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ABSTRACT

In this study, it was aimed to adapt the "Professional Moral Courage" scale developed by
Sekerka et al. (2009) to Turkish culture to assess teachers' Professional Moral Courage
levels. For this purpose, the data obtained from 446 teachers working in primary and
secondary schools in the central districts of Antalya province in the 2020-2021 academic
year were analyzed. The Professional Moral Courage scale is a seven-point Likert-type
measurement tool comprising five dimensions and 15 items. First-Level Confirmatory
Factor Analysis and Second-Level Confirmatory Factor Analysis were conducted to
determine whether the original structure of the scale was also provided in Turkish culture.
Additionally, Cronbach's Alpha («) coefficient, McDonald's Omega (w) reliability
coefficient, and AVE values were calculated to determine the reliability level of the scale.
The fit indices obtained supported the five-dimensional structure identified in the original
study, which included moral judgment, multiple values, confronting threats, going beyond
conformity, and moral goal. In addition, Cronbach's Alpha (a) coefficient for the whole
scale was calculated as .94, and McDonald's Omega (w) reliability coefficient was calculated
as .91. Consequently, the analysis determined that the scale adapted for Turkish culture is
a valid and reliable measurement tool for measuring teachers' moral courage.
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Introduction

As organizations continue to grow and develop, they are evolving into more complex structures.
While these positive developments offer significant opportunities, the increasing diversity and
changing demands of both employees and society present challenges for organizations. In
contemporary organizational management approaches, the growing emphasis on the value of
people underscores the importance of meeting their demands. However, conflicts between
managers and employees, as well as unmet demands, can lead to ethical issues within organizations.
According to Hannah et al. (2011), the process of modernizing organizations with changes and
developments has created morally complex environments, bringing about significant ethical
challenges and demands for employees. These morally complex environments may lead to moral
distress and value conflicts within organizations. Consequently, moral distress can decrease
employee productivity and have a negative impact on job satisfaction and performance (Baqutayan
et al., 2014). Therefore, organizations need to address issues such as moral distress and value
conflicts to mitigate these negative outcomes. To achieve this, the importance of moral courage
behaviour is emphasized (Sharma, 2018). Furthermore, meeting the demands of employees and
society necessitates the development of organizational ethics. It is argued that individuals must
possess a strong character for the development of organizational ethics (Hunter, 2003), and moral
courage is considered essential for building such a character (Peterson & Seligman, 2004)

Sekerka and Bagozzi (2007) argued that willpower is needed to face and cope with moral challenges
and to face the obstacles that the individual will face in doing what he/she believes is right. Peterson
and Seligman (2004) referred to the concept of courage by mentioning that there must be a power
that supports the use of willpower to succeed in internal and external opposition. Courage is
regarded as an important characteristic for employees within organizations (Verschoor, 2003) and a
necessary quality for organizational ethical behavior (Pears, 2004). As ethical issues in organizational
contexts continue to rise over time, experts have revived the concept of courage and started to
discuss the concept in physical, psychological, and moral terms (Sekerka et al., 2009). In the context
of ethics, it is possible to say that the concept of moral courage, which is necessary for moral action,
has come to the fore. In addition, experts emphasize the importance of moral courage in the
development of organizational ethical behavior (Kidder, 2005).

As a social organization, schools face ethical challenges just like other organizations. Considering
the role and importance of schools in education, it can be said that both the concept of ethics in the
organizational sense and the ethical behaviors exhibited by teachers, whom students take as role
models, are important. In this context, it is considered important to exhibit moral courage behavior,
which is thought to contribute to the development of ethical behaviors in schools. The task of
teachers is not only to teach knowledge and develop students' thinking skills (Klaassen & Maslovaty,
2010). They should also possess the willingness and capability to engage in discussions about ethical
issues to raise their students' awareness (Klassen, 2007). According to Kidder (2005), teachers
perceive moral education as a central aspect of their educational role, viewing themselves as
advocates of critical education and individuals of significant moral courage. Teachers should be
strong in doing the right thing despite the pressures and risks they face and maintain these behaviors
consistently. Teachers should encourage students to exhibit moral courage through their role model
behaviors. In this way, teachers' moral courage behaviors can lead to the spread of moral courage to
the whole society through students. From this point of view, it is possible to say that teachers' moral
courage behaviors are important in terms of teaching and developing ethical behaviors not only in
schools but also in the whole society.
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The purpose of moral courage is to create a moral environment by increasing the use of moral power
in organizations. Organizations experiencing moral difficulties face the destruction of organizational
and personal values. Moral courage acts as a locomotive in the use of moral power and has an
important role in overcoming ethical problems and difficulties (Sekerka et al., 2009). Otherwise,
expecting all problems in an organization to be solved by rules or legislation is nothing more than a
dream. As Napoleon said, "Where there is no morality, law can do nothing". Therefore, the lack of
managerial will in management processes must be complemented by a 'system of values' (Arslan,
2018). Consequently, moral courage contributes to the cultivation of an ethical environment, aiding
in the resolution of moral dilemmas and the cultivation of a positive organizational climate.

In this context, it is very important to reveal teachers' moral courage levels and other concepts
related to moral courage. When the literature was examined, no specific scale that can be used for
teachers was found. Consequently, there is a need for a measurement tool that determines the moral
courage levels of teachers and reveals the importance of the related factors. Accordingly, it is
important to adapt a measurement tool that is accepted in the international literature to Turkish
culture to determine the level of moral courage of teachers and to make a comparison with the
international literature. It is thought that this scale study will fill this gap in the field. In this context,
after the theoretical explanation of the concept of moral courage, it is aimed to adapt the Professional
Moral Courage Scale developed by Sekerka et al. (2009) to Turkish culture, to conduct validity and
reliability analyses and to bring it to the national literature. Additionally, the study aims to
spearhead efforts to explore and promote the utilization of moral courage within schools and
contribute to addressing the dearth of research in this area.

Conceptual Framework

Moral Courage

Moral courage is described as a character strength or trait that provides individuals with an inner
psychological strength when they face challenging ethical choices (Peterson & Seligman, 2004).
Sekerka and Bagozzi (2007) define moral courage as the ability to act in accordance with one's inner
principles for the good of others despite the threats and risks faced by the individual and argue that
moral courage is a personal characteristic that the individual must act when faced with ethical
challenges and threats. In this context, moral courage is not a static personal trait or asset, but it is
seen as a developable individual trait in which different levels of moral courage are created
depending on the influence of situational factors on individuals' psychological characteristics
(Hannah, et al., 2011; Hannah & Avilio, 2010). Lachman (2010) argued that moral courage
encourages individuals to speak up and do the right thing in contempt of forces that would cause
them to behave in a different way; Pianalto (2012) argued that moral courage involves facing certain
fears and dangers emerging from the possibility of punishment. Baratz and Reingold (2010) see
moral courage as an activity linked to the most central values in the eyes of the individual. Kidder
(2005) argued that individuals with moral courage are committed to their moral principles, are
aware of the real or potential risks that may come with following these principles, and are willing
to bear these risks. Considering all these explanations, it can be said that moral courage encourages
doing the right thing, and the right thing is related to the central values of the individual. There is
an element of risk in exhibiting moral behavior. The decisions and behaviors taken are for the good
of others despite threats and pressures.

Professional moral courage is seen as a trait that motivates and enables to choose a path of ethical
action depending on professional task (Sekerka & Zolin, 2005). In an organizational context,
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professional moral courage involves making an intentional attempt to set and realize ethical aims
and to reach them in an ethical manner. Professional moral courage is seen as a competence in more
general application to different professions. Professional moral courage is described as a core
characteristic that can be a motive, trait, skill, a part of one's social position or self-image, or a body
of knowledge that one uses to achieve work (Sekerka et al., 2009). Although professional moral
courage can be considered to be a trait, quality, or attribute (Verschoor, 2003; Pears, 2004), the way
it manifests in managerial decision-making is progressive and dynamic.

When faced with an ethical challenge, those who act with moral courage have the skill to handle
uncertainty by increasing the desire to take moral action and the motivation to support their decision
(Sekerka & Yacobian, 2017). The elicitation of the desire to pursue moral behavior and the
subsequent maintenance of devotion to a morally courageous action has been described by the
existence of five elements (Sekerka et al., 2009). These are as follows:

1. Moral Agency
2. Multiple Values
3. Endurance of Threats
4. Going Beyond Compliance
5. Moral Goal
Moral Agency

Moral agency is the first component of moral courage. It can be said that moral courage starts with
moral agency as there is a tendency to be moral, to improve this situation, and to attain a moral
outcome (Watson et al., 2008; Sekerka et al., 2009). Moral agency allows people to act quickly in
deciding what is moral or not. Therefore, those who act with moral agency are always prepared to
act morally and exhibit consistent behavior to reach the right action. They quickly assume moral
responsibility and are persistent in maintaining the right behavior, persevering in the face of
opposing views. Moral agency begins with a desire to be moral and to demonstrate it through
behavior. It is represented by doing what is right in all but specific times and situations in life. Those
with moral judgment are equipped with the ability to evaluate the ethical components of any issue
(Sekerka et al., 2009). They are always alert and exhibit proactive behavior, anticipating where moral
challenges may arise (Schaubroeck et al., 2012). It is seen as a continuous self-directed effort.
Supported by self-efficacy, it maintains and strengthens the desire to reach for the more moral (Pury
et al., 2007).

Multiple Values

Values work as principles that lead people to determine what is ethical, moral, right, or just (Lewis
& Gilman, 2005). In addition, acting with multiple values in mind helps to define and determine the
right action (Davis & Frederick, 1984). These values are related to determining the collective
goodness or badness of a decision or behavior. Decision-making consciousness requires decisive
action to adhere to standards of correct behavior. At the same time, multiple perspectives should be
taken into account. In this process, the skill to be sensitive to others' points of view and to think
holistically is developed (Sekerka & Yacobian, 2017).

Acting with moral courage requires the implementation of various individual and professional
values. Instead of basing actions on a few values, those who demonstrate moral courage act on more
values and thus aim to achieve a collective moral good (Sekerka & Yacobian, 2017). They align
individual, professional, and organizational principles of right and wrong as they seek to determine
the way to understand and label ethical issues (Carlson et al., 2002). Those with moral courage
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demonstrate the skill to draw on the value sets of the various roles they assume as persons who
exhibit ethical behavior. Anyone acting to achieve a moral outcome may be confronted with a variety

of social norms that run counter to their values. This necessitates the need to prioritize one's values
and to hold fast to those values that support a better outcome despite internal conflict, personal
desires, and external pressures (Sekerka & Yacobian, 2017). As a result, when making a moral
decision or taking an action, a person utilizes a set of multiple values and determines what should
be implemented in accordance with his/her values and beliefs that he/she adheres to despite external
pressures and threats. It can be said that multiple values are critical in ensuring that the action or
decision is the most correct and moral.

Endurance of Threats

Those who demonstrate moral courage show resilience by remaining strong in the face of both
perceived and real danger or threat. Ethical challenges do not require physical courage, but it
requires moral courage (Sekerka, et al., 2009). The position, identity, and character of those who act
with moral courage may be at risk, and those who act with moral courage may be anxious about
achieving their goals, but they remain resolute no matter what (Sekerka & Yacobian, 2017). Those
who exhibit moral courage risk situations such as loss of status and deterioration of social relations
and accept this from the very beginning. This shows that acting with moral courage is more valuable
than personal interests (Goud, 2005). As a result, those who act with moral courage show resistance
and maintain their moral attitudes and behaviors without compromising their values at all costs.

Going Beyond Compliance

Those who act with moral courage may go beyond what the law requires in order to create a fair
and inclusive work environment based on equal opportunities (Petrick & Quinn, 2001), they may
adhere to policies, laws, or rules, but when faced with an ethical challenge, they go beyond what the
rules and laws require. This describes an overworked person who exhibits proactive behavior that
prevents unethical actions (Sekerka & Yacobian, 2017).

Moral Goal

Those who show moral courage use virtues such as honesty and justice to achieve a virtuous
outcome. It is necessary to set a moral goal and make an effort to reach a moral solution and
overcome ethical challenges (Sekerka et al., 2009). Those who show moral courage have goals that
go beyond their own interests (Bass & Steidlmeier, 1999). They strive to reach a moral outcome that
contributes to ethical awareness (Trevino et al., 2006). Having a moral goal can positively affect
ethical decision-making and keep moral reasoning strong. The desire to reach a moral goal is a
component of a continuous effort to fulfill what is right and get the greater moral good (Sekerka &
Yacobian, 2017).

Method

This research constitutes a scale adaptation study. In this part of the research paper, detailed
information about the study group, the data collection tool, the stages of scale adaptation followed
in the research, and the data analysis is provided.

Study Group

A scale is a measurement tool whose construct validity has been determined theoretically and
statistically. This study seeks to answer the question of whether the scale measures the same
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construct in the language and culture to be adapted as it measures in the original culture. Therefore,
Confirmatory Factor Analysis (CFA) method was used in this study. The study group consists of
446 teachers working in primary and secondary schools in the central districts of Antalya province
during the 2020-2021 academic year, determined by maximum diversity and convenience sampling
from purposeful sampling methods. On this basis, it was pointed to ensure maximum diversity by
reaching teachers according to distinct demographic characteristics (age, gender, etc.) and
educational levels (primary school, secondary school). Descriptive statistics about the study group
are given in Table 1.

