descriptive analysis. In this scope, the data in this study
was organized according to the themes suggested by the questions in the sub-purposes of the research.
Direct citations were frequently included in order to reveal the cases of the individuals observed in the
descriptive analysis dramatically. The findings obtained were revealed upon being organized and
interpreted, which is the crucial aspect of descriptive analysis (Yildirim, and Simsek, 2008). In this
framework, the data obtained in the study was primarily described in a systematic and clear manner and
then revealing of the results in the light of the explanation, interpretation, and cause-effect relationships
of the descriptions was emphasized. In this direction, the following four stages were followed for the
descriptive analysis of the study data.

1) Forming a frame for descriptive analysis: In the study, a frame was formed for data analysis,
based on the prominent factors in the observations related to the contents of the plays involved in by the
preschool children. At this stage, the contents of the plays involved in by the children were evaluated. In
this sense, it is possible to prevent any data loss by having a previously organized conceptual frame. The
questions contained in the purpose of study were considered while deciding the themes under which the
data would be organized. In this scope, it was decided that it would be appropriate to evaluate the
contents of the plays that were conducted by each of the children in preschool environment, in cognitive
terms and in social terms. The types/kinds of the plays existing in the literature were reviewed to reveal
the types of the plays involved in by children based on the contents of their plays, in cognitive and social
terms. In this scope, different play classifications available were analyzed according to their structure,
types, and purpose of use (Hendrick, and Weissman, 2006; Henniger, 1999; Morrison, 1998; Parten, 1932,
Rubin, Watson, and Jambor, 1978; Schaffer, 2004; Smith, Cowie, and Blades, 2003). Based on this, it was
decided to create themes as functional, construction-building, dramatic plays, and play with rules for the
contents of the plays in cognitive terms, and as solitary play, parallel play, and group play for the contents
of the plays in social terms. Each of the children included in the scope of the study was given a codename
basing on their sexes (G1, G2 ... G20 for girls and B1, B2 ... B20 for boys), and these codenames were used
to tabulate the data. It was aimed to keep the names of the children confidential by using codenames. It
was deemed appropriate to report the study data in separate tables as the findings of the first and second
observations for girls (G) and boys (B).

2) Processing data based on thematic frame: At this stage, the data was combined logically and
meaningfully for identification. In this framework, organization of the data was ensured, which was
determined to be included in the analysis within the scope of the study, among the data obtained as a
result of the observations. The data obtained from the observations conducted in relation to the girls and
the boys within the scope of the study was tabulated under the following titles: the number of the persons
in the play, the center and the materials used in the play, the roles taken in the play, and the problems
occurring in the play. Based on the information at this point, the researcher evaluated the types of the
children’s play separately in cognitive (functional / construction — building / dramatic / with rules) and
social (solitary / parallel / group) terms and added them to the tables. At this stage, the observation data
to be suggested with direct examples among the study results was also revealed. Considering the
examples related to processing of the data obtained based on the observations conducted by the
researcher, it was seen in the first observation that B7 started the play by arraying the animal models in
front of the window together with his friends, then the group of six children touched the animal model
that corresponded to him/her and tried to pose like the animal and imitate its voice standing in front of
it, and then the child who was in turn tried to transform into the determined animal and continued the
play. Here, it is suggested that B7 was involved in a play for five or more persons, was involved in a
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dramatic play in cognitive terms since the plays contained imitative processes, and took the role of animal,
and was involved in a group play in social terms. It was seen in the first observation that B10 performed
swimming motions and fluttered his arms in the ball pool as if he had been swimming in the sea, while
behaving as if his friends had not been there, and he did not joined in their play. According to this, it was
evaluated that B10 was involved in a dramatic play and acted out as a swimmer, and was involved in a
solitary play in social terms as he played alone in the ball pool. It was also observed that B11 was at the
art center with two of his friends, but while his two friends were telling a story by creating something out
of sticks, B11 continued his drawing quietly and made imaginary drawings on his own drawing page,
although he shared the space with them. Later on in this observation, it was seen that he put his drawing
up and transfered to dramatic play through a parallel play friendship saying, “I have become a painter; |
will open an exhibition when | draw more”. As another example, it was detected G8 played with number
cubes and hula-hoop together with two of her friends in the second observation. Here, it was seen that
they performed a play according to a rule requiring each of them to throw the number cube to the ground
in turn and try to pass the hula-hoop from their heads to feet without dropping it as many times as the
number written on the cube, obtained the right to throw the number cube, (on the condition that the
same number was not hit in a sequence, and if someone hit the same number in a sequence, she/he
would wait for his/her next turn) and then tried to pass through the hoop as many times as the number
on the cube. It was detected that a play conducted in this way was a play with rule involved in a group. It
was seen that B11 placed cars on the traffic carpet he laid on the floor and acted out as a traffic police
who tried to maintain the order with expressions such as “Stop, attention, go!”. It was observed that he
moved the cars himself and then took the place of the traffic police and gave instructions to the cars for
moving according to the rules. In this sense, it was considered that he exhibited a solitary play since he
was not in any interaction with anyone else, and a dramatic play since there was the case of role
taking/role-playing (pretending) in the play.

3) Identification of findings: At this stage, the contents of the plays involved in by each of the girls
and boys (the number of persons in plays, the learning centers and materials they used in their plays, the
roles they took in their plays, the problems occurring in their plays if any, and types of plays in cognitive
and social terms included in this direction) were identified, and the findings obtained from the results of
observations were supported by means of examples where necessary. For the purpose of ensuring the
results related to the play processes of the children to be easy to understand, the cases related to each
other were discussed together and attention was paid to reveal the contents of the plays involved in by
the children understandably.

4) Interpretation of findings: The frequency (f) values in the context of the number of persons in
plays, the learning centers and materials they used in their plays, the roles they took in their plays, the
problems occurring in their plays if any, and types of plays in cognitive and social terms included in this
direction in the plays of the children in the study group were explained. It was tried to explain the cause-
effect relationships of the findings obtained in this framework, and the results obtained from the study in
the light of the relevant literature studies were discussed. The remarks of the researcher were also
included in the process of associating and interpreting the findings that were suggested descriptively, and
certain implications were made in this framework.

Findings

In this section, the findings obtained from the first and second observations conducted by the
researcher in line with the purpose of the study are shown in tables. Table 1 and Table 2 show the findings
related to the play processes of the girls, while Table 3 and Table 4 show the play processes of the boys.
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The Distributions Related to the Contents of the Plays Involved in by the Girls in the First Observation

Th ber of Th terials The rol Th bl
Observed ‘e numbero The center € materials € ro.es € prf) ems Cognitive type Social type
child children used in pla used taken in occurring of pla of pla
in play play in play play in play play play
Not shari
G1 Four persons Art center Doll Mother to(i/ss aring Dramatic Group play
G2 Four persons Dramatic Kitchen tools, Elder Sister N/A Dramatic Group play
play center Doll
D ti
G3 One person ramatic Kitchen tools ~ Mother N/A Dramatic Solitary
play center
Lego blocks, .
Construction-
G4 Five and more Block center ball, - N/A o.ns.ruc on Group play
. building
dominoes
D i . .
G5 One person ramatic Kitchen tools  Mother N/A Dramatic Solitary
play center
D -
G6 Two persons ramatic Kitchen tools  Girl N/A Dramatic Group play
play center
Kitchen
D i Mother-
G7 Four persons ramatic tools, Doll, other N/A Dramatic Group play
play center Father
costume
D i . N hari .
G8 Four persons ramatic White board Teacher otsharing Dramatic Group play
play center roles
Dramatic Construction- .
G9 One person play center Play dough - N/A building Solitary
Dramatic Kitchen
G10 Two persons tools, Doll, Hairdresser N/A Dramatic Group play
play center
comb
Spaces out White board,
G11 Five and more P steering Driver N/A Dramatic Group play
of centers
wheel
Puzzle
Dramatic board Inability to .
12 Th ! P k D |
G ree persons play center Lego blocks, astry coo choose play ramatic Group play
Kitchen tools
Spaces out Katamino Disruptin
G13 Three persons P (mind play) Burglar pting Dramatic Group play
of centers A play
materials
D -
G14 One person ramatic Play dough Cook N/A Dramatic Solitary
play center
Dramatic . .
G15 Four persons play center Play dough Patient N/A Dramatic Group play
G16 One person Block center Lego blocks - N/A Co.nsFructlon— Solitary
building
Dramatic Kitchen Noise/ .
G17 Three persons play center tools, Doll Guest Shouting Dramatic Group play
Dramatic Kitchen Not sharing .
618 Two persons play center tools, Doll Mother toys Dramatic Parallel play
D -
G19 Five and more ramatic Kitchen tools  Mother N/A Dramatic Group play
play center
Construction-
G20 One person Block center Lego blocks - N/A onstruction Solitary

building

Considering the plays of the girls, who were involved in the first observation shown in Table 1, in terms
of the number of children joining in the play, it was seen that the children were involved in plays for one
at the most (f=6), followed by plays for four (f=5), while it was revealed that there were children who were
involved in plays for two (f=3) and for five and more (f=3) at a similar rate. It was found in the first
observation that the girls used most usually the dramatic play centers (f=14), followed by block centers
(f=3), at a lower rate, though; while one of the children used the art center, a minority of the children
(f=2) used the in-class spaces out of the learning centers in the education environment. It was also found
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that while the materials used by the girls included highly kitchen tools (f=9) and dolls (f=6), and partly lego
blocks (f=4), it was also seen that they used different materials such as dominoes, whiteboards, steering
wheels, and puzzle boards.

When the contents of the plays involved in by the children were evaluated in cognitive terms, it was
detected that the children were involved mostly in dramatic plays (f=16), and construction-building play
(f=4) at a quite lower rate. In this scope, it was seen that the children took the mother role (f=6) at the
most, and in addition to this, they took the roles of father and elder sister, and as well as acted out the
roles such as child, teacher, hairdresser, driver, pastry cook, burglar, cook, patient, and guest, in the
dramatic plays they got involved in (among 16 plays). The contents of the plays in social terms represent
that the girls got involved mostly in group plays (f=13) while getting involved in solitary play (f=6) at a
much minor rate, and in parallel play (f=1) rarely.

Analyzing the examples from the first observations within the scope of the study, it was seen that G12
built a cake by putting lego blocks on a board together with two friends of her (That day was Teachers’
Day and the parents brought a cake to the classroom for the teacher; and everybody ate the cake in the
classroom while starting the day). While it is possible that the children were affected by what had just
happened, it was observed that they pretended to cut the cakes, which they built out of lego blocks, by
means of knife and put them on the plates, and distributed them to the places where chairs were located
(A separate problem of role sharing occurred with a girl who wanted to join in a group but did not want
to make cake). The observations here prove that the processes in the plays of the children come out as a
rehearsal of the daily life. It was observed in the first observation that G13 was involved in a cops and
robbers play with two boys. It was observed that one of the children who tried to steal the katamino play
materials and G13, who was a police, walked around many parts in the classroom during the play, and
G13 distributed roles saying, “You will run when | say ‘run’ and stop when | say ‘stop’” to her friend.

The findings of the study also showed that there were some problems (at the rate of 30% with f=6 in
total) in the plays of the girls in the first observation. The problem of not sharing toys (f=2) was seen to
be partially higher, while it was also detected that there were problems such as not sharing roles, inability
to choose plays, disrupting the play, and noise/shouting, in the plays of the girls in the first observation.
As one of the examples in the first observation, it was observed that G1 handled the doll in the art center
and determined her role saying, “I will be the mother”, and another child wanted the doll, which was the
only doll in the classroom, saying, “I will take the doll.” It means there was the problem of not sharing the
toy. It was observed that the problem was resolved when the teacher gave them guidance saying, “First,
one of you will play with it and then the other will take it”. While it was also seen that G8 decided to get
involved in pretend teacher play with her friends, it was remarked that they could not come to an
agreement who would be the teacher and who would be the student, which means there was a problem
in role sharing. It was seen that G8 told she wanted to be the teacher, as if desiring to take the leadership
role and they accepted her to be the teacher in this play upon the intervention of the teacher. Further, in
the first observation, it was seen that when G12 told her friend to carry the cakes as they were having
pretend pastry cook play, her friend started to cry saying “Why would | carry the cake? | want to play
pretend doctor play”, which means there was an argument on choosing play, and it was then seen that
when the teacher said, “Friends should play with each other nicely, don’t cry”, she answered as “But
teacher, we always play what they want”. It was then seen that the problem was resolved when the
teacher gave them guidance saying, “Firstly, let’s hug and apologize each other, then | will toss a coin. You
can first play what comes first, and then the other one.” The results of the second observation that was
conducted to obtain multiple data on such cases are given in Table 2.

1229



Pinar AKSOY - Gukurova Universitesi Egitim Fakiiltesi Dergisi, 48(2), 2019, 1220-1268

Table 2.
The Distributions Related to the Contents of the Plays Involved in by the Girls in the Second Observation

The number The roles The
Observed . The center The materials problems Cognitive type Social type
. of children . N taken .
child . used in play used in play . occurring of play of play
in play in play .
in play
G1 Two persons Block center Play dough - N/A Co.nst.:ructlon- Group play
building
G2 Five and Dramatic Kitchen tools, Child N/A Dramatic Group play
more play center Doll
. Kitchen tools, .
G3 Two persons DE”;Z::H Doll, Child :‘:t sharing Dramatic Group play
play Teddy bear Y
G4 Two persons Block center fo\%‘;l;gsh/ - N/A Ez:;:;:won- Parallel play
G5 Three persons Dramatic Kitchen tools, Child Not sharing Dramatic Group play
play center Doll roles
Kitchen tools . Not ending .
T Block " Neigh D |
G6 WO persons ock center Lego blocks eighbor play ramatic Group play
Five and Construction-
G7 more Block center Lego blocks - N/A building Group play
G8 Three persons  Block center Hula hoop, - N/A Play with rules  Group pla
P number cube v ppiay
G9 One person Dramatic Dolls Mother N/A Dramatic Solitary
play center
Dramatic Lego blocks,
G10 Four persons Dolls, Mother N/A Dramatic Group play
play center
Teddy bear
Wooden . .
G11 Two persons Block center blocks, - Not sharing Co.nsFructlon- Group play
toy building
toy barrow
. Lego blocks,
Five and .
G12 more Block center Puzzle board, Doctor N/A Dramatic Group play
Stethoscope
Spaces out Crayons, s .
1 Th | N/A D |
G13 ree persons of centers papers Sibling / ramatic Group play
D i N hari
G14 Three persons ramatic Doll Mother otsharing Dramatic Group play
play center toy
Rope
G15 Three persons Dramatic (instead of Doctor N/A Dramatic Group play
play center stethoscope),
Play dough
Construction- .
Gl6 One person Block center Wheels - N/A building Solitary
G17 Three persons  Block center Play dough - ::r;maotglstyptIZy Ezir;;:rr\:ctlon— Parallel play
D ! . )
G18 Two persons ramatic Kitchen tools, Mother Not sharing Dramatic Group play
play center Doll toys
G19 One person Art center Crayons, Painter N/A Dramatic Solitary
papers
Dramatic Kitchen tools,
G20 Two persons Dolls, Mother N/A Dramatic Group play
play center
Lego blocks

Referring to the number of persons involved in the plays in the second observation shown in Table 2,
it was found that the plays performed among two persons (f=7) and three persons (f=6) were high in
frequency, followed by the plays for one (f=3) and plays for five and more (f=3), while the plays for four
(f=1) were in minority. Considering the centers used in the plays, it was found that prominently dramatic
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play center (f=9), at a lower rate compared to the first observation, and then block center (f=9), at a higher
rate compared to the first observation, were used, and besides, one each child got involved in plays using
art center and the spaces out of the learning centers. Similar to the first observation, it was seen that
different materials were involved such as dolls (f=8), kitchen tools (f=6) and lego blocks (f=5) being
remarkable; and also play dough (f=2), teddy bear (f=2), dominoes, hula hoop, number cube, wooden
blocks, toy barrow, puzzle board, stethoscope, crayons-papers, and rope, among the play materials used.

It was seen that the children were involved in dramatic play (f=13) prominently in cognitive terms and
compared to the first observation, they were involved in construction-building plays (f=6) at a higher rate,
while it was detected that one of the children was involved in play with rules in a group. It was also seen
that the child role was the most used role (in 3 plays out of 14) among the roles taken in the dramatic
plays and the children took the roles of mother, doctor, sibling, animal, and neighbor besides it. The study
findings related to the second observation revealed that the most frequent problem in the plays of the
girls was about toy sharing (f=4), as it was in the first observation, and it is also remarkable that they had
difficulties in ending the play and in sharing the roles, as they could not accept that the play ended. It was
detected during the second observation that the problems occurring in the plays of the girls (at the rate
of 35% with f=7 in total) were at least as considerable as the ones in the first observation. For example; it
was seen in the second observation in which G5 was involved that more than one child wanted to take
the child role in the play, and G5 said, “l will be the child” against the problem of not sharing roles that
aroused based on it, and distributed the roles of mother-father-sibling to her friends, then the play
continued in this way. In addition to these, it was observed that while G6 continued building a tower out
of lego blocks, she objected to the teacher when the teacher turned the sandglass upside down and told
the children that they had to organize the toys up, and she had a problem in ending/finishing the play,
behaving involuntary to demolish her tower. It was seen that once the teacher announced that they would
proceed to the activity, she started to put back the lego blocks in her tower part by part. Similarly, it was
observed that G11 did not want to share with her friends the wooden blocks, which she would use in the
play designed by her, which is an example for the problem occurring in relation to toy sharing. Addressing
the contents of the plays in social terms, it was detected that the girls were involved mostly in group plays
(f=15), and partly solitary (f=3) and parallel plays (f=2), similar to the findings obtained in the first
observation.

In parallel to the examples of G12 and E12 in the first observation, it was observed in the second
observation that while G17 was involved in construction-building play with two boys using play dough,
sitting in the same environment (accompanied by parallel play), G17 built a cake out of play dough, while
the other two boys built car. It was seen that G13, who had an example in the findings of the first
observation, took the elder sister role while playing with the two girls. It was also seen that she distributed
the roles of her friends telling one of the children “You will be the mother” and the other one “You will be
the sister.” Then, it was seen that she said, “Prepare, we will go to the school” to her sister and walked in
the classroom together, started to draw picture on the table when they arrived at the school, and then
ended the process saying, “Our mother is about to come, let’s tidy our stuff up.” At this point, it was
remarkably revealed that G13 was involved in dramatic play in the first and second observations similarly,
however, she designed mother-elder sister roles while playing with the girl(s), as seen in the first
observation, and designed cops and robbers roles while playing with the boy(s)l as seen in the second
observation. Accordingly, it was found that while determining the trends in the plays basing on the sex of
the child, the contents of the plays were shaped depending on the peer groups.
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The Distributions Related to the Contents of the Plays Involved in by the Boys in the First Observation

Observed The rfumber The center The materials The roles The prf)blems Cognitive type Social type of
child ofchildren @ edinplay usedinplay k" oceurring of pla la
in play play play in play in play play play
Th Not shari
B1 ree Block center  Car Driver ot sharing Dramatic Parallel play
persons roles
Three . Construction-
B2 persons Tables Jigsaw - N/A building Group play
Blocks, Construction- .
B3 One person Block center Balls - N/A building Solitary
Blocks, Construction- .
B4 One person Block center Play dough N/A building Solitary
B5 Four persons Block center Leg‘o blocks, Police Crashing into Dramatic Group play
police car each other
Three Lego blocks Construction-
B Block ! N/A |
6 persons ock center Cubes / building Group play
B7 Five and Block center Animal Animal N/A Dramatic Group play
more models
Wooden " Not letting .
B T Block Mach D |
8 WO persons ock center blocks, Train achinist into play ramatic Group play
Five and Bowling pins, ‘
B9 Block center  Lego blocks, - N/A Play with rules  Group play
more
Top
B10 One person Ball pool Balls Swimmer N/A Dramatic Solitary
Three Crayons, . .
B11 . P N/A D Parallel pl
persons Art center papers, Sticks ainter / ramatic arallel play
B12 Five and Block center Lego blocks, Driver N/A Dramatic Group pla
more Car, Truck pplay
Dramatic . . .
B13 Two persons play center Toy gun Police Dropping Dramatic Group play
Five and Construction-
B14 more Block center  Lego blocks - N/A building Group play
Construction-
B15 Four persons Block center  Blocks - N/A building Group play
Spaces out Toy cash . . .
B16 One person . Cashier N/A Dramatic Solitary
of centers register
Three Wooden
B17 Block center  blocks, Driver N/A Dramatic Group play
persons
Cars
Animal Taking toy
B18 Four persons Block center  models, Lego Engineer without Dramatic Group play
blocks, Car permission
Five and Jigsaws, Construction-
B19 more Block center Lego blocks N/A building Group play
D ) .
B20 One person ramatic Animal Shelter N/A Dramatic Solitary
play center models guard

According to the findings in Table 3 related to the play processes in the first observation, it was
detected that boys were mostly involved in plays for one (f=5), for three (f=5) or five and more (f=5) at
similar rates, while they were involved in plays for four (f=3) and for two (f=2) at a lower rate. It was
detected that boys used block center at a very high rate (f=14), dramatic play center at a lower rate (f=2),
and art center and ball pool rarely (f=1). While the materials used mostly by the boys in their plays were
blocks/wooden blocks (f=5), lego blocks (f=5), and balls (f=2), it was also determined that the materials
used in this scope included bowling pins, crayons, cars/police cars/trucks, toy gun, toy market cash, animal
models, and jigsaw. It was seen in the study that among the plays involved in by the boys, the most
frequent one was dramatic play (f=12), followed by construction-building play (f=7), and then play with
rules (f=1) at a much limited rate. As for the roles they took during the dramatic plays (among 12 plays),
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the most preferred role was driver (f=3); it was also found that boys took various roles representing
different characteristics such as police, animal, machinist, swimmer, painter, cashier, engineer, shelter
guard. Evaluating the contents of the plays involved in by the boys in social terms, it was revealed that
they were involved in group plays at a very high rate (f=13), solitary plays at a remarkable rate (f=6), and
one boy involved in parallel play.

