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The mediating role of teacher agency

Giilsen YILMAZ* ve Nagihan TEPE?

Abstract

The aim of this research is to determine how teachers' perceived administrator support and teacher-parent
communication affect their perceptions of school effectiveness and the mediating role of teacher agency
perception in this effect. In this context, the relational survey model was used to determine the direct and
indirect effects of teachers' perceived administrator support, teacher-parent communication and teacher
agency perceptions on school effectiveness perceptions. According to the results of the research, it was
determined that there were significant relationships between the variables of perceived administrator
support, teacher-parent communication, agency and school effectiveness, but the variable of teacher-
parent communication was associated with all other variables at a low level. The agency variable explains
school effectiveness; At the same time, it was determined that it played a mediating role between the
perceived administrator support and teacher-parent communication variables and the school effectiveness
variable. In particular, it has been determined that the mediator role between teacher-parent
communication and school effectiveness demonstrates a positive correlation.

Keywords: Agency, teacher-parent communication, school effectiveness, perceived administrator
support.

INTRODUCTION

Agency is a concept studied by many disciplines, including philosophy, psychology,
sociology, economics, and political science. Agency is frequently studied in philosophy
in the context of free will and moral responsibility. Agency can be studied by
psychologists and sociologists in the context of personal development and social
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The mediating role of teacher agency

influence. Economists can investigate agency in terms of decision-making and
rationality. Political scientists can investigate agency in relation to power and

governance. However the definition of agency is still being debated.

Verdin and Godwin (2019) define agency as a skill that every person possesses. From a
psychological standpoint, personal agency refers to people's perceptions of their
capacity to exert control over circumstances that have an impact on their lives (Bandura,
1989). Deliberate behaviors, a visionary viewpoint, a self-reactive self-regulation style,
and reflective skills all contribute to personal agency (Bandura, 2006). A person must
purposefully act in order for their actions to qualify as perpetrator behavior. An activity
Is said to be intentional when the person engaging in it knows or believes it will result in
a particular outcome and uses that knowledge to work toward that outcome (Giddens,
1984 as cited in Verdin & Godwin, 2019). According to Biesta and Tedder (2007),
agency is the quality of actors' engagement in temporal-relational settings for action and
the ability to critically influence actors' reactions to difficult circumstances (Biesta &
Tedder, 2006). The capacity for agency allows a person to make free or autonomous
decisions, autonomous actions, and decisions regarding his or her own or others' wishes
(Campbell, 2012).

Agency refers to the capacity of an individual or organization to act independently and
make decisions on their own behalf. It is the ability to exert control over one's own
actions and to be the primary causal agent in bringing about a particular outcome. In the
context of social and political theory, agency is often used to refer to the capacity of
individuals to make choices and take action to achieve their goals and shape their own
lives. This can involve the ability to make decisions about one's own behavior, as well
as the ability to participate in the decision-making processes of society and to influence
the direction of social and political change. In organizational contexts, agency can refer
to the ability of individuals or groups to act independently and make decisions that
impact the organization and its operations. This can involve decision-making authority
and the ability to take action within the scope of one's role or responsibilities. Overall,
the concept of agency is closely linked to ideas of autonomy, self-determination, and the

ability to exert control over one's own actions and circumstances.
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Teacher agency, on the other hand, is a popular topic of study in the field of education,
and it is usually studied by educators, researchers, and policymakers who want to
improve the quality of teaching and learning in schools. It refers to the ability of
teachers to act professionally, influence events, make decisions and choices, and take a
stand (Vahasantanen, 2015). It also is defined as a teacher's ability to influence his or
her own work and studies (Priestley et al., 2012) or teachers' ability to use professional
autonomy to make curriculum and pedagogical decisions (Campbell, 2012). Biesta,
Priestly, and Robinson (2017) investigated the role of teachers' speech in agency
achievement and determined how, when, and to what extent such speech helps or
hinders teachers in controlling and guiding their daily practices. Such practices are
shaped not only by teachers' judgments or actions, but also by the structures and

cultures in which teachers work.