Table 1
Demographic Characteristics of Participants
Demographic Variables n %
Gender
Female 269 60,3
Male 177 39,7
Age
20-30 years old 28 6,3
31-40 years 188 42,2
41-50 years 168 37,7
51-60 years 58 13,0
61 years and over 4 9
Education Status
Associate degree 15 3,4
Bachelor 387 86,8
Postgraduate 44 9,9
Education Level
Primary School 216 48,4
Middle School 230 51,6
Seniority
1-5 years 15 3,4
6-10 years 72 16,1
11-15 years 116 26,0
16-20 years 88 19,7
21 years and over 155 34,8
Total 446 100,0

When Table 1 is examined, the study group consists of teachers with different characteristics in terms
of gender, age, seniority, education status, and educational level variables. However, female
teachers (60.3%), teachers between the ages of 31-40 (42.2%), and teachers with bachelor's degrees
(86.8%) were the majority in the study group. According to the Ministry of National Education 2021-
2022 data, the rate of female teachers working in primary and secondary schools in Antalya province
in the 2021-2022 academic year is 61%. In addition, according to the strategic plan of Antalya MEM,
the number of teachers with postgraduate education is approximately 8%. In this context, it can be
said that the research sample reflects the research population.

Adaptation of the Data Collection Tool

Professional Moral Courage Scale (PMC-S): The original form of the scale (Professional Moral
Courage -PMC) was developed by Sekerka et al. The scale consists of 15 items and 5 sub-dimensions.
These five dimensions are i) moral judgment (Items 1, 2, 3), ii) multiple values (Items 4, 5, 6), iii)
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confronting threats (Items 7, 8, 9), iv) going beyond compliance (Items 10, 11, 12) and v) moral goal
(Items 13, 14, 15). The MAC-Scale was graded on a 7-point Likert scale ranging from "1 = never" to
"7 = always", with "4 = sometimes" as the midpoint. A high score on the scale means that the
participant has a high level of moral courage, while a low score means that the participant has a low

level of moral courage. There are no reverse items in the scale.

The original version of the scale was developed using a trait-method-error CFA model, that is, a
model that combines convergent and discriminant validity and confirmatory factor analysis
procedures (Sekerka et al., 2009). The authors created two different instruments using two different
methods (Qualitative research data - Literature review). In other words, the authors created item
form A by content analysis method from the data obtained as a result of face-to-face interviews and
item form B by literature review. They named this approach as Method A and Method B. In
psychology, there are different measurement tools to measure a certain trait. Even if a trait is
measured by different methods, it is expected that there is a relationship between the measurements.
In order to measure a variable accurately, various characteristics can be revealed by using different
methods (Unsal et al., 2014). This model aims to consider observed variables separately in terms of
method, feature and error components. When the parameter estimates for the trait-method-error
CFA model are examined, it is seen that the reliability values vary between .76 and .88 for Method
A and between .61 and .80 for Method B. The authors finally decided to use the scale developed with
Method A. The researchers stated that the reliability diagonal values and validity diagonal values
were sufficient according to the findings they obtained and then established a CFA model. As a
consequent of the confirmatory factor analysis (CFA) conducted during the development of PMC-S,
it was reported that the goodness of fit values of the 5-factor model (Chi-Square = 23.01, df = 15, P-
value = 0.00, RMSEA = 0.05), NNFI=.99, CFI=1.00 and SRMR=.02 (Sekerka et al., 2009).

Adaptation Process

First of all, the necessary permissions were obtained for the modification of the scale to Turkish
culture through correspondence with the lead author of the scale. In cross-cultural adaptation
studies, one of the most critical steps is to translate the original text into the target language, but this
alone is not sufficient. The original instrument also reflects culture, and therefore it is very important
not to overlook the features that reflect culture and society, such as semantic equivalence, conceptual
equivalence, and normative equivalence. Failure to take into account the differences between
different cultures will damage the reliability and validity of the scale. In this context, many
guidelines for standardizing the adaptation of measurement instruments have been developed by
various researchers or institutions. Among these, the guidelines created by Brislin et al. (1973), the
World Health Organization (WHO), and the International Test Commission (ITC) are frequently
used. During the adaptation phase of the Professional Moral Courage Scale (PMC-S), this situation
was taken into consideration, and the stages suggested by Brislin et al. (1973) and the guidelines of
the International Test Commission were utilized. The adaptation stages were determined as follows:

Figure 1
Measurement Tool Adaptation Stages

Target language Translation Back translation Back translation
translation evaluation evaluation
Documentation Pilot .a.pphcatlon e
cognitive assess
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Translation Process

The scale was first translated into Turkish by 2 faculty members working in the department of
English Language and Literature. The translated scale items were compared with the original form
and evaluated for semantic equivalence, conceptual equivalence and normative equivalence by 5
faculty members (Educational Administration, Psychology, Philosophical, Social and Historical
Foundations of Education, and Measurement and Evaluation). At the end of the evaluation, it was
decided that it was appropriate for the adapted culture and field in terms of semantic equivalence,
conceptual equivalence, and normative equivalence. The scale was then translated back into English
by 2 different English Language and Literature faculty members who were not involved in the
previous process.

Expert Opinion

The original version of the scale and the back-translated form were compared and analyzed by two
tield experts (Educational Administration) and one measurement and evaluation expert who were
not involved in the previous processes. Finally, the Turkish form was examined in terms of language
and expression by a teacher who is an expert in Turkish. Finally, no changes were requested by the
experts, and the scale was finalized.

Pilot Application

After receiving the opinion of the experts that it was appropriate, the form was applied to a group
of 30 teachers in accordance with the target group. In this application, the participants were asked
questions about the comprehensibility of the items, what they understood from the items, what first
came to their minds when they heard the sentence, and why they chose this answer, and it was
evaluated for the last time whether there was a difference in terms of semantic, conceptual and
normative equivalence. In addition, in this application, the administration time of the measurement
tool was determined to be approximately 10 minutes.

Data Collection and Analysis

The data were collected online and in print by the researchers during the 2020-2021 academic year.
The data, which started to be collected in printed form in the first stage, were collected online due
to the pandemic that occurred later. In other words, the data were collected through online and
printed forms. At the end of the data collection process, 451 measurement tools were obtained.
Before the analysis, each scale item was examined in terms of erroneous and incorrect coding, null
value, outlier, and normality requirements. It was seen that there was no missing or incorrectly
coded data, but 2 univariate outlier data were removed from the research sample. Since CFA is a
multivariate statistical method, multivariate normality, and multicollinearity were additionally
tested. The relationship between variables was examined for multicollinearity control. Biiyiikoztiirk
(2010) stated that a relationship of .90 and above between variables may indicate multicollinearity.
As a result of the analysis, it was seen that the relationships between the variables ranged between
.45 and .75. Mahalanobis distance values were calculated to check multivariate normality. As a result
of the calculations, 3 outlier data were excluded from the study.

According to the literature surveyed, 100-150 participants are sufficient for CFA in some sources
(Tabachnick & Fidell, 2013), while different sources state that the sample size should be 10 times the
number of items rather than a general number (Nunnally, 1978). In this context, it can be said that
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the final sample size (n=446, m=15) is quite sufficient for CFA. Thus, the questionnaire form of five
participants was finally excluded from the study, and the scale of 446 participants was subjected to
Confirmatory Factor Analysis. SPSS and Mplus programs were used in the validity and reliability
analyses of the scale, and Maximum Likelihood (ML) was used as the estimation method. Legal
permission was obtained from the Antalya Provincial Directorate of National Education for the scale

used in the main application. In addition, the ethics committee approval of the Gazi University
Ethics Commission for this study was obtained with the document dated 21.10.2020 and numbered
91610558-302.08.01-E113162.

Findings

Before proceeding to confirmatory factor analysis, Corrected item-total correlation values and
Cronbach Alpha values, which give the relationship between the individual responses and the total
score of each item of a scale as a result of a measurement and help us to evaluate whether the items
in the measurement tool are compatible with each other, were calculated.

Table 2
Corrected Item-Total Correlations and Cronbach Alpha Values for Each Item
Factor Items Corrected item-total correlation Cronbach
Alpha
Moral Agency I1 ,611 ,939
12 ,679 ,937
I3 ,701 ,936
Multiple Values 14 ,665 ,937
I5 ,708 ,936
I6 ,686 ,937
Endurance of Threats 17 ,731 ,935
I8 ,739 ,935
I9 ,709 ,936
Going Beyond Compliance 110 ,707 ,936
I11 ,697 ,936
I12 ,649 ,938
Moral Goal 113 ,742 ,935
114 ,694 ,936
115 ,734 ,936

When Table 2 is examined, it is seen that the item-total correlation values calculated for 15 items
vary between .61 and .74. Various criterion values are given for item-total correlation, and it is
generally accepted that values of .30 and above are sufficient (Biiyiikoztiirk, 2010). In light of these
criteria, it is seen that the items of the measurement tool have the necessary adequacy.

Confirmatory Factor Analysis (CFA)

This section presents the CFA goodness of fit values obtained as validity evidence, Cronbach's Alpha
(a) coefficient, McDonald's Omega (w) reliability coefficient, AVE values, standardized path
coefficients and their errors, significance values, and variance explained ratios. First-order
confirmatory factor analysis (CFA) and second-order confirmatory factor analysis (CFA) were
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conducted to determine whether the structure of the original form of the scale was valid in Turkish
culture.

Confirmatory factor analysis was conducted using the Mplus 7.0 program to verify whether the
original scale provides the same structure in Turkish culture. ML estimation method was used in
the CFA analysis. The fit indices found as a result of the analysis are shown in Table 3.

Table 3
First Level Confirmatory Factor Analysis Fit Values
Indexes of Fit Values Recommended
Values
x 2/df 147,757/ 79 <3 Good Fit Kline, 2011; Stimer (2000)
RMSEA 0,044 (%90 GA ile <0.08 Good Fit Joreskog & Sorborm, 1993; Munro, 2005
0,33-0,55)
SRMR .034 < 0.05 Good Fit Browne & Cudeck, 1993; Hu & Bentler,
1995; Kline, 2011
CFI 0.97 >0.90 Good Fit Baumgartner & Homburg, 1996; Cokluk et
al., 2010; Kline, 2011
TLI 0.96 >0.95 Good Fit Baumgartner & Homburg, 1996; Tabachnick
& Fidell, 2013

When the model fit indices given in Table 3 are examined, the fact that the x2/df value is between 1
and 2, the CFI / TLI values are greater than .95, the RMSEA value is less than .08, and the SRMR
value is less than .05 indicates that the model has a very good fit (Kline, 2011). It is also seen that the
x2/df value is well below the generally accepted value of 3 (x2(446) = 147.757; CFI = .97; TLI = .96;
RMSEA = .044; SRMR = .034). In addition, modification suggestions were examined, and it was seen
that the modification to be made in items ac4-ac5 would make a significant contribution to the Chi-
square value. It was decided that this modification was also theoretically appropriate, and the
relevant modification was made. The path analysis diagram showing the final version of the model
is given in Figure 2.

Figure 2
Confirmatory Factor Analysis Model for the Professional Moral Courage Scale (PMC-S)

m_values moral_a

moral goal cormnpliance threats 1.000
1.000 1.000 1.000 1.000
78.75 .80 72 77.76 §3.57 .82 75.76.71 78.77 .69
.32
¥ ‘/
mels||meld||mel3 mcl2||mcil||mclO mc9 || mc8 || me7 mch || meh || med ac3 || mc2 || mcl
38 43 .36 48 41 42 30 .24 .32 43 42 49 40 41 53
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Figure 2 shows that the standardized factor loadings between the items and their dimensions ranged
between .69-.78 for the moral reasoning dimension, .71-.76 for the dimension of multiple values, .82-
0.87 for the confronting threats dimension, .72-.77 for the going beyond conformity dimension, and

.75-.80 for the moral goal dimension. As can be seen in Figure 1, the error variances of the fourth and
tifth items in the dimension of multiple values were combined because they significantly reduced
the chi-square value. This modification was found to contribute significantly to the x2 (p<.05). In
addition, standardized path coefficients and their errors, significance values, and explained variance
ratios were calculated and presented in Table 4.

Table 4

Standard Path Coefficients, Error Variances, and Variances Explained
Items Standard Standard SK/SH Pairwise Variance Cronbach AVE/CR* w

Estimates  Error p-value Explained Alfa
Moral Agency I1 0.687 0.032 21.756  0.000 0.471 787 .55/.79 78
2 0.771 0.031 24946 0.000 0.595
I3 0.775 0.029 26.305 0.000 0.601
Multiple 14 0.712 0.036 19.995 0.000 0.506 807 .55/.79 76
Values I5 0.759 0.034 22.654 0.000 0.576
I6 0.754 0.033 22.665 0.000 0.568
Endurance 17 0.824 0.025 33.173 0.000 0.679 .880 .71/.88 .88
Thraets I8 0.871 0.029 29.756  0.000 0.759
I9 0.833 0.021 38.794 0.000 0.695
Going Beyond 110 0.761 0.027 27.897 0.000 0.580 794 .56/.80 .79
Compliance 111 0.770 0.027 28866 0.000  0.592
112 0.722 0.048 15.075 0.000 0.522
Moral Goal 113 0.798 0.027 30.050 0.000 0.636 814 .60/.82 .82
114 0.752 0.043 17.296  0.000 0.566
115 0.785 0.027 29.190 0.000 0.616

Considering the p values given in Table 4, all path coefficients were found to be significant.
Accordingly, it can be said that the items in the scale predicted the scale in a statistically significant
way. The path coefficients of the items in the scale vary approximately between .69 and .87. Since
these standardized values are above .30, it can be said that these items measure the desired feature
to be measured. In addition, it can be said that the errors of the items are low and at an acceptable
level.

