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Dear Readers,

We are delighted to present you the July 2023 issue of the Journal of Limitless Education and
Research.

The aim of our Journal, which has been published continually by the Limitless Education and
Research Association (SEAD) since 2016, is to contribute scientifically to the field of education and
research. For this purpose, priority is given to publishing theoretical and applied studies and sharing
scientific information at national and international level.

The Limitless Journal of Education and Research is published three times a year, scanned in
various national and international indexes, and receives humerous citations. Our Journal with an
impact factor of 0.5 in SOBIAD 2021 is among the first 90 journals published in our country.

SEAD Journal is published with the scientific contributions and support of academicians
working in Turkey and abroad, such as articles, research and projects. Our journal has been
publishing for eight years without compromising its academic and scientific quality. We would like
to thank all the editors, writers, referees and translators who contributed to the preparation and
publication of our journal.

In this issue of our journal, as in other issues, six scientific research and articles related to
education are included. These studies are presented in two languages, Turkish and English.

We hope that our journal will make significant contributions to the field of education and
research. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,

Sizlere Sinirsiz Egitim ve Arastirma Dergisinin Temmuz 2023 sayisini sunmaktan mutluluk
duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana kesintisiz olarak
yayinlanan Dergimizin amaci, egitim ve arastirma alanina bilimsel yonden katki saglamaktir. Bu
amagcla kuramsal ve uygulamali calismalari yayinlamaya, bilimsel bilgileri ulusal ve uluslararasi
dizeyde paylagsmaya oncelik verilmektedir.

Sinirsiz Egitim ve Arastirma Dergisi, yillda Ug¢ sayl olarak yayinlanmakta, ¢esitli ulusal ve
uluslararasi indekslerde taranmakta ve cok sayida atif almaktadir. SOBIAD 2021 yil etki faktérii 0,5
olan Dergimiz, lilkemizde yayinlanan ilk 90 dergi arasinda yer almaktadir.

SEAD Dergisi, yurt ici ve yurt disinda gorevli akademisyenlerin makale, arastirma, proje gibi
bilimsel katki ve destekleriyle yayinlanmaktadir. Akademik ve bilimsel kalitesinden 6diin vermeden
sekiz yildir yayin hayatini sirdirmektedir. Dergimizin hazirlanmasi ve yayinlanmasinda emegi gegen
bitlin editor, yazar, hakem ve ¢evirmenlere tesekkiir ediyoruz.

Dergimizin bu sayisinda diger sayilarda oldugu gibi egitimle ilgili alti bilimsel arastirma ve
makaleye yer verilmistir. Bu calismalar Tiirkge ve ingilizce olarak iki dilde sunulmustur.

Dergimizin egitim ve arastirma alanina 6nemli katkilar getirmesini diliyoruz. Saygilarimizla.

SINIRSIZ EGIiTiM VE ARASTIRMA DERNEGI
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Lifelong Learning as a Measurement Tool

Assoc. Prof. Dr. Menekse ESKICi, Kirklareli University, menekeskici@hotmail.com, 0000-0001-
6217-3853

Bircan OZKIR, Kirklareli University, bircanozkir39@hotmail.com, 0000-0002-8509-6202

Abstract: The impact of the 21% century has shown itself on education as in every field. The
understanding that learning should continue outside of school in contemporary education models, in
which the individual is aimed at self-realization, reveals the importance of the concept of lifelong learning.
In this study, it is aimed to examine the lifelong learning scales in the literature from various perspectives.
It is thought that there is not enough content analysis about the scales developed/adapted by researchers
of the concept of lifelong learning, and the findings obtained as a result of the study are important in
terms of providing scientific information to other researchers in the scale development process. The study
group of the research consists of 29 articles and postgraduate theses in TOAD, YOK-National Thesis
Center, Dergipark and Google Academic databases, including scales developed on "lifelong learning".
Document analysis, one of the qualitative research methods, was used to collect data. Content analysis,
one of the qualitative data analysis techniques, was used in the analysis of the data. As a result of the
study, it was found that the scale development/adaptation studies by years were carried out mostly in
2014, the development studies were predominant, the number of items in the scales was between 21-30
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1. Introduction

Throughout their lives, mankind have been in search of solutions to the problems they
encounter. They created these solutions through their learning experiences. The technological,
scientific, social, economic, cultural and political life standards that exist every day create a
problem that needs to be solved for people and push them to an effort to learn. Cheallaigh
(2001) state that technological changes and developments, the need for managerial
organization and knowledge as well as the developments occurring in the world, increase the
interest in the concept of lifelong learning in terms of accelerating skill development. The

changes and renewal in acquired knowledge denote the necessity of lifelong learning

Based on the necessity of lifelong learning, it has been tried to reveal what it is from
different aspects in various sources. The Ministry of National Education (MEB, 2009) defines
lifelong learning as all learning activities in which individuals participate throughout their lives
with the aim of developing their knowledge, skills, interests, and competencies. While Sarigéz
(2022) emphasizes that lifelong learning is a concept that aims for the individual to develop
himself continuously and at all ages, Sonmez (2007) underlines that one should benefit from all
existing learning environments in the process of self-realization. In the study conducted by
Burman, Boscardin and Van Schaik (2014), it is highlighted that lifelong learning continues
beyond formal learning. It is observed to be defined as career-long learning. In the statement
published by the Council of Europe (2002), the concept of lifelong learning is expressed as
'learning from the cradle to the grave' by UNESCO experts in the late 20th century. When the
definitions related to lifelong learning are examined, it can be said that learning is a process that

continues throughout the life of the individual in line with their self-actualization tendency.

It is an undeniable fact that the change and development brought about by the 21st
century has an impact on education as in every field. This effect has become observable with
the contemporary understanding of education, in which individuals' skills such as knowledge,
talent, problem solving, creativity, and innovation are tried to be revealed (Ucak & Erdem, 2020).
In most of the contemporary education policies, adult education is generally considered a
responsibility that individuals should acquire on their own (Bagnall, 2000). Although the concept
of lifelong learning has a structure based on the understanding of contemporary education, its
foundations are quite deep-rooted. While the concept of lifelong learning became the need of
globalizing societies and individuals, it was first mentioned at the beginning of the 20th century.

Based on the continuity of individual life, the concept of lifelong learning has been the core of
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academic studies (Gligll, 2020). This concept, which started to spread especially in Europe after
the 1950s, entered the field of interest for international organizations such as OECD, UNESCO

and the European Union over time and reached an important facet (Aksoy, 2013).

The place of lifelong learning in history is as old as the birth of the concept of learning.
According to Guglla (2020), the cloverleaf and ahi organizations implemented in the Ottoman
Empire, which emphasized learning from skilled individuals and vocational education, laid the
foundations for informal learning and were also considered within the scope of lifelong learning
in the 21st century. In the study conducted by Catal (2019), it was emphasized that after the
proclamation of the republic, public education branch, public classrooms, nation schools, public
reading rooms, public houses and public chambers, village trainer courses and village institutes
were established and steps were taken for lifelong learning. Lifelong learning, which was widely
discussed at the 17th National Education Council, was officially accepted with the Turkish
Lifelong Learning Strategy Document published in 2014 and showed its importance in the

education world (Yazar & Keskin, 2018).

Learning ability, which starts with the birth of individuals and continues throughout their
lives, has attracted the attention of researchers in every period, has been found worthy of
research, and has been a concept that needs to be interpreted. When the studies in the
literature are scrutinized, it is understood that the learning process is tried to be explained with
different aspects. As Phillips and Soltis (2019) stated the behavioral theory defines learning
simply as the acquisition of a new behavior through one's learning experiences, whereas the
constructivist theory explains it as a process of constructing cognitive schemas through trial and
error, observation and experience. Similarly, in the study conducted by Coskun and Taneri
(2021), it was emphasized that the perennial and essentialist education theories that form the
basis of behaviorism adopt a teacher-centered education approach and that the existing
knowledge and rules should be transferred to the students in the school environment. However,
in the study conducted by ilkir Ozcelik and Tugluk (2020), it is emphasized that communication
and interaction-based teaching methods that focus more on students in education should be
used. However, in the study conducted by Mamurov (2017), it is mentioned that the creation of
a student-centered education approach in teacher training will have an impact on designing the
education process of future teachers and improving their professional and personal qualities.
Moving away from the classroom and teacher-centered education approach to a student-
centered approach, giving importance to individualized education programs and the idea that

education is not only in the school environment but in every moment of life. It has contributed
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that the concept of lifelong learning has a place in the literature, and accordingly, the

importance given to non-formal education institutions has increased (Ersoy & Yilmaz, 2009).

According to Diker Coskun (2009), lifelong learning has three purposes. It is underlined
that instruction carried out in order to ensure active participation by putting individuals in the
center of education process and to reveal the possessed competencies will provide personal
development. It is emphasized that preparing an educational environment in groups by creating
equal opportunities will form the basis of a democratic society, ensure social integration, and
individual-society development will contribute to economic growth. A self-actualized individual
with lifelong learning that contributes to the development of creative, innovative, questioning,
democratic and critical characteristics, and becomes open to change and development will
create a developed society in terms of cultural, social and educational as well as economical
aspects. Lifelong learning, along with the continuous accumulation of skills and knowledge
throughout the life of individuals, not only improves social participation, active citizenship and
personal development, but also does competitiveness and employability (Laal & Salamati, 2012).
In addition, Dunn (2003) asserts that lifelong learning will benefit society by reducing crime and

encouraging community activities.

In the presence of certain competencies, the realization of lifelong learning can be
mentioned. The European Commission (2018) tried to classify the competencies and grouped
them under eight headings. Within the scope of literacy competence, which takes the first place
among those, it is aimed to develop the skills of individuals to communicate both orally and in
written form to distinguish resources, to evaluate information and to think critically. With
multilingual proficiency, the development of the ability to learn official or informal languages,
to read texts in different languages and to communicate is taken into consideration. In the study
conducted by Cark (2021), on another topic, science, technology and mathematical competence,
the importance of developing the individual's competences such as being able to perform basic
mathematical skills, prone to statistical and Graphal operations, using logical and rational
thinking skills, and having an experimental perspective is emphasized. The fourth title, digital
competencies, is the ability to use communication tools that make progress with technological
development, to create digital content, and to use technology in programming and social
communication (Babanli & Akgay, 2018). While it is aimed to increase the individual's ability to
make decisions, cope with problems and socialize with personal, social and learning to learn
competence with the citizenship competence, the common use of public spaces and the

development of democratic thinking are aimed. Entrepreneurial competence, which is another
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title emphasizes the development of strategic and creative thinking skills. Finally, cultural
awareness and expression competence aim to develop the ability to participate in artistic, social,
and commercial activities in a creative manner, along with empathic expression (Council of

Europe, 2018).

It is possible to observe the changes in the behaviors, acquired competencies and skills
of individuals in the lifelong learning process. However, it gains importance for researchers that
certain concepts such as attitudes towards lifelong learning can be measured with a
measurement tool other than observation. For this reason, some scale development and
adaptation studies are carried out on lifelong learning. Thus, the data collection process in
academic studies on lifelong learning can be achieved with a valid, reliable and standardized
data collection scale. Of the scales related to lifelong learning scrutinized, “Lifelong Learning
Awareness Scale” developed by Sarigdz (2015) and “Lifelong Learning Attitude Scale” developed
by Topdagi and Ersoy (2021) were utilized so as to measure unobservable human behaviors and

since they are used by many researchers later on, their validity and reliability become standard.

One of the important steps of a scientific study is collecting data about the research
topic. In the field of education and psychology, scales are used to measure individual
characteristics such as interest, motivation, anxiety, and personality (Sahin & Boztung Oztiirk,
2018). This need arises from the fact that the abstract concepts underlying and unobservable
complex human behavior are effective in human behavior and this effect is desired to be
measured. The use of scale is a tool that researchers use a lot, as elucidated in the study by
Barry, Chaney, Stellefson, and Chaney (2011) because it plays an important role in data
collection and analysis. The data obtained through the scale are classified according to their
themes. Thus, besides making the measurement of the data easier, it also increases the scientific

quality of the measurement results.