Teacher agency is a popular topic of study for a number of reasons. First, studies have
shown that teachers with a high level of agency are more likely to be effective in their
roles and students, having teachers with high-level agency, tend to perform better
academically. Understanding and encouraging teacher agency has the potential to
improve overall educational quality. Second, teacher agency is frequently regarded as
an important factor in teacher retention and morale. Teachers who believe they have the
authority to make decisions about their own practices are more likely to be satisfied and

engaged in their work, which can contribute to a positive and supportive school culture.

Teachers are among the most important stakeholders in an effective school. The goal of
the school administration, which aims to educate and teach members of society, is to
bring educated people into the society and to improve educational quality. In this
context, research in the field of educational sciences continues to focus on the definition
of an effective school, its dimensions, and the factors influencing the school's
effectiveness. However, no consensus among researchers could be reached on a
definition of the effective school or a framework for its characteristics. The degree to
which an organization achieves its objectives is defined as its effectiveness. According
to the dictionary definition of effectiveness, it is "the ability to produce an expected

effect, outputs, very specific and factual results” (Sisman, 2013).
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According to Burusic, Babarovic, and Velic (2016), an education system is effective
when maximum output is achieved with the least amount of resources and effort in
relation to the resources spent. What factors ensure school effectiveness is one of the
questions that educational effectiveness research seeks to answer. According to Kirk
and Jones (2004) and Lezotte (2001), in effective schools, school staff have
expectations that students will be successful, that students will be given enough
opportunity and time to learn, that teachers will teach and teach in sufficient time, and

that the school mission will be stated by teachers and principals.

While Balc1 (2013) claims that school effectiveness is related to the performance of the
school as an organization, Sisman (2012) claims that an effective school is one that
achieves its goals at a high level. As a result, effective schools have different definitions
depending on whether they focus on different components and cover all stakeholders,
educational outputs, and processes. Proponents of the effective school concept
emphasize teacher excellence, collaboration, and guidance so that schools become
"places where each educator is recognized as a valuable participant with unique
strengths and impressive potential for learning, growth, and development™ (Johnson,
1997, 2). At this point, the teacher-school administrator relationship is crucial. This
significance stems from the fact that effective principal leadership as school
administrators fosters creating a common target and core value among teachers. Having
a sense of common core value and common target assists teachers in guiding students

and progressing toward common goals (Kirk & Jones 2004).

Given that school administrators' leadership behaviors have a direct impact on the
climate of their schools (Price, 2012, 40), an effective school is one in which teachers
are supported to teach effectively, effective leadership is demonstrated, decision-making
is shared (Johnson, 1997), the principal acts as an instructional leader, and there is a
climate in which the school effectively and continuously communicates its mission to
staff, parents, and students (Lezotte, 2001). Teachers believe they are more effective
when administrators try to strengthen them by encouraging them (Davis & Wilson,
2000). Leaving the teacher alone at school and burdening the teacher with tasks he

cannot handle are two factors that reduce the effectiveness of the school, and thus of
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education. Among the conditions of effectiveness are running the school efficiently,
healthily as well as ensuring the job satisfaction of education employees (Basaran,
2000). Effective school administrators support teachers, ensuring their participation in
decision making and professional development. On the other hand, they understand the
expectations and needs of the environment and provides participation and

environmental support to the school (Sisman, 2012, 39).