To determine the reliability level of the scale, Cronbach's a coefficient, McDonald's w reliability
coefficient, and AVE/CR values were calculated. When Cronbach's a and McDonald's w reliability
coefficients given in Table 4 are examined, it is seen that Cronbach's a coefficients range between
.79-.88 and McDonald's w reliability coefficients range between .76-.88. A Cronbach's a coefficient of
.90 and above indicates very high reliability (Biiyiikoztiirk, 2010, p. 181). Again, according to Kline
(2011), McDonald's w reliability coefficient of around .80 is quite good. AVE values are expected to
be .50 and above, and CR values are expected to be .70 and above (Yashoglu, 2017). In light of these
criteria, Cronbach's a and McDonald's w reliability coefficient values show that the reliability level
of the measurement tool is quite high. At the same time, when AVE and CR values are analyzed, it
can be said that the model has sufficient convergent validity.

The scale theoretically consists of 5 factors and holistically measures the concept of Professional
Moral Courage. Theoretically, the sum of these 5 factors gives the level of Professional Moral
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Courage. For this reason, the second level CFA of the Professional Moral Courage Scale was
conducted to determine whether a total score can be obtained from the whole scale statistically.

Table 5
Second Level Confirmatory Analysis Fit Values
Fit Indexes Degerler Recommended Values
x2/sd 157,588/ 84 <3 Good Fit Kline, 2011; Stimer (2000)
RMSEA 0,044 (%90 GA <0.08 Good Fit Joreskog & Sorborm, 1993; Munro, 2005
with 0,34-0,55)
SRMR .035 <0.05 Good Fit Browne & Cudeck, 1993; Hu & Bentler,
1995; Kline, 2011
CFI 0.97 >0.90 Good Fit Baumgartner & Homburg, 1996;
Cokluk et al., 2010; Kline, 2011
TLI 0.96 >0.95 Good Fit Baumgartner & Homburg, 1996;

Tabachnick & Fidell, 2013

Modification suggestions were examined (x2(446) = 170.769; CFI = .96; TLI = .95; RMSEA = .048;
SRMR =.037) It was seen that the modification to be made in items M4-M5 would make a significant
contribution to the Chi-square value. It was decided that this modification was also theoretically
appropriate, and the relevant modification was made. When the model fit indices given in Table 4
are examined, the x2/df value between 1 and 2, CFI/TLI values greater than .95, RMSEA value less
than .08, and SRMR value less than .05 indicate that the model has a very good fit (Kline, 2011). It is
also seen that the x2/df value is well below the generally accepted value of 3 (x2(446) = 157.588; CFI
=.97; TLI = .96; RMSEA = .044; SRMR = .035). The path analysis diagram showing the final version
of the model is given in Figure 3.

Figure 3
Second Level Confirmatory Factor Analysis Model for PMC-S
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When Figure 3 is examined, it is seen that the standardized factor loadings between the items and
the dimensions vary between .69-.78 for the moral reasoning dimension, .71-.76 for the dimension
of multiple values, .83-.87 for the confronting threats dimension, .72-.77 for the going beyond
conformity dimension, and .75-.80 for the moral goal dimension. As can be seen in Figure 3, the error
variances of the fourth and fifth items in the dimension of multiple values were combined because
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they significantly reduced the chi-square value. This modification made a significant contribution
to the x2 (p <.05). It can be said that the second level factor score and the factor scores of the sub-
dimensions are quite good. In addition, standardized path coefficients and their errors, significance

values, and explained variance ratios were calculated and presented in Table 6.

Table 6

Standard Path Coefficients, Error Variances, and Variance Explained
Items Standard Standard SK/SH Pairwise Variance Cronbach AVE/CR w

Estimates  Error p-value Explained Alfa
Moral Agency 11 0.691 0.031 21.981 0.000 0.478 787 55179 .79
2 0.767 0.031 24.590 0.000 0.589
I3 0.775 0.030 26.145 0.000 0.601
Multiple 14 0.708 0.036 19.779  0.000 0.501 .807 55179 .76
Values I5 0.761 0.034 22.638 0.000 0.580
16 0.755 0.034 22.311 0.000 0.569
Endurance of 17 0.827 0.025 33.732  0.000 0.684 .880 69/.88 .86
Threats I8 0.870 0.029 29.701  0.000 0.757
9 0.831 0.022 38.202  0.000 0.691
Going Beyond 110 0.764 0.027 28.737  0.000 0.584 794 56/.80 .79
Compliance 111 0.769 0.027 28.860 0.000  0.591
112 0.720 0.048 15.128  0.000 0.518
Moral Goal 113 0.797 0.026 30.122  0.000 0.636 814 .60/.82 .82
114 0.752 0.044 17.182  0.000 0.565 914
I15 0.786 0.027 29.125 0.000 0.617 (Second level)

*CR = (YAD)2 / [(TAD)2 + Yivar(€i)] AVE = YAi2 / [YAi2 + Yivar(€i)]

Considering the p values given in Table 6, all path coefficients were found to be significant.
Accordingly, it can be said that the items in the scale predicted the scale in a statistically significant
way. The path coefficients of the items in the scale vary approximately between .69 and .87. Since
these standardized values are above .30, it can be said that these items measure the desired feature
to be measured. It can also be said that the errors of the items are low and at an acceptable level.

Cronbach's a coefficient, McDonald's w reliability coefficient, and AVE values were calculated to
determine the reliability level of the model established for the second level CFA analysis. When
Cronbach's & and McDonald's w reliability coefficients given in Table 6 are analyzed, it is seen that
Cronbach's «a coefficients range between .79-.88 and McDonald's w reliability coefficients range
between .76-.86. A Cronbach's a coefficient of .90 and above indicates very high reliability
(Biiytikoztiirk, 2010, p.181). Again, according to Kline (2011), McDonald's w reliability coefficient of
around .80 is quite good. AVE values are expected to be .50 and above, and CR values are expected
to be .70 and above (Yaslioglu, 2017). When AVE and CR values are analyzed in the light of these
criteria, it can be said that the model has sufficient convergent validity. Within the framework of the
evidence presented regarding the validity and reliability of the five sub-factors, one second-order
factor, and both sub-dimension and total scores, it is considered appropriate to use the Professional
Moral Courage Scale to determine the level of moral courage.

Discussion and Conclusion

This study aimed to adapt the Professional Moral Courage (PMC) Scale developed by Sekerka et al.
(2009) for Turkish culture. In the literature, it is evident that the PMC Scale has been utilized in
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numerous studies (Abadi et al., 2020; Abdeen et al., 2020; Abney, 2016; Cole-Edmonson, 2010;
Connor, 2017; Mohammadi et al., 2014; Saleem et al., 2021; Sharma, 2018). Professional Moral
Courage is a character strength or trait that provides individuals with inner psychological strength
when faced with challenging ethical choices. In cases where rules are insufficient, moral and ethical
values contribute to the order and functioning of the organization. Moreover, morality and ethics
will help individuals to understand their responsibilities to society and to exhibit positive behavior
that will enhance the well-being of society. Alongside rules and regulations, moral and ethical values
are important elements that hold the organization together and move it in a positive direction. As
Napoleon said, “Where there is no morality, the law can do nothing” (Sandal, 2019).

It has been concluded that the PMC-S is useful in terms of determining the level of teachers” moral
courage, revealing related concepts, and raising awareness about the concept of moral courage.
Keeping silent and turning a blind eye to unethical behaviors in schools may cause the problems to
become even more unsolvable. From this point of view, teachers should adopt and display ethical
behaviors in the formation of a moral and ethical environment in the functioning process of the
school. Attention is drawn to the morally courageous behaviors of teachers in schools where ethical
problems are increasing gradually. It can be said that overcoming ethical problems in schools is
related to teachers’ approach to ethical issues and displaying ethical behaviors and that ethical
behaviors displayed by teachers can prevent many ethical problems that may be encountered in
schools. In this context, teachers are expected to create an ethical environment by using moral power
and to exhibit moral courage behaviors for this purpose. Teachers who exhibit moral courage are
willing to react to unethical situations (Klaassen & Maslovaty, 2010). Teacher’s willingness to exhibit
moral courage behaviours can contribute to the formation of an ethical culture in schools.

The findings of the current study indicate that the validity and reliability values obtained during in
the adaptation of PMC-S originally developed by Sekerak et al., (2009) to Turkish culture are at an
acceptable level. In addition, the goodness of fit indices obtained from the confirmatory factor
analysis results are within the acceptable level ranges, indicating that the scale provides structural
validity and measures the construct in line with the original scale. Sekerak et al. (2009) stated that
PMC-S can also be used in social organizations and various researchers in different fields Abadi et
al., (2020), Abdeen et al., (2020), Abney, (2016), Cole - Edmonson, (2010), Connor, (2017),
Mohammadi et al., (2014), Saleem et al., (2021) and Sharma, (2018) used the same scale in their
studies. In these studies, it was found that the validity and reliability of the scale were at acceptable
levels. In light of this evidence, it can be concluded that the adaptation of PMC-S to Turkish culture
has yielded a scale that is generally valid and reliable, providing robust support for its utility.

With this study, the concept of professional moral courage has been introduced to the national
literature and it was revealed that a scale adapted for Turkish culture can be used in the evaluation
of teachers” moral courage level. The concept is quite new in Turkish educational literature and is
gradually developing with related studies whose effects in different fields are analyzed. The validity
and reliability findings of PMC-S obtained in the study are limited within the framework of the
qualifications of the participants of the study (the application of the participants to teachers working
in primary and secondary schools, unlike the original scale). It is important to use the scale with
quantitative and qualitative methods in different samples and to obtain validity and reliability
findings from pre-test and post-test applications in order to reach generalizable and stronger
findings.
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MAKALE BILGISI

Bu aragtirmada 6gretmenlerin Mesleki Ahlaki Cesaret diizeylerini ortaya koymak igin,
Sekerka ve digerleri (2009) tarafindan gelistirilen "Mesleki Ahlaki Cesaret" 6lgeginin Tiirk
kiiltiirtine uyarlanmas1 amacglanmustir. Bu amacla, 2020-2021 egitim-6gretim yilinda
Antalya ili merkez ilgelerinde yer alan ilk ve ortaokullarda gorev yapan 446 6gretmenden
elde edilen veriler analiz edilmistir. Mesleki Ahlaki Cesaret Olgegi bes boyut ve 15
maddeden olusan yedili likert tipinde bir dlgme aracidir. Olgegin orijinalinde sahip
oldugu yapmn Tiirk kiiltiiriinde de saglanip saglanmadigini belirlemek icin Birinci
Diizey Dogrulayici Faktor Analizi ve Tkinci Diizey Dogrulayici Faktor Analizi yapilmistir.
Olgegin giivenirlik diizeyinin belirlenmesi igin Cronbach's Alpha (@) katsayisi,
McDonald's Omega (w) giivenilirlik katsayis ve AVE degerleri hesaplanmistir. Elde
edilen uyum indeksleri, orijinal ¢calismadaki bes boyutlu yap1y1 destekler niteliktedir. Bu
boyutlar ahlaki muhakeme, ¢oklu degerler, tehditlere gogiis germe, uyumlulugun 6tesine
gecme ve ahlaki hedef olarak adlandirilmistir. Ayrica Olgegin tamamina iliskin
Cronbach's Alpha (a) katsayisi .94, McDonald's Omega (w) giivenilirlik katsayis ise .91
olarak hesaplanmistir. Yapilan analizler sonucunda Tiirk kiiltiiriine uyarlanan 6lgegin,
O0gretmenlerin ahlaki cesaretlerini 6l¢gmek igin gegerli ve giivenilir bir 6l¢me araci oldugu
tespit edilmistir.
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Mesleki Ahlaki Cesaret Olgeginin Tiirk Kiiltiiriine Uyarlanmast:
Bir Gegerlik ve Giivenirlik Calismast

Giris

Orgiitler biiyiiyerek gelisimlerini siirdiiriirken daha karmagik yapilara doniismektedir. Yasanan
olumlu gelismeler Orgiitlere 6nemli firsatlar sunarken farkhliklarin artmasi, ¢alisanlarmn ve
toplumun degisen talepleri, orgiitlerin zor bir duruma diismesine neden olmaktadir. Cagdas orgiit
yonetimi anlayisinda insana bigilen degerin daha da artmasi insanlarin taleplerinin yerine
getirilmesini 6nemli kilmaktadir. Ancak gerek yonetsel anlamda gerekse calisanlar arasinda
yasanan anlasmazliklar ve karsilanamayan talepler orgiitlerde etik sorunlarin yasanmasina neden
olmaktadir. Hannah ve digerleri (2011), degisim ve gelismelerle birlikte modernlesen orgiitlerin,
¢alisanlarina onemli etik zorluk ve talepler getiren ahlaki agidan karmasik ortamlar haline geldigini
belirtmislerdir. Ahlaki agidan karmagik ortamlar orgiitlerde ahlaki agidan sikintili durumlarin
yasanmasina ve deger catismasina neden olabilmektedir. Bu baglamda ahlaki sikinti, calisan
verimliligini diisiirebilir, is tatminini ve performansmi olumsuz etkileyebilir (Baqutayan ve
digerleri, 2014). Orgﬁtlerin bu olumsuz durumlarla kars1 karsiya kalmamas: icin ahlaki sikint1 ve
deger catismasi gibi durumlarla bas etmesi gerekir. Bunun i¢in de ahlaki cesaret davranisina vurgu
yapilmaktadir (Sharma, 2018). Diger taraftan calisanlarin ve toplumun taleplerini karsilamak,
gelismis bir orgiitsel etik ile miimkiindiir. Gelismis bir oOrgiitsel etik i¢in bireylerin giiglii bir
karaktere (Hunter, 2003), giiglii bir karakter icin ise ahlaki cesarete sahip olunmasi gerektigi one
siiriilmektedir (Peterson ve Seligman, 2004).