It is also remarkable to detect that it was possible to encounter problems in the plays of the boys in
the first observation findings of the study. In this scope, it was detected that there were the problems of
not sharing roles, crashing into each other, not letting someone in the play, causing to fall, and taking the
toy of a friend without permission (at the rate of 25% with f=5 in total). Considering the examples related
to such cases, it was observed that while B5 was playing pretend police play with his friend, police cars
crashed into each other, and they had an argument related to the crashing incident in the play with
expressions such as “You have cut me off”, “No, you crashed into me.” It was detected that they ended
their play after this incident. It was seen that B8 was involved in train-driving play with his friends and did
not want to let a child into the play when he wanted to join in, and B8 directed the movements in the
group, telling everyone what to do and how to do, with a leading approach.

It was also concluded that the sex of the children had an effect on the roles taken in the same play
design in the different observations conducted within the scope of the study. For example, G5 took the
role of mother using kitchen tools (toy plate, pan, cup, kitchen cupboards, forks-spoons, plastic model
corn, carrot, eggplant, apple, teapot, dish basket, pot). It was observed that she made a cake using the
kitchen tools, sliced it and put the slices on the plates as if serving them, and then made a statement as
“My meals are very delicious”, and then took the materials (plate, glass, fork, spoon) from the dish basket,
washed them in model sink and put them into the cupboards. Later on, it was seen that she made a
doorbell ring voice with her mouth and experienced having guests at home. It was observed that she
welcomed her guests and fed the dog as its owner in front of the house. Again, it was seen that G5 was in
the role of child in the second observation, and she told a girl next to her “Mommy, I’'m going to the
school, let’s put something in my lunchbox”, and then they made a toast, put fruit juice and several toy
fruits into the lunchbox. After a while, it was observed that a boy was included in their play and composed
a train saying “l am the father, let me take you to the school with the car”, then while the boy was driving
the car, the others stood behind him, and after taking some tours in the classroom, the boy left them and
turned back in the car, since they arrived at the destination, the school; then the play was ended when
the other girl sent G5, who was in the role of her daughter, off to school and she went to market. As seen
here, it was detected that a diversification occurred in the design of the play once a boy was included in
the design of the play conducted by the girl. Another example in the first observation supports this case,
as well. It was seen in the first observation that G12 played with lego blocks together with two of her
friends, and they involved in a dramatic play taking the lego blocks all together and placing them onto the
puzzle board in the dramatic play center together with playing house materials. On the other hand, it was
seen that B12 played with lego blocks in a group consisting of five friends, but loaded the lego blocks on
a truck, carried them to a certain point of the classroom, and unloaded them at that point; another group
carried them again; and several children started to build a construction out of the lego blocks that were
unloaded. Thus, it was seen that G12 and B12 were involved in dramatic play with lego blocks, as a similar

type of play.
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The Distributions Related to the Contents of the Plays Involved in by the Boys in the Second Observation

The
Th b
Observed of ih':ll:;:ener The center The materials  The roles problems Cognitive type Social type
child . used in play used in play taken in play occurring of play of play
in play .
in play
Bl One person Block center Blocks - N/A Co.nst.:ructlon- Solitary
building
Construction-
B2 Four persons Tables Lego blocks - N/A o Group play
building
Blocks, Construction- .
B3 One person Block center - N/A o Solitary
Balls building
Blocks, Construction- .
B4 One person Block center > - N/A e Solitary
Dominoes building
Red city Construction-
B5 Four persons  Block center (Wooden - N/A . Group play
building
Blocks)
Five and i i ili
B6 Block center Bowling pins, Inability to Play with rules  Group play
more Ball end play
B7 Two persons Block center Lego blocks, Digger N/A Dramatic Group pla
P Truck operator p play
Wooden blocks, Construction-
B8 Two persons Block center Train N/A building Group play
Bowling pins,
B9 Four persons Block center Lego blocks, - N/A Play with rules  Group play
Top
B10 One person Block center Jenga Blocks - N/A Co.nsFructlon— Parallel play
building
B11 One person Dramatic Traffic carpet, Trafflc N/A Dramatic Solitary
play center Cars Police
B12 :]\fr:nd Block center Blocks Police N/A Dramatic Group play
. . Inability to
B13 Three Block center Bowling pins, - choose Play with rules  Group play
persons Ball, Balloon
play
Three Dramatic Lego, . T .
B14 persons play center Xylophone Police Ridiculing  Dramatic Group play
Science . . .
B15 One person center Animal models Zoo guard N/A Dramatic Solitary
Lego blocks, Construction-
B16 Four persons Block center Blocks - N/A building Group play
Three Wooden blocks Not letting Construction-
B17 Block - |
persons ock center Animal models into play building Group play
Five and Spaces out . .
B18 more of centers Paper planes Pilot N/A Dramatic Group play
B19 Five and Block center Jigsaws, Play Taxi driver N/A Dramatic Group play
more dough
Construction-
B20 Four persons Block center Lego blocks - N/A Group play

building

Evaluating the findings of the second observation shown in Table 4 with regards to the play processes
of the children, it was determined that boys were involved more in plays for one (f=6), followed by plays
for four (f=6) and for five and more (f=4), partly differently compared to the first observation, and used
mostly block centers (f=14), followed by dramatic play centers (f=5) at a quite lower rate, and rarely
science center (f=1) in their plays. The materials used in the plays included blocks (f=9) lego blocks (f=5),
balls (f=4), bowling pins (f=3) similarly, the play materials such as traffic carpet, xylophone, train, balloon,
animal models, jigsaws, and play dough were also found among these materials.
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Remarkably different from the findings of the first observation, it was found that they were involved
more in construction building plays (f=10), followed by dramatic plays (f=7), and rarely play with rules in
the second observation. As an example of play with rules, it was observed that B8 arranged bowling pins
at the corner of the block center and continued a play to knock down the pins by throwing a ball, together
with six of his friends. In this scope, it was detected that the children who played pin knocking play
continued the play on the condition that they followed certain rules such as waiting for their turns
excitedly, throwing the ball when it was their turn, knocking down the pins, then counting the knocked-
down pins, finally re-arraying the pins and joining the queue. While the roles taken during the dramatic
play included mostly (in 7 plays) the roles of police/traffic police (f=4), it was also found that the roles of
digger operator, zoo guard and taxi driver were also taken. It was also detected that the plays included
mostly group plays (f=14), followed by solitary play (f=5), and parallel play (f=1) at a very rare rate, similarly
to the first observation.

Different from the findings of the first observation, it was found that ridiculing was one of the
problems occurring in the plays of the boys, while it was also seen that similar problems such as inability
to end play and inability to choose play also occurred. Accordingly, it was found that certain problems
kept continuing in the plays of the boys (at the rate of 20% with f=4 in total). Considering the examples
related to these cases, it was seen that when one of the group friends of B1 said, “I will be the driver” and
his other friend said, “No, why would you be the driver?, We want to be driver, too”, a problem of role
sharing occurred. Afterwards, it was seen that when they talked among themselves, B1 never intervened
with them, and then his friends gave him the role saying, “Then, you will be the driver”. It was revealed
that B6 did not want to end the bowling play, during which they were knocking the pins down by throwing
balls, and in a sense, he had difficulty in accepting to transfer to the other play. It was seen that B6 was
not eager to transfer to the other play and allow his friends to get involved in this play, although he had
already played it five times in a turn. It was also seen that B12 ridiculed one of the boys saying, “You are
like a girl, you must play with the girls”, and the teacher approached to the boy, who was crying due to
these words, and ensured B12 to apologize him, then the process of the play continued. It was also seen
that B13 offered to start pin knocking play, a friend of him offered pretend tinker play, and another friend
offered pretend astronaut play (driving car on bouncing balloons). In this scope, it was observed that the
children could not decide what to play for a while, thus could not start the play, but upon the offer of B13
for the first play, they played pin knocking for quite a long time, then played with balloons while ending
the play.

Evaluating in general terms the findings obtained from the observations conducted in different times
by the researcher in the study, it was revealed that the number of persons to get involved in the plays of
the children was sometimes determined while stating the play, and sometimes it increased when some
children wanted to join in a play set by other children. For example, in the first observation, it was seen
that when G14 started the play laying her doll on her lap and swinging it, her friend approached her and
said, “Can we play together?”, and G14 accepted it and gave her friend a role saying, “You are my neighbor
and you visit me”, and she was involved in the play saying “Then, | will make a cake for you.” It was
observed in the second observation that B18 made paper planes with his friends and flew the planes, then
walked with his friends holding the paper planes in the classroom in the role of a pilot, and two girls who
were playing house took the dolls on their laps and were included in the journey on the plane. These were
the concrete examples proving that the plays of the children were dynamic processes.

In the study, it was seen that there were differences in the contents of the plays depending on the sex
of the children, while it was also observed that there were differences in the contents of the plays
conducted by the children of the same sex, with the same materials. For example, it was observed in the
second observation that B16 built a product in the shape of a tower, placing the lego blocks one on the
top of another, together with his friends, while B19 arrayed the lego blocks on the roads and got involved
in pretend taxi driver play using a steering wheel he made from play dough, and used lego blocks as
roadside barriers. It was observed that sometimes the plays were diversified with a strategy of
combination, when two groups of children combined their plays or the children in the same space
continued the play all together. For example, it was seen that G10 started to feed the doll with one of her
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friends in the dramatic play center, swung and laid it on the table and covered it, pretending to put it to
sleep. In the meantime, it was observed that they combined their plays with two girls, who were cooking
something with lego blocks, and they all together continued cooking. It was detected that in the plays of
the children, sometimes the type of the play remained the same but the social content differentiated,
while sometimes they were involved in plays with a cognitive content diversified by transferring one type
of play that they had already started to another play. The findings on G6 and B4 in the second observation
are also the examples for this case. At this point, it was seen that G6 involved in pretend neighbor play
using the house that she made from lego blocks together with her friends, therefore transfered from
construction-building play to the stage of dramatic play, while it was found that B4 tried to build a house
putting the lego blocks one on another, but later he did not use that house functionally, which means that
the play involved in by him remained as construction-building play.

It was revealed in the observations that there were diversifications in the materials used by the
children in their plays and in the types of their plays, as well as there was a possibility that different plays
would be involved in using the same materials and in the same type of plays. For example, it was observed
in the second observation that B7 was involved in construction play with one of his friends, B7 used the
digger and his friends used the truck, and, assuming the lego blocks as stones, B7 loaded them into the
truck using the shovel of the digger, then his friend who was driving the truck left the lego blocks to the
side, and they continued their play in this manner for several times. It was remarked again in the second
observation that B8 built a high construction putting the wooden blocks one on another together with a
friend of him, and then moved the train down and up, and they got excited while the train was moving
down. This can be evaluated as an expression of the fact that the fields of interests and imaginations of
the children are essential part of the process of play.

Results, Discussion and Recommendations

As a result of this study in which two different observations were conducted for girls and boys for the
purpose of analyzing the play processes of the children descriptively, it was revealed how many people
took part in the plays of children, which materials were used in their plays, what kind of roles were taken
in their plays, and, if any, what problems occurred in their plays. In this direction, the contents of the
children plays were evaluated in the framework of cognitive play (functional play/construction-building
play/dramatic play/play with rules) and social play (solitary play/parallel play/group play) types.

According to the results of the first and second observations conducted by the researcher in the study,
firstly it was found that the number persons in the plays of the girls and the boys could vary from one to
five or more persons, and plays for one and two or three persons in total were preferred by the girls more,
while plays for one and five or more persons were preferred by the boys more. In a study by Yurtsever
Kiliggin (2014) on the preschool children aged three-six, it was detected that children aged three-four
preferred mostly solitary plays, while children aged five-six preferred mostly group plays. The cases with
the number of persons in the plays of the children aged five-six in this study may have occurred as a result
of their tendencies in this direction. Ostrosky, and Meadan (2010) stated that solitary plays are important
to support certain skills, particularly social skills of the children, and the decisions of children should be
respected, which emphasizes the necessity of the diversified plays. It was seen that the dramatic play
center and block play center were used widely in the plays of both the girls and the boys, and it was
concluded in the total of the first and second observations that the girls mostly used the dramatic play
center, while the boys mostly used the block center. Ozyiirek, and Kiling (2015) detected that dramatic
centers are the spaces where children can move independently at the highest level, followed by block
centers, and then art and music centers, according to the opinions of preschool teachers. This can be
shown as a reason for why the dramatic play center and the block center were highly preferred in the
study. According to the results of the study by Ozdemir (2014a), girls spent their times mostly in dramatic
play and art centers, while boys spent their times mostly in block and art center. Rare use of the art center
by the children in the study can be associated with the equipment in the art centers located in the
environments in the study group. Thus, efficiency of the learning centers in terms of materials and making
them attractive for children can be effective on the preferences of children. It is also remarkable that
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Ozyirek, and Kiling (2015) revealed preschool children tended to prefer the centers where there were
different materials, there were no rules, if their friends were in that center.

Addressing the materials used by the children in their plays, the girls mostly used kitchen tools and
dolls, while the boys mostly used cars and balls. It was seen that lego blocks and other blocks were among
the materials partially used more by the boys, it was also detected that the girls used them, too. This
indicates it is inevitable that the materials used by the children in their plays are affected by their fields
of interest and appreciations. The results of many studies such as Aksoy, and Baran (2017), Dinella,
Weisgram, and Fulcher (2016), inci Kuzu (2015) and Todd et. al. (2017) support these cases. It was
detected in a study (Ozyiirek, and Erzurumluglu, 2016) in which the opinions of toy sellers were received
that the toys purchased from them were mostly educational toys (lego blocks, jigsaws), car, doll, plush
and voiced toys. The study by Bagceli Kahraman, and Basal (2011) revealed that while girls preferred dolls
and toys related to kitchen, the boys chose toys such as car, truck, and gun. It is inevitable that these cases
are under the effect of certain factors such as sex role perception of parents (Aksoy, and Baran, 2017;
Avydilek Ciftci, and Ozgiin, 2010; Boe, 2014). Cherney (2003) emphasized that stereotypic toys are effective
on the complexity of the plays of boys and girls, even during infancy. It was also revealed that preferences
of boys for the toys associated with their sex were more than the preferences of girls for the toys
associated with their sex. Different types of plays are needed during the preschool period for a
multidimensional development. Wolfgang, Stannard, and Jones (2001) determined that block plays are
effective on the mathematics achievement of the children in the following periods, and Bergen (2002)
determined that imitative plays are positively effective on the cognitive processes and academic
achievements of children, which are the examples for this case.

Considering the roles taken by the girls in their plays, it was seen in both of the observations that the
girls mainly took the roles of mother-father and child, and in addition to this, (in the first observation) the
roles such as teacher, hairdresser, driver, pastry cook, burglar, cook, patient, guest, and also (in the second
observation) doctor, sibling, and neighbor. It was detected that the boys (in the first observation) chose
mostly the roles of driver and police, and took the roles of animal, machinist, swimmer, painter, cashier,
engineer, and shelter guard, and also (in the second observation) the roles of digger operator and taxi
driver. These results show that the roles taken by the girls and the boys were exhibited upon the
preferences under the effect of stereotypic sex roles. Aksoy, and Baran (2017) remarkable that there could
be differences in the toy preferences in the children depending on the characteristics of the mothers
related to the feminine, masculine, or androgen sex roles. Similarly, Yagan Glider, and Alabay (2016)
emphasized that preschool children could be in a stereotypic and sexist trend towards toys.

It was seen also that there were predominant differences based on sex, in the context of the roles
taken in the contents of the plays involved in the study. In the observation samples conducted for the
children of two different sexes on the same day, the girl highlighted the role of pastry cook and the boy
emphasized the role of driver in the dramatic play that they were involved in using lego blocks, and the
girl made a cake and the boys made car out of play dough in a parallel play, which proves that the contents
of the plays can be different for boys and girls. The results of the observations by Aydilek Ciftci, and Ozgiin
(2011) revealed that preschool girls and boys preferred different activities and the time they spent in such
activities significantly differentiated. It was shown that boys preferred the plays that required strength,
speed, and stamina, while girls preferred activities that required being in the role of parents, providing
care, and in-group interactions, supporting the results of the study. Kogyigit, and Basara Baydilek (2015)
detected that an activity must comprise toy, fun, action, and right of preference in order to be defined as
a play, according to the perceptions of preschool children. In this context, it was remarked that children
sometimes shaped their plays basing on the materials they preferred, and sometimes determined the
materials to be used according to the play the chose. Reviewing the examples related to the processes
between the beginning and end of the plays (as explained for B7, B10, and B11), it can be asserted that
children tend to make an arrangement to contain all the factors they consider necessary in a play set by
them in line with their own desires and expectations. The plays such as hopscotch play and ball play, which
were enjoyed widely in the past, were not among the prominent plays in the observation, which can be
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considered as an expression of the fact that play activities can be updated based on the features of the
period when the activities are made.

It was seen in the observations on the play processes in the study that plays were conducted as making
cake out of lego blocks or making steering wheel out of play dough, which can be considered as an
expression that children’s plays are formed as a rehearsal of the daily life. The opinion suggesting that
children get prepared for the adult life through plays are also supported by the results of the study. It was
seen in the observations conducted in the scope of the study that the roles taken by the children in the
type of the plays they preferred could differentiate based on the sex of their playmates. As an example
for this case, it was observed that a girl who was involved in a dramatic play took the roles such as cops
and robbers while playing with the boys, but took the roles such as mother and elder sister while playing
with the girls. It was concluded in the study that the trends in the play of the children are determined
based on their sexes, while it was seen that the contents of the plays are shaped based on peer groups. It
is understood that the results obtained in the scope of this study resemble the evaluation by Aydilek Ciftci,
and Ozgiin (2011). It was determined at this point that the girls preferred mostly the behaviors such as
playing house, playing with dolls and plush toys, dancing, and chatting with their friends, while the boys
preferred mostly the playing with big-small lego blocks and other blocks, repair tools, car, and bus and
the activities such as playing cops and robbers and driving car using steering wheels. These cases might
be due to the fact that the children tend to maintain plays with the processes of their tendencies based
on their sexes. Fabes, Martin, and Hanish (2003) asserted it is inevitable that children mostly play with the
children of the same sex as themselves, in a study conducted on kindergarten children. A study by Budak
(2016) showed that play preferences of children could differentiate based on their play skills. Darwish,
Esquivel, Houtz, and Alfonso (2001) explained play behaviors of children as positively associated with
social skills. In this context, it can be said that children’s plays can be considered as an indication of their
certain interests or tendencies. At this point, Todd, Barary, and Thommessen (2016) stated that the
interest on the toys associated with the gender roles that are preferred based on the sex together with
the age have increased, which explains the result from a different aspect. In the results obtained from the
study, it was found that there were differentiating contents in the same types of plays involved in the
child based on his/her sex, which can be evaluated as an indicator that certain individual characteristics
differing among the children reflected on the play processes. As a similar result, Metin Aslan, and Tugrul
(2013) detected that the play behaviors of children attending nursery school differ based on the variable
of sex.