Employees believe that the organization has a general positive or negative attitude
toward them, including concerns about their contribution to the organization and their
well-being (Eisenberger, Stinglhamber, Vandenberghe, Sucharski, & Rhoades, 2002).
Employees develop general beliefs about how organizations value employee
contributions and well-being in order to meet their socio-emotional needs and determine
the organizations’ readiness to reward increasing work efforts (Eisenberger,
Stinglhamber, Vandenberghe, Sucharski & Rhoades, 2002; Eisenberger, Huntington,
Hutchison & Sowa, 1986; Rhoades & Eisenberger). Principals can help teachers by
empowering them, including them in decision making, being aware of their efforts, not
constantly controlling them, sharing responsibility for failure, and allowing time for
success (Angelle, 2007, 58). According to research, there is a link between perceived
organizational support and organizational behaviors of employees. For example,
Eisenberger, Cummings, Armeli, and Lynch (1997) discovered a positive relationship
between perceived organizational support, employee performance and emotional
commitment to the organization; however, it was discovered that there is a negative
relationship between job change and absenteeism. As a result, teachers prefer principals
who are open, communicative, participatory, supportive, and reasonable in their
expectations (Day, Harris, Hadfield, Tolley, & Beresford, 2000).

Because of its function, the school is a ball of communication and relationships, and the
school’s elements, administrators, teachers, students, and parents, are in constant
interaction and communication (Hosgoriir, 2006, 159). A positive parent-school
relationship can be mentioned in effective schools where teachers feel supported by
administrators. According to Lezotte (2001), in such schools, parents understand the

basic mission of the school and are given opportunities to help achieve this mission.
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Even if they are outside the classroom the teacher must be in contact with the elements
that are effective on the student education and training, (Hosgoriir, 2006). The teacher,
like the administrator mentioned above, should communicate with the student's parents.
Administrators and teachers should involve parents in decision-making and strengthen
the parent-school relationship. Parents should be viewed as respected stakeholders who
bring valuable perspectives and frequently have untapped potential in their ability to
support their child's education (Johnson, 1997, 2). The teacher should interview the
parents on a regular basis to obtain information about the student and share that
information (Hosgoriir, 2006). Due to the epidemic that has loomed throughout the
world, especially in the last two years, teacher-parent communication has increased
even more in distance education, which has occupied countries' agendas. In education,
there are Whatsapp groups, YouTube social media channels, Zoom, and so on. With the
use of online education platforms, teacher-parent communication channels have
diversified. Teachers must constantly renew and improve themselves in order to be

effective in an age of rapidly developing and changing technology.

Teachers who value professional development and can take initiative in the teaching
process as a result of their qualifications demonstrate these competencies more at the
stage of providing higher quality teaching services (Asct & Yildirm 2020). It has been
discovered that there are positive relationships between teacher agency, a relatively new
concept, and curriculum commitment (Asci & Yildrim 2020), as well as between
collective competence (Bellibas, Karadag, & Gilimiis, 2021). In contrast, Ers6z (2021)
discovered that job satisfaction and teacher agency were the variables that predicted
readiness for change in his study examining the mediating role of teacher agency in the
relationship between job satisfaction and readiness for change of teachers working in
public schools, and that the mediating role of teacher agency in the relationship between

job satisfaction and readiness for change was discovered.

According to the current literature, important concepts related to educational
organizations, such as perceived administrator support, teacher-parent communication,
and effective school perception, are related, and teacher agency may be a mediating

factor among these variables. There was no study in the literature that determined the
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role of teacher agency as a mediating factor in the effect of teachers' perceived
administrator support and parent communication on effective school perceptions in this
context. It is also critical to determine the role of teacher agency as a mediator variable
in the effect of teachers' perceived administrator support and parent communication on
effective school perceptions in this study. It is expected that this study will contribute to
the literature and knowledge in this field.

Aim of the research

The goal of this study is to determine how teachers perceive administrator support and
teacher-parent communication affect their perceptions of school effectiveness, as well
as the role of teacher agency perception in mediating this effect. The primary goal of
this study is to determine the contribution of perceived administrator support [PAS],
teacher-parent communication [TPC], and teacher agency [TA] to school effectiveness
[SE], as well as the significance of teacher agency, which is a relatively new concept in
this process. Within the context of this overarching goal, the research sought answers to

the following questions:

1. What is the relationship between PAS, TPC, TA, and SE?

2. Do PAS and TPC predict TA?

3. Does TA predict SE?

4. Does TA act as a moderator in the effect of PAS and TPC on SE?

METHOD
Design

The relational survey model was used in this study to determine the direct and indirect
effects of teachers' perceived administrator support, teacher-parent communication, and
teacher agency perceptions on school effectiveness perceptions. The relational screening
model's purpose is to reveal the relationship between two or more variables using a

correlation coefficient (Fraenkel, Wallen, & Hyun, 2012).