Sekerka ve Bagozzi (2007) ahlaki acidan zorluklarla yiiz yiize gelmek ve bu zorluklarla bag etmek
ve bireyin inandig1 dogruyu yapmasi noktasinda karsilasacagi engellerle yiizlesmek igin irade
giicline gerek oldugunu ileri siirmiistiir. Peterson ve Seligman (2004) ise i¢ ve dis muhalefet
karsisinda hedeflere ulasmak igin irade kullanilmasimni destekleyen bir giiciin var olmasi
gerektiginden soz ederek cesaret kavramina atifta bulunmustur. Cesaret, orgiit calisanlar icin
onemli bir 6zellik (Verschoor, 2003) ve orgiitsel etik davranisi icin gerekli bir nitelik (Pears, 2004)
olarak goriilmektedir. Uzmanlar, orgiitsel baglamda yasanan etik problemlerin zamanla artmasi ile
birlikte cesaret kavramin tekrardan canlandirma yoluna giderek kavramu fiziksel, psikolojik ve
ahlaki anlamda tartismaya baslamislardir (Sekerka ve digerleri, 2009). Etik baglaminda
diisiiniildiigtinde, ahlaki eylem igin gerekli olan ahlaki cesaret kavraminin 6n plana c¢iktigmi
sOylemek miimkiindiir. Bunun yaninda uzmanlar orgiitsel etik davramisin gelisiminde ahlaki
cesaret kavraminin énemine vurgu yapmaktadirlar (Kidder, 2005).

Sosyal bir orgiit olan okullar da diger orgiitlerde oldugu gibi etik zorluklarla karsi karsiya
kalmaktadir. Okullarin egitim tizerindeki rolii ve 6nemi goz oniinde bulunduruldugunda gerek
orgtitsel anlamda etik kavraminin gerekse 6grencilerin rol model aldiklar1 6gretmenlerin sergiledigi
etik davraniglarin onem arz ettigi soylenebilir. Bu baglamda okullarda etik davranislarin
gelistirilmesine katki saglayacagi diisiiniilen ahlaki cesaret davramisinin sergilenmesi Onemli
goriilmektedir. Ogretmenlerin gorevi sadece bilgi 6gretmek ve 6grencilerin diisiince becerilerini
gelistirmek degildir (Klaassen ve Maslovaty, 2010). Ogretmenler, dgrencilerinin farkindaligini
uyandirmak igin etik konular1 tartisma arzusuna ve yetenegine sahip olmalidir (Klassen, 2007).
Kidder (2005), 6gretmenlerin, ahlaki egitim gorevinin egitimci rollerinde merkezi bir unsur
oldugunu ve kendilerini elestirel egitimin temsilcileri ve biiyiik ahlaki cesaret gosteren kisiler olarak
gordiiklerini iddia etmektedir. Ogretmenler karsilasacagi baskilara, risklere ragmen dogru olani
yapma noktasinda giiclii olmali ve bu davraniglari tutarli bir sekilde siirdiirmelidir. Ogretmenler rol
model davraniglar1 ile Ogrencileri ahlaki cesaret davranisi sergilemeleri noktasinda tesvik
etmelidirler. Boylelikle Ogretmenlerin ahlaki cesaret davranis sergilemeleri ahlaki cesaretin

237



Sami Yollu * Hanifi Yumusak ®* Mehmet Korkmaz

Ogrenciler araciligiyla tiim topluma yayilmasina onctiliik edebilir. Buradan hareketle 6gretmenlerin
ahlaki cesaret davranislar1 sadece okullarda degil tiim toplumda etik davraniglarin 6gretilmesi ve
gelistirilmesi adia 6nemli oldugunu sdylemek miimkiindiir.

Ahlaki cesaretin amaci orgiitlerde ahlaki giictin kullanimini arttirarak ahlaki bir ortamin olusmasini
saglamaktir. Ahlaki agidan zorluk yasayan orgiitler, orgiitsel ve kisisel degerlerin yok olmas: ile
kars1 karsiya kalmaktadir. Ahlaki cesaret, ahlaki giiciin kullanilmasinda lokomotif gérevini {istlenir
ve yasanan etik sorunlarin ve zorluklarin iistesinden gelmede 6nemli bir role sahiptir (Sekerka ve
digerleri, 2009). Aksi takdirde bir orgiitteki biitiin sorunlarin kurallar ya da mevzuat ile ¢oziilmesini
beklemek bir hayalin 6tesine gecemez. Napolyon'un dedigi gibi "Ahlak olmayan yerde kanun bir
sey yapamaz". Bu nedenle, yonetim siireclerinde ortaya ¢ikan yonetim iradesinin eksikligi, bir
'degerler sistemi' ile tamamlanmalidir (Arslan, 2018). Sonug olarak ahlaki cesaret etik bir ortamimn
olusmasma katki saglayarak ahlaki meselelerin ¢oziimiine ve olumlu bir Orgiit ortammin
olugsmasina kaynaklik yapar.

Bu baglamda 6gretmenlerin ahlaki cesaret diizeylerinin ve ahlaki cesaret ile iligkili olan diger
kavramlarin ortaya konmasi son derece onemlidir. Alan yazin incelendiginde 6gretmenler icin
kullanilabilecek spesifik bir 6lgege de rastlanilmamistir. Tiim bu nedenlerle 6gretmenlerin ahlaki
cesaret diizeylerini belirleyen, ilgili faktorlerin 6nem derecesini ortaya koyan bir 6l¢me aracina
ihtiya¢ duyulmaktadir. Bu dogrultuda, ¢alisma kapsaminda 6gretmenlerin ahlaki cesaret diizeyini
belirleyebilecek ve uluslararasi alan yazin ile karsilastirma yapabilmek igin uluslararas: alan
yazinda kabul gormiis bir 6lgme aracinin Tiirk kiiltiirtine uyarlanmas: 6nem arz etmektedir. Bu
Olcek calismasmin alandaki bu eksikligi giderecegi diistiniilmektedir. Bu baglamda, ahlaki cesaret
kavramimin kuramsal agiklanmasindan sonra Sekerka ve digerleri (2009) tarafindan gelistirilen
Mesleki Ahlaki Cesaret Olgeginin Tiirk kiiltiiriine uyarlanarak, gegerlilik ve giivenilirlik
analizlerinin yapilmasi ve ulusal literatiire kazandirilmasi amacglanmaktadir. Okullarda ahlaki
cesaretin kullanilmasina ve yayginlastirilmasina iliskin galismalara onciilitk etmek ve alanda
yasanan eksiklige katkida bulunmak arastirmanin diger bir amacidur.

Kavramsal Cergeve

Ahlaki Cesaret

Ahlaki cesaret, bireylere zorlu etik secimlerle karsilastiklarinda igsel bir psikolojik gii¢ saglayan bir
karakter giicii veya Ozellik olarak tanimlanmaktadir (Peterson ve Seligman, 2004). Sekerka ve
Bagozzi (2007) ahlaki cesareti, bireyin karsilastig1 tehdit ve risklere ragmen; baskalarinin iyiligi i¢in
igsel ilkelerine uygun davranma yetenegi olarak tanimlayarak ahlaki cesaretin bireyin etik zorluklar
ve tehditlerle karsi karsiya kalindigi anda harekete geg¢mesi gereken kisisel Ozellik olarak
olustugunu ileri stirmektedir. Bu baglamda ahlaki cesaret statik bir kisisel 6zellik ya da varhk
degildir, fakat bireylerin psikolojik 6zellikleri {izerindeki durumsal faktorlerin etkisine bagli olarak
farkli ahlaki cesaret seviyelerinin yaratildigy, gelistirilebilir bireysel bir 6zellik olarak goriilmektedir
(Hannah, ve digerleri, 2011; Hannah ve Avilio, 2010). Lachman (2010) ahlaki cesaretin, bireyi baska
bir sekilde davranmasina neden olacak giicler karsisinda konusmaya ve dogru olani yapmaya tesvik
ettigini; Pianalto (2012) ise ahlaki cesaretin cezalandirilma olasiligindan kaynaklanan belirli korku
ve tehlikelerle yiizlesmeyi icerdigini ileri siirmiistiir. Baratz ve Reingold (2010) ahlaki cesareti
bireyin goziinde en merkezi degerlerle baglantili bir faaliyet olarak gormektedir. Kidder (2005),
ahlaki cesarete sahip olan bireylerin ahlaki ilkelerine bagh oldugunu, bu ilkelere uymanimn
beraberinde getirecegi gercek veya potansiyel risklerin bilincinde oldugunu ve bu risklere
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katlanmay1 goze aldiklarini ileri stirmiistiir. Tiim bu agiklamalar goz 6niinde bulunduruldugunda
ahlaki cesaret davranisinin dogru olani yapmay: tesvik ettigi, dogru olanin ise bireyin merkezi
degerleriyle iligkili oldugu soylenebilir. Ahlaki davranisi sergilemede risk alma s6z konusudur.
Almnan kararlar ve davranislar tehdit ve baskilara ragmen baskasmin iyiligi igindir.

Mesleki ahlaki cesaret, mesleki goreve dayali bir etik eylem yolu se¢gmeyi motive eden ve miimkiin
kilan bir 6zellik olarak goriilmektedir (Sekerka ve Zolin, 2005). Orgiitsel baglamda bakildiginda,
mesleki ahlaki cesaret, etik hedefler belirlemek ve elde etmek igin kasith bir girisimde bulunmay1 ve
bunlari etik bir sekilde gerceklestirmeyi igerir. Mesleki ahlaki cesaret farkli mesleklere yonelik daha
genel uygulama alaninda yonetimsel bir yetkinlik olarak goriilmektedir. Mesleki ahlaki cesaret,
kisinin isi basarmak i¢in kullandig: bir giidii, 6zellik, beceri, kisinin kendi imajinin veya sosyal
roliiniin bir yonii veya bir bilgi biitiinii olabilecek temel bir Ozellik olarak tanimlanmaktadir
(Sekerka ve digerleri, 2009). Mesleki ahlaki cesaret bir ozellik, kalite veya nitelik olarak kabul
edilebilse de (Verschoor, 2003; Pears, 2004), yonetsel karar vermede ortaya ¢ikma sekli ilerici ve
dinamiktir.

Ahlaki cesaretle hareket edenler etik bir zorlukla kars1 karsiya kaldiklarinda, ahlaki bir eylemde
bulunma arzusunu ve kararini destekleme motivasyonunu arttirarak belirsizlikle basa ¢ikma
yetenegine sahiptir (Sekerka ve Yacobian, 2017). Ahlaki davranisi siirdiirme isteginin ortaya
cikarilmasi ve daha sonra ahlaki olarak cesur bir eyleme baghligin siirdiiriilmesi bes unsurun varhig:
ile agtklanmugtir (Sekerka, ve digerleri, 2009). Bunlar su sekildedir:

1. Ahlaki Muhakeme
2. Coklu Degerler
3. Tehditlere Gogiis Germe
4. Uyumlulugun Otesine Gegmek
5. Ahlaki Hedef
Ahlaki Muhakeme

Ahlaki muhakeme ahlaki cesaretin birinci bilesenidir ve ahlaki cesaretin ahlaki muhakeme ile
basladig1 soylenebilir. Cilinkii ahlaki muhakemede ahlaki olmaya, bu durumu gelistirmeye ve ahlaki
bir sonug elde etmeye yonelik bir egilim vardir (Watson ve digerleri, 2008; Sekerka ve digerleri,
2009). Ahlaki muhakeme insanlara neyin ahlaki olup olmadigina karar verme noktasinda hizl
hareket etmesini saglar. Bu yiizden ahlaki muhakeme ile hareket edenler her zaman ahlaki
davranmaya hazirliklidir ve dogru eyleme ulasmada tutarli davranislar sergilerler. Hizl bir sekilde
ahlaki agidan sorumluluk tiistlenirler ve dogru davranislar: siirdiirmede 1srarci, zit gortislere karsi
sebatkardirlar. Ahlaki muhakeme ahlaki olma ve bunu davrams yoluyla gosterme istegi ile baslar
ve hayatin belirli zaman ve durumlarinda degil tamamen dogru olan1 yapmakla temsil edilir. Ahlaki
muhakemeye sahip olanlar herhangi bir konunun etik unsurlarini degerlendirebilme yetisiyle
donatilir (Sekerka ve digerleri, 2009). Bu kisiler her zaman tetiktedir ve ahlaki zorluklarin nerede
ortaya ¢ikabilecegini ongorerek proaktif davraruslar sergilerler (Schaubroeck ve digerleri, 2012).
Ahlaki muhakeme siirekli kendini yoneten caba olarak goriilmektedir. Oz-yeterlik tarafindan
desteklenerek daha ahlaki olana ulagma istegini korur ve giiclendirir (Pury ve digerleri, 2007).

Coklu Degerler

Degerler, neyin dogru, etik, ahlaki veya adil oldugunu tespit etme yetenegini yonlendiren ilkeler
olarak hizmet eder (Lewis ve Gilman, 2005). Bunun yaninda birden ¢ok degeri goz Oniinde
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bulundurarak hareket etmek, dogru eylemin tanimlanmasma ve belirlenmesine yardimci olur
(Davis ve Frederick, 1984). Bu degerler bir kararin ya da davranisin kolektif anlamda iyiliginin veya
kotiiliigiintin belirlenmesiyle ilgilidir. Karar verme bilinci, dogru davrarnis standartlarina uymak
i¢in kararh bir sekilde hareket etmeyi gerekli kilarken, ayni1 zamanda g¢oklu bakis agilarini da goz
oniinde bulundurur. Bu siiregte bagkalarmin bakis agilarma empatik olma ve biitiinsel bir bakis acis1
ile diistinme yetenegi gelisir (Sekerka ve Yacobian, 2017).