It was seen in the study that there were changes in the contents of the plays depending on the sexes
of the children; while the obtained results also show that there could be differences in the contents of
the plays conducted by the children of the same sex with the same materials. In addition to this, it was
seen that children diversified their plays with a strategy that two groups combined they plays or the
children in the same space continued the play all together. For example, it was seen that a girl conducted
a play with doll in the dramatic play center together with her friend. It was also observed that they
combined their play with two girls, who were cooking meal with lego blocks, and continued cooking all
together. It was observed that the children sometimes continued their play by making a difference in the
social content of the play but remaining in the type of the play, which they featured in cognitive terms in
their play; and sometimes conducted plays with diversified cognitive contents by transferring from the
type of play they had previously started to another play. It is also possible that children get involved in
different plays with the same materials and in the same type of play, besides the diversification in the
materials they use in their plays and types of plays. This can be evaluated as an expression that children’s
fields of interest and imaginations are essential parts of the process of play.

As another result obtained from the study, it was revealed that it is possible to observe some problems
in the plays of both girls and boys, occurring partially more in the plays of girls. Considering the first and
second observations together, it was observed that the girls had more problems in sharing toys, followed
by sharing roles in their plays, besides having problems such as inability to choose play, disrupting the
play, and noise/shouting. Considering the problems seen in the first and second observations in terms of
boys, it was seen that the problems occurred included not letting someone into the play being in the first
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place, not sharing roles, crashing into each other, inability to end the play, causing to fall, taking their
friends’ toys without permission, inability to choose which play to start, and ridiculing. However, the
problems that occurred did not always continue over the same persons or situations, which can be
considered as an indication that the problems in the plays could arise depending on the current
processes/conditions. Animistic thinking and egocentric mentality dominate in the preschool child. The
meanings attributed by children to events and the materials they choose should be considered together
with the situations they create in their minds, while evaluating the play processes of children. In this
context, it was detected that different problems could occur in the plays of the children, and besides, it
was remarkable that they had a variety of ways resolve the problem. These revealed what the problem
behaviors that are possible to occur in a preschool classroom are, emphasizing that any problem to occur
during the play could be prevented by means of having sufficient materials in the classroom, having
defined the classroom rules clearly, and developing the communication skills of the children properly. A
physical environment with inconvenient features, a child not eager to end a play, and presence of safety
concerns are the cases that raise difficulties in the play processes of the children (Erbay, and Saltali, 2012).
Ozdemir (2014b) suggested that children could exhibit relational aggression with the behaviors such as
telling each other to go away, threatening, shouting out/getting angry with, telling they are not friends,
saying bad words, not letting each other in plays, harming others’ stuff, sticking out their tongues, not
letting each other in play centers, and disrupting play, in the playtimes of children. The results of the
study by Maccoby, and Jacklin (1980) and Yang, Li, Zhang, Tein, and Liu (2008) showed that boys exhibit
aggressive behaviors higher compared to girls. The problems in the plays of the girls were observed to be
higher in the present study, which might be due to the fact that the observations based only on playtimes
and comprised findings on one each girl-boy chosen by means of randomized sampling. It was detected
by Eratay (2011) that the behavioral problems of preschool children are impacted by the birth order of
the child, the number of siblings, the age and occupation of father and the educational status of parents,
and the income status of the family, which suggests the cases that can be effective at this point.
Remarkably, the studies conducted by Crick et. al. (2006) and Henington, Hughes, Cavell, and Thompson
(1998) and Loukas, Paulos, and Robinson (2005) showed that boys exhibited physical aggression behaviors
higher compared to girls, while girls exhibited relational aggression behaviors higher compared to boys.
Considering the problems observed in the plays of the children in this current study, it was seen that the
problems associated with the relational behaviors were more prominent, which explained the reason for
the case.

Evaluating the types of the children’s play in social terms, both the girls and the boys were involved
mainly in group plays, but the boys involved in solitary play more. The results of the observations on the
interactions in the plays showed that the number of the persons in the plays of the children was
sometimes determined while beginning the play and was sometimes extended when someone wanted to
join in a play set by other children. As emphasized by Salen and Zimmerman (2004), play is a structure in
which children is involved alone or together with more than one person actively. The players interact with
each other in such play system and gain the experience of playing in different ways. Petrakos and Howe
(1996) explains the reason for the case specified here. Petrakos and Howe (1996) mentioned in their study
that it is possible that children playing in a center by using materials could attract the attention of children
in other centers, and would ensure involvement in the current center from other centers. In this present
study, the high rate of the children being involved in group plays could be due to the fact that the school
was a social environment and they needed to play by sharing the toys in the centers among each other.
As specified by Kiesner (2002), it is certain that children with anxiety problem and children who are
alienated by their peers will mostly prefer playing alone. In this context, determining that group plays
were a type of play that was preferred more could be an expression that the children in the study group
included social processes in their plays at a higher rate. Besides, the boys were involved in solitary plays
more compared to the girls, which indicates that the boys preferred social plays less. Rubin, Coplan, Fox,
and Calkins (1995) emphasized that it is possible that children who exhibit solitary play behaviors have
lower social interactions. Nevertheless, Newton, and Jenvey (2011) detected that there is a positive
correlation between the social play involvement levels and social competencies of children. The study by
Kiling and Ceylan (2018), determining that social cooperation and interaction is higher in girls compared
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to boys, explains the results of the present study in this direction. Similarly; Coplan, Gavinski-Molina,
Lagacé-Séguin, and Wichmann (2001) detected that there is a correlation between the sex and solitary
play behaviors of children.

The results of the study shows that play with rules were involved in by the boys partially more
compared to the girls. The examples related to the plays with rules observed at a limited rate in the plays
of the girls and the boys in this scope showed that plays with rules contained certain factors. In this scope,
it can be said that the children who played hula-hoop passing or pin knocking were involved in play with
rules, which comprised rules such as waiting for one’s turn in the play, continuing the play when it is one’s
turn, passing through the hoop obeying the rule of the play, or knocking the pins down. The plays in this
scope are important for taking the steps towards gaining the skills such as waiting for one’s turn, fitting
into social life, and fulfilling the rules in one’s environment. Plays with rules are the highest level stage of
play and are observed in the concrete operational period (after the age of seven), which can be considered
as the reason why this type of play was observed rarely in the plays set by the children aged five-six in the
study group. As mentioned in the play stages of Piaget and Smilansky, play with rules comprises processes
such as agreeing with the play members on the rules, fitting into the one’s environment, and making a
social agreement, in this context, contributes to the levels of social and moral development. Boyraz (2017)
found that graduated guidance method was effective for teaching children with mental disabilities, which
shows that play processes are learnable and generalizable concepts.

It was also remarkable that parallel play was also a type of play involved in by both the girls and the
boys, rarely though. With this regard, in the first observation, G11 was building a house from wooden
blocks, while her friend next to her was building a tower arraying the blocks based on their colors and
they were watching the plays of each other, however, they did not share materials and did not play with
the blocks with a common purpose, which thus was asserted to be a parallel play. To summarize the types
of the children’s plays in cognitive terms, it can be said that both the girls and the boys were involved
mostly in dramatic plays, followed by construction-building plays, based on the total of the both of the
observations. Similarly, according to Ozdemir (2014a), girls spent their playtimes with dramatic plays, art
works, table plays, and construction-building plays respectively, while boys spent their playtimes with
dramatic play, construction-building play, art works, and table plays. Ozyiirek, and Kiling (2015) detected
that girls spent time mostly in dramatic play center and boys spent time in block center. Basing on the
fact that Smilansky, and Shefatya (1990) detected children who play socio-dramatic plays are at a quite
good level in terms of discernment, reasoning, and exhibiting social skills, it was also concluded that the
children in the study group got involved in many processes that support development fields in their plays.

It is seen that the results of two different observations in the study support each other. It can be said
that the results of the observations, revealing the cases related to different times, ensure observing
multiple examples related to the play processes of the children and related to revealing diversified points
of view. Basing on the results obtained in the study, the following recommendations can be made for
teachers, researches, and the other shareholders of education.

e Children should be provided with multidimensional play environments and diversified play
materials, and should be ensured having rich play experiences, and at this point, it is deemed
important that teachers exercise the due care for being a good observer and guide.

e [t is recommended that teachers should participate in the play processes as an active participant
and encourage children to develop their alternative thinking skills with their different points of
view, when needed, in order to make sure children meet with play environments which adopt an
egalitarian understanding, rather than stereotypic and/or traditionalist approach.

e Preschool teachers should implement activities that are prepared systematically towards
developing the problem solving skills of children in the learning process, and eventually, the steps
taken by children to solve undesirable situations they face in the plays effectively and properly
should be supported.

e [tis considered necessary that the required efforts should be made by all the authorities involved
in the education system together with parents and teachers, in order to ensure that children can
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benefit from the advantages of play at the highest level. The communication channels such as
television and social media, which are used widely, can be utilized to raise awareness of families
and teachers with respect to supporting the play processes of preschool teachers in the context of
environment, material, and content. It is recommended to share informative resources such as
short movies, educational videos, and bulletins related to diversified play types and qualified play
materials, reviewed by field specialists, with relevant persons through ministries and institutions.

The contents of the plays involved in by the children in the school environment were addressed in
this study. In the future studies, play processes at home and at school can be analyzed together,
and processes related to play can be researched in a multidimensional manner in the context of
variables related to parents (educational status, perception on play, child raising styles, etc.) and
the characteristics of home environment (family structure, the number of siblings, play
possibilities, toy types, etc.). The effect of the variables or characteristics (social skill level, problem-
solving skill, peer relationships, cognitive process skills, thinking skills, their perceptions on gender
roles, etc.) related to the children on this process can also be taken into consideration.
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Tiirkge Siirimiui

Giris

Cocugun hos vakit gegirmesini ve gergek hayatin bir taklidi olan davranislari sergilemesini saglayan
bir slire¢ olarak oyun ortaya g¢ikmaktadir. Oyunun gudilenmis bir davranis olmasi ve g¢ocugun 6zgir
secimlerinin sonucu olarak kendiliginden olusmasi belirgin 6zelliklerindendir. Oyun ayrica ¢ocugun aktif
katilm gosterdigi bir zaman dilimidir (Rubin, Fein ve Vanderberg, 1983). Rousseau’nin (2014) “Cocugu
taniyin ve onun gereksinimi olan dogadan ve oyundan onu mahrum etmeyin.” ifadesi ile ileri stirdUgi goris
de oyunun ¢ocuk icin 6nemli bir gereksinim oldugunu ortaya koymaktadir. Cocuk Haklari Bildirgesi'nde
(31. madde ile) cocuga dinlenme, bos zamani degerlendirme, oynama ve yasina uygun eglence
etkinliklerinde bulunma ve kiiltiirel-sanatsal yasama serbestge katilma hakkinin taninmasi gerektiginin
belirtiimesi de gocuklarin buradaki haklarini giivence altina alan bir durumdur (Birlesmis Milletler
Cocuklara Yardim Fonu [UNICEF], 2014). Yeterli kosullarla birlikte oyun oynama olanagi bulan ¢ocuklarin
okul basarisi ile disiplin ve davranis 6zellikleri agisindan ¢ok daha iyi durumda oldugu belirtilmektedir
(Elkind, 2008). Bunlarin yaninda, oyun bir 6grenme yontemi olarak gorev yapan bir ara¢ olmakta iken,
oyun zamanlari da ¢ocugun 6grenme deneyimleri elde ettigi durumlar olarak siirecte yer almaktadir
(Bredekamp ve Copple, 1997; Kieff ve Casbergue, 2000). Cocuklar oyun slrecinde yapabildikleri ve
yapamadiklari arasinda gergek bir degerlendirme yapma firsati ve ilgi, istek ve yetenekleri ile ylizlesme
olanagl bulmaktadir. Oyun duyulari ve duygulari harekete geciren ve kisiler, olaylar, nesneler ile temas
halinde olmayi saglayan bir durumdur. Oyun araciligiyla gocuk hem kendisini hem de kendisi disindaki
diinyay! kesfetmekte ve karsilastirma yapma yoluyla deneyimlerini zenginlestirmektedir. Bu anlamda
oyunun c¢ocuklar icin bir blyime ve gelisme siireci olmasi, farkliliklari ortadan kaldiran bir durum olarak
gorev yapmasini ve evrensel bir baris dili olarak islev gérmesini saglamaktadir. Oyunun ¢ocuktan yetiskine
bireylerin i¢ gori kazanmasina, problem ¢6zme becerilerinde artisin saglanmasina, entelektiel basariyi ve
duygusal olarak iyilik halini sirdirmesine katki sagladig ileri stiriIimektedir (Tugrul, 2018; Whitebread,
2012). Cocuklar oyun sirecinde birbiriyle anlasabilmek Gzere farkli fikirler karsisinda uzlasabilme ile
anlasmaya varilamayan durumlar karsisinda yasanmasi olasi olan olumsuz durumlarla bas etme gibi
becerilerini isletmekte, kararl ve sabirli davranmayi da 6grenme giicii elde etmektedir. Aksoy ve Baran
(2014) oyunun beyin gelisimini ve etkin 6grenmeyi saglayan, kavram gelisimini destekleyen, yaraticilig
gelistiren, bedeni glgli kilan, dil gelisimini saglayan, toplumsal rolleri ve degerleri 6greten, kisiligi ve sosyal
becerileri gelistiren, ¢cocugu tanima-degerlendirme olanagi sunan ve tedavi edici olan bir ara¢ oldugunu
vurgulayarak, oyunun gelisim ve 6grenme Uzerindeki roliine dikkat ¢ekmektedir. Oyun ¢ocugun igsel
motivasyonla katihm gosterdigi, 6zglr bir secimle icerisinde yer aldigi, aktif bir sekilde mesgul oldugu ve
isteyerek yurittigi bir aktivite olarak agiklanmaktadir (Hughes, 2010). Aslinda oyun insanoglunun var
olusundan bu yana sirdirdigia bir eylemdir. Oyun yasamla baslamakta ve yasamin her déneminde
farklilasarak ve geliserek devam etmektedir. Farkli ilgilerin ve gereksinimlerin doyurucu kaynagi olan
oyunun insanoglu icin bir gereklilik ve gereksinim olmasi, Gneminin korunmasini saglamistir (Tugrul, 2012).
Buna paralel olarak da oyunun egitimdeki roliine ve 6grenme siirecindeki islevine duyulan 6nem her gecen
gln artarak varligini sirdirmektedir.

Oyundan faydalanarak ¢ocugun gelisimine en Ust diizeyde katki saglanabilmesi icin oyunun dogasi ve
nasil gelistigi hakkinda bilgi ve deneyim sahibi olunmasi gerekmektedir. Bu cercevede okul oncesi
o6gretmenlerinin ¢ocuklarin yasina ve gelisim 6zelliklerine uygun oyun etkinlikleri hazirlayabilmesi, bunlara
uygun materyallerin ortamda yer almasini saglamasi ve ¢ocuklarin akranlariyla oyunlarini tesvik etmesi
gerekmektedir (Frost, Wortham ve Reifel, 2012). Oyun temelli 68renme ortamlarinda ¢ocuklarin kendi
potansiyellerini ortaya koymalarini tesvik etmesi ve cocuklara gelisimlerini destekleyecek firsatlar sunmasi
gerekli olmaktadir. Bu kapsamda 6gretmenlerin sistematik olarak cocuklari gézlemleme ve gerekli
durumlarda liderlik yapma gibi sorumluluklari bulunmaktadir. Cocuklarin ilgileri de bu sirecin temel
belirleyicilerindendir (Isenberg ve Quisenberry, 1988). Neticede 6grenme bireyin sorumlulugunda olan bir
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durumdur. Ogrenmenin gerceklesmesinde ise odaklanma, merak ve ilgi duyma gerekli olan adimlardir.
Cocugun ilgi ve gereksinim kaynaklarindan yola ¢ikarak gergeklestiriimesi, 6grenmenin kalici ve etkili
olmasini saglamaktadir. Bu dogrultuda, oyun temelli siireglerde ¢ocuklar daha yiiksek diizeyde gelisimsel
performans gosterebilmekte ve daha keyifli bir 6grenme siireci yasayabilmektedir. Oyun ¢ocuklarin aktif
katilimlari icin enerji harcadiklari bir yer olarak gorev yaparken, bir diger agidan yeni gorevler igin giig
topladiklari bir enerji kaynagi olabilmektedir. Oyunun ¢ocuga birikmis olan enerjiyi harcama ve gerekli
olan enerjiyi depolama giici kazandiran bir durum olmasi, ayni zamanda 6nemli bir fizyolojik gereksinimin
kargilanmasina katki getiren bir eylem olmasini da saglamaktadir. Dolayisiyla oyun gocugun yasaminda
hem biyolojik hem de pedagojik agidan katki saglayan bir sire¢ olmaktadir. Bu bakimdan, oyun suregleri
ve beraberinde oyun ortamlari dogrudan ¢ocuk dilinin gegerli oldugu ve gocugu merkeze alan bir anlayisin
hakim oldugu durumlari yansitmaktadir (Tugrul, 2012). Cocuklarin ilgi alanlarinin ve bireysel
yatkinliklarinin oyun stirecglerine yansimasi da kaginilmazdir. Farkh turdeki/yapidaki oyun suregleri farkli
becerileri 6ne ¢ikarabilmekte ve 6grenme siregleri Gzerinde farkh sekillerde etki yaratabilmektedir. Bu
cercevede, farkli oyun tirlerinin ¢ocuklarin gelisim ve 6grenmeleri lzerindeki etkilerinin de cesitlilik
gostermesi olasidir. Oyun gelisimine yonelik siniflandirmalar, oyun igeriklerinde gézden gegirilmesi
gereken siregleri ortaya koymaktadir.

Gegmisten gliniimiize oyun asamalari genel olarak bilissel oyun asamalari ve sosyal oyun asamalari
seklinde degerlendirilmektedir. Bilissel gelisim baglaminda 6ne ¢ikan Piaget'in ve Smilansky’nin
siniflandirmasi ve sosyal etkilesim baglaminda 6ne c¢ikan Parten’in siniflandirmasi oyun gelisim
asamalarinin gorilmesi noktasinda yol gosterici olmaktadir. Oyun gelisiminin zihinsel gelisimle yakindan
iliskili oldugunu ileri siiren Piaget, oyunun gelisimini g farkli evrede agiklamaktadir. Bu evreler asagidaki
gibidir:

e Alistirmali (Uygulamali) oyun: Duyu motor déneminde (0-2 yas) motor faaliyetler ve yinelemeler
esliginde kendini gosteren oyun asamasidir. Bebegin ebeveynini taklit etmesi ve onun
hareketlerini tekrarlamasi ile devam eden ve bebegin kendi kendine kesiflerde bulunmasina katki
saglayan oyun asamasidir.

e Taklidi (Sembolik) oyun: Dramatik ve yapisal oyun seklinde islem 6ncesi donemde (2-7 yas)
kendini gosteren oyun asamasidir. Sembolik oyunda ¢ocuklar bir digerinin roliine girmekte ve
yasantisindaki 6nemli bireyleri taklit etmektedir. Burada taklit ederken yaptiklarini ayirt etmekte
ve yeni kesifler yaparak —mis gibi oyunlar oynamaktadir.

e  Kuralli oyun: Daha ileri bir zihinsel diizeyi gerektiren (7-11 yas) kuralli oyun, somut islemler
doneminde goriilen oyun asamasi olarak degerlendirilmektedir. Bu asamadaki oyunda gercek
diinyanin kurallarina bagh kalinmaktadir. Kuralli oyun kapsaminda ¢ocuklar kurallari olusturmayi,
takip etmeyi, oyunlarinda yerine getirmeyi ve gerektiginde uzlagsmaya varmayi 6grenmektedir
(Hendrick ve Weissman, 2006; Smith, Cowie ve Blades, 2003).