Researchers can use a scale whose validity and reliability studies have been carried out
in the literature to measure the feature they want, or they can conduct a study to develop the
scale suitable for their needs. DeVellis (2003) states that there are eight basic steps (determining
what is wanted to be measured, creating an item pool, deciding on the format, controlling the
items by an expert, ensuring item validity, applying, evaluating and finalizing the scale) that
researchers who want to develop a scale should pay attention to. In the study conducted by
Erkus (2019), it was emphasized that the researcher who wants to develop a scale should

describe what is intended to be measured in the first step. It was underlined that the first form
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of the scale should be revealed by creating an item pool after the literature review related to
the subject to be dignified. The study by Bly{ikoztiirk (2020) emphasize the importance of expert
examination of the prepared items after determining the format of the measurement
instrument. After the expert opinions, statistical analyzes of the collected data after the pilot
application of the candidate scale are made as draft and the final form of the scale is given (Sahin
& Boztung Oztiirk, 2018). Scale development is completed by evaluating the items according to

the answers obtained and finalizing the scale.

In the literature, it is seen that researchers use or create many scales related to their
subjects. Considering the scale development studies carried out on the concept of lifelong
learning, it is seen that Diker Coskun (2009) conducted a study with 1545 students at Marmara
and Yeditepe Universities to examine the lifelong learning tendencies of university students and
developed the "Lifelong Learning Tendency Scale". Uzunboylu and Hiirsen (2011) have a study
to develop the "Lifelong Learning Competence Scale" with 300 secondary school teachers and
aim to analyze the competencies in this direction. Studies by Yavuz Konakman and Yanpar Yelken
(2014), Yaman (2014), Cuhadar (2017) can be given as examples of scale development studies
on the concept of lifelong learning. There are many studies on scale development in the
literature as well as adaptation studies. The studies of Akcaalan (2016), Boztepe and Demirtas
(2016), and Kog (2017) can be given as examples of the adaptation studies carried out on the

concept of lifelong learning.

It is observed that many scales related to lifelong learning have been developed by
researchers and existing scales have been adapted to Turkish language. While these developed
scales constitute a resource for researchers who come after them, they can reach the level that
can be refined and generalized as they are used in other researches. In this study, the
distribution of the scales in the literature on lifelong learning by years, their naming, the number
of items, the adaptation types, the application groups, the types of publications, the number of
negative items and the rating type were examined. In line with the findings obtained, it was
aimed that the scales developed or adapted for lifelong learning would be recognized by other

researchers and let them have an opinion.
1.1. Purpose

The fact that the concept of lifelong learning is an important part of the modern
education approach that emerged with the change and development brought up by the 21st

century and that individuals can solve problems from the day they are born until their last

258 The Journal of Limitless Education and Research, 8 (2), 223 - 296



(\&z7 Lifelong Learning as a Measurement Tool Subject

Menekse ESKICI, Bircan OZKIR

breath, digital media literacy, cultural interaction, etc. It is seen that it has gained an important
dimension in terms of learning the skills. It has become a necessity for researchers to measure
these skills, competencies and attitudes of individuals in terms of lifelong learning. In the study,
it was aimed to examine the scales developed/adapted for lifelong learning. In the literature
review, it is unearthed that there is no content analysis study on themed lifelong learning scales

in Turkey. For this purpose, answers are sought to the following questions:
Scales developed/adapted for lifelong learning;

What are their names and sub-dimensions?

How is the distribution according to years?

What is the distribution by design type (development/adaptation)?
How is the item number distribution?

How is the distribution according to the rating type?

How is the distribution according to the application groups?

How is the distribution according to the published studies?

©® N o U A~ W NP

How is the distribution according to the negative substance inclusion status?
2. Method
2.1. Research Design

In the study, document analysis was used in the qualitative model to collect data. To
reach the data within the scope of the study, the meanings created by the researchers, using
the qualitative research model (Ersoy & Saban, 2019), which is the process of developing an
original explanation or theory about their fields are examined. Document analysis was used to
analyze the written sources containing information about the event or facts (Yildirnm & Simsek,

2018).
2.2. Study Sample

The universe of this study consists of 29 articles and postgraduate theses on "lifelong
learning" in TOAD (Turkey Measurement Tools Index), YOK-National Thesis Center, Dergipark
and Google Academic database. In the literature review, the research was conducted based on
the keywords "lifelong learning”, "assessment tool" and "content analysis". Some of the scales
obtained were not included in the study because they were not in the field of educational

sciences and did not serve the purpose of the research. No limitations were made regarding the

lifelong learning scales examined in the study.
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2.3. Data Collection Tools

Considering that data collection tools are a way in the data collection process, document
review method is used as a data collection tool, as stated by Ozkan (2021). To obtain data, TOAD
and Google Scholar databases as open access to scales, were utilized for getting the necessary

information.
2.4. Data Analysis

Content analysis method, one of the qualitative research methods based on document
analysis, was used in the preparation of this study. The purpose of using the content analysis
method is to classify similar data in the light of a certain concept and framework and to interpret
the data in a way that the reader can understand (Yildirnrm and Simsek, 2018). Balci (2021)
emphasizes that the content analysis is systematic and objective, and states that the results are
displayed by category. In this context, the findings obtained in line with the sub-objectives were
tabulated using the content analysis method. During the analysis of the data obtained within
the scope of the study, no statistical program was used and the data were analyzed by the
researchers. The frequencies of the headings specified in the sub-objectives of the scales

developed/adapted on the concept of lifelong learning were determined and compared.
2.5. Validity and Reliability

Using the data in the documents examined in the document analysis method without
changing them ensures that the analysis of the data is done objectively. In this study, the validity
and reliability of the documents for which content analysis was made and the analysis of the
data without adding comments support the validity and reliability of the study. In addition, the
analyzes were repeated by the researchers in order not to interfere with the findings of the
research and it was seen that the results were common. The fact that the findings of the study

are error-free and not based on subjective opinion ensures that the study is valid and reliable.
3. Findings

In this study, the scales developed for lifelong learning was aimed to be examined within

the scope of this purpose, answers to the following questions are sought as below:

3.1. What are the names and sub-dimensions of the scales developed/adapted for

lifelong learning?

The names and sub-dimensions of the scales developed/adapted for lifelong learning

were examined and presented in the table below.
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Names and sub-dimensions of scales developed/adapted for lifelong learning

Scale Name

Sub-Dimensions

Scale for Determining Lifelong Learning
Tendencies

Motivation, Persistence, Lack of regulating
learning, Lack of curiosity

Lifelong Learning Key Competencies Scale

Literacy competence, Multi-language competence,
Mathematical competence and science,
Technology and engineering competence, Digital
competence, Personal social and learning to learn
competence, Citizenship competence,
Entrepreneurial competence, Cultural awareness
and expression competence

Lifelong Learning Sufficiency Scale

Self-management competencies, Learning to learn
competencies, Initiative and entrepreneurial
competencies, Knowledge acquisition
competency, Digital competency, Decision-making
competencies

Lifelong Learning Efficacy Perception Scale

Communication in mother tongue,
Communication in a foreign language,
Mathematical thinking and problem solving,
Digital competence, Learning to learn, Citizenship
awareness and entrepreneurship Cultural
consciousness, Artistic consciousness and
expression competence

Lifelong Learning Tendency Scale

Lifelong learning

Effective Lifelong Learning Scale

Lifelong learning

Factors Affecting Lifelong Learning Scale

Curiosity, Openness to Learning, Access to
information and information literacy, Self-
direction and control

The Scale of Perceptions of Teachers' Support by
their Institutions in Lifelong Learning

Support by institutions

Lifelong Learning Tendency Scale

Willingness to learn, Openness to development

Teachers' Lifelong Learning Scale

Lifelong learning

Lifelong Learning Scale

Need for training, Qualifications of LLL Institutions,
Activities of LLL Institutions, Need for personal
development

Lifelong Learning Scale

Lifelong learning

Lifelong Learning Awareness Scale

Motivation proficiency, Experience proficiency,
Literacy proficiency, Cultural structure proficiency,
Age proficiency, Information and communication
technologies proficiency

Lifelong Learning Scale

Lifelong learning

Lifelong Learning Scale

Lifelong learning

Lifelong Learning Competencies Scale

Learning to learn competencies, Communication
competencies, Technology and digital
competencies, Personal enterprise and
entrepreneurship competencies

Scale of Evaluation of Educational Activities in
Penitentiary Institutions in Terms of Lifelong
Learning

Basic education activities, Vocational education
activities, Religious education activities, Social
cultural activities, Library and library activities

Lifelong Learning Scale

Lifelong learning

Perception of Lifelong Learning with Historical
Series (TADYA) Scale

Historical thinking, History knowledge, Learning to
learn, Historical consciousness
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Lifelong learning

Employee Lifelong Learning Scale Turkish Form

Passion, Fear, Ambition

Lifelong Learning Competency Scale

Mother tongue communication competence,
Foreign language communication competence,
Learning to learn competence, Digital learning
competence, Learning from digital technology
competence, Effective citizenship competence,
Mathematical thinking competence, Self-
management competence, Cultural and artistic
awareness competence, Lifelong learning

Factors Affecting Teachers' Lifelong Learning
Scale

Socio-Economic, Individual, Technological,
Occupational

Lifelong Learning Skills Scale

Communication and productivity, Collaboration
and learning, Communication in a foreign
language, Self-confidence

Lifelong Learning Culture Scale in Schools

Communication competences in mother tongue,
Communication competences in foreign
languages, Basic competences in mathematics and
science-technology, Digital competences, Learning
to learn competences, Entrepreneurship
competences

Lifelong Learning Attitude Scale for Students in
Higher Education in the Field of Health

Desire for professional learning, Valuing
continuous professional development, Utilizing
mobile devices, Utilizing face-to-face learning
opportunities, Attitudes about self-assessment

Scale of adult acceptance of video sharing sites
for lifelong learning

Performance expectancy, Behavioral intention,
Social influence, Effort expectancy, Trust

Lifelong Learning Attitude Scale

Lifelong learning

Distance Education Attitude Scale in Lifelong
Learning

Comparison, Participation, Teaching, Preference

When Table 1 is examined, it is determined that a total of 29 scales have been

developed/adapted in Turkish language for the concept of lifelong learning. While five of these
scales are named on the concept of competence, it is observed that three scales were
developed/adapted on the measurement of attitude and disposition characteristics. It is seen

that the concepts of awareness, skills and culture are also included in one scale.

When the sub-dimensions of the developed/adapted scales are examined, as given in
Table 1, it is observed that there are differences, but similarities in some sub-dimensions, then
again they are named the same way. Curiosity, motivation, desire, belief, and so on. As there
are sub-dimensions related to affective features, information seeking skills, learning to learn
competence, communication competence, entrepreneurship and so on. It is observed that there
are sub-dimensions related to competencies. In addition, the 10 scales were observed to be

designed to have a single sub-dimension within the framework of the theme of lifelong learning.
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Another point that can draw attention in the scale-sub-dimension relationship in Table
1 is that the dimensions to be created during development are based on the key competences

published by the Council of Europe regarding lifelong learning.

3.2. What are the names and sub-dimensions of the scales developed/adapted for

lifelong learning?

The distribution of the scales developed/adapted for lifelong learning according to the

years of development was examined and displayed in Graph 1.
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Graph 1. Distribution of the scales according to the years of development
According to Graph 1, 2014 (n=6, 22%) is seen as the year in which 29 scales examined
within the scope of the research were most developed/adapted. It was followed by 2015 (n=5,
18%), 2017 (n=4, 14%), 2016 and 2019 (n=3, 10%), 2018 and 2021 (n=2, 7%), 2009, 2010,
respectively. 2011 and 2020 (n=1, 3%) are seen. Since 2009, when the scale was started to be
developed/adapted, it is few. It is seen that it constituted 64% of the total numberin 2014, 2015,
2016 and 2017.

3.3. What is the distribution of scales developed/adapted for lifelong learning

according to their design types?

The distribution of scales developed/adapted for lifelong learning according to the

design types was examined and presented in Graph 2.
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Graph 2. Distribution of scales according to design types
As displayed in Graph 2, more than half (n=25, 86%) of the developed/adapted lifelong
learning scales are in the form of improvement. It is observed that the adaptation of the scales

in the literature to Turkish (n=4, 14%) remains little in amount.

3.4. What is the distribution of the item numbers of the scales developed/adapted for

lifelong learning?

The distribution of the item numbers of the scales developed/adapted for lifelong

learning was examined and presented in Graph 3.