Ahlaki cesaretle hareket etmek, birden fazla kisisel ve mesleki degerlerin uygulanmasini gerektirir.
Ahlaki cesaret sergileyenler eylemleri birka¢ degere dayandirmak yerine, daha fazla degerlere
dayandirarak hareket eder ve boylelikle kolektif bir ahlaki iyilige ulasmay1 hedefler (Sekerka ve
Yacobian, 2017). Bu Kkisiler, etik konularin nasil anlasilacagii ve ele almacagini belirlemeye
calisirken kisisel, mesleki ve orgiitsel dogru ve yanls ilkelerini birbirleri ile uyumlu hale getirirler
(Carlson ve digerleri, 2002). Ahlaki cesarete sahip olanlar, etik davranis sergileyen kisiler olarak
ustlendigi cesitli rollerin deger kiimelerinden yararlanma becerisini gosterir. Ahlaki bir sonuca
ulasmak igin hareket eden herkes, degerlerine ters diisecek cesitli sosyal normlarla kars: karsiya
kalabilirler. Bu durum, kisinin deger 6nceliklerini siralama ihtiyacin ve igsel ¢ekisme, kisisel arzular
ve dis baskilara ragmen daha iyi bir sonug ortaya koymay1 destekleyen degerlere siki sikiya baglh
kalmay1 gerekli kilar (Sekerka ve Yacobian, 2017). Sonug olarak kisi ahlaki bir karar verme veya
eylemde bulunma asamasinda coklu degerler kiimesinden yararlanirken neyin uygulanmasi
gerektigini, dis baski ve tehditlere ragmen, siki sikiya bagli kaldig1 degerlerine ve inanglarina uygun
bir sekilde belirler. Coklu degerlerin eylemin veya kararin en dogru ve ahlaki olmasini saglamada
kritik oneme sahip oldugu sdylenebilir.

Tehditlere Gogiis Germe

Ahlaki cesaret gosterenler hem algilanan hem de gercek tehlike veya tehditle karsi karsiya kalma
durumunda giiglii kalarak dayaruklilik gosterirler. Etik zorluklar fiziki cesaret gerektirmezken
ahlaki cesaret gerektirir (Sekerka, ve digerleri, 2009). Ahlaki cesaretle hareket edenlerin pozisyonu,
kimligi ve karakteri risk altina girebilir, ahlaki cesaretle hareket edenler hedeflerine ulasma yolunda
endiseye kapilabilir ama yine de her ne olursa olsun kararliliklarmi siirdiiriirler (Sekerka ve
Yacobian, 2017). Ahlaki cesaret sergileyenler statii kaybs, sosyal iligkilerin bozulmas: gibi durumlari
goze almakta ve bunu en basindan kabul etmektedirler. Bu durum, ahlaki cesaretle davranmanin
kigisel c¢ikarlardan daha degerli oldugunu gostermektedir (Goud, 2005). Sonug olarak ahlaki
cesaretle hareket edenler direng gostererek ne pahasina olursa olsun degerlerinden taviz vermeden
ahlaki tutum ve davranislarin stirdiiriirler.

Uyumlulugun Otesine Ge¢mek

Ahlaki cesaretle hareket edenler firsat esitligine dayali, adil ve kapsayici bir calisma ortami
olusturabilmek icin yasalarin gerektirdigi zorunluluklarin 6tesine gegebilir (Petrick ve Quinn, 2001),
politika, yasa veya kurallara bagh kalsa da etik bir zorlukla kars1 karsiya kaldiginda kurallarin ve
yasalarin gerektirdiginden daha fazlasim1 yaparlar. Bu durum, etik olmayan eylemlerin oniine
gecen, proaktif bir davranig sergileyen gereginden fazla calisan bir kisiyi tanimlar (Sekerka ve
Yacobian, 2017).

Ahlaki Hedef

Ahlaki cesaret gosterenler erdemli bir sonuca ulasmak igin diirtistliik, adalet gibi erdemleri
kullanirlar. Ahlaki bir ¢o6ziime ulagsmak ve etik zorluklarimn {istesinden gelmek i¢in ahlaki bir hedef
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belirlemek ve ¢aba gostermek gerekir (Sekerka ve digerleri, 2009). Ahlaki cesaret gosterenler kendi
cikarlarinin 6tesine gecen hedeflere sahiptir (Bass ve Steidlmeier, 1999). Bu kisiler etik farkindalig1
destekleyen ahlaki bir sonucu elde etmeye calisir (Trevino ve digerleri, 2006). Ahlaki bir hedefin
olmasi etik karar verme siirecini olumlu etkileyebilir ve ahlaki muhakemeyi giiglii tutabilir. Ahlaki
bir hedefe ulagsma arzusu, dogru olani yerine getirmek ve daha biiyiik ahlaki iyiligi elde etmek igin
stirekli bir cabanin parcasidir (Sekerka ve Yacobian, 2017).

Yontem

Bu arastirma, bir dlgek uyarlama calismasidir. Bu bashk altinda, ¢alisma grubuna, veri toplama
aracina, arastirmada izlenen 6lgek uyarlama asamalarina ve verilerin analizine iligskin bilgiler detayl
olarak acgiklanmuistir.

Calisma Grubu

llgili 6lgek kuramsal ve istatistiksel olarak yapi gecerliligi belirlenmis bir &lgme aracidir. Bu
arastirmada Olgegin uyarlanmak istenen dil ve kiiltiirde de orijinal kiiltiirtinde dl¢tiigii yapiy: olglip
Olgmedigi sorusuna cevap aranmaktadir. Bu nedenle bu aragtirmada Dogrulayic1 Faktor Analizi
(DFA) yontemi kullanilmigtir. Calisma grubu 2020-2021 egim Ogretim yilinda Antalya ili merkez
ilgelerinde bulunan ilk ve ortaokullarda gorev yapan Ogretmenlerden amacli Ornekleme
yontemlerinden maksimum gesitlilik ve kolay ulasilabilir (uygun) 6rnekleme yoluyla belirlenmis
446 ogretmenden olusmaktadir. Bu kapsamda, farkli demografik 6zelliklere (cinsiyet, yas vs.) ve
egitim kademelerine (ilkokul, ortaokul) gore 6gretmenlere ulasarak maksimum gesitlilik saglanmasi
hedeflenmistir. Calisma grubuna iliskin betimsel istatistikler Tablo 1’de verilmistir.
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Tablo 1
Katilimcilarin Demografik Ozellikleri
Demografik Degiskenler n %
Cinsiyet
Kadin 269 60,3
Erkek 177 39,7
Yas
20-30 yas 28 6,3
31-40 yas 188 42,2
41-50 yas 168 37,7
51-60 yas 58 13,0
61 yas ve tlizeri 4 ,9
Ogrenim Durumu
On lisans 15 34
Lisans 387 86,8
Lisanstisti 44 9,9
Egitim Kademesi
Ikokul 216 48,4
Ortaokul 230 51,6
Mesleki Kidem
1-5 yilarast 15 34
6-10 yil arast 72 16,1
11-15 yil aras1 116 26,0
16-20 yil aras1 88 19,7
21 yil ve tizeri 155 34,8
Toplam 446 100,0

Tablo 1 incelendiginde ¢alisma grubu cinsiyet, yas, kidem, 6grenim durumu ve egitim kademesi
degiskenleri agisindan farkli o6zelliklere sahip Ogretmenlerden olusmaktadir. Bununla birlikte
calisma grubunda kadin 6gretmenler (%60.3), 31-40 yas aras1 0gretmenler (%42.2) ile lisans mezunu
O0gretmenler (%86.8) cogunlukta yer almaktadir. Milli Egitim Bakanlig1 2021-2022 verilerine gore
Antalya ilinde 2021-2022 egitim Ogretim yilinda ilkokul ve ortaokullarda gorev yapan kadin
O0gretmen orani % 61'dir. Ayrica Antalya MEM stratejik planina gore lisansiistii egitime sahip
O0gretmen sayisi da yaklasik olarak % 8'dir. Bu baglamda arastirma 6rnekleminin arastirma evrenini
yansittig1 sdylenebilir.

Veri Toplama Aracinin Uyarlanmasi

Mesleki Ahlaki Cesaret Olgegi (MAC-O): Olgegin orijinal formu (Professional Moral Courage -
PMC), Sekerka ve digerleri (2009) tarafindan gelistirilmistir. Olcek 15 madde ve 5 alt boyuttan
olusmaktadir. Bu bes boyut i) ahlaki muhakeme (1, 2, 3. Maddeler), ii) ¢oklu degerler (4, 5, 6.
Maddeler), iii) tehditlere gogiis germe (7, 8, 9. Maddeler), iv) uyumlulugun o6tesine ge¢me (10, 11,
12. Maddeler) ve v) ahlaki hedef (13, 14, 15. Maddeler) olarak adlandirilmistir. MAC—Olgegi “1=
hi¢bir zaman” ile “7 = her zaman”, aralifinda sirali ve “4 = bazen” segenegi ise orta nokta olacak
sekilde 71i Likert tipinde derecelendirilmistir. Olgekten alinan yiiksek puan, ilgili katilimcinin
yliksek diizeyde ahlaki cesarete sahip oldugu, alman diisiik puan ise ilgili katilimcinin diisiik
diizeyde ahlaki cesarete sahip oldugu anlamia gelmektedir. Olcekte ters madde bulunmamaktadir.

Olgegin orjinal hali gelistirilirken 6zellik-yontem-hata DFA modeli yani yakinsak ve ayirt edici
gegerlilik ile dogrulayic faktor analizi prosediirlerinin birlikte yer aldigi bir model kullanilmigtir
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(Sekerka ve digerleri, 2009). Yazarlar iki farkli yontem kullanarak (Nitel arastirma verileri - Literatiir
taramasi) iki farkli 6lgme araci olusturmuslardir. Yani yazarlar, yiiz yiize yapilan goriismeler
sonucunda elde edilen verilerden igerik analizi yontemi ile A madde formunu, literatiir taramasi
yaparak ise B madde formunu olusturmuslardir. Bu yaklasimi ise A metodu ve B metodu olarak
adlandirmislardir. Psikolojide, belirli bir 6zelligi 6l¢gmek igin farkli 6lgme araglari bulunmaktadir.
Bir 6zellik farkli yontemlerle 6lgiilse de 6lgtimler arasinda iliski olmasi beklenir. Bir degiskeni dogru
bir sekilde 6lgmek igin, farkl1 yontemleri kullanarak gesitli 6zellikler ortaya ¢ikarilabilir (Unsal ve
digerleri, 2014). Bu model, gozlenen degiskenleri yontem, 6zellik ve hata bilesenleri bakimindan
ayr1 ayri ele almay1 amaglamaktadir. Ozellik-yntem-hata DFA modeli icin parametre kestirimleri
incelendiginde giivenirlik degerlerinin A metodu icin .76 ile .88 arasinda; B metodu icin ise .61 ile
.80 arasinda degistigi goriilmektedir. Yazarlar nihai olarak A metodu ile gelistirilen Olcegin
kullanilmasina karar vermislerdir. Aragstirmacilar elde ettikleri bulgulara gore giivenirlik kdsegeni
degerleri ve gecerlik kosegeni degerlerinin yeterli oldugunu belirtmigler ve ardindan DFA modeli
kurmusglardir. MAC-O’ nin gelistirilmesi asamasinda yapilan dogrulayici faktor analizi (DFA)
sonucunda 5 faktorlii model uyum iyilik degerlerinin (Chi-Square = 23.01, df = 15, P-value = 0.00,
RMSEA = 0.05), NNFI=.99, CFI=1.00 ve SRMR=.02 bigiminde oldugu rapor edilmistir (Sekerka ve
digerleri, 2009).

Uyarlama Siireci

Oncelikle &lgegin Tiirk kiiltiiriine uyarlanmast igin 6lgek basyazari ile yazismalar yapilarak gerekli
izinler alinmustir. Kiiltiirler aras1 uyarlama ¢alismalarinda, en kritik asamalardan biri, orijinal metni
hedef dile ¢evirmektir ancak tek basina yeterli degildir. Orijinal arag bir kiiltiirii de yansitmaktadir
ve bu nedenle anlamsal esdegerlik, kavramsal esdegerlik ve normatif esdegerlik gibi kiiltiirii ve
toplumu yansitan Ozelliklerin de dikkatten ka¢gmamasi olduk¢a Onemlidir. Farkli kiiltiirler
arasindaki farklarin goéz oniinde bulundurulmamasi, olgegin giivenirligi ile gecerligine zarar
verecektir. Bu baglamda 6lgme araglarinin adaptasyonunun standart hale getirilmesi igin pek ¢ok
rehber cesitli arastirmacilar ya da kurumlar tarafindan olusturulmustur. Bunlardan, Brislin ve
digerleri (1973), Diinya Saglik @rgﬁtﬁ (DSO) ve Uluslararas: Test Komisyonu (International Test
Commission-ITC) tarafindan olusturulan kilavuzlarin siklikla kullanildig1 goriilmektedir. Mesleki
Ahlaki Cesaret Olgegi'nin (MAC-O) adaptasyon asamasinda bu durum 6zellikle dikkate alinmis ve
Brislin ve digerleri (1973)'tin Onerdigi asamalardan ve Uluslararasi Test Komisyonununa ait
kilavuzdan yararlanmilmistir. Uyarlama asamalar1 asagidaki sekilde belirlenmistir:

Sekil 1

Olgme Aract Uyarlama Asamalar

Hedef dile Ceviriyi Orijinal dile Geri geviriyi
ceviri degerlendirme geri ¢cevirme degerlendirme
- Pilot uygulama ve o
Dokiimantasyon o ) Uzman goriisii
biligsel inceleme
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Ceviri Siireci

Olgek ilk 6nce Ingiliz Dili ve Edebiyati béliimiinde gérev yapmakta olan 2 6gretim iiyesi tarafindan
Tiirkge” ye gevrilmistir. Tiirkge’ ye gevrilen Olgek maddeleri, orjinal form ile karsilastirilarak
anlamsal esdegerlik, kavramsal esdegerlik ve normatif esdegerlik acgisindan alan uzmani olan 5
dgretim {iyesi (Egitim Yonetimi, Psikoloji, Egitimin Felsefi Sosyal ve Tarihi Temelleri ve Olgme ve
Degerlendirme) tarafindan degerlendirilmistir. Degerlendirme sonunda anlamsal esdegerlik,
kavramsal esdegerlik ve normatif esdegerlik agisindan uyarlanan kiiltiir ve alana uygun oldugu
karar1 verilmistir. Daha sonra degerlendirilen Slgek dnceki siiregte bulunmayan, farkli 2 Ingiliz Dili
ve Edebiyati §gretim iiyesi tarafindan Ingilizce’ ye tekrar geri gevrilmistir.