Piaget’in biligsel gelisim asamasina Smilansky bir baska oyun asamasini ekleyerek bilissel gelisim
asamalarini dort grupta siniflandirmistir. Bunlar asagidaki gibidir:

e Fonksiyonel oyun: Bu oyun tird yasamin ilk iki yilinda baskin olmakla birlikte, ilerleyen
dénemlerde de gorilmektedir. Bu oyun tirinde tekrar etme, manipiile etme ve taklit etme
davranislari yer almaktadir.

e Yapi-insa oyunu: iki yasta baslayan bu oyun asamasinda ¢ocugun var olan materyallerin disinda
bir seyler olusturmasi s6z konusudur. Oyun materyallerini yaratici olarak kullanmasi ve onlardan
bir seyler insa etmesi yer almaktadir. Hamurdan sekiller yapma ve bloklardan kule yapma bu tiir
oyunlardandir.

e Dramatik oyun: Uc-yedi yas grubu cocuklarin hayalindeki bir ara¢ olarak bu tiir oyun ortaya
cikmaktadir. Bu kapsamda c¢ocuk bir nesneyi baska bir sey yerine koyarak veya bir kisiye
benzeterek oynamaktadir. Dramatik rol oyunlari; aile rolleri (anne, baba, kardes, akraba vb.),
karakter rolleri (mesleklerle ilgili hareketler, Stipermen, Oriimcek Adam vb.) ve islevsel roller
(sofor, itfaiyeci, yolcu vb.) olmak lizere Ug¢ ayri kategoride ele alinmaktadir.
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e Kuralli oyun: Yedi-sekiz yas doneminde baslayan oyun olarak belirtilmektedir. Cocuklarin kurallar
ve sinirlar igerisinde oyun oynamayi 6grenmesini icermekte iken kurallara dayanarak uzlasma
yapmasini ve baskalarinin fikrine uyum saglamasini gerektirmektedir. (Henniger, 1999; Morrison,
1998; Schaffer, 2004).

Yaygin bir sekilde kabul edilen bir goris olarak da Parten’in oyun siniflandirmasina rastlanmaktadir. Bu
siniflandirmada iki-alti yas arasinda hakim olan alti asamadan bahsedilmektedir.

e Diizensiz ve amagcsiz/ugrasisiz davranis: ilk iki yasta agirlikli gériilen bu asamada cocuk aktiftir,
amagsizdir ve digerlerinin oyunlarina ilgisiz davranmaktadir. Cocuk etrafinda gergeklesen olaylari
izlemekte ve de amagsiz bir sekilde oyun alaninda dolasmaktadir.

e Seyirci olma/izleyici davranisi: Bu oyun asamasinda ¢ocuk, sosyal anlamda uzak olarak oyun
oynamaktadir. Katilimci gibi gériinmekte ve hatta etrafindaki kisilerle konusmakta fakat onlara
katilmamakta ve zamaninin biyuk bir kismini bagkalarinin oyunlarini seyrederek gegirmektedir.

e Tek basina oyun: Daha ¢ok iki-Ug yas cocuklarinin oyunu olarak bilinen bu asamada, ¢cocuk kendi
oyuncaklariyla yalniz bir sekilde oynamaktadir. Bu gercevede akranlarina yakin olmak igin bir
girisimde bulunmamakta ve ¢ocuk oyun alaninda arkadaslariyla birlikte iliski kurmadan kendi
basina oynamaktadir.

e Paralel oyun: Bu oyun tirinde ¢ocuk, akranlariyla yakin konumda olmakta ve bazen onlarin
yaninda oturmakta ancak kendi kendine oynamaktadir. Bu asamada diger ¢ocuklardan bagimsiz
bir sekilde oynayan ¢ocugun, mekani paylastigi cocuklarla oyunlarina iliskin ortak bir amaclari da
bulunmamaktadir.

e Birlikte (kooperatif) oyun: Bu oyun asamasinda ¢ocuk digerleriyle oynamakta ve konusmakta
buna karsin ayni amagla oyun oynamayabilmektedir. Oyunda bir iletisim igerisinde olmakta ve bir
grup icerisinde oynamaktadir.

e [shirligine dayali oyun: En (st diizeydeki bu oyun asamasinda, cocuklar arasinda oyunun amaci,
rolleri ve sonucu paylasilmakta ve degerlendirilmektedir. Grup icindeki cocuklar belirli bir amaca
sahip olmakta ve grup bilinci icerisinde davranmaktadir (Hendrick ve Weissman, 2006; Henniger,
1999; Parten, 1932).

Rubin, Watson ve Jambor (1978) da Parten ile Smilansky’nin oyun asamalarini birlestirerek, anasinifi
cocuklarinin anaokulu ¢ocuklarina gore tek basina-islevsel ile paralel-islevsel oyun tirleriyle daha ¢ok ve
paralel-yapi-insa, paralel-dramatik ile grup-dramatik oyun tirleriyle daha az mesgul oldugunu ileri
siirmustir. Bu gercevede, oyun tirleri igin bilissel yonden islevsel oyun, yapi-insa oyunu, dramatik oyun
ve kuralli oyun seklinde ve sosyal yonden tek basina oyun, paralel oyun ve grup oyunu seklinde bir
siniflandirmadan bahsedilmistir. Oyuna ydnelik yapilan bitiin bu siniflandirmalarin oyuna iligkin gorislere
temel olusturdugu ve bu siniflandirmalarin dneminin de glinimizde halen devam ettigi sdylenebilir. Bu
noktada gocuklarin oynadiklari oyunlarin ne tiir bilissel adimlari gerektirdigi ve hangi sosyal etkilesim
sireglerini islettigi ele alinmasi gereken durumlar olmaktadir.

Bu cergevede c¢ocuklarin ne tir oyunlar oynadigi, nasil oynadigi, kiminle oynadigi ve oyunda ne ¢esit
materyaller kullandigi, gelisim 6zellikleri ve bireysel yatkinliklari hakkinda 6énemliipuglari olmaktadir. Oyun
cocuklarin kapasitelerinin belirlenmesi noktasinda dnemli olmanin yani sira; tanima ve degerlendirme
stirecinde ayrica gerekli olmaktadir. Bu dogrultuda gelisim 6zellikleri baglaminda; oyun déneminde olan
okul dncesi donem c¢ocuklarinin oyun siregleri bilyimeden gelisime, olgunlasmadan 6grenmeye her
alanda dikkate deger bir yere sahiptir. Son yillarda oyunu ele alan betimsel ve deneysel calismalarda artis
s6z konusudur. Ulusal ve uluslararasi diizeyde oyuna iliskin olarak okul dncesi donem gocuklari ile
o6gretmenleri veya ebeveynleri Gzerinde yapilmis birtakim g¢alismalar yer almaktadir. Bu kapsamda oyunun
gelisim alanlari/farkli beceriler {zerindeki etkisini degerlendiren calismalar (Ornegin; Akinbay, 2014;
Ashiabi, 2007; Foulkes vd., 2017; Gmitrova ve Gmitrov, 2003; Giichan Ozgiil, 2017; Kalaycioglu, 2014;
Katlav, 2014; Levine ve Ducharme, 2012; Navratilova ve Puhrova, 2017; O’Dwyer, Fairclough, Knowles ve
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Stratton, 2012; Palma, Pereira ve Valentini, 2014; Pyle ve Bigelow, 2015; Rodgers, 2012; Sawyer, 2017;
Sekino, 2006; Ulutas, 2011) agirhk géstermektedir. Bu kapsamda oyun temelli egitimin etkisini ele alan
¢alismalar da o6ne g¢ikmaktadir (Akkus Sevigen, 2013; Aksoy, 2014; Demir, 2016; Gazezoglu, 2007;
Kochanska ve Kim, 2013; Nicolopoulou vd., 2015; Sezgin, 2016; Stagnitti vd., 2016; Stebler vd., 2013;
Tirkoglu, 2016 gibi). Bu galismalarda oyunun ve oyun temelli egitimin katki saglayici olduguna vurgu
yapilmakta iken; oyunun katkisi Gizerinde oyuna iliskin streglerin etkili oldugu gorilmustir. Bu kapsamda
esasen oyuna iliskin gériisleri (Adak Ozdemir ve Ramazan, 2014; Einarsdottir, 2005; Erbay ve Saltali, 2012;
Howard, 2002; Kogyigit ve Basara Baydilek, 2015; Lynch, 2015; Navratilova ve Puhrovd, 2017; Ramazan,
Adak Ozdemir ve Ozdemir Beceren, 2012; Tugrul, Metin Aslan, Ertiirk ve Ozen Altinkaynak, 2014; Wong,
Wang ve Cheng, 2011) degerlendiren ¢alismalar mevcuttur. Bu ¢ercevede okul 6ncesi donem g¢ocuklarinin
oyun ve oyuncak tercihlerini etkileyen birtakim etmenleri 6ne ¢ikaran galismalara (Aksoy ve Baran, 2017;
Avydilek Ciftci ve Ozgiin, 2011; Boe, 2014; Todd vd., 2017; Yagan Giider ve Alabay, 2016; Yildiz ve Kayili,
2014) rastlanmis olmakla birlikte, oyun zamanlarinin nasil yurattldGgiini ortaya koyan durumlar olarak
cocuklarin oyun zamanlarinda yer verdikleri materyaller/oyuncaklar ile oyun tercihlerini inceleyen
galismalarin ise daha sinirli sayida (Baggeli Kahraman ve Basal, 2011; Gold vd., 2015; Ozdemir, 2014a)
oldugu dikkat ¢gekmistir. Oyunun ¢ocugun yasaminda énemli oldugu kabul edilen bir durum olmakta iken,
oyuna iliskin g¢ikarimlarin gocugun igerisinde bulundugu oyun sireglerinin etkisi altinda kalmasi da
kacinilmaz bir gercek olmaktadir.

Okul 6ncesi donem c¢ocuklarinin oyun sireglerinin ¢ok yonli olarak degerlendirilmesi, oyuna iliskin
katki saglayici adimlarin atilmasi noktasinda gerekli bir durumdur. Cocuklarin oyunlarinda kullanilan
materyallerin, yer alan kisi sayisinin, rollerin neler oldugunun belirlenmesi ve beraberinde bilissel oyun ile
sosyal oyun sireglerinin birlikte ele alinmasi, ¢ocuklarin oyunlarinin igeriginin butlincil bir sekilde
degerlendirilmesi noktasinda &nem arz etmektedir. Ramazan, Adak Ozdemir ve Ozdemir Beceren’in
(2012) tespitine gore gocuklar okulda oyun oynama suregleri icerisinde evdekinden daha ¢ok yer almakta
iken, Peterson, Portier ve Murray’in (2017) belirttigi gibi okuldaki oyunlarda 6gretmenin de bir takim
rollerle slirecte yer almasi s6z konusu olmaktadir. Bu durumlarin beraberinde, anasiniflarinin okul éncesi
egitim hizmetlerinin yaygin bir sekilde yiritalduga kurumlar arasinda yer almasi ile anasiniflarina devam
eden cocuklarin oyunlarinin igerikleri arastirilmaya deger goérilmistir. Bu cercevede calismanin problem
cimlesini “Anasinifina devam eden bes-alti yas grubu cocuklarin oyunlarinin igerikleri nasildir?” sorusu
olusturmustur. Calismada oyunlarin igeriklerinin degerlendirilmesinde, ¢oklu durumlarin ortaya konmasini
saglayan bir teknik olan gézleme basvurulmasi da etkili bir adim olacaktir. Oyun déneminde olan okul
oncesi donem ¢ocuklarinin oyunlarinin igerigine iliskin ¢ok yonll bir incelemenin yapilmasina yonelik
ylratialecek bir calismanin, cocuklarin oyun egilimlerinin belirlenmesi ve bu kapsamdaki ihtiyacglarin tespit
edilmesi esliginde oyun ortamlarinin diizenlenmesi ve oyun siireglerinin zenginlestirilmesi ile ilgili cabalara
kaynaklik etmesi beklenmektedir.

Amag

Bu calismanin genel amaci, anasinifina devam eden bes-alti yas grubu cocuklarin oyunlarinin
iceriklerinin betimsel olarak incelenmesidir. Bu genel amag dogrultusunda, calismada asagidaki sorulara
yanit aranmistir.

1. Anasinifina devam eden bes-alti yas grubu cocuklar kag kisilik oyunlar oynamaktadir?

2. Anasinifina devam eden bes-alti yas grubu cocuklar oynadiklari oyunlarda hangi 6grenme
merkezlerini kullanmaktadir?

3. Anasinifina devam eden bes-alti yas grubu cocuklar oynadiklari oyunlarda hangi materyalleri
kullanmaktadir?

4. Anasinifina devam eden bes-alti yas grubu ¢ocuklar oyunlarinda ne tir rolleri Gistlenmektedir?

5. Anasinifina devam eden bes-alti yas grubu ¢ocuklarin oyunlarinda sorun yasama durumu nasildir
ve yasadigi sorunlar nelerdir?

6. Anasinifina devam eden bes-alti yas grubu ¢ocuklar bilissel agidan ne tiir oyunlar oynamaktadir?
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7. Anasinifina devam eden bes-alti yas grubu ¢ocuklar sosyal agidan ne tiir oyunlar oynamaktadir?
Yoéntem
Arastirma Deseni

Bu calisma, nitel arastirma yonteminde bir ¢alismadir. Nitel arastirma gozlem, gériisme ve dokiiman
analizi gibi nitel veri toplama yontemlerinin kullanildigi, olaylarin ve algilarin dogal ortamda gergekgi ve
bituncil bir sekilde ortaya konmasina yonelik olarak da nitel bir stirecin takip edildigi arastirma tariddr.
Calismada nitel arastirma yontemlerinden durum galismasi desenine bagvurulmustur. Durum caligsmasi
nitel arastirmalarda ¢ok yaygin olarak kullanilan bir yaklagimdir. Durum galismasinda, belirli bir duruma
iliskin sonuglar ortaya konmaktadir. Nitel durum ¢alismasinin en temel 6zelligi, bir veya birka¢ durumun
derinligine arastirilmasidir. Bir diger ifadeyle, nitel durum g¢alismasinda bir duruma iliskin ortamlar,
bireyler, olaylar veya siregler biitincil bir yaklasimla arastirilmakta ve bunlarin ilgili durum Gzerindeki
etkileri degerlendirilmektedir. Durum calismalari, tekli durum ve ¢oklu durum seklinde farkli bicimlerde
ylratalebilmektedir (Yildirm ve Simsek, 2008). Bu kapsamda calismada her bir ¢ocuk icin arastirmaci
tarafindan yapilan iki farkli gézlemle birlikte ¢oklu veri kaynaginin olusturulmasi saglanmistir.

Calisma Grubu

Calisma grubunu, Tokat il merkezindeki Milli Egitim Bakanlig’na bagli okul dncesi egitim kurumlar
arasindan tesadifi 6rnekleme ydntemi dogrultusunda ulasilan 20 farkli resmi ilkokul binyesindeki bir
anasinifinda yarim gin okul 6ncesi egitime devam etmekte olan ¢ocuklardan olgit 6rnekleme yontemi
dogrultusunda secilen birer kiz ve birer erkek ¢ocuk olusturmaktadir. Bu kapsamdaki se¢im ol¢iitling;
icerisinde benzer yapida 6grenme merkezlerinin mevcut oldugu (sanat merkezi, mizik merkezi, dramatik
oyun merkezi, blok merkezi, fen merkezi gibi) her bir anasinifinda gline baslangicta yer alan oyun zamani
icerisinde oyuna katilim gosteren bir baska anlatimla oyun oynayan ¢ocuklardan olmasi kosuluyla her bir
anasinifindan biri kiz ve biri erkek ¢ocugun secilmesi olusturmaktadir. Bu kapsamda, calisma Tokat il
merkezinde yer alan 20 farkli anasinifinda okul 6ncesi egitime devam etmekte olan bes-alti yas grubu
cocuklar arasindan segilmis olan 20 kiz gocuk ile 20 erkek ¢cocuk olmak tizere toplamda 40 gocuk (zerinde
ylritilmustar.

Verilerin Toplanmasi

Nitel arastirma desenindeki bu c¢alismada, veri toplama yontemi olarak gozleme basvurulmustur.
Bailey’in (1982) belirttigi gibi, arastirmacinin herhangi bir ortamda olusan bir davranisa iliskin ayrintili,
kapsamli ve zamana yayllmis bir durum elde etmek istedigi durumlar karsisinda gézlem ydntemine
basvurulabilmektedir. Arastirmacinin uygun buldugu sosyal veya kurumsal bir ortamda gozlemi bir veri
toplama yontemi olarak kullanmasi mimkindur. Okul 6ncesi egitime devam eden cocuklarin oyunlarinin
iceriginin betimsel olarak incelenmesi amaciyla yiritilen bu ¢alisma, cocuklarin okul 6ncesi egitim
aldiklari ortamda dogal olarak ve yapilandiriimamis bir sekilde gozlenmesi esasina dayanmaktadir.
Calismada arastirmaci disaridan gézlemci konumunda oyun zamanina dahil olmus ve silirece herhangi bir
mudahalede/katilimda bulunmamistir. Gozlem, arastirmaciya davranisi dogrudan goézleme olanagi
vermenin yani sira, ¢ahsilan konuyla ilgili olarak detayli inceleme yapma ve biitiin yonleriyle konuyu
degerlendirme firsati sunmaktadir. Gézlemin buradaki ¢alisma verilerinin toplanmasinda kullaniimasinin
en 6nemli avantaji; ¢ocuklarin oyun davranislarinin dogal ortamda gozlenmesini saglamasiyla birlikte,
gercegi daha yakindan temsil edecek sonuglara ve bu sekilde elde edilen bilgilerle gecerligi yiksek
sonuglara ulasiimasinin mimkiin olmasidir (Yildirim ve Simsek, 2008).

Bu kapsamda verilerin toplanmasi amaciyla, her bir ¢calisma grubundaki ¢ocuklar i¢in 15 Ekim 2018- 19
Nisan 2019 tarihleri arasinda belirlenen bir glinde arastirmaci tarafindan birinci gézleme ve akabindeki iki
hafta icerisinde ikinci gdzleme gidilmistir. Arastirmaci tarafindan yapilan gézlemlerin her biri Tokat il Milli
Egitim M{dUirlGgl’nden arastirma igin izin alinmis olan giinlerde (haftanin Pazartesi ve Cuma giinlerinde)
yarim gin (sabahg¢i veya 6glenci seklinde) egitim veren siniflarda gergeklestirilmistir. Calismada
arastirmaci tarafindan calisma grubunda yer alan kiz ve erkek ¢ocuklar i¢in toplamda farkli zamanlarda
ikiser gézlemin yapilmasi; hem farkl cinsiyetten cocuklarin gézleminin yapilmis olmasini hem de ayni
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cinsiyetten gocuklar igin ¢oklu gézlemin yapilmis olmasini saglamaya yoneliktir. Bu cercevede, ¢alisma
verilerinin gegerliginin ve glvenirliginin saglanmasi ile ulasilan sonuglarin genellenebilir olma gicilinin
artirllmasi hedeflenmistir. Bu kapsamda caligsma verileri, ¢galisma grubundaki kiz ve erkek gocuklarin her
ikisi icin ayni glinde yapilan iki ayri yapilandiriilmamis gézlem dogrultusunda elde edilmistir. Arastirmaci
tarafindan yapilan gozlemlerde ¢ocuklarin oyunlarina iliskin durumlar gézlendigi haliyle not tutularak yazili
hale getirilmis ve ¢alisma verilerinin raporlastirilmasi stirecinde veri kaynagi olarak kullanilmistir. Gézlenen
zaman diliminde gocuklarin en ¢ok igerisinde yer aldiklari oyunlar esas alinarak, ¢alisma bulgularina bu
cercevedeki gozlemlerden elde edilen veriler dahil edilmistir. Calismadan elde edilen veriler, kiz ve erkek
¢ocuklardan olusan g¢alisma grubu Uzerinde arastirmaci tarafindan yapilan ikiser defalik gozlemlerle
sinirhidir.

Verilerin Analizi

Durum calismasi deseninde elde edilen verilerin analizinde, ¢alisma amacina bagh olarak betimsel
analize basvurulmustur. Betimsel analizde; veriler daha o6nceden belirlenen temalara gore veya
gozlem/gorisme strecglerinde kullanilan sorulara gore diizenlenebilmektedir. Bu kapsamda bu ¢alismada
veriler arastirmanin alt amaglarinda yer alan sorularin ortaya koydugu temalara gore diizenlenmistir.
Betimsel analizde gozlenen bireylere ait durumlari garpici bir bicimde ortaya koymak amaciyla siklkla
dogrudan alintilara yer verilmektedir. Betimsel analizde esas 6nemli nokta, elde edilen bulgularin
diizenlenmis ve yorumlanmis bir bicimde ortaya konmasidir (Yildirnrm ve Simsek, 2008). Bu cercevede
calismada oncelikli olarak elde edilen verilerin sistematik ve acik bir bicimde betimlemesi yapiimis ve
sonrasinda yapilan betimlemelerin acgiklanmasi, yorumlanmasi, neden-sonug iliskileri 1siginda sonuglarin
ortaya konmasi Gzerinde durulmustur. Bu dogrultuda calisma verilerinin betimsel analizinde asagidaki
dort agama takip edilmistir.