51.60 61 and
above 7 Item
7% 10-20 n %
¥ Numbers
28%
10-20 8 28
21-30 10 33
31-40 aram 31-40 5 18
18% 41-50 2 7
51-60 2 7
61 and above 2 7
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Graph 3. Distribution of the scales according to the number of items
As given in Graph 3, it is observed that the most frequently used question number is
between 10-20 items (n=8, 28%) among the number of items in the scale. This is followed by the
most preferred number of questions between 21-30 items (n=10, 33%) and 31-40 items (n=5,

18%). It is observed that 41-50 items, 51-60 items and more than 60 items (n=2, 7%) are used.
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3.5. What is the rating type distribution of the scales developed/adapted for lifelong

learning?

The rating type distributions of the scales developed/adapted for Lifelong Learning were

examined and presented in Graph 4.
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five-point
likert 90%

Graph 4. Distribution of scales according to likert ratings
As seen in Graph 4, a 5-point Likert-type rating was used in 90% (n=26) of the lifelong
learning scales in the literature. While it is seen that 6-point Likert Type rating is used as 7%
(n=2) in lifelong learning scales, it is observed that one (3%) 3-point Likert-type rating is

preferred.

3.6. What is the distribution of the application groups during the

development/adaptation phase of the scales developed/adapted for lifelong learning?

During the development phase of scales developed/adapted for Lifelong Learning, the

application groups were examined and presented in Graph 5.
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Graph 5. Distribution of the scales according to the application groups
According to Graph 5, it is seen that university students (n=12, 45%) are the sample

group in which the 29 scales examined in the study were applied the most. Teachers (n=7, 24%)
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and secondary school students (n=3, 10%) follow respectively. Physicians, convicts and
detainees, lecturers, trainees, managers, employees and newspaper subscribers (n=1, 3%) are

seen. It can be said that the adapted/developed scales are mostly applied to university students.

3.7. What is the study type distribution of the scales developed/adapted for lifelong

learning?

The study type distributions of the scales developed/adapted for Lifelong Learning were

examined and presented in Graph 6.
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Graph 6. Distribution of scales according to published studies
According to Graph 6, when the scale development studies examined within the scope
of the research are inspected, it was observed that 48% of the developed scales were during the
graduate studies (n=14). It was observed that the doctorate thesis (n=6) with a rate of 21% and
the specialization in medicine (n=1) with 3% had a significant rate in scale development studies.

In addition to his graduate studies, he tried to develop a scale of 28% (n=8) in his article studies.

3.8. How do the scales developed/adapted for lifelong learning contain negative

items?

Negative item inclusion distributions of scales developed/adapted for Lifelong Learning

were examined and presented in Graph 7.
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Graph 7. Distribution of scales according to negative item states
According to Graph 7, when the negative item inclusion status of the scales examined in
the study is scrutinized, it is observed that 5 scales (17%) have negative items. It is observed that

there are no negative items in the versions of 24 scales (83%) that are ready for application.
4. Result and Discussion

This study aims to examine scales developed/adapted in various dimensions related to
lifelong learning. It is determined that many scales that try to measure individuals' lifelong
learning from various aspects have been developed/adapted. Considering that lifelong learning
is a multidimensional concept, it is inevitable that scales related to lifelong learning will be on
various subjects and with different qualities. From this point of view, the scales

developed/adapted for lifelong learning were categorized in the context of certain features.

When the titles and sub-dimensions of the examined scales are examined, it is seen that
most of the scales developed/adapted for lifelong learning aim to measure competence,
attitude and tendency characteristics. Additionally, the concepts of skill and culture are also
included in the scale titles or sub-dimensions. In the study conducted by Tutar, Kurt, and
Karamustafaoglu (2017) on brain-based learning theory, it is seen that the concepts of attitude,
perception and interest are tried to be measured by researchers more than concepts such as
motivation and critical thinking. In the study conducted by Gul and Sozbilir (2015), it was
revealed that the attitude scale was mostly developed in the scale development studies
published in the field of science and mathematics instruction in Turkey. Based on these results,
it is seen that researchers attach importance to examining attitudes and tendencies towards

lifelong learning.

When the names of the scales are examined, the words lifelong and lifelong learning are

used to describe the same concept. This situation causes a dilemma in the literature. It is due to
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the fact that the words life ‘yasam’ and life ‘hayat’ in Turkish are synonymous and have almost
equal usage in daily speech. In the literature review, only the concept of "lifelong learning" is
used for the same concept in English sources. However, the fact that Turkish is one of the richest,
the most functional and aesthetic languages in the world (Yaman, 2016) causes the concept of

lifelong learning not to be agreed in the Turkish literature.

When the distribution of the development/adaptation frequency of the scales related
to lifelong learning examined within the scope of the study is examined, it is seen that there is a
density between 2014 and 2019. It is seen that it increased in the following years with the
development/adaptation started in 2009, and this increase slowed down by the end of 2019.
The reason for this is the definition of the Corona virus (Covid-19), which emerged in China as of
December 2019 and then spread all over the world, as a pandemic. In the study of Ozkogak, Kog¢
and Giltekin (2020), it is stated that health events such as pandemics cause serious economic,
social, cultural, and educational problems. The global problems experienced caused disruptions
in the field of education as much as they affected other sectors. As a precautionary measure to
prevent the epidemic, some social restrictions have been imposed and the period of stay at
home has been extended. As a result, it is seen within the scope of the study that there is a
decrease in scale development studies related to lifelong learning, as in all other subjects.
Especially since the studies in the field of educational sciences are related to the pandemic in
2020 and beyond, the number of studies on other subjects has decreased. Therefore, the
decrease in the number of studies that produce scales in the field of lifelong learning can be

considered normal.

When the scales examined in the study are scrutinized, it is seen that the scale
development is mostly done. Ozdemir (2018) mentioned that developing an original scale is a
difficult and complex process, and therefore researchers may turn to scale adaptation. In the
study by Heggestad at al. (2019), it is stated that the use of adapted scales is a common and
accepted practice. However, translating a scale designed for a foreign language and culture into
Turkish is a challenging process that is at least as complex as the development process itself. As
stated by Ergene (2020), the time allocated for the adaptation of the scale and the process of
obtaining the necessary opinions of linguists and experts reveal that it requires a more complex
study compared to scale development. In support, Karako¢ and Donmez (2014) mentioned the
difficulty of finding a community of experts who can work and are competent in both scale

adaptation and language. The difficulty of the scale, which was adapted into Turkish, to be a
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healthy measurement with cultural and understandable translation, seems to be prepared in

the form of more development of the scales examined in the study.

When the findings obtained from the scales are examined, it is seen that the number of
questions of the developed/adapted scales is mostly between 10-40 questions. As stated by
Sahin and Boztung Oztiirk (2018), creating an item pool, which is one of the steps of the scale
development process, is very important in scale development. Determining the amount of the
number of items is of particular importance at this point. However, as stated by Ergene (2020),
the high number of questions in the scale increases the random error rate that will affect the
measurement results. Also, Morgado et al. (2017) underlines it as an issue that should not be
overlooked since during the filling process of the scale, the person filling the scale may
experience distraction while filling out a scale comprising many items. Considering that the item
numbers of the scales examined in this study are mostly between 21-30, it can be said that the
researchers who developed/adapted the scales were sensitive about not having too many or
too few items in the scale. Based on this finding, it can be said that the scales are mostly suitable

for obtaining successful results in terms of item numbers.

When the names and subtitles of the scales developed/adapted for lifelong learning
examined within the scope of the study are examined; it is seen that it mostly consists of
questions focused on measuring the attitudes and tendencies of individuals. In the study
conducted by Maurer and Pierce (1998), it is emphasized that the Likert rating scale is a useful
and reliable tool for measuring unobservable human behaviors. In the study conducted by
Tezbasaran (2008), it is stated that the Likert type scale form is both useful and will provide
convenience in measuring positive and negative judgments against the subject being measured.
As stated by Kokli (1995), although there are double, triple, quintuple and slate questionnaires,
the five-point Likert type form is preferred more frequently. In addition, in the study conducted
by Willits, Theodori, and Luloff (2016), the use of likert rating scales has been investigated in
sociology, education, economics, marketing, medicine, etc. It is stated that there has been
progress in research in the field. When the scales developed/adapted in the light of this

information are examined, it is seen that the researchers focus on five-point Likert type scales.

In this study, it is seen that the sample group of the scales developed for lifelong learning
shows many changes such as students at different levels, educators working in different
institutions (primary education, higher education), individuals working in different sectors other

than education, and even convicts in prison. This is a reflection of how broad the concept of
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lifelong learning is. Considering the findings in the study, when the developed/adapted scales
are evaluated in terms of the sample group, it is seen that the applications are mostly applied
to university and secondary school students and teachers. Consistent with the finding of this
study, Goktas et al. (2012) determined that the sample groups of studies published in education
journals in Turkey generally consisted of undergraduate students and teachers. The reason why
higher education students were chosen as the application group in the scale development study
for lifelong learning conducted by Kirby at al. (2010) was explained as the older age groups gave
meaningful answers without going through basic and planning processes. In addition, in the
study conducted by Gl and Sozbilir (2015), it is stated that researchers who develop/adapt
scales turn to university students to ensure easy accessibility during the application process. It
is based on the stated reasons that the application groups of the examined scales are at least

middle school and upper age group students.

When we look at the types of development/adaptation studies of scales related to
lifelong learning examined within the scope of the study, we see that the majority of them are
in thesis studies prepared within the scope of graduate education. Dirlik (2014), in his study
conducted within the scope of examining doctoral theses on scale development, states that
researchers with higher education need a measurement tool in their studies, therefore, if there
is a previously developed scale in the literature, they tend to adapt it, if not, they tend to
develop. The fact that the scale development/adaptation process is difficult and time-
consuming reveals the need for expert support by researchers. The proximity of master's or
doctorate students to experts and the application group may be the reason for the high number

of scale development/adaptation studies in this period.

Since the checkboxes are one after the other in Likert-type rating scales, it is a common
situation that the error rate is high after the application. Erkus (2019) emphasizes that in order
to avoid this mistake, some questions in the scale are written with negative expressions and
then reverse scoring is applied after the application. Likewise, in the study conducted by Jozsa
and Morgan (2017), it is emphasized that negative substance use has advantages as well as
disadvantages, and it is stated that carefully created negative items can be useful for finding
invalid answers and eliminating them. Individuals who are applied can give the same answer to
all questions or they can answer questions without being motivated as a result of distraction.
Negative substance use is prepared to prevent these errors. However, in the study by Ciftcibasi,
Korkmaz and Karamustafaoglu (2019), it is emphasized that the negative items used in scale

development in order to measure the lifelong learning skills of secondary school students cause
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young children to be unable to understand the questions and that negative substance use should
not be practised for the young age application group. Based on these data, when the scales
examined within the scope of the study are scrutinized, it is obserlved that the researchers

mostly avoid the use of negative substances in their studies.