Uzman Goriigii

Olgegin 6zgiin hali ile geri geviri sonucunda olusan formu dnceki siireclerde yer almayan iki alan
uzmani (Egitim YOnetimi) ve bir 0lgcme ve degerlendirme uzmani tarafindan karsilastirilarak
incelenmistir. Son olarak Tiirkce form, Tiirk¢e alan uzmani bir 6gretmen tarafindan dil ve anlatim
bakimindan incelenmistir. Nihai olarak uzmanlar tarafindan bir degisiklik talep edilmemis boylece
Olgege son sekli verilmistir.

Pilot Uygulama

Uzmanlardan uygun olduguna dair goriis alindiktan sonra form hedef gruba uygun olarak 30 kisilik
bir 6gretmen grubuna uygulanmistir. Bu uygulamada katilimcilara, maddelerin anlasilirligy,
maddelerden ne anladiklari, ciimleyi duyduklarinda ilk akillarma gelenler ve neden bu cevabi
sectiklerine dair sorular yoneltilerek anlamsal, kavramsal ve normatif esdegerlik agisindan bir fark
olup olmadig1 son kez degerlendirilmistir. Ayrica bu uygulamada 6l¢gme aracinin uygulama siiresi
yaklagik 10 dakika olarak tespit edilmistir.

Verilerin Toplanmasi ve Analizi

Verilerin toplanmas: arastirmacilar tarafindan gevrimici ve basili olarak 2020 — 2021 egitim 6gretim
yilinda gergeklestirilmistir. Ik asamada basili olarak toplanmaya baglanan veriler daha sonra
meydana gelen salgin nedeni ile ¢evrimigi olarak toplanmistir. Yani veriler ¢evrimigi ve basili olarak
olusturulan formlar araciligiyla toplanmistir. Veri toplama stireci sonunda 451 adet 6l¢me araci elde
edilmistir. Analize baglamadan 6nce her bir 6lgek maddesi hatali ve yanlis kodlama, bos deger,
aykir1 deger ve normallik gereklilikleri agisindan incelenmistir. Kayip ya da hatali kodlanmis bir
veri olmadig1 goriilmiistiir ancak tespit edilen 2 adet tek degiskenli aykir1 veri arastirma
ornekleminden ¢ikarilmistir. DFA ¢ok degiskenli istatistiksel bir yontem oldugu igin ilaveten ¢ok
degiskenli normallik ve ¢oklu baglanti olup olmadig: test edilmistir. Coklu baglanti kontrolii i¢in
degiskenler arasindaki iligkiler incelenmistir. Biiyiikoztiirk (2010) degiskenler arasinda .90 ve tizeri
bir iliskinin ¢oklu baglantiya isaret edebilecegini belirtmistir. Yapilan analizlere sonucunda
degiskenler arasindaki iligkilerin .45 ile .75 arasinda degistigi goriilmiistiir. Cok degiskenli
normalligin kontrolii i¢in ise Mahalanobis uzaklik degerleri hesaplanmistir. Yapilan hesaplamalar
sonunda 3 adet aykir1 veri arastirmadan ¢ikarilmistir.

Alan yazmn incelediginde, DFA ig¢in baz1 kaynaklarda 100-150 katilimcinin yeterli oldugu
belirtilirken (Tabachnick ve Fidell, 2013), farkli kaynaklar ise genel bir sayidan ziyade 6rneklem
sayisinin madde sayisinin 10 kat1 kadar olmasinin yeterli oldugu belirtilmistir (Nunnally, 1978). Bu
baglamda nihai 6rneklem sayisinin (n=446, m=15) DFA icin oldukga yeterli oldugu sdylenebilir.
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Boylece nihai olarak bes katilimciya ait anket formu arastirmadan ¢ikarilmis ve 446 katihmciya ait
dlgek Dogrulayict Faktodr Analizine tabi tutulmustur. Olgegin gecerlik ve giivenirlik analizlerinde
SPSS ve Mplus programlar1 ve Kkestirim yontemi olarak ise Maximum Likelihood (ML)
kullamlmigtir. Ana uygulamada kullanilan Slgek igin Antalya Il Milli Egitim Miidiirliigiinden yasal
izin belgesi alinmistir. Bununla birlikte bu ¢alisma igin Gazi Universitesi Etik Komisyonunun,
21.10.2020 tarih ve 91610558-302.08.01-E113162 say1l1 belge ile etik kurul onay1 alimustir.

Bulgular

Dogrulayicl faktor analizine gegmeden 6nce bir 6lgme sonucunda bir 6lgege ait her bir maddenin
bireysel yanitlari ile toplam puani arasindaki iliskiyi veren ve Ol¢iim aracindaki maddelerin
birbiriyle uyumlu olup olmadigimi degerlendirmemize yardima olan Diizeltilmis madde toplam
korelasyon degerleri ve Cronbach Alpha degerleri hesaplanmigtir.

Tablo 2
Diizeltilmis Madde Toplam Korelasyonlar: ve Her Bir Madde Icin Cronbach Alpha Degerleri
Faktor Maddeler Diizeltilmis madde toplam Cronbach
korelasyonu Alpha
Ahlaki Muhakeme M1 ,611 ,939
M2 ,679 ,937
M3 ,701 ,936
Coklu Degerler M4 ,665 ,937
M5 ,708 ,936
Mé ,686 ,937
Tehditlere Gogiis Germe M7 ,731 ,935
M8 ,739 ,935
M9 ,709 ,936
Uyumlulugun Otesine Gegme M10 ,707 ,936
M11 ,697 ,936
M12 ,649 ,938
Ahlaki Hedef M13 ,742 ,935
M14 ,694 ,936
M15 ,734 ,936

Tablo 2 incelendiginde, 15 madde icin hesaplanan madde toplam korelasyon degerleri .61 ile .74
arasinda degistigi goriilmektedir. Madde toplam korelasyonu igin gesitli Olgiit degerler
verilmektedir, genel olarak .30 ve {izeri degerlerin yeterli oldugu kabul edilmektedir (Biiyiikoztiirk,
2010). Bu olgiitler 1s18inda O6lgme aracina ait maddelerin gerekli yeterlilige sahip oldugu
goriilmektedir.

Dogrulayic1 Faktor Analizi (DFA)

Bu boliimde Mesleki Ahlaki Cesaret Olgegi'nin (MAC-O) Tiirk kiiltiiriine uyarlama calismasinda
gegcerlik kanit1 olarak elde edilen DFA uyum iyiligi degerleri, giivenirlik kanit1 olarak elde edilen
Cronbach's Alpha (a) katsayisi, McDonald's Omega (w) giivenilirlik katsayis, AVE degerleri ile
standartlastirilmis yol katsayilar1 ve bunlara ait hatalar, anlamlilik degerleri ve agiklanan varyans
oranlarma iliskin bulgulara yer verilmistir. Olgegin orijinal formuna ait yapinn Tiirk kiiltiiriinde de
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gecerli olup olmadigini tespit etmek icin birinci diizey dogrulayici faktor analizi (DFA) ve ikinci
diizey dogrulayici faktor analizi (DFA) yapilmistir.

Orijinal 6lgegin Tiirk kiiltiiriinde ayn1 yapiy1 saglayip saglamadigini dogrulamak igin Mplus 7.0
programi kullanilarak dogrulayic faktor analizi yapilmistir. DFA analizinde ML kestirim yontemi
kullanilmistir. Analiz sonucu bulunan uyum indeksleri Tablo 3’e gosterilmistir.

Tablo 3
Birinci Diizey Dogrulayict Faktor Analizi Uyum Degerleri
Uyum Indeksleri Degerler Onerilen Degerler
x2/sd 147,757/ 79 <3 Iyi Uyum Kline, 2011; Stimer (2000)
RMSEA 0,044 (%90 GAile <0.08 iyi Uyum Joreskog & Sorborm, 1993; Munro, 2005
0,33-0,55)
SRMR .034 <0.05 iyi Uyum Browne & Cudeck, 1993; Hu & Bentler,
1995; Kline, 2011
CFI 0.97 >0.90 Iyi Uyum Baumgartner & Homburg, 1996; Cokluk
ve digerleri, 2010; Kline, 2011
TLI 0.96 >0.95 Iyi Uyum Baumgartner & Homburg, 1996;

Tabachnick & Fidell, 2013

Tablo 3'te verilen model uyum indeksleri incelendiginde x2/sd degerinin 1 ile 2 arasinda olmasi,
CFI/ TLI degerlerinin .95” den biiyiik, RMSEA degerinin .08" den ve SRMR degerinin .05" den kiigiik
olmasi modelin oldukga iyi bir uyuma sahip oldugunu gostermektedir (Kline, 2011). Yine x2/sd
degerinin genel olarak kabul goren 3 {in oldukga altinda bir degere sahip oldugu goriilmektedir
(X2(446) = 147.757; CFI = .97; TLI = .96; RMSEA = .044; SRMR = .034). Ilaveten modifikasyon nerileri
incelenmis ac4-acs maddelerinde yapilacak modifikasyonun Ki-kare degerine anlaml bir katki
saglayacag1 goriilmiistiir. Bu modifikasyonun kuramsal agidan da uygun olduguna karar verilerek
ilgili modifikasyon yapilmistir. Modelin son halini gosteren yol analiz diyagrami sekil 2’de
verilmistir.

Sekil 2
Mesleki Ahlaki Cesaret Olgegi'ne (MAC-O) Iliskin Dogrulayict Faktor Analizi Modeli

.84

1.000 ahhedef 1.000 wuyurnotesi 1.000 tehdit 1.000 degerler 1.000 yyunakerne
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m:15 ac14 m:13 m-:l? m:ll m:IO ac9 || ne8 || ge7 m:ﬁ m:5 ac4 m;g ac? || acl
£y t1

38 43 36 48 41 4? 30 .24 32 43 4? 49 40 41 .53

246



Mesleki Ahlaki Cesaret Olgeginin Tiirk Kiiltiiriine Uyarlanmast:
Bir Gegerlik ve Giivenirlik Calismast

Sekil 2 incelendiginde maddelerle boyutlar: arasindaki standartlastirilmis faktor ytiklerinin, ahlaki
muhakeme boyutu igin .69-.78; coklu degerler boyutu icin .71-.76; tehditlere gogiis germe boyutu
igin 0.82-0.87; uyumlulugun Gtesine ge¢me boyutu igin .72-.77 ve ahlaki hedef boyutu igin .75-.80
arasinda degistigi goriilmektedir. Sekil 1’den izlenebilecegi gibi coklu degerler boyutunda bulunan
dordiincii ve besinci maddelerin hata varyanslari ki-kare degerini 6nemli 6lgiide diistirdiigii igin
birlestirilmistir. Yapilan bu modifikasyonun x2'ye anlamli diizeyde katki sagladig1 goriilmiistiir
(p<.05). Tlaveten standartlagtirilmis yol katsayilar1 ve bunlara ait hatalar, anlamlilik degerleri ve
aciklanan varyans oranlar1 hesaplanarak tablo 4'te verilmistir.

Tablo 4

Maddelere liskin Standart Yol Katsayilari, Hata Varyanslar: ve Aciklanan Varyans
Maddeler Standart Standart SK/SH Cift Aciklanan Cronbach AVE/CR* w

Kestirimler Hata Yonlii Varyans  Alfa
p-
degeri
Ahlaki M1 0.687 0.032 21.756  0.000 0.471 787 .55/.79 .78
Muhakeme M2 0.771 0.031 24946 0.000 0.595
M3 0.775 0.029 26.305 0.000 0.601
Coklu M4 0.712 0.036 19.995 0.000 0.506 .807 .55/.79 .76
Degerler M5 0.759 0.034 22.654 0.000 0.576
M6 0.754 0.033 22.665 0.000 0.568
Tehditlere M7 0.824 0.025 33.173  0.000 0.679 .880 .71/.88 .88
Goglis Germe M8 0.871 0.029 29.756  0.000 0.759
M9 0.833 0.021 38.794  0.000 0.695
Uyumlulugun M10 0.761 0.027 27.897  0.000 0.580 794 .56/.80 .79
Otesine Gegme M11 0.770 0.027 28.866  0.000 0.592
M12 0.722 0.048 15.075 0.000 0.522
Ahlaki Hedef M13 0.798 0.027 30.050 0.000 0.636 814 .60/.82 .82
M14 0.752 0.043 17.296 0.000 0.566
M15 0.785 0.027 29.190 0.000 0.616

*CR=(2A1)2/[CAD)2+ Yivar(€i)] AVE=YAi2/[YAi2 + Y ivar(€i)]

Tablo 4’te verilen p degerleri goz oniinde bulunduruldugunda yol katsayilarinin tiimiiniin anlaml
oldugu tespit edilmistir. Buna gore, dlgekte yer alan maddelerin 6lgegi istatistiksel olarak anlaml
bir sekilde yordadig1 sdylenebilir. Olgekte yer alan maddelere ait yol katsayilar1 yaklasik olarak .69
ile .87 arasinda degismektedir. Bu standartlastirilmis degerler .30 {izerinde oldugu icin bu
maddelerin Olgiilmek istenilen 6zelligi Olctiigii sOylenebilir. Ayrica maddelere ait hatalarin diisiik
ve kabul edilebilir diizeyde oldugu séylenebilir.