1) Betimsel analiz igin bir ¢erceve olusturma: Calismada okul 6ncesi donem cocuklarinin oynadiklar
oyunlarin igerigine iliskin gdzlemlerde 6ne ¢ikan unsurlardan yola cikarak veri analizi i¢in bir cerceve
olusturulmustur. Bu asamada c¢ocuklarin oynadiklari oyunlarin icerikleri degerlendirilmistir. Bu anlamda
oncesinde diizenlenmis bir kavramsal ¢ercevenin olmasi ile veri kaybinin énlenmesi saglanabilmektedir.
Bu cercevedeki verilerin hangi temalar altinda diizenlenecegine karar verilmesinde, calisma amacinda yer
alan sorular g6z onlinde bulundurulmustur. Bu kapsamda, cocuklarin her birinin okul 6ncesi egitim
ortaminda oynadiklari oyunlarin igeriklerinin biligsel agidan ve sosyal agidan degerlendirilmesinin uygun
olacagina karar verilmistir. Cocuklarin oyunlarinin igerigine dayanarak bilissel ve sosyal agidan oynadiklari
oyun turlerinin ortaya konmasinda alanyazininda mevcut olan oyun gesitleri/tirleri gozden gegirilmistir.
Bu kapsamda yapisina, tirlerine ve kullanim amacina gére mevcut olan farkli oyun siniflandirmalari
incelenmistir (Hendrick ve Weissman, 2006; Henniger, 1999; Morrison, 1998; Parten, 1932; Rubin, Watson
ve Jambor, 1978; Schaffer, 2004; Smith, Cowie ve Blades, 2003). Buna dayanarak oyunlarin bilissel agidan
icerikleri icin fonksiyonel, yapi-insa, dramatik ve kuralli oyun seklindeki temalarin olusturulmasina ve
sosyal acidan igerikleri icin tek basina oyun, paralel oyun ve grup oyunu seklinde temalarin
olusturulmasina karar verilmistir. Calisma kapsaminda yer alan ¢ocuklarin cinsiyetine bagh kalinarak her
bir cocuga (kiz cocuk igin; K1, K2... K20 ve erkek gocuk i¢in; E1, E2... E20 seklinde) birer kod isim verilmis
ve verilerin tablolastirilmasinda buradaki kod isimler kullaniimistir. Kod isimlerin kullanilmasi yoluyla,
calismada cocuklarin isimlerinin gizli tutulmasi hedeflenmistir. Calisma verilerinin kiz cocuklar (K) ve erkek
cocuklar (E) icin birinci ile ikinci gbzlem bulgulari seklinde ayri tablolar halinde raporlastirilmasi uygun
gorilmistar.

2) Tematik ¢erceveye gére verilerin islenmesi: Bu asamada veriler tanimlamaya yonelik olarak mantikl
ve anlamli bir bicimde bir araya getirilmistir. Bu cercevede gézlem sonucunda elde edilen verilerden
calisma kapsaminda incelemeye dahil edilecegi belirlenen verilerin diizenlenmesi saglanmistir. Calisma
kapsaminda kiz ve erkek g¢ocuklara iliskin gézlemlerden elde edilen veriler oyundaki kisi sayisi, oyunda
kullanilan merkez ve kullanilan materyal, oyunda Ustlenilen roller ile oyunda yasanan sorunlar seklindeki
basliklar altinda tablolastirilmistir. Buradaki bilgilerden yola ¢ikarak cocuklarin oyunlarinin bilissel
(fonksiyonel/ yapi-insa/ dramatik/ kuralli) ve sosyal (tek basina/ paralel/ grup) acidan tirleri de arastirmaci
tarafindan ayrica degerlendirilerek tabloya eklenmistir. Bu asamada ¢alisma sonuglari arasinda dogrudan
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orneklerle ortaya konulacak gézlem verileri de ortaya gikarilmistir. Arastirmaci gézlemlerine dayanarak
elde edilen verilerin islenmesine iliskin 6rneklere bakildiginda; birinci gézlemde E7’nin arkadaslariyla
hayvan maketlerini pencere 6niine dizerek oyuna basladig, alti kisilik grubun kendisine hangi hayvan
maketi geldiyse gidip o hayvanin izerine dokundugu ve karsisina gegip onun gibi durup sesini taklit etmeye
calistigl, sirasi gelenin belirlenen hayvana dénismeye c¢alisarak, oyunu strdirdiGgi gértlmastir. Burada
E7'nin bes ve daha fazla kisilik bir oyun oynadigi, oyunlari taklidi stregleri icerdigi icin bilissel agidan
dramatik bir oyun oynadigi ve hayvan roliini Ustlendigi, sosyal agidan ise grup oyunu oynadigi ortaya
¢itkmaktadir. E10’un da birinci gozlemde top havuzunun igerisinde, sanki denizde yiziiyormus gibi ylizme
hareketleri yaptigi ve kollarini ¢irptigi gorilirken, arkadaslari orada yokmus gibi davranarak onlarin
oyunlarina katilmadigi gézlenmistir. Buna gore; E10’un dramatik bir oyun oynadigi ve ylziici rolini
canlandirdigl, yalniz basina top havuzunda oynadigi icin de sosyal agidan tek basina oyun oynadigi seklinde
degerlendirme yapilmistir. E11’in ise iki arkadasiyla birlikte sanat merkezinde yer aldigi, ancak diger iki
arkadasi cubuklarla bir seyler olusturarak bir 6yki anlatiyorken; E11’'in kendi halinde resmine devam ettigi
ve onlarla mekani paylasmasina karsin kendi resim sayfasinda hayali ¢izimler yaptigi goézlenmistir. Bu
gozlemin devaminda resmini kaldirarak “Ben ressam oldum, bundan daha baska da yapinca sergi
acacagim.” diyerek paralel bir oyun arkadashgi ile dramatik oyuna gectigi goriilmistir. Baska bir 6rnek
olarak; ikinci gozlemde K8’in iki arkadasiyla sayi kipl ve hulahop g¢ember ile bir oyun oynadig
gbzlenmistir. Burada sirayla her birinin sayi kiipiini yere atarak kag geldiyse ona gére hulahop cemberi o
kadar dusirmeden basindan asaglya gecirmesi, say! kiiplni atis hakki elde etmesi (Ust Giste ayni saylyi
atmamasi ve boylesi saylyl denk getirenin sonraki sirasini beklemesi sartiyla) ve kiipte gelen sayi kadar
cemberden gecmeye calismasi seklinde bir kural cergevesinde oyun yirittikleri gérilmistir. Bu sekilde
oynanan oyunun grup halinde kuralli bir oyun oldugu yoniinde bir tespite ulasiimistir. E11’in de yere
serdigi trafik halisi Gizerine arabalari yerlestirdigi ve “Dur, hazirda bekle, simdi geg!” gibi ifadelerle diizeni
saglamaya galisan bir trafik polisini canlandirdigi goriilmistir. Arabalari kendisinin oynattigi ve sonrasinda
trafik polisi yerine gegerek kurallara uygun hareket etmelerine yonelik yonergeler verdigi gézlenmistir. Bu
anlamda bir role girme/bir rolt tGstlenme (-mis gibi yapma) durumu s6z konusu oldugu i¢in dramatik oyun
ve baska biriyle bir etkilesim icerisinde olmadigi icin de tek basina oyun sergiledigi seklinde
degerlendirilmistir.

3) Bulgularin tanimlanmasi: Bu asamada kiz ve erkek ¢ocuklarin her birinin oynadiklari oyunlarin igerigi
(oyunlarindaki kisi sayisi, oyunlarinda kullandiklari 6grenme merkezi ve kullandiklari materyaller,
oyunlarinda tstlendikleri roller, oyunlarinda varsa yasadiklari sorunlar ile bu dogrultuda yer verilmis olan
bilissel ve sosyal agidan oyun tirleri) tanimlanmis ve gerekli yerlerde gozlem sonuglarindan érneklerle
elde edilen bulgular desteklenmistir. Cocuklarin oyun siireglerine iliskin sonuglarin kolay anlasilir olmasi
amaciyla birbiriyle ilgili olan durumlar bir arada tartisilmis ve ¢ocuklarin oynadiklari oyunlarin igeriklerinin
anlasilir bir sekilde ortaya konmasina 6zen gosterilmistir.

4) Bulgularin yorumlanmasi: Galisma grubundaki ¢ocuklarin oyunlarindaki kisi sayisi, oyunlarinda
kullandiklari 6grenme merkezleri ve kullandiklari materyaller, oyunlarinda Gstlendikleri roller, oyunlarinda
varsa yasadiklari sorunlar ile bu dogrultuda yer verilmis olan bilissel ve sosyal agidan oyun tiirleri
baglamindaki frekans (f) degerleri agiklanmistir. Bu cergevede elde edilen bulgularin neden-sonug iliskileri
actklanmaya calisilmis ve ilgili alanyazin ¢alismalari 1siginda ¢alismadan elde edilen sonuglar tartisiimistir.
Betimsel olarak ortaya konan bulgularin iliskilendirilmesi ve anlamlandirilmasi slirecinde arastirmacinin
kendi yorumlarina da yer verilmis ve bu cercevede bazi ¢cikarimlarda bulunulmustur.

Bulgular

Bu bolimde galisma amaci dogrultusunda arastirmaci tarafindan yapilan birinci ve ikinci gézlemden
elde edilen bulgular tablolar dahilinde ortaya konmustur. Tablo 1 ile Tablo 2 kiz gocuklarin ve Tablo 3 ile
Tablo 4 de erkek ¢ocuklarin oyun siireglerine ait bulgulari géstermektedir.
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Birinci Gézlemdeki Kiz Cocuklarin Oynadiklari Oyunlarin icerigine iliskin Dagihmlar

Gozlem  Oyundaki Oyunda Oyunda Oyunda Oyunda -
. . Biligsel Sosyal
yapilan  ¢ocuk kullanilan kullanilan iistlenilen  yasanan - -
oyun tiirli  oyun tiirii
gocuk sayisi merkez materyal roller sorunlar
K1 Dort kisi Sanat . Bebek Anne Oyuncak Dramatik Grup oyunu
merkezi paylasmama
Dramatik Mutfak
K2 Dort kisi . malzemeleri, Abla Yok Dramatik Grup oyunu
oyun merkezi
bebek
K3 Bir kisi Dramatik . Mutfak . Anne Yok Dramatik Tek basina
oyun merkezi  malzemeleri
Bes ve . Legolar, top, .
K4 daha fazla Blok merkezi domino taslan Yok Yapi-insa Grup oyunu
K5 Bir kisi Dramatik . Mutfak . Anne Yok Dramatik Tek basina
oyun merkezi  malzemeleri
K6 iki kisi Dramatik . Mutfak . Gocuk Yok Dramatik Grup oyunu
oyun merkezi  malzemeleri (kiz)
Mutfak
s Dramatik malzemeleri, Anne- .
K7 Dort kisi oyun merkezi  bebek, baba Yok Dramatik Grup oyunu
kostim
K8 Dort kisi Dramatik . Yazi tahtasi Ogretmen Rolu Dramatik Grup oyunu
oyun merkezi paylasmama
K9 Bir kisi Dramatik . Oyunhamuru - Yok Yapi-insa Tek basina
oyun merkezi
Dramatik Mutfak
K10 iki kisi . malzemeleri, Kuafér Yok Dramatik Grup oyunu
oyun merkezi
bebek, tarak
Merkezlerin
Bes ve ) Yazi tahtasi, . .
K11 daha fazla disindaki direksiyon Sofor Yok Dramatik Grup oyunu
alanlar
Puzzle tahtasi,
P Dramatik legolar, Oyun .
K12 Ug kisi oyun merkezi  Mutfak Pastaci secememe Dramatik Grup oyunu
malzemeleri
Merkezlerin Katamino ovunu
K13 Ug kisi disindaki (akil oyunu) Hirsiz bgzma Dramatik Grup oyunu
alanlar malzemeleri
K14 Bir kisi Dramatik . Oyunhamuru  Asgl Yok Dramatik Tek basina
oyun merkezi
K15 Dort kisi Dramatik . Oyunhamuru  Hasta Yok Dramatik Grup oyunu
oyun merkezi
K16 Bir kisi Blok merkezi Legolar - Yok Yapli-insa Tek basina
Mutfak
K17 Ug kisi ramatik . malzemeleri, Misafir Gurultu/ Dramatik Grup oyunu
oyun merkezi bagirma
bebek
S Dramatik Mutfak . Oyuncak .
Iki kisi . malzemeleri, Anne Dramatik Paralel oyun
K18 oyun merkezi paylasmama
bebek
K19 Bes ve Dramatik . Mutfak . Anne Yok Dramatik Grup oyunu
daha fazla oyun merkezi  malzemeleri
K20 Bir kisi Blok merkezi Legolar - Yok Yapi-insa Tek basina
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Tablo 1’de yer alan birinci gézlemdeki kiz ¢cocuklarin oyunlari oyuna katilan gocuk sayisi agisindan
dikkate alindiginda; gocuklarin en fazla bir (f=6) ve ardindan dort (f=5) kisilik oyunlar oynadiklari
gorilurken; benzer oranda iki (f=3) kisilik, Gg (f=3) ile bes ve daha fazla (f=3) kisilik oyunlar oynayan
cocuklarin oldugu ortaya konmustur. Birinci gbzlemde kiz ¢cocuklarinin oyunlarinda biyik bir agirlkta
dramatik oyun merkezini (f=14) ve daha az bir oranda olmak Uzere akabinde blok merkezini (f=3)
kullandiklari; bir cocuk tarafindan sanat merkezinin kullanilirken, azinlikta bir kisim (f=2) cocugun da egitim
ortamindaki 6grenme merkezleri disindaki sinif igi alanlari kullandigi bulgusuna ulagilmistir. Kiz gocuklari
tarafindan kullanilan materyaller arasinda biiyiik oranda mutfak malzemeleri (f=9), bebek (f=6) ve kismen
legolar (f=4) yer alirken; bunlarin yani sira tarak, domino taslari, yazi tahtasi, direksiyon, puzzle tahtasi gibi
farkli malzemelerin de yer aldigina rastlanmistir.

Cocuklarin oynadiklari oyunlarin bilissel agidan igerikleri degerlendirildiginde; ¢ocuklarin ¢ogunlukla
dramatik oyun (f=16) ve ¢ok daha az bir oranda yapi-insa oyunu (f=4) oynadiklari tespit edilmistir. Bu
kapsamda cocuklarin oynadiklari dramatik oyunlarda (16 oyun arasinda) en fazla anne rolini (f=6)
Ustlendikleri, buna ek olarak baba ve abla rollerine girdikleri ve ¢ocuk, 6gretmen, kuafor, sofor, pastaci,
hirsiz, as¢l, hasta, misafir gibi rolleri de yerine getirdikleri gériilmustir. Oyunlarin sosyal agidan igerikleri
ise kiz gocuklarin agirlikli olarak grup oyunu (f=13) oynarken; ¢ok daha azinlikta tek basina oyun (f=6) ve
nadiren (f=1) de paralel oyun oynadiklarini ifade etmektedir.

Calisma kapsamindaki birinci gozlemlerden ornekler incelendiginde; K12'nin iki arkadasiyla birlikte
tahtanin tizerine legolari koyarak pasta yaptig gorilmistiir (Bugiin Ogretmenler Giinii oldugu icin veliler
sinifa 6gretmen igin yas pasta getirmisti, sinifta gline baslangicta hep birlikte pasta yenmisti). Cocuklarin
oncesindeki strecten etkilenmis olmasi olasi bir durum olurken; legolardan yaptiklari pastalari bigakla
keser gibi yaparak tabaklara dizdikleri ve sandalyelerin oldugu yerlere dagitmaya basladiklari gézlenmistir
(Bu gruba dahil olmak isteyip, pasta yapmak istemeyen bir kiz gocuk ile ayrica bir rol paylasim sorunu
yasanmistir). Buradaki gézlemler, ¢ocuklarin oyunlarindaki stireglerin giinlik yasamin provasi seklinde
ortaya ciktiginin bir kaniti niteligindedir. Birinci gézlemde K13’lin de iki erkek ¢ocuk ile hirsiz-polis oyunu
oynadigl gozlenmistir. Katamino oyun materyallerini calmaya ¢alisan bu ¢ocuklardan biri ile polis olan
K13’n oyun sirecinde sinifin bircok yerinde dolastigl ve K13’Gn arkadasina “Ben kos dedigimde
kosacaksiniz, dur dedigimde duracaksiniz.” diyerek rol dagilimini yaptigi gozlenmistir.

Kiz gocuklarinin birinci gézlemdeki oyunlarinda birtakim sorunlarin (toplamda f=6 ile % 30 oraninda)
mevcut oldugu da galisma bulgulari arasindadir. Birinci gézlemde kiz ¢ocuklarin oyununda oyuncak
paylasmama sorunu kismen (f=2) daha fazla gérulmekle birlikte; roli paylasmama, oyun secememe,
oyunu bozma ve girilti/bagirma seklinde sorunlarin da yer aldigi saptanmistir. Birinci gozlemdeki
orneklerden biri olarak K1'in sanat merkezinde bebegi eline aldigi ve “Ben anne olacagim.” diyerek rolini
belirledigi, sinifta bir tane olan oyuncak bebegi ben alacagim dediginde diger ¢ocugun da kendisinin
istedigi gdzlenmistir. Yani oyuncak paylasmama sorunu séz konusu olmustur. Ogretmenin “Once biriniz
oynasin, sonra digeri alsin.” seklinde yonlendirme yapmasiyla da sorunun ¢6ziimlendigi gdzlenmistir. K8’in
de arkadaslariyla 6gretmencilik oynamaya karar verdigi gorulirken; aralarinda kimin 6gretmen, kimin
o6grenci olacagl konusunda uzlagsmaya varilamadigl yani rol paylasiminda bir sorun yasandigi dikkat
cekmistir. K8'in liderlik roliini Gstlenmek istercesine 6gretmen olmak istedigini soyledigi ve 6gretmenin
miidahalesiyle bu oyunda 6gretmen olmasinin kabul edildigi gorilmdstdir. Yine birinci gézlemde K12’'nin
arkadasina pastacilik oynadiklari icin onun pastalari taslyacagini séylediginde, arkadasinin “Neden ben
pasta tasiyorum, ben doktorculuk oynamak istiyorum.” diyerek aglamaya basladigl yani oyun segimi
konusunda bir tartisma yasandigi ve 6gretmenin de “Arkadaslar birbirleriyle glizelce oynar; aglamak yok.”
dediginde “Ama 6gretmenim hep onlarin istedigini oynuyoruz.” diye yanit verdigi gérilmistiir. Bunun
lizerine 6gretmenin “Once sarilip birbirimizden &ziir dileyelim, sonra ben yazi-tura atacagim ilk hangisi
gelirse 6nce onu, sonra da digerini oynayabilirsiniz.” diyerek yonlendirmede bulunmasiyla, sorunun
¢ozlimlendigi gbzlenmistir. Bu durumlara iliskin ¢oklu veri elde etmek lizere yapilan ikinci gbzlem sonuglari
Tablo 2'de yer almaktadir.
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ikinci Gézlemdeki Kiz Cocuklarin Oynadiklari Oyunlarin icerigine iliskin Dagihmlar

Gozlem Oyundaki  Oyunda Oyunda Oyunda Oyunda -
. ) Biligsel Sosyal
yapilan ¢ocuk kullanilan kullanilan tistlenilen yasanan - -~
oyun turu oyun turu
gocuklar sayisi merkez materyaller roller sorunlar
K1 iki kisi Blok merkezi Oyun hamuru - Yok Yapi-insa Grup oyunu
. Mutfak
K2 Bes ve Dramat.|k oyun malzemeleri- Cocuk Yok Dramatik Grup oyunu
daha fazla merkezi
bebek
. Mutfak
K3 iki kisi zr::::;lk oyun malzemeleri- Cocuk O:k'::c;kama Dramatik Grup oyunu
bebek, ayicik paylas
Oyun
K4 iki kisi Blok merkezi hamuru/ - Yok Yapli-insa Paralel oyun
domino taglari
Mutfak
L Dramatik . Roli .
K5 Ug kisi . malzemeleri- Cocuk Dramatik Grup oyunu
oyun merkezi paylasmama
bebek
Mutfak
e . . Oyunu .
K6 Iki kisi Blok merkezi malzemeleri, Komsu . Dramatik Grup oyunu
bitirmeme
Legolar
Bes ve
K7 Blok merkezi Legolar - Yok Yapi-insa Grup oyunu
daha fazla g pr-ins p oy
Hulahop
K8 Ug kisi Blok merkezi cember, - Yok Kurallioyun Grup oyunu
sayl kiipl
s Dramatik .
K9 Bir kigi . Bebekler Anne Yok Dramatik Tek basina
oyun merkezi
. Legolar-
K10 Dort kisi Dramat'lk oyun bebekler- Anne Yok Dramatik Grup oyunu
merkezi .
pelis ayi
Tahta bloklar, Ovuncak
K11 iki kisi Blok merkezi oyuncak - 4 Yapi-insa Grup oyunu
paylagsmama
el arabasi
Bes ve Legolar, puzzle
K12 3 Blok merkezi tahtasl, Doktor Yok Dramatik Grup oyunu
daha fazla
stetoskop
Merkezlerin Boya
K13 Ug kisi disindaki kalemleri, Kardes Yok Dramatik Grup oyunu
alanlar kagitlar
K14 Ug kisi Dramat.lk oyun Bebek Anne Oyuncak Dramatik Grup oyunu
merkezi paylasmama
. ip (stetoskop
K15 Ug kisi Dramat'lk oyun yerine), Doktor Yok Dramatik Grup oyunu
merkezi
oyun hamuru
K16 Bir kisi Blok merkezi Tekerlekler - Yok Yapi-insa Tek basina
R . Oyun .
K17 Ug kisi Blok merkezi Oyun hamuru - Yapi-insa Paralel oyun
segcememe
. Mutfak
K18 iki kisi Dramat.|k oyun malzemeleri, Anne Oyuncak Dramatik Grup oyun
merkezi paylasmama
bebek
K19 Bir kisi Sanat merkezi B?ya kalemler, Ressam Yok Dramatik Tek basina
kagitlar
Mutfak
P Dramatik oyun malzemeleri, .
K20 Iki kisi merkezi bebekler, Anne Yok Dramatik Grup oyunu
Legolar.
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Tablo 2’de goriilen ikinci gézlemdeki oyunlarda yer alan kisi sayisina bakildiginda; iki kisi (f=7) ile tg kisi
(f=6) arasinda oynanan oyunlarin agirlikta oldugu, bu durumu bir kisilik (f=3) ile bes ve daha fazla kisilik
(f=3) oyunlarin takip ettigi ve dort kisilik (f=1) oyunlarin ise azinlikta oldugu ortaya gikmaktadir. Oyunda
kullanilan merkezler degerlendirildiginde; ilk gdzlemdekine gére daha az bir oranda olmakla birlikte
belirgin bir sekilde dramatik oyun (f=9) ve akabinde ilk gozlemdekinden daha fazla bir oranda blok
merkezinin (f=9) kullanildigi, daha baska olarak da birer ¢ocugun sanat merkezini kullanarak ve 6grenme
merkezi disindaki alanlarda yer alarak oyun oynadigi bulgusuna ulasiimistir. Birinci gézlemdekine benzer
bir sekilde, kullanilan oyun materyalleri arasinda bebek (f=8), mutfak malzemeleri (f=6) ve legolar (f=5)
dikkat gekici olmakla birlikte; oyun hamuru (f=2), pelis ayi (ayicik) (f=2), domino taslari, hulahop ¢emberi,
sayl kiipU, tahta bloklar, oyuncak el arabasi, puzzle tahtasi, stetoskop, boya kalemleri-kagitlar, ip gibi farkh
materyallere yer verildigi de gortlmistir.