When investigating the data obtained within the scope of the study and the scales
examined, it is seen that there are few scale development/adaptation studies in the literature
on lifelong learning. Similarly, Erdemir (2018) states in his study that scale development studies
are few in number and continue to decrease in recent years. It is understood how laborious and
difficult the scale development/adaptation process is. In addition, it is seen that the Turkish

version of the scale developed in another language is very few.
5. Suggestions

Based on the scales developed/adapted for lifelong learning, the following suggestions

can be included to increase diversity for future studies and achieve more productive results:

e Itis seen that the scales developed/adapted for lifelong learning are mostly applied to
university and secondary school students. Considering that each age group has a different point
of view, using a scale specially developed for that group should be regarded to lead to more
efficient results. For this reason, there is a need to implement new scales to be
developed/adapted for high school students.

e |t is seen that most of the developed/adapted scales are named with the concepts of
competence, attitude and tendency. In the scale development/adaptation process of
researchers, culture, skills, abilities, interests and so on. It is recommended that they do research
on the concepts.

e |tis seen that the majority of the scales examined were prepared in the form of a Likert-
type rating scale. It is recommended that researchers work on the scales to be developed on
lifelong learning in the form of Thurstone, Guttman and Emotional Meaning scales in the
literature.

e |t is seen that there are differentiations in the form of lifelong learning and lifelong
learning in the titling process of the scales developed/adapted on lifelong learning. In scale
development studies, researchers are advised to pay attention to the elimination of this title
dilemma.

e Considering that the number of negative items in the scales used in Turkish about

lifelong learning is low, considering that the negative item will increase the accuracy of the
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measurement, it is recommended to include negative items in the scales to be developed for

lifelong learning from now on.

e |t is suggested that studies examining the scales developed on any subject are not at a
sufficient level in the literature. Thus, in order to close the gap, it is recommended that the
studies whose sample group is the scales developed on a certain subject should be included in

the literature.
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Ozet: 21. yy'in yarattig etki her alanda oldugu gibi egitim tizerinde kendisini gdstermistir. Bireyin
kendini gergeklestirmesinin amagclandigi c¢agdas egitim modellerinde, okul 6grenmelerinin disinda
6grenmenin devam etmesi gerektigi anlayisi hayat boyu 6grenme kavraminin 6nemini ortaya
koymaktadir. Bu calismada, alan yazinda yer alan hayat boyu 6grenme olgeklerinin cesitli agilardan
incelenmesi amacglanmistir. Hayat boyu 6grenme kavramina ait arastirmacilar tarafindan
gelistirilmis/uyarlanmis 6lcekler hakkinda yeterli icerik analizi bulunmadigi ve ¢alisma sonucunda elde
edilen bulgularin 6lgek gelistirme strecinde diger arastirmacilara bilimsel bilgi saglamasi agisindan 6nemli
oldugu disiinilmektedir. Arastirmanin galisma grubunu TOAD (Tirkiye Olgme Araglari Dizini), YOK-Ulusal
Tez Merkezi, Dergipark ve Google Akademik veri tabanlarinda yer alan, “hayat boyu 6grenme” lzerine
gelistirilmis 6lceklerin yer aldig1 29 adet makale ve lisanssti tez olusturmaktadir. Verilerin toplanmasinda
nitel arastirma yontemlerinden dokiiman incelemesi kullanilmistir. Verilerin analizinde, nitel veri analiz
tekniklerinden igerik analizi uygulanmistir. Calisma sonucunda, yillara gére 6lcek gelistirme/uyarlama
calismasinin en ¢ok 2014 yilinda (n=6) yurataldagl, gelistirme calismalarinin (n=25) agirlikta oldugu,
6lceklerin madde sayisinin en fazla 21-30 madde araliginda (n=10) oldugu, gelistirilen/uyarlanan élgeklerin
uygulama grubunun en ¢ok Universite 6grencisi (n=12) oldugu, gelistirilen/uyarlanan 6lceklerin yayin
tarlerinin en ¢ok yiksek lisans tezi (n=14) oldugu ve 5’li Likert tipinde (n=26) gelistirildigi/uyarlandig
ortaya konmustur.

Anahtar Sozciikler: Hayat Boyu Ogrenme, Olcme Araci, icerik Analiz
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1. Giris

insanoglu hayati boyunca karsilastigl problemlere ¢dziim arayisi icerisinde olmustur. Bu
¢Ozlimleri yasadiklari 6grenme deneyimleri ile olusturmuslardir. Her gecen giin var olan
teknolojik, bilimsel, sosyal, ekonomik, kultiirel ve politik hayat standartlari insanlar igin
¢Ozlilmesi gereken bir problem dogurmakta ve onlari 6grenme konusunda bir ¢aba icerisine
itmektedir. Cheallaigh (2001), yaptigl calismada teknolojik degisim ve gelisimlerin, yonetsel
orglitlenme ve bilgiye duyulan gereksinim ile birlikte diinyada meydana gelen gelismeler beceri
gelisimini hizlandirma bakimindan hayat boyu 6grenme kavramina olan ilgiyi de artirdigini
belirtmistir. Sahip olunan bilgideki degisim ve yenilenme hayat boyu 6grenme kavraminin

gerekliligini ortaya koymaktadir.

Hayat boyu 6grenmenin gerekliliginden yola cikilarak, ne oldugu cesitli kaynaklarda farkh
yonleriyle ortaya konmaya calisiimistir. MEB (2009), hayat boyu 6grenmeyi; bireyin bilgi,
yetenek, ilgi ve yeterliliklerini gelistirme gayesiyle yasami siresince katildigi 6grenme
etkinliklerinin timi olarak tanimlamaktadir. Sarigéz (2022), hayat boyu 6grenmede bireyin
surekli ve her yasta kendisini gelistirmesini amacg edinen bir kavram oldugunu vurgularken
Sénmez (2007), kendini gergeklestirme sireci igerisinde kisinin var olan biitlin 6grenme
ortamlarindan yararlanmasinin altini ¢izmektedir. Burman, Boscardin ve Van Schaik (2014)
tarafindan yapilan galismada ise hayat boyu 6grenmenin formal 6grenmenin 6tesinde devam
ettiginin alti gizilirken; kariyer boyu 6grenme seklinde tanimlandigi gérilmektedir. Council of
Europe (2002), tarafindan yayinlanan bildiride hayat boyu 6grenme kavraminin 20. yizyilin
sonlarinda UNESCO uzmanlari tarafindan ‘besikten mezara 6grenme’ olarak ifade edilmektedir.
Hayat boyu o6grenme ile ilgili tanimlamalar incelendiginde 6grenmenin bireyin kendini
gerceklestirme egilimi dogrultusunda yasami boyunca devam eden bir slre¢ olduguna dikkat

cekildigi soylenebilir.

21.yy’in yarattigi degisim ve gelisimin her alanda oldugu gibi egitim tzerinde de etkisinin
oldugu yadsinamaz bir gercektir. Bu etki bireylerin sahip oldugu bilgi, yetenek, problem ¢6zme,
yaraticilik ve yenilikgilik gibi becerilerinin ortaya ¢ikarilmaya calisildigl cagdas egitim anlayisi ile
gozlenebilir hale gelmistir (Ucak & Erdem, 2020). Cagdas egitim politikalarinin gogunda yetiskin
egitimi, temelde bireyin edinmesi gereken bir sorumluluk olarak kabul edilmektedir (Bagnall,
2000). Hayat boyu 6grenme kavrami, cagdas egitim anlayisina dayali bir yapiya sahip olmakla
birlikte temelleri oldukga koklldir. Hayat boyu 6grenme kavrami kiiresellesen toplumlar ve

bireylerin ihtiyaci haline gelirken, ilk olarak 20. yy’ in baslarinda dile getirilmis; birey yasantisinin
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surekliliginden yola gikilarak hayat boyu 6grenme kavrami akademik ¢alismalara konu olmustur
(Gugll, 2020). 1950'lerden sonra 6zellikle Avrupa’da yayllmaya baslayan bu kavram, zamanla
OECD, UNESCO ve Avrupa Birligi gibi uluslararasi kuruluslarin da ¢alisma alanina girmis ve dnemli

bir boyuta ulasmistir (Aksoy, 2013).

Hayat boyu 6grenmenin tarihteki yeri 6grenme kavraminin dogusu kadar eskilere
dayanmaktadir. Gugll (2020) tarafindan, Osmanl Devleti’nde uygulanmakta olan yonca ve ahilik
tegkilati, usta 6greticiligi ve mesleki egitimin nitelikli kisilerden edinilmesi 21. yy’ a gelindiginde
informal 6grenmenin temelleri olmakla birlikte, hayat boyu 6grenme kapsaminda da
degerlendirilmektedir. Catal (2019) tarafindan yapilan calismada cumhuriyetin ilaninda sonra
halk egitim subesi, halk derslikleri, millet mektepleri, halk okuma odalari, halk evleri ve halk
odalari, kdy egitmen kurslari ve koy enstitilerinin kuruldugu ve hayat boyu 6grenme igin adimlar
atildigr vurgulanmustir. 17. Milli Egitim Surasi’nda genis bir bicimde ele alinan hayat boyu
ogrenme, 2014 yilinda yayinlanan Tiirkiye Hayat Boyu Ogrenme Strateji Belgesi ile resmi olarak

kabul edilmis ve egitim dlinyasi icindeki Gnemini gostermistir (Yazar & Keskin, 2018).

Bireylerin dogumlari ile baslayip hayatlari boyunca devam eden 6grenme yetisi her
dénemde arastirmacilarin dikkatini ¢cekmis, arastirmaya deger bulunmus ve anlamlandirma
ihtiyaci hissedilmis bir kavram olmustur. Alanyazinda yer alan calismalar incelendiginde
6grenme siirecinin farkli yonleriile agiklanmaya calisildigi gériilmektedir. Phillips ve Soltis (2019)
calismalarinda belirttigi sekilde davranisci kuram 6grenmeyi, kisinin 6grenme yasantilari ile basit
bir sekilde yeni bir davranisin edinilmesi olarak tanimlarken; yapilandirmaci kuram egitimi
deneme-yanilma, gézlemleme ve deneyimlerle bilissel semalarin olustugu yapilandirma sireci
seklinde agiklamistir. Benzer sekilde Coskun ve Taneri (2021) tarafindan yapilan galismada
davranisciligin temelini olusturan daimici ve esasici egitim kuramlarinin 6gretmen merkezli
egitim anlayisini benimsedigini ve 6grencilere var olan bilgi ve kurallarin okul ortaminda
aktariimasi gerektigini vurgulamistir. Ancak Ogretir Ozgelik ve Tugluk (2020) tarafindan yapilan
calismada, egitimde daha ¢ok 6grenciyi merkeze alan iletisim ve etkilesime dayali 6gretim
yontemlerinin kullanilmasi gerektigi vurgulanmaktadir. Bununla birlikte Mamurov (2017)
tarafindan yapilan calismada Ogretmen vyetistirmede Ogrenci merkezli egitim anlayisinin
olusturulmasinin gelecegin 6gretmenlerinin de egitim slrecini tasarlama, mesleki ve kisisel
niteliklerini gelistirmeye etkisi olacagindan s6z etmektedir. Sinif ve 6gretmen merkezli egitim
anlayisindan koparak o6grenci merkezli anlayisa gegilmesi, bireysellestirilmis egitim
programlarina 6nem verilmesi ve egitimin yalnizca okul ortaminda degil hayatin her aninda

oldugu dislincesi; hayat boyu 6grenme kavraminin alanyazinda yer edinmesine ve buna bagli
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olarak yaygin egitim kurumlarina verilen 6nemin artmasina katki saglamistir (Ersoy & Yilmaz,

2009).

Diker Coskun (2009) gore, hayat boyu 6grenmenin ic amaci vardir. Egitim sirecinde
bireyi merkeze alarak aktif katilimin saglanmasi ve sahip olunan yeterlikleri ortaya gikarma
amaciyla yapilan egitimin kisisel gelisim saglayacagini; firsat esitligi yaratarak gruplar halinde
egitim ortami hazirlamanin demokratik toplumun temellerini olusturacagindan toplumsal
bitlinlesmeyi saglayacagini ve birey-toplum gelisiminin ekonomik biylimeye katki saglayacagini
vurgulamaktadir. Yaratici, yenilik¢i, sorgulayici, demokratik ve elestirel 6zelliklerin gelisimine
katki saglayan hayat boyu 6grenme ile kendini gerceklestirmis bir birey; degisim ve gelisime acik;
kiltdrel, sosyal ve egitim acisindan oldugu gibi ekonomik agidan da gelismis bir toplum ortaya
cikaracaktir. Hayat boyu 6grenme, bireyin yasami boyunca sirekli beceri ve bilgi birikimi olmakla
beraber sadece sosyal katilimi, aktif vatandashgi ve kisisel gelisimi degil, rekabet ve istihdam
edilebilirligi de gelistirir (Laal & Salamati, 2012). Ayrica Dunn (2003) tarafindan yapilan ¢alismada
hayat boyu 6grenmenin sucu azaltarak ve topluluk faaliyetlerini tesvik ederek topluma fayda

saglayacag belirtiimektedir.