USBED 2023 5(9) Fall / Giiz



The mediating role of teacher agency

Participants

The study group of this research is made up of state primary and secondary school
teachers from various parts of Turkey who were chosen using a convenient sampling
method. Scale forms were distributed to teachers via the internet, and 352 of the forms
received were included in the study. There were 193 female teachers and 159 male
teachers who took part in the study. The teachers have 289 undergraduate degrees and
63 postgraduate degrees. The socioeconomic levels of the schools in which teachers
work are distributed as follows: 112 are low, 227 are middle, and 13 are high. Working
years with school administrators are 313 for one to five years, 32 for six to ten years,

and seven for eleven years or more.

Data Collection Instruments

The following scales were used in this study: "Perceived Administrator Support”,

"Teacher-Parent Communication”, "Teacher Agency", and "School Effectiveness".

Perceived Administrator Support Scale (PASS): Dipaola (2012) created the scale,
which Demirtas et al. (2017) adapted to Turkish. The scale has 16 items in a 6-point
Likert structure (1 = strongly disagree and 6 = completely agree). The scale is divided
into four sub-dimensions: emotional support, instrumental support, professional support,
and feedback/evaluation support. The reliability studies of the scale were repeated
within the scope of the research.The internal consistency coefficient of all scale items
was found to be 0.96 as a result of the reliability analysis. This result suggests that the

overall scale has validity and reliability.
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Tacher-Parent Communication Scale (TPCS): Researchers adapted Seitsinger's (2008)
scale into Turkish (Ylmaz & Tepe, 2020). The scale has a 7-point Likert structure
(1=never and 7=everyday) and three dimensions: student performance and problems (4
items), parent involvement in the educational process (4 items), and health and social
services (2 items). The corrected item-total correlation values of OVI were determined
between .66 and .80 in the scale's reliability analysis. The Cronbach Alpha coefficient
calculated for the whole scale was .93, .78 for the Student Performance and Problems
dimension, .78 for the Parent's Participation in the Educational Process dimension, and
.75 for the Health and Social Services dimension. The model fit had an acceptable fit
index level in the confirmatory factor analysis performed to determine construct validity
(2=45.48, sd = 22, 2 /sd = 2.06, RMSEA=.08, SRMR=.03, CFI =.99).

The Teacher Agency Scale (TAS):The Agency Scale developed by Liu et al. (2016)
was translated into Turkish by Bellibas et al (2019). The 5-point Likert scale scale
consists of four sub-dimensions: "Learning Effectiveness”, "Teaching Effectiveness”,
"Optimism", and "Constructive Participation”. The reliability studies of the scale were
repeated within the scope of the research. The internal consistency coefficient of all
scale items was found to be 0.90 as a result of the reliability analysis. This result
suggests that the overall scale is extremely reliable.

School Effectiveness Scale (SES): Hoy and Ferguson’s (1985) School Effectiveness
Scale was adapted into Turkish by Calik and Tepe (2018). The 8-item scale has a 5-
point Likert structure (1 = strongly disagree and 5 = strongly agree) and three sub-
dimensions. The reliability studies of the scale were repeated within the scope of the
research. The internal consistency coefficient of all scale items was found to be 0.92 as

a result of the reliability analysis. This result suggests that the overall scale is reliable.
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Data Analysis

Before proceeding with the data analysis, any incorrect or incomplete forms were
removed. The data was then tested for normality, and outliers were removed. First, the
data's normality was tested using Kolmogorov-Smirnov (KS) analysis (p >.05), and the
coefficients of skewness-kurtosis (-1,+1) (Tabachnick & Fidell, 2013) and outliers were
removed. The skewness and kurtosis coefficients of the data were found to include
perceived administrator support (-.72;.16), teacher-parent communication (.04; -.67),
teacher agency (-.21;.99), and school effectiveness (-.57;.66) to provide normality as a

result of the KS analysis.