Oyunlarda bilissel agidan belirgin bir sekilde dramatik oyuna (f=13) ve ayrica ilk gézlemdekinden daha
fazla oranda yapi-insa oyunlarina (f=6) yer verdikleri gériliirken; bir cocugun da grup halinde kuralli oyun
oynadigl tespit edilmistir. Dramatik oyunlarda Ustlenilen roller arasinda en fazla (14 oyundan 3’lGnde
olmak lizere) cocuk roliintin yer aldigi ve ¢cocuklarin bunun disinda anne, doktor, kardes, hayvan ve komsu
rollerine girdikleri de gériilmistiir. ikinci gézleme iliskin calisma bulgulari arasinda kiz cocuklarinin birinci
gozlemdeki gibi en fazla oyuncak paylasiminda (f=4) sorun yasadigi yer alirken, oyunun sona erdigini kabul
edemedigi igin oyunu bitirmede ve rolii paylasmada giicliik cektikleri de dikkat gekmektedir. ikinci gézlem
siirecinde kiz ¢ocuklarin oyunlarinda yasanan sorunlarin en az birinci gbzlemdeki kadar kayda deger bir
oranda (toplamda f=7 ile % 35 oraninda) mevcut oldugu saptanmistir. Ornegin; K5’in yer aldigi ikinci
gbzlemde birden fazla cocugun oyun igerisinde ¢ocuk roliinde olmak istedigi ve buna dayanarak ortaya
¢ikan rolG paylasmama sorunu karsisinda K5 “Cocuk ben olacagim.” diyerek arkadaglarina anne-baba-
kardes rollerini dagittigi, akabinde oyunun bdyle devam ettigi gértilmustiir. Daha baska olarak K6'nin
legolarla kule yapmaya devam ederken 6gretmenin kum saatini ters gevirip artik toplanmalari gerektigini
soylediginde itiraz ettigi ve kulesini yikmak istemeyerek oyunu bitirme/sonlandirma noktasinda sorun
yasadigl gézlenmistir. Ogretmenin etkinlige gececeklerini agiklamasiyla kulesindeki legolari parca parca
yerlerine kaldirmaya basladigi gorilmustir. Yine K11’in kendi kurguladigi oyunda kullanacagi tahta
bloklari arkadasiyla paylasmak istemediginin gdzlenmesi de oyuncak paylasmaya iliskin yasanan sorunu
orneklendiren bir durumdur. Oyunlarin sosyal agidan igerikleri ele alindiginda; birinci gdzlemden elde
edilen bulgulara benzer bir sekilde kiz gocuklarin ¢ogunlukla (f=15) grup oyunlari, kismen de tek basina
(f=3) ve paralel oyun (f=2) oynadiklari saptanmistir.

Birinci gozlemdeki K12 ile E12 6rnegine paralel bir durum olarak; ikinci gézlemde K17 ayni ortamda
oturarak (paralel oyun esliginde) iki erkek arkadasiyla oyun hamuruyla yapi-insa oyunu oynarken K17’nin
oyun hamurundan pasta yaptigi, diger iki erkek ¢ocugun ise araba yaptigl gozlenmistir. Birinci gbzlem
bulgularinda 6rnegi bulunan K13’tin ikinci gézlemde arkadasi iki kiz ¢ocuk ile oynarken abla roliini
Ustlendigi gorulmustir. “Cocuklardan birine anne ve digerine kardes ol.” diyerek arkadaslarinin rollerini
de kendisinin dagittigi gorilmistir. Ardindan “Kardesine hadi hazirlan, okula gidecegiz.” diyerek sinifta
dolastiklari ve okula gittiklerinde masaya oturarak resim yapmaya basladiklari ve sonra “Annemiz gelecek,
hadi esyalarimizi toplayalim.” diyerek sonlandirdiklari gérilmistiir. Burada dikkat cekici bir sekilde;
K13’lin birinci ve ikinci gozlemde benzer olarak dramatik oyun oynadigi ancak birinci gézlemdeki gibi kiz
arkadas(lar)iyla oynarken anne-abla seklindeki rolleri ve ikinci gézlemdeki gibi erkek arkadas(lar)iyla
oynarken de hirsiz-polis seklindeki rolleri kurguladigi ortaya ¢cikmistir. Dolayisiyla ¢ocugun cinsiyetine gore
oyunlarindaki egilimler belirlenirken akran gruplarina gére oyunlarinin igeriginin sekillendigi bulgusuna
ulasiimistir.
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Birinci Gézlemdeki Erkek Cocuklarin Oynadiklari Oyunlarin icerigine lliskin Dagilimlar

Gozlem  Oyundaki Oyunda Oyunda Oyunda Oyunda .
. . Biligsel Sosyal
yapilan gocuk kullanilan kullanilan tistlenilen  yasanilan -~ _—
oyun tirii  oyun tiirii
¢ocuklar sayisi merkez materyaller roller sorunlar
E1l Ug kisi Blok . Araba Sofér Rolu Dramatik Paralel oyun
merkezi paylasmama
E2 Ug kisi Masalar Yap-boz - Yok Yapl-insa Grup oyunu
o Blok Bloklar, .
E3 Bir kisi merkezi Toplar - Yok Yapi-insa Tek basina
Blok Bloklar,
E4 Bir kisi merkezi Oyun - Yok Yapl-insa Tek basina
hamuru
. Blok Legolar, . .
E5 Dort kisi merkezi polis arabasi Polis Carpisma Dramatik Grup oyunu
s Blok Legolar, .
E6 Ug kisi merkezi Kipler Yok Yapl-insa Grup oyunu
Bes ve Blok Hayvan .
E7 daha fazla merkezi maketleri Hayvan Yok Dramatik Grup oyunu
Blok Tahta Oyuna
E8 iki kisi , bloklar, Makinist  dahil Dramatik Grup oyunu
merkezi
Tren etmeme
Bes ve Blok Labutlar,
E9 daha fazla merkezi Legolar, Top Yok Kurallioyun  Grup oyunu
E10 Bir kisi Top havuzu  Toplar Yizlcu Yok Dramatik Tek basina
Boya
E11 Ug kisi Sanat . kanlvemlen, Ressam Yok Dramatik Paralel oyun
merkezi Kagitlar,
Cubuklar
Legolar,
Bes ve Blok ! i .
E12 daha fazla merkezi Araba, Sofor Yok Dramatik Grup oyunu
Kamyon
Dramatik Ovuncak
E13 iki kisi oyun v Polis Digirme Dramatik Grup oyunu
. tabanca
merkezi
Bes ve Blok .
E14 daha fazla merkezi Legolar - Yok Yapi-insa Grup oyunu
E15 Dort kisi Blok Bloklar - Yok Yapi-insa Grup oyunu
3 merkezi pr-ing poy
Merkezlerin ~ Oyuncak
E16 Bir kisi digindaki market Kasiyer Yok Dramatik Tek basina
alanlar kasasi
Blok Tahta
E17 Ug kisi . bloklar, Sofoér Yok Dramatik Grup oyunu
merkezi
Arabalar
Hayvan i
Blok maketleri lzinsiz
E18 Dort kisi . ! Mihendis  oyuncak Dramatik Grup oyunu
merkezi Legolar, alma
Araba
Bes ve Blok Yapbozlar, .
E19 daha fazla merkezi Legolar Yok Yapr-insa Grup oyunu
Dramatik Havvan B K
E20 Bir kisi oyun y . arina Yok Dramatik Tek basina
. maketleri koruyucusu
merkezi
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Birinci gozlemdeki oyun sireglerine iliskin Tablo 3’de yer alan bulgulara gore; erkek gocuklarin
oyunlarini en fazla olarak bir kisi (f=5), Ug kisi (f=5) veya bes ve daha fazla kisi ile (f=5) benzer oranlarda
yurattigl, daha az oranda ise dort kisi (f=3) ve iki kisi (f=2) ile yurittigl saptanmistir. Cocuklarin
oyunlarinda ¢ok buyik oranda (f=14) blok merkezini, daha azinlikta (f=2) dramatik oyun merkezini ve
nadiren (f=1) de sanat merkezi ile top havuzunu kullandigi saptanmuistir. Bloklar/tahta bloklar (f=5), legolar
(f=5) ve toplar (f=2) erkek ¢ocuklarin oyunlarinda agirlikh kullandiklari materyaller olurken labutlar, boya
kalemleri, arabalar/polis arabasi/kamyon, oyuncak tabanca, oyuncak market kasasi, hayvan maketleri ve
yap-bozlar seklindeki materyallerin de bu kapsamda kullanilan materyaller arasinda oldugu belirlenmistir.
Galismada erkek ¢ocuklarin oynadiklari oyunlar arasinda en fazla dramatik oyunun (f=12) ve akabinde yapi-
insa oyununun (f=7), ¢cok daha sinirl oranda (f=1) ise kuralli oyunun yer aldigi gorlilmustiir. Dramatik
oyunlarda Ustlendikleri rollerde (12 oyun arasinda) ise en fazla sofér (f=3) yer almakla birlikte; erkek
cocuklarin polis, hayvan, makinist, ylzici, ressam, kasiyer, mihendis, barinak korumacisi gibi farkli
ozellikleri temsil eder bir sekilde gesitlenmis rolleri Gstlendikleri bulgusuna ulasilmistir. Erkek cocuklarin
oynadiklari oyunlarin sosyal agidan icerikleri degerlendirildiginde; ¢ok biliylik oranda grup oyunlarini (f=13)
oynadigl, belirgin bir oranda ¢ocugun tek basina oyun (f=6) oynadigi ve bir ¢ocugun da paralel oyun
oynadigl ortaya konmustur.

GCalismanin birinci gbzlem bulgularinda, erkek gocuklarin oyunlarinda sorunlara rastlanmasinin olasi
oldugunun saptanmasi da dikkat cekicidir. Bu kapsamda rol se¢imi yapamama, ¢arpisma, oyuna dahil
etmeme, dlslirme ve izinsiz arkadasinin oyuncagini alma seklinde sorunlarin oldugu (toplamda f=5 ile %
25 oraninda) tespit edilmistir. Bu durumlara iliskin 6rneklere bakildiginda; E5’in arkadasiyla poliscilik
oynarken, polis arabalarinin garpistigi ve “Sen benim 6nlime gectin.”, “Hayir, sen bana carptin.” gibi
ifadelerle oyunda garpisma ile ilgili bir tartisma yasadiklari gézlenmistir. Yasanan bu durumun ardindan
oyunlarina son verdikleri belirlenmistir. E8’in de tren siirme oyunlarina katilmak isteyen bir gocugu oyuna
almak istemedigi ve tren siirme oyunu igerisinde E8’in lider bir yaklasimla herkese neyi nasil yapmasi
gerektigini soyleyerek, grup icerisindeki hareketleri kendisinin yénlendirdigi gérilmustir.

Calisma kapsaminda yapilan farkli gézlemlerdeki ayni oyun kurgusu icerisinde Ustlenilen rollerde
cinsiyetin etkisinde kalindigi yoniinde bir kaniya da ulasilmistir. Ornegin; birinci gdzlemde K5 mutfak
malzemeleri (oyuncak tabak, tencere, fincan, firin, mutfak dolaplari, catal-kasik, plastikten yapilmis maket
misir, havug, patlican, elma, caydanlik, bulasik sepeti, tava) kullanarak anne roliini Ustlenmistir. Mutfak
malzemelerinden kek yaparak, tabaklara servis yapar sekilde dilimleyerek koydugu ve ardindan “Benim
yemeklerim ¢ok giizel olur.” diye agiklama yaptigi ve sonrasinda bulasik sepetinden ¢ikardigi malzemeleri
(tabak, bardak, gatal, kasik) maket cesmede yikayip dolaplara dizdigi gbzlenmistir. Akabinde agziyla zil sesi
cikararak eve misafirin gelme sirecini deneyimledigi gorilmustir. Eve gelen misafirleri karsiladigi ve
kopegin sahibi olarak evin 6niinde onu besledigi gozlenmistir. Yine ikinci gbzlemde ¢ocuk roliinde olan
K5’in yanindaki bir kiz arkadasina “Annecim ben okula gidiyorum, beslenme ¢antama bir seyler koyalim
gel.” dedigi ve beraber tost yapip meyve suyuile birkag da maket meyve koydugu gorilmistiir. Biraz sonra
da oyunlarina bir erkek ¢ocugun dahil olarak “Ben babayim, hadi sizi arabayla okula birakayim.” diyerek
tren olusturdugu, 6nde bu erkek cocugun arabayi strerken, digerlerinin arkada durdugu ve sinifta birkag
tur attiktan sonra gidecegi yere yani okula geldikleri igin erkek ¢ocugun onlari birakip arabayla geri
dondigu, buradaki diger kiz cocugunun kizi roliindeki K5’i okula ugurlayip kendisinin de pazara gitmesiyle
oyunun sonlandigl gézlenmistir. Burada gorildiga gibi, kiz ¢cocugun ylirtttigl oyun kurgusuna erkek
cocugun dahil olmasiyla birlikte oyunun kurgusunda gesitlenmenin oldugu saptanmistir. Bu durumu birinci
gozlemdeki baska bir 6rnek de desteklemektedir. Birinci gozlemde K12'nin iki arkadasiyla birlikte legolarla
oynadigl ve hep birlikte legolari alip dramatik oyun merkezinde yer alan puzzle tahtasi lizerine evcilik
kaplari ile birlikte koyarak bir dramatik oyun oynadiklari gériilmistir. Buna karsin, E12'nin de bes kisilik
bir grup arkadasiyla legolarla oynadigi, ancak legolari kamyonlara doldurarak sinifin bir kdsesine tasidigi
ve oraya bosalttiklari; diger bir grubun yeniden tasidigi; birkac¢ kisinin de bosaltilan legolarla insaat
yapmaya basladigl gézlenmistir. Bu sekilde, legolarla K12'nin ve E12’nin benzer tirde bir oyun olarak
dramatik oyun oynadiklari gériilmektedir.
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ikinci Gézlemdeki Erkek Cocuklarin Oynadiklari Oyunlarin icerigine iliskin Dagilimlar

Gozlem  Oyundaki Oyunda Oyunda Oyunda Oyunda -
. R Biligsel Sosyal
yapilan gocuk kullanilan kullanilan iistlenilen yasanan - _—
oyuntirii  oyun tirii
gocuk Sayisi merkez materyal roller sorunlar
El Bir kisi Blok merkezi Bloklar - Yok Yapli-insa Tek basina
E2 Dort kisi Masalar Legolar - Yok Yapli-insa Grup oyunu
o . Bloklar, .
E3 Bir kisi Blok merkezi - Yok Yapi-insa Tek basina
Toplar
Bloklar,
E4 Bir kisi Blok merkezi Domino - Yok Yapli-insa Tek basina
taslari
Red city
E5 Dort kisi Blok merkezi (Ahsap - Yok Yapli-inga Grup oyunu
bloklar)
Bes ve . Oyunu
E6 daha fazla Blok merkezi Labutlar, Top - bitirememe Kurallioyun Grup oyunu
E7 iki kisi Blok merkezi Legolar, Kepge'.“ Yok Dramatik Grup oyunu
Kamyon operatori
E8 iki kisi Blok merkezi Eeh;a bloklar, - _ Yok Yapl-insa Grup oyunu
s . Labutlar,
E9 Dort kisi Blok merkezi Legolar, Top - Yok Kurallioyun Grup oyunu
E10 Bir kisi Blok merkezi Jenga bloklari - Yok Yapli-insa Paralel oyun
E11 Bir kisi Dramatik . Trafik halis, Trafll.< Yok Dramatik Tek basgina
oyun merkezi  Arabalar polis
Bes ve . . .
E12 Blok merkezi Bloklar Polis Yok Dramatik Grup oyunu
daha fazla
E13 Ug kisi Blok merkezi Labutlar, Top, Oyun Kuralli oyun Grup oyunu
Balon secememe
E14 Ug kisi Dramatik . Lego, Ksilofon  Polis Dalga Dramatik Grup oyunu
oyun merkezi gecme
Havvan Hayvanat
E15 Bir kisi Fen merkezi v . bahgesinde Yok Dramatik Tek basina
maketleri .
bekgi
s . Legolar, .
E16 Dort kisi Blok merkezi Bloklar - Yok Yapi-insa Grup oyunu
Tahta bloklar, Oyuna
E17 Ug kisi Blok merkezi Hayvan - dahil Yapi-inga Grup oyunu
maketleri etmeme
Bes ve Merkezlerin Kagittan
E18 3 disindaki & Pilot Yok Dramatik Grup oyunu
daha fazla ugaklar
alanlar
E19 Bes ve Blok merkezi Yapbozlar, Taksici Yok Dramatik Grup oyunu
daha fazla Oyun hamuru P oy
E20 Dort kisi Blok merkezi Legolar - Yok Yapli-insa Grup oyunu

Cocuklarin oyun sireglerine iliskin Tablo 4’de yer alan ikinci gbzlem bulgularina bakildiginda; erkek
cocuklarin birinci gézlemdekinden kismen farkh bir sekilde daha ¢ok bir kisi (f=6) ve akabinde dort kisilik
(f=5) ile bes ve daha fazla kisilik (f=4) oyunlar oynadiklari ve oyunlarinda ¢ogunlukla blok merkezini (f=14),
akabinde ¢ok daha azinlkta olarak dramatik oyun merkezini (f=2), nadiren de fen merkezini (f=1)
kullandiklari belirlenmistir. Oyunda kullanilan materyaller arasinda benzer bir sekilde bloklar (f=9), legolar
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(f=5), toplar (f=4), labutlar (f=3) yer alirken; trafik halisi, ksilofon, tren, balon, hayvan maketleri, yapbozlar,
oyun hamuru gibi oyun materyallerine de rastlanmistir.