Hayat boyu 6grenmenin gerceklesmesinde bazi yeterliliklerin varligindan s6z edilebilir.
Council of Europe (2018) bu yeterlikleri siniflandirmaya calismis ve sekiz bashk altinda
toplamistir. Bu baghklardan ilk sirayi alan okuryazarlik yeterligi kapsaminda bireylerin hem sozlii
hem de yazili olarak iletisim kurma, kaynaklari ayirt etme, bilgiyi degerlendirme ve elestirel
disiinme becerilerinin gelistirilmesi amacglanmaktadir. Cok dilli yeterlilik ile resmi veya gayri
resmi dilleri 6grenebilme, farkli dillere ait metinleri okuyabilme ve iletisim kurabilme
yeterliliklerinin gelistiriimesi dikkate alinmaktadir. Diger bir baslik olan bilim, teknoloji ve
matematiksel yeterlik ile ilgili olarak Cark (2021) tarafindan yapilan calismada bireyin temel
matematiksel becerileri yapabilme, istatistiksel ve grafiksel islemlere yatkinligi, mantiksal ve
rasyonel dislinme becerisini kullanabilme, deneysel bakis acisina sahip olabilme gibi
yeterliklerini gelistirilmesinin 6nemi vurgulanmaktadir. Dérdinci baslik olan dijital yeterlilikler
ile vurgulanmak istenen ise teknolojik gelisim ile ilerleme kaydeden iletisim araclarini
kullanabilme ve dijital icerik olusturabilme, programlama ve sosyal iletisimde teknoloji
kullanabilme yeterlilikleridir (Babanli & Akgay, 2018). Kisisel, sosyal ve 6grenmeyi 6grenme
yeterligi ile bireylerin karar verme, problem ile basa ¢ikabilme, sosyallesebilme yeterliliklerinin
arttirilmasi amaglanirken; vatandaslik yeterligi ile kamu alanlarinin ortak sekilde kullanilabilmesi
ve demokratik dislinebilmenin gelisimi hedeflenmistir. Diger bir baslik olan girisimcilik yeterligi;

stratejik ve yaratici diisinme becerilerinin gelistirilmesini vurgulamaktadir. Son olarak kultirel

276 Sinirsiz Egitim ve Arastirma Dergisi, 8 (2), 253 - 296



(\%zzz7 Bir Olcme Araci Konusu Olarak Hayat Boyu Ogrenme

Menekse ESKICI, Bircan OZKIR

farkindalik ve ifade yeterligi ile empatik ifade sekli ile sanat, sosyal ve ticari faaliyetlere yaratici

sekilde katihm yeterliginin gelistirilebilmesi amaglanmaktadir (Council of Europe, 2018).

Hayat boyu 6grenme sirecinde bireylerin davranislarinda meydana gelen degisimlerin,
kazanilan yeterliklerin ve becerilen gézlenebilmesi mimkiindir. Ancak hayat boyu 6grenmeye
karsi tutum gibi belli bash kavramlarin gdzlem disinda 6lgme araci ile 6lglilebilmesi arastirmacilar
icin onem teskil etmektedir. Bu sebeple hayat boyu 6grenme konusunda bir takim olgek
gelistirme ve uyarlama calismalari yapilmaktadir. Boylece hayat boyu 6grenme ile ilgili akademik
calismalarda veri toplama stireci gegerli, glivenilir ve standart bir veri toplama imkani sunan
dlcek ile saglanabilmektedir. incelenen hayat boyu 6grenme ile ilgili 6lceklerden; Sarigdz (2015)
tarafindan gelistirilen “Yasam Boyu Ogrenme Farkindalik Olcegi” ve Topdagi ve Ersoy (2021)
tarafindan gelistirilen “Yasam Boyu Ogrenme Tutum Olcegi” gézlenemeyen insan davranislarinin
Olcilebilmesi amaciyla gelistirilmis ve sonrasinda birgok arastirmaci tarafindan kullanildigindan

gecerligi ve glvenirligi standart hale gelmektedir.

Bilimsel bir ¢calismanin 6nemli basamaklarindan birisi arastirma konusu ile ilgili veri
toplamadir. Egitim ve psikoloji alaninda kisiler ile ilgili veri toplamada ilgi, gidi, kaygi ve kisilik
gibi bireysel 6zelliklerin dlciilmesinde 6lceklerden yararlanilmaktadir (Sahin ve Boztung Oztiirk,
2018). Bu ihtiya¢ karmasik insan davranisinin altinda yatan ve gozlemlenemeyen soyut
kavramlarinda insan davranisinda etkili olmasi ve bu etkinin 6lglilmek istenmesinden
kaynaklanmaktadir. Olgek kullanimi Barry, Chaney, Stellefson ve Chaney’in (2011) calismasinda
belirtildigi sekilde arastirmacilarin ¢ok¢a kullandigi bir arag olup; veri toplama ve analiz etmede
onemli bir yere sahiptir. Olcek araciligiyla elde edilmis veriler temalarina gére siniflandiriimis
olurlar. Boylece verilerin 6lglimiiniin kolaylagsmasinin yani sira 6lgme sonuglarinin da bilimsel

niteliginin artmasini saglamaktadir.

Arastirmacilar istedikleri 6zelligi 6lcmek icin literattirde gecerlik ve givenirlik calismalari
yapilmis bir lcek kullanabilir veya ihtiyacglarina uygun 6lcegi gelistirmek icin calisma yapabilirler.
DeVellis (2003) sekiz temel adimin (neyin Olcilmek istendigini belirleme, madde havuzu
olusturma, formata karar verme, maddelerin bir uzman tarafindan kontrol edilmesi, madde
gecerliginin saglanmasi, 6lcegin uygulanmasi, degerlendirilmesi ve son haline getirilmesi)
oldugunu belirtmektedir. Olgek gelistirmek isteyen arastirmacilarin dikkat etmesi gereken
hususlardir. Erkus (2019) tarafindan yapilan ¢alismada olgek gelistirmek isteyen arastirmacinin
ilk adimda neyin élgiilmek istendigini tanimlamasi gerektigi vurgulanmis; Olgiilecek konu ile ilgili

literatlir taramasi yapildiktan sonra madde havuzu olusturularak 6lgegin ilk seklinin ortaya
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cikarilmasi gerektigi vurgulanmistir. Blylkoztirk (2020) tarafindan yapilan calismada 6lgme
aracinin formati sonrasinda hazirlanan maddelerin uzmanlar tarafindan incelenmesinin dnemine
vurgu yapmistir. Uzman gorislerinden sonra aday 0Olgegin pilot uygulamasi sonrasinda toplanan
verilerin istatistiksel analizleri yapilir ve dlgege son hali verilir (Sahin ve Boztung Oztiirk, 2018).
Alinan yanitlara gére maddeler degerlendirilerek ve 6lgege son sekli verilerek 6lgek gelistirme

tamamlanir.

Alanyazinda aragtirmacilarin  konulari ile ilgili bir¢cok 6lgek kullandiklari veya
olusturduklarina rastlanilmaktadir. Hayat boyu 6grenme kavramina iliskin yuritilen 6lcek
gelistirme calismalarina bakildiginda; Diker Coskun (2009) liniversite 6grencilerinin hayat boyu
ogrenme egilimlerini incelemek iizere Marmara ve Yeditepe Universitelerinde 1545 &grenci ile
bir calisma gergeklestirdigi ve “Yasam Boyu Ogrenme Egilimi Olgegi” ni gelistirdigi gorilmektedir.
Uzunboylu ve Hiirsen’in (2011) de 300 ortaokul dgretmeni ile “Yasam Boyu Ogrenme Yeterlik
Olgegi” gelistirdigi ve bu yondeki vyeterlikleri analiz etmeyi amacladigi bir calismasi
bulunmaktadir. Yavuz Konakman ve Yanpar Yelken (2014), Yaman (2014), Cuhadar (2017) yaptig
calismalar da hayat boyu 6grenme kavramina iliskin 6lcek gelistirme calismalarina 6rnek
verilebilir. Alanyazinda oOlgek gelistirmeye iliskin cok sayida calisma bulundugu gibi uyarlama
calismalarindan da s6z etmek mimkindir. Hayat boyu 6grenme kavramina iliskin ytratalmas
uyarlama calismalarina 6rnek olarak Akcaalan (2016), Boztepe ve Demirtas (2016), Kog (2017)

calismalari verilebilir.

Hayat boyu 6grenme ile ilgili arastirmacilar tarafindan birgok 6lgek gelistirildigi ve var
olan dlgeklerin Turkce’ ye uyarlandigl gozlenmektedir. Gelistirilen bu 6lgekler kendinden sonra
gelen arastirmacilar igin bir kaynak teskil etmekle birlikte diger arastirmalarda kullanildik¢a
arindirilmis ve genellenebilir sonuglar ortaya ¢ikacak dizeye gelebilmektedir. Bu ¢calismada hayat
boyu 6grenme ile ilgili alanyazinda yer alan olgeklerin yillara gore dagilimi, adlandiriimalari,
madde sayilari, uyarlama tirleri, uygulama gruplari, yayin tirleri, olumsuz madde sayilari ve
derecelendirme tipi olmak lzere sekiz baslk agisindan incelenmistir. Calisma sonucunda elde
edilen bulgular dogrultusunda hayat boyu 6grenme ile ilgili gelistirilen veya uyarlanan dlgeklerin

diger arastirmacilar tarafindan taninmasi ve fikir sahibi olmasi amaclanmistir.
Amag

Hayat boyu 6grenme kavraminin, 21.yy’in getirmis oldugu degisim ve gelisim ile ortaya
¢cikan gagdas egitim anlayisinin dnemli bir pargasi olmasi ve bireylerin dogduklari giinden son

nefesine kadar problem ¢6zebilme, dijital medya okuryazarhgi, kiltlrel etkilesim vb. becerilerin
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ogrenilmesi agisindan dnemli bir boyut kazandigi gériilmektedir. Hayat boyu 6grenme agisindan
bireylerin sahip oldugu bu beceri, yeterlik ve tutumlarin 6l¢iilmek istenmesi arastirmacilar
acisindan ihtiyag halini almistir. Bu arastirmada hayat boyu 06grenmeye yonelik
gelistirilen/uyarlanan olgeklerin incelenmesi amaglanmistir. Yapilan alan yazin taramasinda
Tirkiye’de hayat boyu 6grenme temali 6lgeklere iliskin bir icerik analizi ¢alismasi olmadigi

gorilmustlir. Bu amag dogrultusunda su sorulara cevap aranmaktadir:

Hayat boyu 6grenmeye yonelik gelistirilen/uyarlanan 6lgeklerin;

1. isimleri ve alt boyutlari nelerdir?

2. Yillara gore dagilimi nasildir?

3. Tasarlanma tirine gore (gelistirme/uyarlama) dagilimi nasildir?
4. Madde sayisi dagilimi nasildir?

5. Derecelendirme tipine gore dagilimi nasildir?

6. Uygulanma gruplarina gore dagilimi nasildir?

7. Yayinlandiklari calismalara gére dagilimi nasildir?

8. Olumsuz madde icerme durumuna gore dagilimi nasildir?

2. Yontem

Arastirmanin modeli, ¢alisma grubu, veri toplama araglari ve veri analiz yéntemi bu

boélimde agiklanmistir.
2.1. Arastirma Modeli

Bu calismada verilerin toplanmasi amaciyla nitel modelde dokiman incelemesi
kullanilmistir. Calisma kapsaminda verilere ulasabilmek igin arastirmacilarin olusturduklari
anlamlari inceleyerek alanlari ile ilgili 6zgiin agiklama veya teori gelistirme slreci olan nitel
arastirma modeli (Ersoy ve Saban, 2019) kullanilarak; olay veya olgular ile ilgili bilgi iceren yazili
kaynaklarin analizinin yapilmasi (Yildirrm ve Simsek, 2018) amaciyla dokiiman incelemesi

kullanilmistir.
2.2. Calisma Grubu

Bu calismanin evrenini, TOAD (Tiirkiye Olcme Araglari Dizini), YOK-Ulusal Tez Merkezi,
Dergipark ve Google Akademik veri tabaninda yer alan “hayat boyu 6grenme” (izerine ¢alisiimis
olan 29 adet makale ve lisansiisti tez olusturmaktadir. Alanyazin incelemesinde “hayat boyu

o0grenme”, “6lgme araci” ve “icerik analizi” anahtar kelimelerinden yola c¢ikilarak arastirma

yapilmistir. Elde edilen bazi 6lgekler egitim bilimleri alaninda olmadigi ve arastirmanin amacina
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hizmet etmediginden ¢alismaya dahil edilmemistir. Arastirmada incelenen hayat boyu 6grenme

Olcekleri ile ilgili herhangi bir sinirlamaya gidilmemistir.
2.3. Veri Toplama Araglari

Veri toplama araclarinin, verilerin toplanmasi stirecinde bir yol oldugu diistinildiigiinde
Ozkan (2021) tarafindan yapilan calismada belirtildigi gibi dokiiman inceleme yéntemi veri
toplama araci olarak kullanilmaktadir. Bu calismada elde edilen verilere internet ortamindan
ulasiimistir. Verilerin elde edilebilmesi amaciyla 6lgeklere ulasmanin bir yolu olan TOAD ve