The Pearson Product Moments Correlation Coefficient (r) from the SPSS23 analysis
was used to determine the relationships between the variables in the study. The
structural equation model implemented with the Lisrel 8.70 program employed path
analysis to determine the direct and indirect effects of teacher-parent communication,
perceived administrator support, and agency on school effectiveness. As a result of the
analysis, the X2 /Sd, RMSEA, RMR, CFI, IFl, NFI, GFI, and AGFI fit indices were

used to evaluate the model fit.
FINDINGS

Table 1.

Relationships between the variables in the model

Variables PAS TPC TA SE

1. Perceived Administrator Support 1 113* 307** 523**
2. Tacher-Parent Communication 1 279*%* .088

3. Agency 1 466**
4. School Effectiveness 1

**pn < 01, *p< .05

According to Table 1, all variables are positively and significantly related to one
another. Based on this finding, the teacher-parent communication variable has a low

correlation with the other variables (r=.11, r=.27, r=.08). In contrast, the dependent
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variable, school effectiveness, has moderate and significant relationships with the
independent variables, perceived administrator support (r=.52; p.01) and teacher agency
(r=.46; p.01).

Path analysis was used to determine the predictive power of teachers' perceived
administrator support, teacher-parent communication perceptions, and the mediator
effect of agency perceptions on school effectiveness. First, the goodness-of-fit indices
of the model were examined. Table 2 shows the results of the model's goodness of fit

indices.
Table 2.

Model's goodness of fit indices

RMSEA X?sd  GFlI AGFI RMR CFI NFI NNFI

0.06 0.01 0.94 0.91 0.04 0.98 0.97 0.98

When the model's fit indices were examined in Table 2, the values of X2/sd = 0.01,
RMSEA = 0.06, GFI = 0.94, AGFI =0.91, CFI = 0.98, RMR = 0.04, NFI = 0.97, NNFI
=0.98 were found to be excellent-good (Brown, 2006; Hu & Bentler, 1999; Hooper &
Kline, 2005; Tabachnick & Fidell, 2013).

Table 3 below shows the mathematical model for the structural equations between the

variables.
Table 3.

Mathematical Model for Structural Equations Between Variables

TA =0.33*PAS + 0.29*TPC, Errorvar.=0.79, R* = 0.21

Structural
) SE = 0.61*PAS + 0.020*TPC, Errorvar.= 0.63, R?=0.37
Equations

SE = 0.41*TA + 0.47*PAS - 0.10*TPC, Errorvar.=0.49, R>=0.51

There is a mathematical model related to the structural equations determined between

the variables in the model established in Table 3. While perceived administrator support
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and teacher-parent communication together explain 37% of school effectiveness,
including agency in the model increases the variance explained to 51%. This finding
indicates that perceived administrator support and teacher-parent communication are
both important factors in determining school effectiveness, explaining 37% of the
variance in school effectiveness. When agency is included in the model, however, the
variance explained rises to 51%. This implies that agency is an important factor in
determining school effectiveness, and that it is related to the other two factors in some
way. In other words, the relationship between perceived administrator support, teacher-
parent communication, and school effectiveness is mediated, in part, by agency.
According to the model developed and tested within the scope of the study, teacher

agency is a significant variable influencing school effectiveness.

Figure 1 illustrates the tested structural model.