Birinci gdzlem bulgularindan belirgin bir sekilde farkli olarak; ikinci gbzlemde daha ¢ok yapi-inga
oyunlarina (f=10) ve akabinde dramatik (f=7) ve kismen (f=3) de kuralli oyuna rastlandigi bulgusuna
ulasilmistir. Kuralli oyun 6rnegi olarak E8’in alti arkadasiyla birlikte blok merkezinin koésesine labutlar
sirayla dizerek toplarla onlari devirme oyunu oynamaya devam ettigi gozlenmistir. Bu kapsamda labut
devirme oyunu oynayan ¢ocuklarin heyecanla sirasini bekleme, sirasi gelenin topu atma, labutlari devirme,
sonrasinda kag tane devirdigini sayma ve sonunda labutlari dizerek arkaya gegme gibi birtakim kurallar
takip etmek kosuluyla oyunu siirdirdigu saptanmistir. Dramatik oyunda Ustlenilen roller arasinda (7
oyunda) daha ¢ok polis/trafik polisi (f=4) yer alirken kepge operatéri, hayvanat bahgesinde bekgi ve taksici
gibi rollerin olduguna rastlanmistir. Oynanan oyunlarda birinci gézlemdekine benzer bir sekilde daha ¢ok
grup oyunlarinin (f=14), akabinde tek basina (f=5) oyunun ve ¢ok nadiren de paralel oyunun (f=1) yer aldigi
tespit edilmistir.

Birinci gozlem bulgularindan farkl bir sekilde; ikinci gbzlemde erkek ¢ocuklarin oyunda yasadiklari
sorunlar arasinda dalga gegcmeye rastlanirken oyuna dahil etmeme, oyunu bitirememe ve oyun segimi
yapamama gibi benzer sorunlarin yer aldigi da gorilmistir. Buna gore; erkek ¢ocuklarin oyunlarinda
birtakim sorunlarin (toplamda f=4 ile % 20’lik bir oranda) yerini korudugu saptanmistir. Bu durumlara
iliskin orneklere bakildiginda; E1’in grup arkadaslarindan biri “Sofér olacagim.” dediginde, bir diger
cocugun da “Hayir, neden sen oluyorsun, biz de sofor olmak istiyoruz.” demesi lizerine bir rol paylasma
sorununun giindeme geldigi gorilmustir. Sonra aralarinda konustuklarinda, E1’in hi¢ midahalede
bulunmadigi ve arkadaslarinin ona “O zaman sen ol.” diye roll verdigi gbzlenmistir. E6’nin labutlari topla
devirme seklinde oynadiklari bowling oyununu bitirmek istemedigi, bir bakima diger oyuna gegisi kabul
etmekte zorlandigi ortaya ¢ikmistir. Oyunda siranin beger defa E6’ya gelmesine karsin, kendisinin baska
oyuna gecerek arkadaslarinin bu oyunu oynamasina firsat vermekte istekli olmadigi gorilmustir. Bu
dogrultuda oyunu bitirmeme sorunu 6ne gikan bir durum olmustur. E12’nin ise oyununda “Sen kiz gibisin,
git kizlarla oyna.” diyerek bir erkek arkadasiyla dalga gectigine ve bunun lzerine aglayan erkek ¢ocugun
yanina 6gretmenin gelerek 6zir dilenmesini saglamasi ile oyun silirecine devam edildigine rastlanmustir.
E13’ln de bir arkadasinin tamircilik, bir digerinin uzaycilik (ziplayan balonlarla araba siirme) ve kendisinin
toplarla labut devirme oyunu oynayalim dedigi gorilmistir. Bu kapsamda ¢ocuklarin duruma bir siire
karar veremedigi ve bu ylizden oyuna baslayamadigi ancak E13’{in 6dnce bunu oynayalim 6nerisiyle uzun
bir stire labut devirme ve oyun sonlandirilirken de balonlarla oynadigi gézlenen durumlardan olmustur.

Calismada arastirmacinin farkli zamanlardaki goézlemlerinden elde edilen bulgular genel olarak
degerlendirildiginde; cocuklarin oyunlarindaki kisi sayisinin kimi zaman oyuna baslarken belirlendigi, kimi
zaman da bir kisminin kurdugu oyuna baskalarinin katilmak istemesiyle genisledigi ortaya ¢ikmaktadir.
Ornegin; birinci gézlemde K14’in bebegini ayagina yatirip sallamaya baslayarak oyunu baslatirken,
arkadasinin “Beraber oynayalim mi?” diyerek geldigi ve bunu kabul eden K14’iin “Sen komsu ol, bana gel.”
diye rol verirken, arkadasina “Ben de kek yapayim size.” diyerek oyuna dahil oldugu gériilmistir. ikinci
gozlemde E18'in de arkadaslariyla kagittan ugaklar yaparak onlar ugurdugu, sonra pilot olarak
arkadaslarini ellerindeki ugaklarla sinifta dolastirdigi ve evcilik oynayan iki kiz gocugunun da bebeklerini
kucaklarina alarak oyunda ucakla seyahate dahil oldugu gozlenmistir. Bu durumlar da cocuklarin
oyunlarinin dinamik bir slire¢ oldugunun somut 6rnekleri olmaktadir.

Calismada c¢ocugun cinsiyetine gore oyunlarinin igeriklerinde degisiklik gorilmekle birlikte, ayni
cinsiyetteki cocuklarin ayni materyallerle yirattikleri oyunlarin iceriklerinde de farkhliklar gézlenmistir.
Ornegin; ikinci gdzlemde E16’nin arkadaslariyla legolari iist Uste dizerek kule seklinde bir Giriin ortaya
koyarken, E19’un da legolari yollara dizerek oyun hamurundan yaptigi direksiyonla taksicilik oynadigi ve
legolar yol kenarindaki bariyerler olarak kullandigi gézlenmistir. Bazen de gocuklarin oyunlarinin iki
grubun oyunlarini birlestirmesi veya ayni mekanda yer alan g¢ocuklarin oyuna birlikte devam etmesi
seklinde bir stratejiyle oyunlarinin cesitlendigi gézlenmistir. Ornegin; K10’un bir arkadasiyla birlikte
dramatik oyun merkezinde bebegin karnini doyurmaya basladigl ve bebegi uyutuyormus gibi sallayip
Uzerini orterek masaya yatirdigi gérilmustiir. Bu sirada legolardan yemek yapan iki kiz cocuk ile oyunlarini
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birlestirdikleri ve birlikte yemek yapmaya devam ettikleri de belirlenmistir. Cocuklarin oyunlarinda kimi
zaman oyun tiiri ayni kalarak sosyal igeriginde farklilasmanin oldugu, kimi zaman da basladiklari oyun
tiiriinden digerine gegis ile cesitlenmis bilissel icerikte oyunlarin oynandigi saptanmistir. ikinci gézlemdeki
K6 ile E4’e ait bulgular da bu duruma iliskin baska 6rneklerdir. Burada K6'nin arkadaslariyla birlikte
legolarla yaptig evi kullanarak komsuculuk oynadigi ve dolayisiyla yapi-insa oyunundan dramatik oyun
asamasina gegcis yaptigi goruliirken E4’Un legolar (st Uste dizerek ev yapmaya calistigi ve akabinde yaptigi
evi islevi dogrultusunda bir sekilde kullanmamasiyla da oynadi§l oyununun yapi-insa oyunu olarak rol
oynadigl bulgusuna ulagilmigtir.

Cocuklarin oyunlarinda kullandiklari materyallerde ve oyun tirlerinde gesitlenmenin olmasinin yani
sira, ayni malzeme ve ayni oyun tiirQ igerisinde farkli oyunlarin oynanmasinin olasi oldugu da gézlemlerde
ortaya gikan durumlardandir. Ornek olarak; ikinci gdzlemde E7’nin bir arkadasiyla insaat oyunu oynadigl,
E7’'nin kepceyi, arkadasinin da kamyonu aldigi ve legolari taslar gibi diisiinerek E7’nin kepcesiyle alarak
kamyonun igine attigi, akabinde kamyonu siiren arkadasinin da legolari yan tarafa biraktigi ve birkag tur
bu sekilde oyunlarina devam ettigi gbzlemlenmistir. Yine ikinci gézlemde E8’in arkadasiyla tahta bloklar
lst Uste dizerek yukseklik olusturdugu, sonra treni asagiya indirip, yukari ¢ikardigi ve tren asagiya dogru
inerken heyecanlandiklari dikkat ¢gekmistir. Bu durum, ¢ocuklarin ilgi alanlarinin ve hayal giiglerinin oyun
siirecinin vazgecilmez bir pargasi olarak gérev yaptiginin bir ifadesi olarak degerlendirilebilir.

Sonuglar, Tartisma ve Oneriler

Cocuklarin oyun sireglerinin betimsel olarak incelenmesine yonelik olarak kiz ve erkek ¢ocuklar igin iki
farkh gozlemin yapildigi bu ¢alisma sonucunda, ¢ocuklarin kag kisilik oyunlar oynadiklari, oyunlarinda
hangi materyalleri kullandiklari, oyunlarinda ne tir roller Ustlendikleri ve varsa oyunda yasadiklar
sorunlarin neler oldugu ortaya konmustur. Bu dogrultuda, gocuklarin oyunlarinin igeriklerinin bilissel oyun
(fonksiyonel oyun/yapi-insa oyunu/dramatik oyunu/kuralli oyun) ve sosyal oyun (tek basina oyun/paralel
oyun/grup oyunu) turleri ¢ercevesinde degerlendirmesi yapilmistir.

Calismada arastirmaci tarafindan yapilan birinci ve ikinci gézlem sonugclarina gére; 6ncelikli olarak kiz
ve erkek cocuklarin oyunlarindaki kisi sayisinin bir kisiden bes ve daha fazla kisiye kadar degisiklik
gosterebildigi ve toplamda bir kisi ile iki veya tg kisilik oyunlarin kiz gcocuklarda, bir kisi ile bes ve daha fazla
kisilik oyunlarin da erkek cocuklarda daha fazla yer aldigina rastlanmistir. Ug-alti yas grubu okul dncesi
donem cocuklari lizerinde Yurtsever Kiliggiin (2014) tarafindan yurutllen bir ¢alismada, lg¢-doért yas
cocuklarinin tek basina ve bes-alti yas cocuklarinin grup oyunlarini agirlikli olarak tercih ettigi saptanmistir.
Galismanin yuritulmis oldugu bes-alti yas grubu ¢ocuklarin oyunlarinin kisi sayisina iliskin durumlari da
bu yondeki egilimlerinin sonucu olarak ortaya ¢ikmis olabilir. Ostrosky ve Meadan (2010) gocuklarin sosyal
becerileri basta olmak lizere birtakim becerilerinin desteklenmesi noktasinda tek basina oyunlarin dnemli
oldugunu ve kararlari karsisinda cocuklara saygili davranilmasi gerektigini belirtmesi de cesitlenmis
yapidaki oyunlarin gerekliligini vurgulayan bir durumdur. Kiz ve erkek ¢ocuklarin oyunlarinda her ikisi
tarafindan yaygin bir sekilde kullanilan 6grenme merkezinin dramatik oyun merkezi ile blok merkezi
oldugu gorulmekle birlikte; birinci ve ikinci gézlemin toplaminda kiz cocuklari tarafindan dramatik oyun ve
erkek cocuklari tarafindan da blok merkezinin daha agirlikta kullanildigi sonucuna ulasiimistir. Ozyiirek ve
Kiling (2015) okul 6ncesi 6gretmenlerinin gorislerine gore; ¢ocuklarin en bagimsiz hareket edebildigi
merkezlerin basinda dramatik oyun merkezinin ve akabinde blok merkezinin geldigini, sonrasinda sanat
ve miizik merkezlerinin yer aldigini saptamistir. Bu durum, ¢alismada dramatik oyun ile blok merkezinin
bilyiik oranda tercih edilen merkezler olmasinin nedeni olarak gésterilebilir. Ozdemir’in (2014a) calisma
sonucuna gore; kiz ¢cocuklari zamanlarini daha ¢ok dramatik oyun ve sanat merkezinde gegirirken erkek
cocuklari daha c¢ok blok ve sanat merkezinde gegirmektedir. Calismadaki ¢ocuklar tarafindan sanat
merkezinin ¢ok nadiren kullanilmis olmasi, ¢alisma grubundaki ortamlarda yer alan sanat merkezlerinin
donanimi ile iliskili olabilir. Nitekim 6grenme merkezlerinin materyal bakimindan yeterli olmasi ile birlikte
cocuklar igin ilgi cekici hale getirilmis olmasi da cocuklarin tercihleri lzerinde etkili olabilecek bir
durumdur. Ozyiirek ve Kilin¢’in (2015) okul éncesi dénem cocuklarinin degisik materyallerin yer aldigl,
kurallarin olmadigi ve arkadaslarinin bulundugu merkezleri tercih etme egiliminde olduklarini ortaya
koymasi da bu noktada dikkat ¢ekicidir.
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Cocuklarin oyunlarinda kullandiklari malzemeler ele alindiginda; kiz cocuklarinda mutfak malzemeleri
ve bebekler ile erkek gocuklarinda arabalar ve toplar 6ne gikan malzemeler olmustur. Lego ile bloklarin
erkek ¢ocuklar tarafindan kismen daha g¢ok kullanilan materyaller arasinda oldugu goriilmekle birlikte, kiz
cocuklan tarafindan da kullanildigi tespit edilmistir. Bu durum, cocuklarin oyunlarinda kullandiklari
malzemelerin ilgi alanlarinin ve begenilerinin etkisinde kalmasinin kaginilmaz oldugunun gostergesidir.
Aksoy ve Baran (2017), Dinella, Weisgram ve Fulcher (2016) ve inci Kuzu (2015) ile Todd vd. (2017) gibi
bircok galismanin sonuglari bu durumlari destekler niteliktedir. Oyuncak saticilarinin gérislerinin alindig
bir calismada (Ozyiirek ve Erzurumluoglu, 2016), satin alinan oyuncaklarin egitici oyuncaklar (lego,
yapboz), araba, bebek, pelis ve sesli oyuncaklar seklinde agirlik gosterdigi saptanmistir. Baggeli Kahraman
ve Basal'in (2011) ¢alismasi da kiz gocuklarinin bebek ve mutfaga iliskin oyuncaklari tercih ederken; erkek
cocuklarin araba, kamyon, tabanca gibi oyuncaklar sectigini géstermistir. Bu durumlarin ebeveynlerin
cinsiyet rol algisi gibi birtakim durumlarin etkisinde olmasi da kaginilmazdir (Aksoy ve Baran, 2017; Aydilek
Ciftci ve Ozgiin, 2010; Boe, 2014). Cherney (2003) kaliplasmis oyuncaklarin bebeklikte dahi kiz ve erkek
cocuklarin oynadiklari oyunlarin karmasikligi tGzerinde etkili oldugunu vurgulamistir. Erkeklerin kendi
cinsiyetlerine yonelik oyuncaklari tercihlerinin, kizlarin kendi cinsiyetine yonelik oyuncaklari tercihlerinden
daha fazla oldugunu da ortaya koymustur. Okul dncesi donemde g¢ok yonli bir gelisim igin farkli oyun
tirlerine ihtiyag duyulmaktadir. Wolfgang, Stannard ve Jones’in (2001) blok oyunlarinin gocuklarin
ilerleyen sireclerdeki matematik basarilari tizerinde ve Bergen’in (2002) taklit oyunlarinin gocuklarin
bilissel siirecleri ile akademik basarilari tizerinde olumlu yonde etkili oldugunu belirlemesi bu duruma
iliskin 6rneklerdir.

Cocuklarin oyunlarinda Ustlendikleri rollere bakildiginda; kiz ¢cocuklarin her iki gézlemde de agirlikh
olarak anne-baba ile gocuk rollerine, bunlara ek olarak (birinci gozlemde) 6gretmen, kuafér, sofér, pastaci,
hirsiz, asci, hasta, misafir ve ayrica (ikinci gézlemde) doktor, kardes, komsu gibi rollere yer verdikleri
gorllmustiir. Erkek cocuklarin ise (birinci gézlemde) sofor ile polis rollerini daha ¢ok segerken hayvan,
makinist, yliziicli, ressam, kasiyer, mihendis, barinak koruyucusu ve ayrica (ikinci gézlemde) kepce
operatord, taksici gibi rolleri tstlendikleri saptanmistir. Bu sonuglar, kiz ve erkek ¢ocuklarin oyunlarinda
Ustlendikleri rollerin kalipyargisal cinsiyet rollerinin etkisinde kalarak yapilan tercihlerle ortaya kondugunu
gostermektedir. Aksoy ve Baran (2017) annelerin feminen, maskiilen veya androjen seklindeki cinsiyet
rollerine iliskin 6zelliklerine gore, cocuklarin oyuncak tercihlerinde farkhliklarin olabilecegine dikkat
¢ekmistir. Benzer bir sekilde, Yagan Guder ve Alabay (2016) da okul oncesi donem gocuklarinin
oyuncaklara iliskin olarak kalipyargisal ve cinsiyetgi bir egilim igerisinde olabildigini vurgulamistir.

Calismada oynanan oyunun igeriginde Ustlenilen roller baglaminda cinsiyete gére belirgin bir sekilde
farkhhiklarin oldugu da gorialmustir. Ayni gin icerisinde iki farkh cinsiyetteki cocuk icin yapilan gozlem
orneklerinde legolari kullanarak oynadiklari dramatik oyun icerisinde kiz cocugunun pastaci ve erkek
cocugun sofdr rollini 6ne ¢ikarmasi veya paralel oyun icerisinde kiz cocugunun oyun hamurundan pasta
yaparken erkek cocuklarin araba yapmasi oyunlarin igeriginin kiz ve erkek cocuklara gore farklilik
gosterebildiginin bir kaniti niteligindedir. Aydilek Ciftci ve Ozgiin’iin (2011) gézlem sonuglari; okul éncesi
donemdeki kiz ve erkek gocuklarin farkl etkinlikleri tercih ettiklerini ve bu etkinliklerde harcadiklari
zamanin anlamli bir sekilde farklilastigini ortaya koymustur. Calisma sonuglarini destekler bir sekilde;
erkek ¢ocuklarin giig, hiz ve dayanikhlik gerektiren oyunlari, kiz cocuklarin ise ebeveyn roliinde olmayi,
bakim vermeyi ve grup ici etkilesimleri gerektiren etkinlikleri tercih ettiklerini gdstermistir. Kogyigit ve
Basara Baydilek (2015) okul 6ncesi dénem cocuklarinin algilarina gére; bir etkinligin oyun olabilmesi icin,
icerisinde oyuncak, eglence, hareket ve tercih hakkinin olmasi gerektigini saptamistir. Bu baglamda,
cocuklarin kimi zaman tercih ettikleri malzemelerden yola gikarak oyunlarini sekillendirdikleri kimi zaman
da sectikleri oyuna gore kullanilacak malzemeleri belirledikleri dikkat ¢ekmistir. Oyunlarin baslangici ve
sonu arasindaki sireglere iliskin 6rnekler (E7, E10 ve E11 icin aciklandigi gibi) gézden gegcirildiginde,
cocuklarin kendi istek ve beklentileri dogrultusunda kurduklari oyunda, gerekli gordikleri unsurlari
kapsayacak sekilde bir diizenleme yapma egiliminde olduklari da ileri stirtilebilir. Eskiden yaygin bir sekilde
oynanan sek sek oyunu, top oyunu gibi oyunlarin gézlemlerde 6ne ¢ikan oyunlar arasinda yer almamasi
da oyun aktivitelerinin icerisinde bulunulan dénemin 6zelliklerine gore giincellenebilir 6zellikte oldugunun
bir ifadesi olarak degerlendirilebilir.
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Calismadaki oyun siireglerine iliskin gdzlemlerde legolardan pasta yapma veya oyun hamurundan
direksiyon yapma gibi sekillerde oyunlarin yiritildigiiniin goriilmesi, gocuk oyunlarinin giinliik yasamin
provasi seklinde ortaya ¢iktiginin bir ifadesi olarak degerlendirilebilir. Oyun aracili§iyla gocuklarin yetisgkin
yasamina hazirlandigl goriisi de c¢alisma sonuglar tarafindan desteklenen bir durumdur. Calisma
kapsaminda yapilan gézlemlerde ¢ocuklarin tercih ettikleri oyun tiirii igerisinde Gstlendigi rollerin oyun
arkadasinin cinsiyetine gore de cesitlenebildigi gorilmistir. Dramatik oyun oynayan bir kiz gocugunun
oyunu erkek arkadaslariyla ylritmesi durumunda hirsiz-polis ve kiz arkadaslariyla yliritmesi durumunda
anne-abla gibi rolleri Ustlendiginin gozlenmesi bu duruma iliskin bir 6rnektir. Calismada g¢ocuklarin
cinsiyetine goére oyunlarindaki egilimlerin belirlendigi yéniinde bir sonuca ulagilirken; akran gruplarina
gore oyunlarinin igeriklerinin sekillenmesinin de s6z konusu oldugu goriilmustir. Bu kapsamda elde edilen
sonugclarin Aydilek Ciftgi ve Ozgiin’iin (2011) tespitine benzer nitelikte oldugu ortaya ¢ikmaktadir. Burada
kizlarin evcilik oynama, bebek ve pelus oyuncaklarla oynama, dans etme, arkadaslariyla sohbet etme gibi
davranislari, erkeklerin ise biiytk-kiciik legolar ve bloklar, tamir aletleri, araba, otobis gibi oyuncaklarla
oynama ile hirsiz-polisgilik oynama, direksiyon kullanarak araba siirme gibi etkinlikleri daha ¢ok tercih
ettikleri belirlenmistir. Bu durumlar, ¢ocuklarin cinsiyetlerine gore yatkin olduklari siireglerle oyunlari
surdiirme egiliminde olmalarindan kaynaklanmis olabilir. Fabes, Martin ve Hanish (2003) de anasinifi
cocuklar Gzerinde yurittigl bir ¢calismada, ¢ocuklarin agirlikh olarak kendi cinsiyetinden cocuklarla
oynamasinin kaginilmaz oldugunu ileri stirmistir. Budak’in (2016) calismasi da oyun becerilerine gore
cocuklarin oyun tercihlerinin farklilasabildigini gostermistir. Cocuklarin oyun davranislarini Darwish,
Esquivel, Houtz ve Alfonso (2001) de sosyal becerilerle pozitif yonde iliskili bir durum olarak agiklamstir.
Bu baglamda cocuklarin oynadiklari oyunlarin onlarin birtakim ilgilerinin veya yatkinhklarinin gostergesi
olarak ortaya gtkmasinin olasi bir durum oldugu séylenebilir. Bu noktada Todd, Barry ve Thommessen’in
(2016) yasla birlikte cinsiyete gore tercih edilen toplumsal cinsiyet rolleri ile iliskilendirilmis oyuncaklara
ilginin arttigini belirtmesi de sonucu farkh bir agidan agiklayan durumdur. Calismadan elde edilen
sonuglarda ¢ocugun cinsiyetine gore oynadiklari ayni tir oyunlarda farklilasan iceriklere rastlanmis olmasi
da cocuklar arasinda farklilik gosteren birtakim bireysel 6zelliklerin oyun siireglerine yansimasinin soz
konusu oldugunun bir gostergesi olarak degerlendirilebilir. Benzer bir sonug olarak, Metin Aslan ve Tugrul
(2013) da anaokuluna devam eden ¢ocuklarin oyun davranislarinin cinsiyet degiskenine gére farkhlastigini
saptamistir.