Google Akademik veri tabanlari kullaniimistir.
2.4. Verilerin Analizi

Bu c¢alismanin hazirlanmasinda dokiiman incelemesine dayali nitel arastirma
yontemlerinden icerik analizi yéntemi kullanilmistir. icerik analizi yonteminin kullaniimasinin
amaci, Yildirim ve Simsek (2018) tarafindan yapilan ¢alismada belirtildigi sekilde birbirine benzer
verileri belirli kavram ve cerceve isiginda siniflayarak bir araya getirmek ve okuyucunun
anlayacag sekilde verileri yorumlayabilmektir. Balci (2021) icerik analizinin sistemli ve objektif
oldugunu vurgularken, sonuglarin kategori edilerek gosterildigini belirtmektedir. Bu kapsamda
alt amaclar dogrultusunda elde edilen bulgular icerik analizi yontemi kullanilarak
tablolastirilmistir. Calisma kapsaminda elde edilen verilerin analizi asamasinda herhangi bir
istatistik programi kullanilmamis ve veriler arastirmacilar tarafindan analiz edilmistir. Hayat boyu
6grenme kavrami Uzerine gelistirilen/uyarlanan o6lgeklerin alt amaglarda belirtilen basliklarin

frekanslari belirlenerek karsilastirma yapilmistir.
2.5. Gegerlik ve Giivenirlik

Dokiiman analizi ydnteminde incelenen dokiimanlarda yer alan verilerin degistiriimeden
kullaniimasi verilerin analizinin objektif yapilmasini saglamaktadir. Bu calismada icerik analizi
yapilan dokimanlarin gecerligi ve givenirligi yapilmis Olcekler olmasi ve verilerin yorum
katilmadan analiz edilmesi calismanin gecerligi ve glivenirligini desteklemektedir. Ayrica
arastirmacilar tarafindan arastirmanin bulgularina hata karismamasi amaci ile analizler tekrar
edilmis ve sonuclarin ortak oldugu gorilmistir. Calismanin bulgularinin hatadan arinik,
sUbjektif gorlise dayanmayan nitelikte olmasi calismanin gecgerli ve glvenilir olmasini

saglamaktadir.

3. Bulgular

280 Sinirsiz Egitim ve Arastirma Dergisi, 8 (2), 253 - 296



(\%zzz7 Bir Olcme Araci Konusu Olarak Hayat Boyu Ogrenme

Menekse ESKICI, Bircan OZKIR

Bu calismada hayat boyu 6grenmeye yonelik gelistirilen olceklerin incelenmesi

amagclanmistir. Bu amag kapsaminda su sorulara cevap aranmaktadir;

3.1. Hayat boyu 6grenmeye yonelik gelistirilen/uyarlanan &lgeklerin isimleri ve alt

boyutlari nelerdir?

Hayat Boyu Ogrenmeye yonelik gelistirilen/uyarlanan élceklerin isimleri ve alt boyutlari

incelenmis ve asagida sunulmustur.

Tablo 1

Hayat boyu 6grenmeye yénelik gelistirilen/uyarlanan élceklerin isimleri ve alt boyutlar

Olgek Adi

Alt Boyutlar

Yasam Boyu Ogrenme Egilimlerini Belirleme
Olgegi

Motivasyon, Sebat, Ogrenmeyi diizenlemede
yoksunluk, Merak yoksunlugu

Yasam Boyu Ogrenme Anahtar Yeterlikler Olgegi

Okuma yazma yetkinligi, Coklu dil yetkinligi,
Matematiksel yetkinlik ve bilim, Teknoloji ve
muhendislikte yetkinlik, Dijital yetkinlik, Kisisel-
sosyal ve 6grenmeyi 6grenme yetkinligi,
Vatandaslik yetkinligi, Girisimcilik yetkinligi,
Kiltirel farkindalk ve ifade yetkinligi

Yasam Boyu Ogrenme Yeterlik Olgegi (YBOYO)

Oz yonetim yeterlikleri, Ogrenmeyi 6grenme
yeterlikleri, inisiyatif ve girisimcilik yeterlikleri,
Bilgiyi elde etme yeterligi, Dijital yeterlik, Karar
verebilme yeterligi

Yasam Boyu Ogrenme Yeterlik Algisi Olgegi

Ana dilde iletisim, Yabanci dilde iletisim,
Matematiksel disinme ve problem ¢6zme, Dijital
yeterlik, Ogrenmeyi 6grenme, Vatandas olma
bilinci ve girisimcilik

Kiltirel biling, Sanatsal biling ve ifade yeterligi

Yasam Boyu Ogrenme Egilimleri Olcegi

Yasam boyu 6grenme

Etkili Yasam Boyu Ogrenme Olgegi (000)

Yasam boyu 6grenme

Yasam Boyu Ogrenmeleri Etkileyen Faktorler
Olcegi (YBOEF)

Merak, Ogrenmeye Aciklik, Bilgiye ulasma ve bilgi
okuryazarligl, Kendini yonlendirme ve denetleme

Yasam Boyu Ogrenmede Ogretmenlerin Kurumlari
Tarafindan Desteklenme Algilari Olgegi

Kurumlar tarafindan desteklenme

Yasam Boyu Ogrenme Egilimleri Olgegi (YBOEQ)

Ogrenmeye isteklilik, Gelisime agiklik

Ogretmenlerin Yasam Boyu Ogrenme Olcegi

Yasam boyu 6grenme

Hayat Boyu Ogrenme Olgegi (HBOO)

Egitime duyulan ihtiyag, HBO Kurumlarinin
nitelikleri, HBO Kurumlarinin faaliyetleri, Kisisel
gelisime duyulan ihtiyag

Yasam Boyu Ogrenme Olgegi

Yasam boyu 6grenme

Yasam Boyu Ogrenme Farkindalik Olcegi

Motivasyon yeterligi, Deneyim yeterligi, Okur-
yazarlik yeterligi, Kiltirel yapi yeterligi, Yas
yeterligi, Bilgi iletisim teknolojileri (BiT) yeterligi

Yasam Boyu Ogrenme Olgegi (YBOO)

Yasam boyu 6grenme

Yasam Boyu Ogrenme Olcegi

Yasam boyu 6grenme

Yasam Boyu Ogrenme Yeterlikleri Olcegi (YBOYO)

Ogrenmeyi 6grenme yeterlikleri, iletisim
yeterlikleri, Teknoloji ve dijital yeterlikler
Kisisel tesebbiis ve girisimcilik yeterlikleri
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Temel egitim faaliyetleri, Meslek egitim
faaliyetleri, Dini egitim faaliyetleri, Sosyal kiiltirel
faaliyetler, Kiitiphane ve kitaplik faaliyetleri

Yasam Boyu Ogrenme Olgegi (YBO)

Yasam boyu 6grenme

Tarihi Dizilerle Yasam Boyu Ogrenme Algisi
(TADYA) Olgegi

Tarihsel diisinme, Tarih bilgisi, Ogrenmeyi
6grenme, Tarih bilinci

Yerel Gazetelerin Yasam Boyu Ogrenmeye Katkisi
Olgegi

Yasam boyu 6grenme

Galisanlarin Yasam Boyu Ogrenme Olgegi Tiirkge
Formu

Tutku, Korku, Hirs

Yasam Boyu Ogrenme Yeterlik Olcegi

Ana dilde iletisim yeterligi, Yabanci dilde iletisim
yeterligi, Ogrenmeyi 6grenme yeterligi, Dijital
ogrenme yeterligi, Dijital teknolojiden 6grenme
yeterligi, Etkin vatandaslk yeterligi, Matematiksel
diisinme yeterligi, Ozyénetim yeterligi, Kiltiirel ve
sanatsal biling yeterligi, Yasam boyu 6grenme

Ogretmenlerin Yasam Boyu Ogrenmelerini
Etkileyen Faktorler Olgegi (OYBOEF-0)

Sosyo-Ekonomik, Bireysel, Teknolojik, Mesleki

Yasam Boyu Ogrenme Becerileri Olgegi

iletisim ve Uretkenlik, isbirligi ve 8grenme, Yabanci
dilde iletisim, Kendine gliven

Okullarda Hayat Boyu Ogrenme Kiiltiirii Olgegi
(OHBOKO)

Anadilde iletisim yeterlikleri, Yabanci dilde iletigsim
yeterlikleri, Matematiksel ve bilim-teknolojide
temel yeterlikler, Dijital yeterlikler, Ogrenmeyi
ogrenme yeterlikleri, Girisimcilik yeterlikleri

Saglik Alaninda Yiiksekdgrenim Géren Ogrenciler
icin Yasam Boyu Ogrenme Tutum (SAYBOT) Olgegi

Mesleksel 6grenmeye istek duyma, Sirekli
mesleksel gelisime deger verme, Mobil cihazlardan
yararlanma, Yiiz ylize 6grenme firsatlarindan
yararlanma, Oz degerlendirme ile ilgili tutumlar

Yetiskinlerin Yasam Boyu Ogrenme Amagli Video
Paylasim
Sitelerini Kabul Olgegi

Performans beklentisi, Davranissal niyet, Sosyal
etki, Caba Beklentisi, Gliven

Hayat Boyu Ogrenme Tutum Olcegi

Yasam boyu 6grenme

Hayat Boyu Ogrenmede Uzaktan Egitim Tutum
Olgegi

Karsilastirma, Katilim, Ogreticilik, Tercih

Tablo 1 incelendiginde hayat boyu 6grenme kavramina yonelik Tirkge olarak toplam 29

Olcegin gelistirildigi/uyarlandigi tespit edilmistir. Bu 6lgeklerin 5 tanesi yeterlik kavrami Gizerine

adlandirilirken, tutum ve egilim  Ozelliklerinin  Olcimi  Gzerine 3’er  0Glgegin
gelistirildigi/uyarlandigi gozlenmektedir. Farkindalik, beceri ve kultur kavramlarina da 1’er

Olcekte yer verildigi goriilmektedir.

Gelistirilen/uyarlanan 6lceklerin alt boyutlari incelendiginde ise tablo 1 de goruldigi
Uzere, farklilasmalarin oldugu fakat bazi alt boyutlarinda benzerlikler olmakla birlikte ayni
sekilde isimlendirildigi de gorilmektedir. Merak, motivasyon, istek, inan¢ vb. duyussal
ozelliklerle ilgili olan alt boyutlar oldugu gibi; bilgi arama becerileri, 6grenmeyi 6grenme
yeterligi, iletisim vyeterligi, girisimcilik vb. vyeterliklerle ilgili olan alt boyutlar oldugu

gozlenmektedir. Ayrica 10 Olgegin hayat boyu 6grenme temasi gergevesinde tek alt boyutlu

olacak sekilde tasarlandigi gérilmektedir.
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Tablo 1’de yer alan 6lgek-alt boyut iliskisinde dikkat ¢ekebilecek bir diger noktanin ise
gelistirilme sirasinda olusturulacak boyutlarin Avrupa Konseyi’nin hayat boyu 6grenme ile ilgili

vayinladigl anahtar yeterlikler cercevesinde hareket edildigidir.

3.2. Hayat boyu 6grenmeye yoénelik gelistirilen/uyarlanan o&lgeklerin gelistirilme

yillarina gore dagilimlari nasildir?

Hayat boyu 6grenmeye yonelik gelistirilen/uyarlanan 6lceklerin gelistirilme yillarina gére

dagihmlari incelenmis ve Grafik 1’de sunulmustur.

2020 2021 2009 3% 201¢ Olgek Yil n %
3% 3 e

2019 2009 1 3
10% 2010 1 3
2011 1 3
2014 6 22
2;’;8 2015 5 18
2016 3 10
2017 4 14
2018 2 7
2017 2019 3 10
14% -~ 2020 1 3

2021 2

016 18%

Grafik 1. Olgeklerin gelistirilme yillarina gére dagilimlari
Grafik 1'e gore, arastirma kapsaminda incelenen 29 adet olgegin en c¢ok
gelistirildigi/uyarlandigi yil olarak 2014 (n=6, %22) gorilmektedir. Arkasindan sirasiyla 2015
(n=5, %18), 2017 (n=4, %14), 2016 ve 2019 (n=3, %10), 2018 ve 2021 (n=2, %7), 2009, 2010, 2011
ve 2020 (n=1, %3) geldigi gorilmektedir. Olcek gelistirilmeye/uyarlanmaya baslanan 2009
yilindan itibaren az miktarda oldugu; 2014, 2015, 2016 ve 2017 yillarinda toplam sayisinin

%64’ inli olusturdugu gorilmektedir.