Olgegin giivenirlik diizeyinin belirlenmesi igin Cronbach's a katsayisi, McDonald's w giivenilirlik
katsayis, AVE/CR degerleri hesaplanmistir. Tablo 4'te verilen Cronbach's a ve McDonald's w
glvenilirlik katsayilar1 incelendiginde, Cronbach's a katsayilar1 .79-.88 arasinda ve McDonald's @
giivenilirlik katsayilariin ise .76-.88 arasinda degistigi goriilmektedir. Cronbach's a katsayisinin .90
ve lizeri degerler almasi oldukga yiiksek giivenirlige isaret etmektedir (Biiyiikoztiirk, 2010, s. 181).
Yine Kline (2011) gore McDonald's w giivenilirlik katsayisinin .80 civarinda olmasi oldukga iyidir.
AVE degerlerinin ise .50 ve tizeri; CR degerlerinin ise .70 ve iizeri olmasi beklenmektedir (Yashoglu,
2017). Bu olgiitler 1s181nda Cronbach's a ve McDonald's w giivenilirlik katsayis1 degerleri 6lgme
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aracinin giivenirlik diizeyinin oldukga yiiksek oldugunu gostermektedir. Ayni zamanda AVE ve CR
degerleri incelendiginde modelin yeterli benzesim gegerliine sahip oldugu sdylenebilir.

Olcek kuramsal olarak 5 faktérden olusmakta ve biitiinciil olarak Mesleki Ahlaki Cesaret kavramin
ol¢gmektedir. Kuramsal olarak bu 5 faktoriin toplami Mesleki Ahlaki Cesareti diizeyini vermektedir.
Bu nedenle istatistiksel olarak da olgegin biitiintinden toplam puan alimip alinamayacaginm
belirlemek icin Mesleki Ahlaki Cesareti Olgegi ikinci diizey DFA gerceklestirilmistir.

Tablo 5
Ikinci Diizey Dogrulayict Faktor Analizi Uyum Degerleri
Uyum Indeksleri Degerler Onerilen Degerler
x2/sd 157,588/ 84 <3 1yi Uyum Kline, 2011; Stimer (2000)
RMSEA 0,044 (%90 GA ile <0.08 iyi Uyum Joreskog & Sorborm, 1993; Munro, 2005
0,34-0,55)
SRMR .035 <0.05 1yi Uyum Browne & Cudeck, 1993; Hu & Bentler,
1995; Kline, 2011
CFI 0.97 >0.90 Iyi Uyum Baumgartner & Homburg, 1996;
Cokluk ve digerleri, 2010; Kline, 2011
TLI 0.96 >0.95 Iyi Uyum Baumgartner & Homburg, 1996;

Tabachnick & Fidell, 2013

Modifikasyon Onerileri incelenmis (x2(446) = 170.769; CFI = .96; TLI = .95; RMSEA = .048; SRMR =
.037) M4-M5 maddelerinde yapilacak modifikasyonun Ki-kare degerine anlamli bir katki
saglayacag1 goriilmiistiir. Bu modifikasyonun kuramsal acidan da uygun olduguna karar verilerek
ilgili modifikasyon yapilmustir. Tablo 4'te verilen model uyum indeksleri incelendiginde x2/sd
degerinin 1 ile 2 arasinda olmasi, CFl/ TLI degerlerinin .95" den biiyiik, RMSEA degerinin .08’ den
ve SRMR degerinin .05’den kiigiik olmasi modelin oldukg¢a iyi bir uyuma sahip oldugunu
gostermektedir (Kline, 2011). Yine x2/sd degerinin genel olarak kabul goren 3 iin oldukga altinda bir
degere sahip oldugu goriilmektedir (x2(446) = 157.588; CFI = .97; TLI = .96; RMSEA = .044; SRMR =
.035). Modelin son halini gosteren yol analiz diyagramu sekil 3’te verilmistir.

Sekil 3
MAC-Olgegine Iligkin Ikinci Kademe Dogrulayici Faktér Analizi Modeli
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Sekil 3 incelendiginde maddelerle boyutlar: arasindaki standartlastirilmis faktor ytiklerinin, ahlaki
muhakeme boyutu igin .69-.78; coklu degerler boyutu icin .71-.76; tehditlere gogiis germe boyutu
icin .83-.87; uyumlulugun oGtesine gegme boyutu igin .72-.77 ve ahlaki hedef boyutu igin .75-.80
arasinda degistigi goriilmektedir. Sekil 3’den izlenebilecegi gibi coklu degerler boyutunda bulunan
dordiincii ve besinci maddelerin hata varyanslari ki-kare degerini 6nemli 6lgiide diistirdiigii igin
birlestirilmistir. Yapilan bu modifikasyonun x2'ye anlamli diizeyde katki sagladig: goriilmiistiir (p
< .05). Tkinci kademe faktdr puaninin ve alt boyutlara ait faktdr puanlarinin oldukga iyi diizeyde
oldugu sdylenilebilir. flaveten standartlagtirilmis yol katsayilar1 ve bunlara ait hatalar, anlamlilik
degerleri ve agiklanan varyans oranlar1 hesaplanarak tablo 6’da verilmistir.

Tablo 6

Maddelere Iliskin Standart Yol Katsayilar;, Hata Varyanslari ve Agiklanan Varyans
Maddeler Standart Standart SK/SH Cift Aciklanan Cronbach AVE/CR w

Kestirimler Hata Yonlii  Varyans  Alfa
p-
degeri
Ahlaki M1 0.691 0.031 21.981 0.000 0.478 787 5579 .79
Muhakeme M2 0.767 0.031 24590 0.000  0.589
M3 0.775 0.030 26.145 0.000 0.601
Coklu M4 0.708 0.036 19.779  0.000 0.501 .807 55/.79 .76
Degerler M5 0.761 0.034 22.638 0.000 0.580
M6 0.755 0.034 22.311 0.000 0.569
Tehditlere M7 0.827 0.025 33.732  0.000 0.684 .880 .69/.88 .86
Gogus Germe M8 0.870 0.029 29.701 0.000 0.757
M9 0.831 0.022 38.202 0.000 0.691
Uyumlulugun M10 0.764 0.027 28.737  0.000 0.584 794 .56/.80 .79
Otesine Gegme M11 0.769 0.027 28.860 0.000 0.591
M12 0.720 0.048 15.128 0.000 0.518
Ahlaki Hedef M13 0.797 0.026 30.122  0.000 0.636 814 .60/.82 .82
M14 0.752 0.044 17.182  0.000 0.565 914
M15 0.786 0.027 29.125 0.000 0.617 (Ikinci diizey)

*CR=(2A1)2/ [ A2+ Yivar(€i)] AVE=)YAi2/[YAi2 + Y ivar(€i)]

Tablo 6’da verilen p degerleri goz oniinde bulunduruldugunda yol katsayilarinin tiimiiniin anlaml
oldugu tespit edilmistir. Buna gore, dlgekte yer alan maddelerin 6lgegi istatistiksel olarak anlamli
bir sekilde yordadig1 sdylenebilir. Olgekte yer alan maddelere ait yol katsayilar1 yaklasik olarak .69
ile .87 arasinda degismektedir. Bu standartlastirilmis degerler .30 {izerinde oldugu icin bu
maddelerin 6lgiilmek istenilen 6zelligi ol¢tiigii sOylenebilir. Ayrica maddelere ait hatalarin diisiik
ve kabul edilebilir diizeyde oldugu séylenebilir.

Ikinci diizey DFA analizi igin kurulan modele ait giivenirlik diizeyinin belirlenmesi icin Cronbach's
a katsayisi, McDonald's w giivenilirlik katsayis, AVE degerleri hesaplanmistir. Tablo 6'da verilen
Cronbach's a ve McDonald's w giivenilirlik katsayilar1 incelendiginde, Cronbach's a katsayilar: .79-
.88 arasinda ve McDonald's w giivenilirlik katsayilarinin ise .76-.86 arasinda degistigi
goriilmektedir. Cronbach's a katsayisinin .90 ve iizeri degerler almasi oldukga yiiksek giivenirlige
isaret etmektedir (Biiytikoztiirk, 2010, s.181). Yine Kline (2011) gore McDonald's w giivenilirlik
katsayisinin .80 civarinda olmasi oldukga iyidir. AVE degerlerinin ise .50 ve iizeri; CR degerlerinin
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ise .70 ve {izeri olmasi beklenmektedir (Yaslioglu, 2017). Bu olgiitler 15181nda AVE ve CR degerleri
incelendiginde modelin yeterli benzesim gegerligine sahip oldugu soylenebilir. Bes alt faktor ve 1
ikinci diizey faktor ile hem alt boyut hem de toplam puanlarin gegerlik ve giivenirlik 6zelliklerine
dair sunulan kanitlar gercevesinde Mesleki Ahlaki Cesaret Olgeginin ahlaki cesaret diizeylerini
belirlemede kullanilmas1 uygun goriilmektedir.

Tartisma ve Sonug

Bu galismada Sekerka ve digerleri (2009) tarafindan gelistirilen Mesleki Ahlaki Cesaret Olgeginin
(MAC-O) Tiirk kiiltiiriine uyarlanmasi amaglanmistir. Alanyazinda MAC-O'niin cok sayida
arastirmada kullanildig: goriilmektedir (Abadi ve digerleri, 2020; Abdeen ve digerleri, 2020; Abney,
2016; Cole Edmonson, 2010; Connor, 2017; Mohammadi ve digerleri 2014; Saleem ve digerleri, 2021;
Sharma, 2018). Mesleki Ahlaki Cesaret, bireylere zorlu etik segimlerle karsilastiklarinda igsel bir
psikolojik gii¢ saglayan bir karakter giicii veya ozelligidir. Kurallarin yetersiz kaldigr durumlarda,
ahlaki ve etik degerler, Orgiitiin diizenini ve igleyisini katki saglamaktadir. Ayrica, ahlak ve etik,
bireylerin topluma olan sorumluluklarmi anlamalarma ve toplumun refahmi artiracak olumlu
davraniglar sergilemelerine yardimc olacaktir. Kurallar ve mevzuatla birlikte, ahlaki ve etik
degerler, orgiitii bir arada tutan ve olumlu yonde ilerleten 6nemli unsurlardir. Napolyon'un dedigi
gibi "Ahlak olmayan yerde kanun bir sey yapamaz"(Sandal, 2019).

MAC-O'niin &gretmenlerin ahlaki cesaret diizeylerinin belirlenmesi, iligkili kavramlarin ortaya
konmasi1 ve ahlaki cesaret kavramina kars: farkindalik olusturabilmesi agisindan yararli oldugu
kanaatine varilmigtir. Okullarda etik olmayan davramiglara ses c¢ikarmamak, goz yummak
sorunlarin daha da ¢oziilemez hale gelmesine neden olabilmektedir. Buradan hareketle okulun
isleyis siirecinde ahlaki ve etik bir ortamin olusmasinda Ogretmenlerin etik davranislar
benimsemesi ve sergilemesi gerekmektedir. Etik sorunlarin giderek artis gosterdigi okullarda
ogretmenlerin ahlaki cesaret davranislarina dikkat gekilmektedir. Okullarda etik sorunlarin
uistesinden gelinmesi Ogretmenlerin etik konulara yaklasimi ve etik davranis sergilemeleri ile
baglantili oldugu ve 6gretmenlerin sergileyecegi etik davramiglarin okullarda karsilagilabilecek
birgok etik sorunlarin 6niine gegebilecegi sOylenebilir. Bu baglamda 6gretmenlerden ahlaki giicii
kullanarak etik bir ortamin olusturulmasi ve bunun igin de ahlaki cesaret davranislar: sergilemesi
beklenir. Ahlaki cesaret sergileyen Ogretmenler etik olmayan durumlar karsisinda tepkisini
gostermeye yonelik isteklidirler (Klaassen ve Maslovaty, 2010). Ogretmenlerin ahlaki cesaret
davranigsi sergilemeye istekli olmasi okullarda etik kiiltiiriin olusumuna katki sunabilir.