PERCEIVED
ADMINISTRATOR
SUPPORT

T —— 047
033

TEACHER 041

AGENCY

029"

.10

TEACHER PARENT
COMMUNICATION

Chi-square=166.43, df=71, P-value=0.00000, RMSEA=0.062

Figure 1.Path Diagram for Predicting Teachers' Perceptions of School Effectiveness

Figure 1 shows the variables' relationships as determined by the structural equation
model. According to standardized regression values, teachers' perceived administrator
support perceptions predicted teacher agency (B=.33; t =5.51; p.05< .05) and school
effectiveness (B =.47; t =8.28; p.05< .05) positively and significantly. According to this
finding, teachers' perceptions of administrator support are significantly and positively
related to both agency and school effectiveness. In other words, teachers who perceive

more positive administrator support tend to have higher levels of agency and school
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effectiveness. Because the coefficients are relatively high ($=.33 for agency and p=.47
for school effectiveness), the standardized regression values indicate that the strength of

this relationship is moderate to strong.

Teacher-parent communication predicted teacher agency positively and in low level (B
=.29; t=5.00; p.05< .05). This relationship has a moderate standardized regression value
(B=.29), but it is not statistically significant. The relationship between teacher-parent
communication and school effectiveness, on the other hand, is weak and negative (p =.-
10; t=-2.01; p < .05). However, when the teacher agency variable is mediator, the
relationship between teacher—parent communication and school effectiveness becomes
positive, moderate and significant.

It was also revealed that agency predicted school effectiveness positively and
significantly (p =..41; t =6.38; p.05< .05). When the predicting powers of independent
variables on school effectiveness are examined, perceived administrator support is
found to be the most powerful predictor (B =.47; t =8.28; p.05< .05). This finding
suggests that school effectiveness is positively and significantly related to agency (B
=.41; t =6.38; p.05< .05). This means that greater levels of agency are related to greater
levels of school effectiveness. The finding also suggests that, of the three independent
variables studied (perceived administrator support, teacher-parent communication, and
teacher agency), perceived administrator support is the most powerful predictor of
school effectiveness (f =.47; t =8.28; p.05< .05). When compared to the other two
variables, perceived administrator support has the strongest relationship with school
effectiveness. According to the established model, agency served as a moderating

variable between independent variables and school effectiveness.

RESULTS and DISCUSSION

In this study, a conceptual model was developed to identify the variables that explain
school effectiveness and to emphasize the importance of teacher agency by revealing
the variable's mediating effect. The variables perceived administrator support and
teacher-parent communication were designed as independent variables in the proposed

model, agency variables as both independent and mediator variables, and school
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effectiveness variables as dependent variables. Path analysis on the observed variables
was used to test the built model.

The study's findings revealed that there were positive and significant relationships
between the variables of perceived administrator support, teacher-parent
communication, teacher agency, and school effectiveness. However, the variable of
teacher-parent communication was only weakly associated with all other variables. This
finding, found in Johnson, 1997; Kirk and Jones, 2004; Lezotte, 2001, and Sisman,
2012, supports the suggestion that school administrators assist teachers in providing
effective instruction in effective schools. This result also suggests that teacher-parent
communication may not be a strong predictor of school effectiveness, whereas
perceived administrator support and teacher agency may be more important factors.
School effectiveness is perceived as high in schools where teachers are active, and low
in schools where teachers are inactive. Similarly, perceptions of the school's
effectiveness are high in schools where teacher-parent communication is positive and
teachers are active. More research would be required to ascertain the precise nature of

the relationship between these variables.