3.3. Hayat boyu 6grenmeye yonelik gelistirilen/uyarlanan 6lceklerin tasarlanma

tiirlerine gére dagilimlari nasildir?

Hayat boyu 6grenmeye yonelik gelistirilen/uyarlanan 6lceklerin tasarlanma tirlerine

gore dagihmlari incelenmis ve Grafik 2’de sunulmustur.
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Uyarlama
14%

Tasarlanma = %
Tirl

Gelistirme 25 86

Uyarlama 4 14

Geligtirme
86%

Grafik 2. Olgeklerin tasarlanma tiirlerine gére dagihmlari
Grafik 2'de goruldugu uzere, gelistirilen/uyarlanan hayat boyu 6grenme o6lgeklerinin
yarisindan fazlasi (n=25, %86) gelistirme seklinde olmaktadir. Alan yazinda yer alan dlgeklerin

Tirkgeye uyarlanmasinin ise (n=4, %14) az miktarda kaldigi gorilmektedir.

3.4. Hayat boyu 6grenmeye yonelik gelistirilen/uyarlanan élceklerin madde sayilarinin

dagihimlari nasildir?

Hayat boyu 6grenmeye yonelik gelistirilen/uyarlanan olceklerin madde sayilarinin

dagihmlari incelenmis ve Grafik 3’te sunulmustur.

s1.60 .mfl ve Ostil

7% - 10-20 aras ::;'d:; n %

28%
10-20 8 28
21-30 10 33
31-40 aras 31-40 S 18
e 41-50 2 7
51-60 2 7
21-30 arast 61 ve Gstd 2 7

33%

Grafik 3. Olgeklerin madde sayilarina gére dagilimlari
Grafik 3‘te goruldugl tzere Olgekte yer alan madde sayilarinda 10-20 madde arasi (n=8,
%28) en ¢ok kullanilan soru sayisi olarak gdzlenmektedir. Bunu 21-30 madde arasi (n=10, %33)
ve 31-40 madde arasi (n=5, %18) da en ¢ok tercih edilen soru sayilari ile takip etmektedir. 41-50

madde arasl, 51-60 madde arasi ile 60 madde lzeri (n=2, %7) kullanildigl gézlenmektedir.
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3.5. Hayat boyu 6grenmeye yonelik gelistirilen/uyarlanan 6l¢eklerin derecelendirme

tipi dagilimlari nasildir?
Hayat Boyu Ogrenmeye yonelik gelistirilen/uyarlanan 6lceklerin derecelendirme tipi

dagilimlari incelenmis ve Grafik 4’te sunulmustur.

six-point _ _triple likert
3%

likert

7% Rating Type n %
triple likert 1 3
five-point likert 26 90
six-point likert 2 7

five-point
likert 90%

Grafik 4. Olgeklerin likert derecelendirmelerine gére dagilimlari
Grafik 4’te gorildugi Uzere alan yazinda yer alan hayat boyu 6grenme 6lceklerinden
%90 (n=26) inde 5’li Likert Tipi derecelendirme kullaniimistir. 6’li Likert Tipi derecelendirmenin
hayat boyu 6grenme 6lgekleriigerisinde %7 (n=2) seklinde kullanildigi gorilirken; 3’10 Likert Tipi

derecelendirmenin 1 adet (%3) tercih edildigi gozlenmektedir.

3.6. Hayat boyu ogrenmeye yoénelik gelistirilen/uyarlanan &lgeklerin

gelistirme/uyarlama asamasinda uygulanma gruplari dagilimlari nasildir?

Hayat Boyu Ogrenmeye yonelik gelistirilen/uyarlanan élceklerin gelistiriime asamasinda

uygulanma gruplari incelenmis ve Grafik 5'te sunulmustur.

Yénetici ’ Gazete
' Caligan 3% y
3% Abonesi 3% Uygulama Gurubu n %

Ofretmen

24% Caligan 1 3

Gazete Abonesi 1
Universite Ofrencisi 12 45
Hikimla ve Hekim 1 3
Tutuklu Universite Kursiyer 1 3
% Ofrencisl  ortaokul Ofrencisi 3 10
Ogretim i Ofretim Eleman 1 3
Elemant HOkOmiD ve Tutuklu 1 3
0'3‘9:9“' Oretmen 7 24
Birencisi Yanetici 1 3

Kurskyer 3%

10%

Grafik 5. Olgeklerin uygulanma gruplarina gére dagilimlar
Grafik 5’e gore, ¢alismada incelenen 29 adet 6lgegin en ¢ok uygulandigi 6rneklem grubu

olarak Universite 6grencisi (n=12, %45) oldugu gorilmektedir. Arkasindan sirasiyla 6gretmen
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(n=7, %24), ortaokul 6grencisi (n=3, %10) gelmektedir. Hekim, hikimlli ve tutuklu, 6gretim
elemani, kursiyer, yonetici, calisan ve gazete abonesi (n=1, %3) geldigi gorilmektedir.
Uyarlanan/gelistirilen  o6lgeklerin  en  ¢ok  Universite  6grencilerine  uygulandig

soylenilebilmektedir.

3.7. Hayat boyu 6grenmeye yonelik gelistirilen/uyarlanan 6élgeklerin yayinlandiklari

¢alisma tiri dagilimlari nasildir?

Hayat Boyu Ogrenmeye yonelik gelistirilen/uyarlanan 6lgeklerin yayinlandiklari ¢alisma

tard dagihmlari incelenmis ve Grafik 6’da sunulmustur.

Caligma Tarl n %
Yiksek Lisans Tezi 14 48
Doktor Tezi 6 21
Tipta Uzmanlik Tezi 1 3
Makale 8 28

Grafik 6. Olgeklerin yayinlandiklari ¢alismalara gére dagilimlari
Grafik 6'ya gore, arastirma kapsaminda incelenen olgek gelistirme c¢alismalarina
bakildiginda, gelistirilmis olgeklerin %48’lik kismi Yiiksek Lisans (n=14) calismalari sirasinda
oldugu gozlenmistir. %21’lik oran ile Doktora Tezi (n=6) ve %3’lik Tipta Uzmanlik Tezi (n=1) dl¢ek
gelistirme galismalarinda 6nemli bir orana sahip oldugu gézlenmistir. Lisansistl ¢alismalarinin

yani sira makale ¢alismalarinda da %28’lik oranda (n=8) dlgek gelistirmeye ¢alismistir.

3.8. Hayat boyu 6grenmeye yonelik gelistirilen/uyarlanan dlgeklerin olumsuz madde

icerme durumlari nasildir?

Hayat Boyu Ogrenmeye yénelik gelistirilen/uyarlanan élgeklerin olumsuz madde icerme

dagilimlari incelenmis ve Grafik 7'de sunulmustur.
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Olumsuz
Madde
igeren Olumsuz

17% Madde n ES
Durumu

iceren 5 17

icermeyen 24 83

Olumsuz
Madde
Icermeyen

839

Grafik 7. Olgeklerin olumsuz madde durumlarina gére dagilimlari
Grafik 7’ye gore, calismada incelenen olgeklerin olumsuz madde igerme durumlari
incelendiginde 5 olgegin (%17) olumsuz yapida maddeye sahip oldugu gbzlenmektedir. 24
Olcegin (%83) ise uygulamaya hazir hale getirilmis seklilerinde olumsuz madde olmadigl

gorilmektedir.
4, Sonug ve Tartisma

Bu calismada hayat boyu 6grenme ile ilgili gelistirilen/uyarlanan olgeklerin cesitli
boyutlardan incelenmesi amaclanmistir. Bireylerin hayat boyu 6grenmelerini ¢esitli acilardan
Olcmeye calisan olceklerin gelistirildigi/uyarlandigi gorulmustir. Hayat boyu 6grenmenin ¢ok
boyutlu bir kavram oldugu g6z 6niine alindiginda hayat boyu 6grenme ile ilgili 6lgeklerin gesitli
konularda ve farkli niteliklerde olmasi kaginilmazdir. Buradan hareketle hayat boyu 6grenme ile

ilgili gelistirilen/uyarlanan dlgeklerin belli bash 6zellikleri baglaminda kategorize edilmistir.

incelenen 6lgeklerin basliklari ve alt boyutlarina bakildiginda hayat boyu 6grenme ile
ilgili gelistirilen/uyarlanan 6lgeklerin buyik ¢ogunlugu yeterlik, tutum ve egilim 6zelliklerini
olgmeyi amagladigi gorilmektedir. Bunlarin yaninda beceri ve kiltir kavramlari da 6lgek
baslklari veya alt boyutlarina yerini almaktadir. Tutar, Kurt ve Karamustafaoglu (2017)
tarafindan beyin temelli 6grenme kurami (zerine yapilan c¢alismada tutum, algi ve ilgi
kavramlarinin arastirmacilar tarafindan motivasyon ve elestirel diisiinme gibi kavramlardan
daha ¢ok élgllmeye cahsildigi gorilmektedir. Gl ve Sozbilir (2015) tarafindan yapilan galismada,
Tirkiye’de fen ve matematik egitimi alaninda yayimlanan o6lgek gelistirme c¢alismalarinda
¢ogunlukla tutum Olgegi gelistirildigi ortaya konmustur. Bu sonuglardan yola g¢ikarak
arastirmacilarin hayat boyu Ogrenmeye karsi tutum ve egilimlerin incelenmesine 6nem

vermekte olduklari goriilmektedir.
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Olgeklerin isimleri incelendiginde ayni kavrami tanimlamak icin yasam boyu ve hayat
boyu 6grenme kelimeleri kullanilmaktadir. Bu durum alan yazinda bir ikileme neden olmaktadir.
Turkcede yasam ve hayat kelimelerinin es anlamli olmasindan ve gilinliik konusma dilinde
neredeyse esit oranda kullanima sahip olmasindan kaynaklanmaktadir. Alanyazin taramasinda
ingilizce kaynaklarda ayni kavram icin sadece “lifelong learning” kavrami kullaniimaktadir. Fakat
Tlrkcenin Diinya’nin en zengin, en islek ve en estetik dillerden biri olusu (Yaman, 2016) hayat

boyu 6grenmenin Tirkge alanyazinda kavram birligine varilamamasina neden olmaktadir.

Calisma kapsaminda incelenen hayat boyu Ogrenme ile ilgili olgeklerin,
gelistirilme/uyarlama sikhginin yillara gore dagilimlarina bakildiginda 2014 ile 2019 vyillan
arasinda yogunluk olusturdugu gorulmektedir. Gelistirmenin/uyarlamanin basladigi 2009 yili ile
birlikte ilerleyen yillarda artis gosterdigi, 2019 yili sonuna gelindiginde bu artisin yavaslamakta
oldugu goriilmektedir. Bunun sebebi olarak Aralik 2019 yili itibari ile Cin’de ortaya ¢ikan ve daha
sonra tim dinyada vyayillan Korona virGsiin (Covid-19) pandemi olarak tanimlanmasi
gosterilebilir. Ozkogak, Ko¢ ve Giiltekin (2020) c¢alismasinda pandemi gibi saglik olaylarinin
ekonomik, sosyal, kiltiirel ve egitimsel acidan ciddi sorunlara yol actigi belirtilmektedir. Yasanan
kiiresel sikintilar diger sektorleri etkiledigi oranda egitim alaninda da aksakliklara sebep
olmustur. Salgin hastaliktan korunma 6nlemi olarak birtakim sosyal kisitlamalara gidilmis ve
evde kalma sireleri uzatilmistir. Bunun sonucunda diger tiim konularda oldugu gibi hayat boyu
ogrenme ile ilgili 6lgek gelistirme c¢alismalarinda da azalmanin oldugu incelenen ¢alisma
kapsaminda goriilmektedir. Ozellikle egitim bilimleri alaninda yapilan calismalar 2020 ve
sonrasinda pandemi ile ilgili oldugu icin diger konularda yapilan galismalarin sayilari azalmistir.
Bu nedenle hayat boyu 6grenme alaninda 6lgek Ureten galismalarinin sayisinin da azalmasi

olagan karsilanabilir.