Mevcut ¢alisma bulgulari, Sekerka ve digerleri (2009)’den uyarlanan MAC-O'niin Tiirk kiiltiiriine
uyarlanmasinda elde edilen gegerlik ve giivenilirlik degerlerinin kabul edilebilir diizeyde oldugunu
gostermektedir. Bununla birlikte dogrulayic1 faktor analizi sonuglarindan elde edilen uyum iyiligi
indekslerinin kabul edilebilir diizey araliklarinda olmasi 6lgegin yapisal gegerligini sagladigini ve
orijinal 6lgek ile uyumlu olarak yapiy1 ol¢tiigiinii gostermektedir. Sekerka ve digerleri (2009) MAC-
O'niin sosyal orgiitlerde de kullanilabilecegini ifade etmis ve farkli alan arastirmacilar1 Abadi ve
digerleri (2020), Abdeen ve digerleri (2020), Abney, (2016), Cole-Edmonson, (2010), Connor, (2017),
Mohammadi ve digerleri (2014), Saleem ve digerleri (2021) ve Sharma (2018) ¢alismalarinda aymn
Olgegi kullanmistir. Bu ¢alismalarda olgegin gegerlik ve giivenirligi kabul edilebilir diizeylerde
oldugu bulgusuna ulagilmistir. Bu baglamda MAC-O'niin Tiirk kiiltiiriine uyarlanarak gegerliginin
ve giivenilirliginin ortaya konmasi 6lgegin genel anlamda gegerli ve giivenilir oldugu yoniinde kanit
sundugu soylenebilir.
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Bu arastirma ile mesleki ahlaki cesaret kavrami ulusal literatiire tanitilmis, 6gretmenlerin ahlaki
cesaret diizeylerinin degerlendirilmesinde Tiirk kiiltiirtine uyarlanmis bir 6lcegin kullanilabilecegi
ortaya konmustur. Kavram farkli alanlardaki etkileri incelenen, yiiriitiilen iliskisel ¢alismalarla
giderek gelisen bir kavram olmasinin yami sira Tiirk egitim literatiiriinde oldukca yenidir.
Calismada elde edilen MAC—C)’ye ait gegerlik ve giivenirlik bulgular1 aragtirmanin katilimcilarin
nitelikleri (katilimcilarin orijinal Olgekten farkli olarak ilk ve ortaokullarda ¢alisan 6gretmenlere
uygulanmas1) gergevesinde smnirlidir. Olgegin farkli orneklemlerde nicel ve nitel yontemlerle
kullanilmasi, gecerlik ve giivenirlik bulgularinin o6n-test, son-test uygulamalarindan elde
edilebilmesi, genellenebilir ve daha giiclii bulgulara ulasabilme agisindan 6nem tasimaktadir.

Etik Kurul Onay1: Gazi Universitesi Etik Komisyonunun, 21.10.2020 tarih ve 91610558-302.08.01-E113162
sayil1 belge ile etik kurul onay1 alimustir.

Arastirmacilarin Katk: Orani: Tiim yazarlar arastirmanin tiim stiireglerine katkida bulunmustur. Calismanin
sorumlulugu yazarlara aittir.

Catisma Beyani: Arastirma herhangi bir finansal destek almamistir. Yazarlar arasinda c¢ikar catismasi
bulunmamaktadir.

References

Abadi, N. E., Rahimzadeh, M., Omidi, A., Farahani, F., Malekyan, L., & Jalayer, F. (2020). The
relationship between moral courage and quality of work life among nursing staff in Bam
hospitals. | Adv Pharm Educ Res Jan-Mar, 10(1), 127-32.

Abdeen, M. A., & Atia, N. M. (2020). Ethical work climate, moral courage, moral distress and
organizational citizenship behaviour among nurses. Amarjeet Kaur Sandhu, 12(2), 86-91.

Abney, A. C. (2016). Authentic leadership: A model for professional moral courage [Unpublished doctoral
dissertation]. Regent University.

Arslan, S. (2018). Yonetim siirecinde otorite kullanimi1 ve ortaya ¢ikan sorunlarin degerlendirilmesi.
Elestirel bir yaklasim [The Usage of Authority in Management Process and Evaluation of
Emerged Problems: A Critical Approach]. Optimum Ekonomi ve Yonetim Bilimleri Dergisi, 5(1), 1-
18. https://doi.org/10.17541/optimum.301052

Baqutayan, S.M.S., Tabrizi, M.R.F., & Minavand, H. (2014). Is workplace conflict costly? An
international case study of conflict and stress among project managers. International Journal of
Development and Conflict, 4(1), 49-59.

Baratz, L., & Reingold, R. (2010). The ideological dilemma in teaching literature process-moral
conflicts in a democratic and nationally diverse society: An Israeli teacher case study. Current
Issues in Education, 13(3), 79-93.

Bass, B.M., & Steidlmeier, P. (1999). Ethics, character, and authentic transformational leadership
behaviour. The Leadership Quarterly, 10(2), 181-217.

Baumgartner, H., & Homburg, C. (1996). Applications of structural equation modeling in marketing
and consumer research: A review. International Journal of Research in Marketing, 13(2), 139-161.
https://doi.org/10.1016/0167-8116(95)00038-0

Brislin, R. W., Lonner, W. & Thorndike, R. M. (1973). Cross-cultural research methods. John Wiley-

251


https://doi.org/10.17541/optimum.301052
https://doi.org/10.1016/0167-8116(95)00038-0

Sami Yollu * Hanifi Yumusak ®* Mehmet Korkmaz

SonsPub

Browne, M.W., & Cudeck, R. (1993). Alternative ways of assessing model fit. In Bollen, K.A., & Long,
J.S. (Eds.), Testing structural equation models (pp. 136-162). Sage.

Biiytikoztiirk, $. (2010). Sosyal bilimler igin veri analizi el kitabi [Manual of data analysis for social sciences].
Pegem Akademi.

Carlson, D.S., Kacmar, K.M., & Wadsworth, L.L. (2002). The impact of moral intensity dimensions
on ethical decision making: Assessing the relevance of orientation. Journal of Managerial Issues,
14(1), 15-31.

Connor, J. (2017). Psychometric evaluation of the Professional Moral Courage (PMC) Scale in a nurse
executive population [Unpublished doctoral dissertation]. Molloy College.

Cole Edmonson, M. S. (2010). Moral courage and the nurse leader. Online Journal of Issues in Nursing,
15(3), 1A. https://doi.org/10.3912/OJIN.Vol15No03Man03

Cokluk, O, Sekercioglu, G., & Biiytlikoztiirk, $. (2010). Sosyal bilimler icin ¢ok degiskenli istatistik: SPSS
ve Lisrel uygulamalar: [Multivariate statistics for social sciences: SPSS and Lisrel applications]. Pegem
Akademi.

Davis, M. A., & Frederick, W. C. (1984). Business and society: Management, public policy, ethics (5th ed.).
McGraw-Hill

Goud, N.H. (2005). Courage: Its nature and development. Journal of Humanistic Counseling, Education,
and Development, 44(1), 102-116. https://doi.org/10.1002/].2164-490X.2005.tb00060.x

Hannah, S. T., & Avolio, B. J. (2010). Moral potency: Building the capacity for character-based
leadership. Consulting Psychology Journal, 62, 291-310.
https://psycnet.apa.org/doi/10.1037/a0022283

Hannah, S., Avolio, B., & Walumbwa, F. (2011). Relationships between authentic leadership, moral
courage, and ethical and pro-social behaviours. Business Ethics Quarterly, 21(4), 555-578.
https://doi.org/10.5840/beq201121436

Hu, L., & Bentler, P.M. (1999). Cutoff criteria for fit indexes in covariance structure analysis:
Conventional criteria versus new alternatives. Structural Equation Modeling, 6(1), 1-55.
https://doi.org/10.1080/10705519909540118

Hunter, J. D. (2003). The death of character. Basic Books.

Joreskog, K.G., & Sorbom, D. (1993). LISREL 8: User’s guide. Scientific Software.

Kidder, R. M. (2005). Moral courage. William Morrow.

Klaassen, C. (2007). The moral role of tutors investigated. What did we learn? Paper presented at the
2007 annual convention of the American Educational Research Association, Chicago.

Klaassen, C., & Maslovaty, N. (2010). Moral courage and the normative professionalism of tutors. BRILL.
https://doi.org/10.1163/9789460912344

Kline, R. B. (2011). Principles and practice of structural equation modeling (2nd ed.). Guilford.

Lachman, V. (2010). Strategies necessary for moral courage. Online Journal of Issues in Nursing, 15(3).
https://doi.org/10.3912/OJIN.Vol15No03Man03

Lewis, C. W., & Gilman, S. C. (2005). The ethics challenge in public service: A problem-solving guide. John
Wiley & Sons.

Mohammadi, S., Borhani, F., & Roshanzadeh, M. (2014). Relationship between moral distress and
moral courage in nurses. Iranian Journal of Medical Ethics and History of Medicine, 7(3), 26-35.

Munro, B. H. (2005). Statistical methods for health care research. Lippincott Williams & Wilkins.
Muthén, L. K., & Muthén, B. O. (2002). How to use a Monte Carlo study to decide on sample size

252


https://doi.org/10.3912/OJIN.Vol15No03Man03
https://doi.org/10.1002/j.2164-490X.2005.tb00060.x
https://psycnet.apa.org/doi/10.1037/a0022283
https://doi.org/10.5840/beq201121436
https://doi.org/10.1080/10705519909540118
https://doi.org/10.1163/9789460912344
https://doi.org/10.3912/OJIN.Vol15No03Man03

Mesleki Ahlaki Cesaret Olgeginin Tiirk Kiiltiiriine Uyarlanmast:
Bir Gegerlik ve Giivenirlik Caligmast

and determine power. Structural Equation Modeling, 9(4), 599-620.
https://doi.org/10.1207/515328007SEM0904 8

Nunnally, J. C. (1978). Psychometric theory. McGraw Hill.

Pears, D. (2004). The anatomy of courage. Social Research: An International Quarterly, 71(1), 1-12.
https://doi.org/10.1353/so0r.2004.0041

Peterson, C., & Seligman, M. E. P. (2004). Character strengths and virtues: A handbook and
classification. Oxford University.

Petrick, J.A., & Quinn, J.F. (2001). The challenge of leadership accountability for integrity capacity as
a strategic asset. Journal of Business Ethics, 34(3), 331-343.

Pianalto, M. (2012). Moral courage and facing others. International Journal of Philosophical Studies,
20(2), 165-184. https://doi.org/10.1080/09672559.2012.668308

Pury, C. L. S., Kowalski, R. M., & Spearman, J. (2007). Distinctions between general and personal
courage. Journal of Positive Psychology 2, 99-114. https://doi.org/10.1080/17439760701237962

Saleem, S., Khalid, A., & Ashraf, R. (2021). Emotional intelligence and life-satisfaction: Mediating
role of moral courage in government employees of Pakistan. Journal of Research and Review in
Social Sciences Pakistan, 4(1), 1157-1168.

Sandal, A. (2019). Kamu gorevlileri etik davrans ilke ve kurallar: [ Principles and rules of ethical behavior of
public officials]. https://www.tarimorman.gov.tr/SYGM/Belgeler

Schaubroeck, J. M., Hannah, S. T., Avolio, B. J., Kozlowski, S. W., Lord, R. G., Trevino, L.K,
Dimotakis, N., & Peng, A. C. (2012), Embedding ethical leadership within and across
organization  levels. Academy  of  Management  Journal, 55(5), 1053-1078.
https://doi.org/10.5465/amj.2011.0064

Sharma, E. (2018). Professional moral courage to combat ethical challenges in the workplace.
International Journal of Development and Conflict, 8, 31-45.

Sekerka, L. E., & Zolin, R. (2005). Proactive versus reactive approaches to ethical dilemmas: Battling
moral mediocrity with professional courage. Business & Professional Ethics Journal, 24(4), 27-50.
https://doi.org/10.5840/bpej200524418

Sekerka, L., E., & Bagozzi, R. (2007). Moral courage in the workplace: moving to and from the desire
and decision to act. Business Ethics: A  European  Review, 16(2), 132-149.
https://doi.org/10.1111/j.1467-8608.2007.00484.x

Sekerka, L., E., Bagozzi, R., & Charnigo, R. (2009). Facing ethical challenges in the workplace. Journal
of Business Ethics, 89, 565-579. https://doi.org/10.1007/s10551-008-0017-5

Sekerka, L., E., & Yacobian, M. (2017). Understanding and addressing Islamophobia in
organizational settings. Leading with moral courage. International Journal of Public Leadership,
13(3), 134-150. https://doi.org/10.1108/IJPL.-10-2016-0040

Stimer, N. (2000). Yapisal esitlik modelleri: Temel kavramlar ve 6rnek uygulamalar [Structural
equation models: Basic concepts and sample applications]. Tiirk Psikoloji Yazilari, 3 (6), 49-74.

Tabachnick BG, Fidell LS. (2013) Using multivariate statistics [6th ed]. New York: Pearson.

Trevifio, L. K., Weaver, G. R., & Reynolds, S.]. (2006). Behavioural ethics in organizations: A review.
Journal of Management, 32(6), 951-990. https://doi.org/10.1177/0149206306294258

Unsal Ozberk, E. & Dogan, N. (2014). Coklu 6zellik-coklu yontem analizlerinde kullanilan farkli
modellere iliskin sonuglarin incelenmesi [Examining the results of different models used in
multi-feature-multi-method analysis]. Journal of Measurement and Evaluation in Education and
Psychology, 5(2), 43-61. https://doi.org/10.21031/epod.01666

Yashoglu, M. M. (2017). Sosyal bilimlerde faktor analizi ve gegerlilik: Kesfedici ve dogrulayici faktor
253



https://doi.org/10.1207/S15328007SEM0904_8
https://doi.org/10.1353/sor.2004.0041
https://doi.org/10.1080/09672559.2012.668308
https://doi.org/10.1080/17439760701237962
https://doi.org/10.5465/amj.2011.0064
https://doi.org/10.5840/bpej200524418
https://doi.org/10.1111/j.1467-8608.2007.00484.x
https://doi.org/10.1007/s10551-008-0017-5
https://doi.org/10.1108/IJPL-10-2016-0040
https://doi.org/10.1177/0149206306294258
https://doi.org/10.21031/epod.01666

Sami Yollu * Hanifi Yumusak ®* Mehmet Korkmaz

analizlerinin kullanilmasi [Factor analysis and validity in social sciences: Using exploratory and
confirmatory factor analysis]. Istanbul Universitesi Isletme Fakiiltesi Dergisi, 46, 74-85.

Verschoor, C. C. (2003). Eight ethical traits of a healthy organization. Strategic Finance, 85, 20-30.

Watson, G., Freeman, R.E., & Parmar, B. (2008). Connected moral agency in organizational ethics.
Journal of Business Ethics, 81(2), 323-341. https://doi.org/10.1007/s10551-007-9497-y

254


https://doi.org/10.1007/s10551-007-9497-y