According to the findings of this study, teacher agency, explains school effectiveness, as
do perceived administrator support and teacher-parent communication. Fistly as it is
mentioned above, teacher agency refers to a teacher's ability to actively participate in
their own professional growth, have a sense of control and influence over their job, and
make decisions about their teaching practice. Teachers who feel supported are more
likely to be effective, interested, and motivated in their teaching, which can help to
explain school effectiveness. This finding of the research supports Kirk and Jones'
(2001) findings that effective teachers have an impact on school effectiveness. When
taken as a whole, the agency variable reveals good fit values according to the predicted
model. Secondly, teachers are more likely to feel appreciated in their professions if they
think their administrators are helpful and sensitive to their needs. This may result in a
positive feedback loop in which teachers who feel supported are more likely to take an
active role in their own professional development, which may lead to higher

effectiveness and better student results. Thirdly, it has been determined, in particular,
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that the mediator role of teacher agency between teacher-parent communication and
school effectiveness is significant. This result may be due to the fact that teachers who
feel empowered and encouraged in their professions are more likely to engage with
parents. Teachers are more likely to have the confidence and abilities needed to engage
in meaningful communication with parents when they feel empowered and supported in
their profession. This kind of communication may include talking about behavior or
social-emotional issues, sharing information about children' academic progress, or
working with parents to develop strategies to promote their child's learning and growth.
Furthermore, teachers who feel supported and encouraged may be better prepared to
interact effectively with parents because they are more confident in their capacity to
develop strong relationships and handle difficult talks. They may also be more prone to
employ a range of communication methods, such as email, phone calls, or parent-
teacher conferences, to ensure that parents are informed and engaged in their education.
In line with the results of this study, in their studies, Hatipoglu and Kavas (2016)
discovered that positive approaches from parents influenced teachers, whereas negative
and critical behaviors were perceived as normal and had no effect on their performance.
It can be said that the teacher with high agency remains active even when criticized or
negatively criticized.

Existing research has looked at the connection between teacher agency and curriculum
commitment (Asct &Yildirim, 2020), collective competence (Bellibas, Karadag, &
Glimiis, 2021), teachers' job satisfaction, and readiness for change. There is no research
in the literature that is directly related to the subject of this study. It is believed that the

uniqueness of this research and its contribution to the literature should be highlighted.
Suggestions

If there were positive and significant relationships between the variables of
administrator support, teacher-parent communication, teacher agency, and school
effectiveness, it would imply that these variables are interconnected and may influence
one another. In this case, considering ways to strengthen and improve these
relationships in order to improve school effectiveness may be beneficial. Following are

some potential implications and actions based on these findings:
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1. Boost administrative support: Strengthening administrator support for teachers is one
possible action to consider. This could include providing additional professional
development resources or support, creating opportunities for teachers to collaborate and
share ideas, and giving teachers a voice in decision-making processes. Schools may be
able to foster a sense of agency among their teachers and improve overall school
effectiveness by providing strong administrative support.

2. Improve teacher-parent communication: Improving teacher-parent communication is
another possible action to consider. This could include establishing regular
communication channels, such as newsletters or parent-teacher conferences, as well as
encouraging teachers to form positive relationships with parents. Schools may be able to
build trust and strengthen partnerships by improving communication between teachers

and parents, which could lead to improved student outcomes.

3. Encourage a sense of agency: In addition to increasing administrator support and
improving teacher-parent communication, it may be beneficial to encourage a sense of
agency among teachers. This could entail providing teachers with the resources and
support they require to assume leadership roles and advocate for their students and
education reform. Schools may be able to improve overall effectiveness by empowering
teachers to take action and make decisions in their own classrooms and schools.

4. Consider other potential factors: It is important to note that these findings do not
necessarily imply that administrator support, teacher-parent communication, teacher
agency, and school effectiveness are the only factors that contribute to school
effectiveness. Other factors may be at work, and it may be beneficial to consider them

as well when attempting to improve school effectiveness.

Finally, the specific strategies that are most effective in strengthening the relationships
between these variables will be determined by the school's specific needs and context.
Further research and information gathering may be beneficial in identifying the most
appropriate interventions for improving school effectiveness. More research would be
needed to determine the nature of the relationship between the variables studied in this
study. In addition, teacher agency is a critical component of educational reform and

policy. Policymakers and education leaders seeking to improve the education system
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may seek to understand and support teacher agency as a means of promoting change and

innovation in schools.
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