Calismada cocuklarin cinsiyetine gore oyunlarinin igeriklerinde degisiklik goriilmekle birlikte, ayni
cinsiyetteki ¢cocuklarin ayni materyallerle yirittikleri oyunlarin igeriklerinde farkliliklarin olmasinin olasi
oldugu da elde edilen sonuglar arasindadir. Buna ek olarak ¢ocuklarin iki grubun oyunlarini birlestirmesi
veya ayni mekanda yer alan g¢ocuklarin oyuna birlikte devam etmesi seklinde bir stratejiyle oyunlarinin
cesitlendigi de goériilmustiir. Ornegin; bir kiz cocugunun arkadasiyla birlikte dramatik oyun merkezinde
bebekle oyunlarini ylrittlkleri gérilmustiir. Bu sirada legolardan yemek yapan iki kiz cocuk ile oyunlarini
birlestirdikleri ve birlikte yemek yapmaya devam ettikleri de goézlenmistir. Cocuklarin kimi zaman
oyunlarinda biligsel agidan 6ne gikardiklari oyun tiirinde ayni kalarak oyunun sosyal iceriginde farklilasma
yaratarak oyuna devam ettikleri, kimi zaman da basladiklari oyun tiiriinden digerine gegis ile gesitlenmis
bilissel icerikte oyunlar oynadiklari gdzlenmistir. Cocuklarin oyunlarinda kullandiklari materyallerde ve
oyun tiirlerinde ¢esitlenmenin yani sira, ayni malzeme ve ayni oyun tilrl igerisinde farkli oyunlarin
oynanmasi da olasidir. Bu durum, ¢cocuklarin ilgi alanlarinin ve hayal gliglerinin oyun slirecinin vazgecilmez
bir pargasi olarak goérev yaptiginin bir ifadesi olarak ele alinabilir.

Calismadan elde edilen bir diger sonug olarak; kiz cocuklarin oyunlarinda kismen daha fazla olmakla
birlikte, kiz ve erkek gocuklarin oyunlari siirecinde bazi sorunlarin gézlenmesinin olasi oldugu ortaya
konmustur. Birinci ve ikinci gozlemler beraber degerlendirildiginde; kiz gocuklarin oyunlarinda oyuncak
paylasma ve akabinde rol paylasma noktasinda daha ¢ok sorun yasamalari yaninda; oyun segememe,
oyunu bozma ve girultii/bagirma gibi sorunlar yasadiklari gézlenmistir. Birinci ve ikinci gézlemlerdeki
sorunlar erkek cocuklar agisindan ele alindiginda ise oyuna dahil etmeme basta olmak uzere, rol
paylasmama, ¢arpisma, oyunu bitirmeme, diislirme, izinsiz arkadasinin oyuncagini alma, kendi aralarinda
oynayacaklari oyunu secememe ve dalga ge¢me gibi sorunlarin yer aldigi goériilmektedir. Ancak yasanan
sorunlarin stirekli ayni kisiler veya durumlar tizerinde devam etmemesi de oyunlardaki sorunlarin mevcut
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stireclere/kosullara bagl olarak ortaya ¢ikabildiginin bir gostergesi olarak ele alinabilir. Okul 6ncesi donem
¢ocugunda animist disinme ve benmerkezci dislince yapisi hakimdir. Cocuklarin oyun siireglerinin
degerlendirilmesinde, olaylara ylkledikleri anlamlar ile segtikleri materyallerle zihinlerinde yarattiklari
durumlar birlikte ele alinmasi gereken siiregler olmaktadir. Bu baglamda; ¢ocuklarin oyunlarinda farkli
sorunlarin yasanmasinin olasi oldugu tespit edilmis olmakla birlikte, sorunlari ¢éziimleme sekillerinde
cesitliligin olmasi da ayrica dikkat ¢ekici olmustur. Bu durumlar okul 6ncesi egitim sinifinda yasanmasi olasi
olan sorunlu davraniglarin neler olabilecegini ortaya koyarken sinifta yeteri dizeyde materyalin
bulunmasi, sinif kurallarinin agik¢a belirlenmis olmasi ve gocuklarin uygun bir sekilde iletisim kurma
becerilerinin gelistirilmis olmasi yoluyla da oyun igerisinde yasanabilecek sorunlarin 6nlenebilecegine
vurgu yapmaktadir. Fiziki ortamda uygun olmayan o6zelliklerin yer almasi, ¢ocugun oyunu bitirmek
istememesi ve giivenlik kaygilarinin yasanmasi gibi durumlar ¢ocuklarin oyun sireglerinde zorluk yaratan
durumlardandir (Erbay ve Saltali, 2012). Ozdemir (2014b) de ¢ocuklarin oyun zamanlarinda birbirlerine
uzaklagmasini sOyleme, tehdit etme, bagirma/kizma, arkadas olmadigini sGyleme, koti s6z sdyleme,
oyuna almama, esyasina zarar verme, dil ¢cikarma, oyununu bozma gibi davranislarla iliskisel saldirganhk
sergilenebildigini ortaya koymustur. Maccoby ve Jacklin (1980) ile Yang, Li, Zhang, Tein ve Liu’nun (2008)
¢alisma sonuglari; erkek cocuklarin kiz gocuklarina gére daha fazla saldirgan davranislar sergiledigini
gostermistir. Bu calismadaki kiz ¢ocuklarin oyunlarindaki sorunlarin daha fazla gozlenmis olmasi
gbzlemlerin oyun zamanlarindan ibaret olmasindan ve tesadiifi 6rnekleme yoluyla segilmis birer kiz-erkek
cocuguna iliskin bulgulardan olusmasindan kaynaklanmis olabilir. Eratay’in (2011) okul 6ncesi donem
cocuklarindaki davranis problemlerinin ¢ocugun dogum sirasi, kardes sayisi, babanin yasi ve meslegi ile
anne-babanin egitim durumunun ve aile gelir durumunun etkisi altinda oldugunu saptamasi da bu noktada
etkili olabilecek durumlari ortaya koymaktadir. Dikkat gekici bir sekilde Crick vd. (2006) ve Henington,
Hughes, Cavell ve Thompson (1998) ile Loukas, Paulos ve Robinson (2005) tarafindan yurttilen ¢alismalar
da erkek gcocuklarin kiz gocuklara gore fiziksel saldirganlik davraniglarini daha gok sergilerken kiz cocuklarin
da erkek cocuklara gore iliskisel saldirganlk davranislarini daha ¢ok sergiledigini gostermistir. Calismadaki
cocuklarin oyunlarinda gozlenen sorunlara bakildiginda daha ¢ok iliskisel davranislarla iliskili sorunlarin 6n
planda oldugunun gériilmesi de bu durumun nedenini bir baska agidan agiklar niteliktedir.

Cocuklarin oyunlarinin sosyal agidan tirleri ele alindiginda ise kiz ve erkek ¢ocuklarin agirlikli olarak
grup oyunlari oynadiklari, erkek cocuklarin ayrica tek basina oyuna daha ¢ok yer verdikleri gorilmistir.
Oyunlardaki etkilesimlere iliskin g6zlem sonuglari; cocuklarin oyunlarindaki kisi sayisinin kimi zaman oyuna
baslarken belirlendigini, kimi zaman da bir kisminin kurdugu oyuna baskalarinin katilmak istemesiyle
genisledigini gdstermistir. Salen ve Zimmerman’in (2004) vurguladigi gibi, oyun ¢ocuklarin tek basina veya
birden daha fazla kisiyle birlikte aktif bir sekilde yer aldigi bir yapidir. Oyuncular bu oyun sistemi igerisinde
etkilesime girmekte ve farkli sekillerde oyun oynama deneyimleri elde edebilmektedir. Buradaki durumun
nedenine Petrakos ve Howe (1996) aciklik getirmektedir. Petrakos ve Howe (1996) calismasinda,
¢ocuklarin bir merkezde materyal kullanarak oynamasinin baska merkezdeki cocuklarin ilgisini gekmesinin
mumkin olduguna ve mevcut merkeze diger merkezlerden dahil olunmasini saglayacagina deginmistir.
GCalismada cocuklarin grup oyunlarini daha ¢ok oynamasi, okulun sosyal bir ortam olmasindan ve
merkezlerdeki oyuncaklari birlikte paylasarak oynamalarinin gerekli olmasindan kaynaklanmis olabilir.
Kiesner’in (2002) belirledigi gibi, anksiyete problemi olan ve akranlari tarafindan dislanan ¢ocuklarin daha
cok yalniz oyun oynamayi tercih edecegi bir gercektir. Bu baglamda grup oyunlarinin daha ¢ok tercih edilen
bir oyun tiri oldugunun belirlenmesi, calisma grubundaki ¢ocuklarin oyunlarinda sosyal siireclere daha
cok yer verdiklerinin bir ifadesi olabilir. Bunun yani sira, erkeklerin tek basina oyunlari kizlara goére daha
fazla oynamasi da erkeklerin sosyal oyunlari daha az tercih ettiklerinin bir géstergesi niteligindedir. Rubin,
Coplan, Fox ve Calkins (1995) tarafindan tek basina oyun davranislari sergileyen cocuklarin sosyal
etkilesimlerinin disiik olmasinin olasi oldugu vurgulanmistir. Newton ve Jenvey (2011), ¢ocuklarin sosyal
oyun oynama dizeyleri ile sosyal yeterlikleri arasinda pozitif yonde bir iliski oldugunu saptamistir. Sosyal
isbirliginin ve etkilesiminin kiz ¢ocuklarinda erkeklere gore daha yiiksek oldugunu belirleyen Kiling and
Ceylan’in (2018) calismasi da ¢alismanin bu yondeki sonuglarina agiklik getirmektedir. Benzer bir sekilde,
Coplan, Gavinski-Molina, Lagacé-Séguin ve Wichmann (2001) ise ¢ocuklarin cinsiyeti ile tek basina oyun
davranislari arasinda bir iliski oldugunu saptamistir.
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Calismadan elde edilen sonuglar arasinda kiz cocuklara gore erkek gocuklarda kuralli oyunun da kismen
daha fazla oldugu yer almaktadir. Bu kapsamdaki kiz ve erkek ¢ocuklarin oyunlarinda sinirli oranda
gozlemlenen kuralli oyunlara iliskin 6rnekler, kuralli oyunlarin birtakim unsurlari igerdigini gdstermektedir.
Bu kapsamda hulahop ¢emberden ge¢cme veya labut devirme oyunu oynayan c¢ocuklarin oyunda sirasini
bekleme, sira kendisine gelince oyununu yiriitme, oyunun kuralina gére cemberden gecme veya labut
devirme gibi kurallari igeren bir oyun olan kuralli oyuna basvurdugu soylenebilir. Sirasini bekleme, sosyal
yasama uyum saglama ve bulundugu ortamdaki kurallari yerine getirme gibi becerilerin kazanilmasina
yonelik adimlarin atilmasi noktasinda bu kapsamdaki oyunlar 6nemli olmaktadir. Kuralli oyunlarin en {st
diizeydeki oyun asamasi olmasi ve somut islemler doneminde (yedi yastan sonra) gorilmesi de ¢alisma
grubunda yer alan bes-alti yas grubundaki cocuklarin kendilerinin kurduklari oyunlarda nadiren goézlenen
bir oyun olmasinin nedeni olarak degerlendirilebilir. Piaget’in ve Smilansky’in oyun asamasinda
bahsedildigi gibi, kuralli oyun; oyun ekibiyle kurallarda uzlasma, icerisinde bulundugu ortama uyum
saglama ve sosyal antlasma yapma gibi siirecleri icermekte, bu baglamda sosyal ve ahlaki gelisim dizeyleri
Gzerinde katki saglayici olmaktadir. Boyraz'in (2017) asamali yardimla 6gretim yontemi araciligiyla zihinsel
engelli cocuklara kuralli oyun 6gretiminde etkili olundugunu saptamasi da oyun siireglerinin 6grenilebilir
ve genellenebilir durumlar oldugunu géstermektedir.

Kiz ve erkek ¢ocuklarin oynadiklari oyunlar arasinda nadiren de olsa paralel oyunlarin yer aldigi da
dikkat ¢ekmistir. Buna iliskin bir durum olarak; birinci gézlemde K11’in getirdigi tahta bloklarla ev insa
ederken, hemen yanina oturan arkadasinin da bloklari renklerine gore dizerek kule yaptigi ve birbirlerinin
oyunlarini izledigi, ancak materyal paylasmak ve ortak amacla birlikte bloklarla oynamaya yer verilmedigi
icin paralel oyun oynadiklari ileri strGlmustir. Cocuklarin oyunlarinin bilissel agidan tiirleri 6zetlendiginde;
hem kiz hem de erkek gocuklar tarafindan her iki gbzlemin toplamina gére en fazla dramatik oyunun ve
ardindan yapi-insa oyunlarinin oynandigi sdylenebilir. Benzer bir sekilde Ozdemir'e (2014a) gére de oyun
zamanlarini kiz gocuklari sirasiyla dramatik oyun, sanat ¢alismalari, masa oyunlari ve yapi-inga oyunlari ile
erkek c¢ocuklari da dramatik oyun, vyapi-insa oyunu, sanat c¢alismalari ve masa oyunu ile
degerlendirmektedir. Ozyiirek ve Kiling (2015) kiz cocuklarin daha ¢ok dramatik oyun merkezinde ve erkek
cocuklarin da blok merkezinde vakit gecirdiklerini saptamistir. Smilansky ve Shefatya’nin (1990) sosyo-
dramatik oyun oynayan c¢ocuklarin muhakeme etme, akil yiritme ve sosyal becerileri sergileme
acilarindan oldukga iyi diizeyde olduklarini saptamis olmasina dayanarak galisma grubundaki ¢ocuklarin
oyunlarinda gelisim alanlarini destekleyen birgok siireg icerisinde yer almis oldugu yoniinde bir goriise de
ulasiimaktadir.

Calismadan elde edilen iki farkli gézlemin sonuglarinin birbirini destekledigi gortlmektedir. Farkli
zamanlara iliskin durumlari da ortaya koyan gozlem sonuglarinin; ¢ocuklarin oyun siireglerine iliskin ¢oklu
orneklerin gorilmesine ve cesitlenmis bakis agilarinin ortaya konmasina kaynaklik ettigi soylenebilir.
Calismadan elde edilen sonuglardan yola cikarak; 6gretmenlere, arastirmacilara ve egitimin diger
paydaslarina asagidaki 6nerilerde bulunulabilir.

e Cocuklarin ¢ok yonli oyun ortamlari ve gesitlenmis oyun materyalleri ile bulusturularak, zengin
oyun deneyimleri elde etmeleri saglanmali ve bu noktada 6gretmenlerin iyi bir gézlemci ve rehber
olmasi hususunda gereken 6zeni gostermeleri 6nemli goriilmektedir.

e Cocuklarin kalipyargisal ve/veya gelenekgi yaklasimdan ziyade esitlikci bir anlayisi benimseyen
oyun ortamlari icerisinde yer alabilmesi icin, 6gretmenlerin oyun sireglerine aktif bir katilimci
olarak dahil olmasi ve farkh bakis agilariile alternatif diisinme becerilerini gelistirmeleri konusunda
gerektiginde ¢ocuklari tesvik etmeleri 6nerilmektedir.

e Okul o6ncesi 6gretmenlerinin 6grenme siireci igerisinde ¢ocuklarin sorun ¢ézme becerilerinin
gelistiriimesine yonelik olarak sistematik bir sekilde hazirlanmis etkinliklere yer vermesi ve
nihayetinde cocuklarin oyunda karsilastiklari istenmeyen durumlari etkili ve uygun bir sekilde
¢ozmeye yonelik adimlarinin desteklenmesi gerekmektedir.

e Oyunun avantajlarindan ¢ocuklarin en Ust diizeyde faydalanabilmesine yonelik olarak ebeveynler
ve 6gretmenler ile birlikte egitim sistemi icerisinde yer alan biitlin yetkililer tarafindan gereken
cabalarin sarf edilmesi gerekli gorilmektedir. Okul dncesi dénem gocuklarinin oyun sireglerinin
ortam, materyal ve igerik baglaminda desteklenmesi konusunda ailelerin ve 6gretmenlerin
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bilinglendirilmesine yonelik olarak yaygin bir sekilde kullanilan televizyon ve sosyal medya gibi
iletisim kanallarindan faydalanilabilir. Cesitlendirilmis oyun tirleri ve nitelikli oyun materyalleri
konusunda bakanliklar ve kurumlar aracihgiyla alan uzmanlar tarafindan gézden gegirilmis kisa
film, egitici video, bilten gibi bilgi saglayici kaynaklarin ilgili kisilerle paylasiminin yapilmasi
Onerilmektedir.

Bu calismada cocuklarin okul ortaminda oynadiklari oyunlarinin icerikleri ele alinmistir. ilerleyen
donemlerdeki calismalarda; ¢ocuklarin ev ortami ile okul ortamindaki oyun siiregleri birlikte
incelenebilir, anne-babaya iliskin degiskenler (egitim durumu, oyuna yonelik algisi, ¢ocuk
yetistirme stilleri vb.) ile ev ortaminin 6zellikleri (aile yapisi, kardes sayisi, oyun olanaklari, oyuncak
tiirleri vb.) baglaminda oyuna iliskin stiregler cok boyutlu olarak arastirilabilir. Bu siirece ¢ocuklara
iliskin degiskenlerin veya 6zelliklerin (sosyal beceri dlizeyi, sorun ¢ézme becerisi, akran iliskileri,
bilissel stireg becerileri, dlisinme becerileri, toplumsal cinsiyet rollerine iliskin algilari vb.) etkisi de
ayrica degerlendirilebilir.
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