Calismada incelenen 6lgeklere bakildiginda biliyik cogunlukla 6lgek gelistirme yapildig
gorilmektedir. Ozdemir (2018), 6zgiin bir 6lcek gelistirmenin zor ve karmasik bir siire¢ olduguna
deginmis ve bu nedenle arastirmacilarin 6lcek uyarlamaya yonelebilecegini belirtmektedir.
Heggestad vd. (2019) tarafindan yapilan calismada uyarlanmis 6lgeklerin kullaniminin yaygin ve
kabul goéren bir uygulama oldugu belirtiimektedir. Ancak yabanci bir dil ve kiltlire uygun
tasarlanmis oOlgegin Tiirkce’ ye cevrilmesi en az gelistirme siireci kadar zor bir slirece
dayanmaktadir. Ergene (2020) tarafindan belirtildigi gibi 6lcegin uyarlanmasi igin ayrilan zaman,
gerekli olan dilbilimci ve uzman gorislerinin alinmasi siireci dlgek gelistirmeye kiyasla daha
karmasik bir calisma gerektirdigini ortaya koymaktadir. Destekler nitelikte Karakog¢ ve Donmez

(2014) galismasinda hem olgek uyarlama konusunda ve dil konusunda hakim ve c¢alisabilecek
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uzman toplulugu bulmanin zorluguna deginmistir. Tlirkce’ ye uyarlanan olcegin kiltire ve
anlasilabilir ceviriye sahip ve saglikli bir 6lciim olmasinin zorlugu, calisma kapsaminda incelenen

Olceklerin daha cok gelistirme seklinde hazirlandigi goriilmektedir.

Calismada incelenen  Olceklerden  elde  edilen bulgulara bakildiginda
gelistirilen/uyarlanan olgeklerin soru sayilarinin ¢ogunlukla 10-40 soru arasinda oldugu
gorilmektedir. Sahin ve Boztun¢ Oztiirk (2018) tarafindan belirtildigi gibi dlcek gelistirme
slrecinin basamaklarindan birisi olan madde havuzu olusturma olgek gelistirmede oldukga
onemlidir. Madde sayisinin miktarinin belirlenmesi bu noktada ayri bir 6nem tasimaktadir.
Bununla beraber Ergene (2020) tarafindan belirttigi gibi 6lcekte yer alan soru sayisinin fazla
olmasi 6lgme sonuglarina etki edecek tesadifi hata oranini arttirmaktadir. Ayrica Morgado vd.
(2017) tarafindan yapilan calismada belirttigi sekilde 6lcek doldurma sirecinde 6lgegi dolduran
kisinin cok sayida maddesi olan bir dlcegi doldururken dikkat dagilmasi problemi yasayabilecegi
de gézden kagmamasi gereken bir husustur. Bu ¢alismada incelenen dlgeklerin madde sayilarinin
c¢ogunlukla 21-30 arasinda oldugu dlstnildigud zaman Olgekleri gelistiren/uyarlayan
arastirmacilarin olgekte yer alan madde sayilarinin asiri ¢cok veya asiri az olmamasi konusunda
hassas davrandiklari soylenebilir. Bu bulguya dayanarak olgeklerin madde sayilari agisindan

cogunlukla basarili sonuglar almaya uygun oldugu séylenebilir.

Calisma kapsaminda incelenen, hayat boyu 6grenme ile ilgili gelistirilen/uyarlanan
Olgeklerinisimleri ve alt basliklari incelendiginde; daha ¢ok bireylerin tutum ve egilimlerini 6lgme
odakli sorulardan olustugu gorilmektedir. Maurer ve Pierce (1998) tarafindan yapilan ¢alismada
likert derecelendirme Olgegi gozlenemeyen insan davraniglarinin 6lgllebilmesi igin yararh ve
givenilir bir ara¢ oldugu vurgulanmaktadir. Tezbasaran (2008) tarafindan yapilan galismada
likert tipi 6lcek formu hem kullanisli hem de 6lciilen konuya karsi olumlu ve olumsuz yargilari
olcmede kolaylik saglayacaginin belirtiimektedir. Kokli (1995) tarafindan belirtildigi gibi ikili,
Uclt, besli ve yedili sekilde soru formlari olsa da begli Likert tipi form daha sik tercih edilmektedir.
Ayrica Willits, Theodori ve Luloff (2016) tarafindan yapilan calismada likert derecelendirme
Olgeklerinin  kullaniminin  sosyoloji, egitim, ekonomi, pazarlama, tip vb. alanlardaki
arastirmalarda ilerleme sagladigi belirtilmektedir. Bu bilgiler 1si8inda gelistirilen/uyarlanan

Olcekler incelendiginde arastirmacilarin begli likert tipi 6lceklere agirlik verdigi gorilmektedir.

Bu calismada hayat boyu 6grenme ile ilgili gelistirilen 6lgeklerin uygulanan 6rneklem
grubunun, farkli kademlerdeki 6grenciler, farkli kurumlarda calisan egitimciler (ilkogretim,

yuksekogretim), egitim disinda degisik sektorlerde calisan bireyler hatta cezaevinde bulunan
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hiakimliler gibi bircok degisiklik gosterdigi gorilmektedir. Bu durum hayat boyu 6grenme
kavraminin ne kadar genis kapsamli oldugunun bir yansimasidir. Calismada ortaya konulan
bulgulara bakildiginda, gelistirilen/uyarlanan  6lcekler 6rneklem grubu acisindan
degerlendirildiginde, en ¢ok Universite ve ortaokul 6grencileri ile 6gretmenlere uygulama
yapildigi gorilmektedir. Bu ¢alismanin bulgusuyla ortisir sekilde Goktas vd. (2012) tarafindan
yapilan calismada Tirkiye’deki egitim dergilerinde yayinlanan ¢alismalarin 6rneklem gruplarinin
genellikle lisans 6grencileri ve 6gretmenlerden olustugu tespit edilmistir. Kirby vd. (2010)
tarafindan yapilan hayat boyu 6grenmeye yonelik dlcek gelistirme calismasinda yliksekogretim
ogrencilerinin uygulama grubu olarak secilmesinin nedeni bilylk yas gruplarinin temel ve
planlama gibi stireclere girmeden anlaml cevaplar verdigi seklinde agiklanmistir. Ayrica Gl ve
Sozbilir (2015) tarafindan yapilan c¢alismada, olgek gelistiren/uyarlayan arastirmacilarin
uygulama sirecindeki kolay ulasilabilirligi saglamak igin Universite 6grencisine yoneldikleri
belirtiimektedir. incelenen 6lceklerin uygulama gruplarinin en az ortaokul ve st yas grubu

ogrencilerden olusmasi belirtilen nedenlere dayandirilmaktadir.

Calisma kapsaminda incelenen hayat boyu 0grenme ile ilgili Olceklerin,
gelistirilme/uyarlama calismalarinin tarlerine bakildiginda biyik cogunlugunun lisansisti
egitim kapsaminda hazirlanan tez calismalariicerisinde oldugu gortilmektedir. Dirlik (2014) 6lcek
gelistirme konulu doktora tezlerinin incelenmesi kapsaminda yapmis oldugu c¢alismada st
O0grenim goren arastirmacilarin ¢alismalarinda 6lgme aracina ihtiyag¢ duyduklarini bu sebepten
alanyazinda daha once gelistirilmis bir 6lgek varsa uyarlama eger yoksa gelistirme galismasina
yoneldiklerini belirtmektedir. Olcek gelistirme/uyarlama siirecinin zor ve zaman alici olmasi ise
arastirmacilarin uzman destegine duyacagi ihtiyaci ortaya koymaktadir. Yiksek lisans veya
doktora Ogrencilerinin uzman kisilere ve uygulama grubuna yakinhg bu dénemde o6lgek

gelistirme/uyarlama calismalarinin sayica yiiksek olmasina sebep gosterilebilir.

Likert tipi derecelendirme 6lgeklerinde isaretleme kutulari alt alta geldiginden uygulama
sonrasinda hata oraninin yiiksek olmasi rastlanilan bir durum olarak karsimiza ¢cikmaktadir. Erkus
(2019) karsilasilan bu hatanin éniine gecebilmek adina 6lgekte yer alan bazi sorularin olumsuz
ifade ile yazilmasi uygulama sonrasinda ise ters puanlama yapilmasi yoluna gidilmesi hususunu
vurgulamaktadir. Ayni sekilde Jozsa ve Morgan (2017) tarafindan yapilan galismada olumsuz
madde kullaniminin avantajlari oldugu kadar dezavantajlarinin da oldugu vurgulanirken
dikkatlice olusturulan olumsuz maddelerin gecersiz verilen cevaplarin bulunmasi ve ortan
kaldirilmasi amaciyla yararl olabilecegi belirtiimektedir. Uygulama yapilan bireyler tiim sorulara

ayni cevabi verebilir veya dikkat daginikligi sonucu sorulara motive olmadan cevap verebilirler.
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Olumsuz madde kullanimi bu hatalarin 6nliine ge¢me amaciyla hazirlanmaktadir. Ancak
Ciftcibasi, Korkmaz ve Karamustafaoglu (2019) tarafindan vyapilan calismada ortaokul
ogrencilerinin hayat boyu 6grenme becerilerinin Olcllebilmesi amaciyla 6lcek gelistirmede
kullanilan olumsuz maddelerin kiicik yastaki cocuklarin sorulari anlayamamasina sebep oldugu
ve kiguk yas uygulama grubu igin olumsuz madde kullanimina gidilmemesi gerektigi
vurgulanmaktadir. Bu verilere dayanarak calisma kapsaminda incelenen 6lceklere bakildiginda
arastirmacilarin calismalarinda biyiik cogunlukla olumsuz madde kullanimini tercih etmedikleri

gorilmektedir.

Calisma kapsaminda elde edilen verilere ve incelenen dlceklere bakildiginda, hayat boyu
O0grenme ile ilgili alanyazinda az sayida olgcek gelistirme/uyarlama g¢alismasi oldugu
gorilmektedir. Benzer sekilde Erdemir (2018) yapmis oldugu calismada oOlcek gelistirme
calismalarinin az sayida oldugunu ve son yillarda azalarak devam ettigini belirtmektedir. Olcek
gelistirme/uyarlama siirecinin ne kadar zahmetli ve zorlu bir sire¢ oldugu anlasiimaktadir. Ayrica
baska bir dilde gelistirilen o6lgegin Tirkce’ ye uyarlanmis halinin de ¢ok az sayida kaldig

gorilmektedir.
5. Oneriler

Hayat boyu 6grenme ile ilgili gelistirilen/uyarlanan 6lceklerden yola gikarak, bundan
sonraki ¢alismalar igin cesitliligi arttirarak daha verimli sonuglara ulasilabilmesi adina su

Onerilere yer verilebilir:

e Hayat boyu 06grenme ile ilgili gelistirilen/uyarlanan olgeklerin buyluk c¢ogunlukla
Universite ve ortaokul 6grencilerine uygulandigi gortlmektedir. Her yas grubunun farkli bakis
acisina sahip oldugu dislinildigi zaman o guruba Ozel gelistirilmis 6lgek kullanmanin daha
verimli sonuca gotirecegi distiinilmelidir. Bu nedenle, yeni gelistirilecek/uyarlanacak 6lceklerin
lise 6grencilerine yonelik uygulama yapilmasina ihtiya¢ duyulmaktadir.

e Gelistirilen/uyarlanan o6lgeklerin blylk kisminin yeterlik, tutum ve egilim kavramlari ile
isimlendirildigi gorulmektedir. Arastirmacilarin 6lcek gelistirme/uyarlama surecinde kaltir,
beceri, yetenek, ilgi vb. kavramlar lizerine arastirma yapmalari dnerilmektedir.

e incelenen &lgeklerin biyiik cogunlugunun likert tipi derecelendirme dlgegi seklinde
hazirlandigi gortlmektedir. Arastirmacilarin hayat boyu 06grenme (zerine gelistirilecek
Olceklerde, alanyazinda yer alan Thurstone, Guttman ve Duygusal Anlam olgegi seklinde calisma

yapmalari 6nerilmektedir.
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e Hayat boyu 6grenme Uzerine gelistirilen/uyarlanan 6lceklerin basliklandirma stirecinde
hayat boyu 6grenme ve hayat boyu 6grenme seklinde farklilasmalara gidildigi gorilmektedir.
Olgek gelistirme calismalarinda arastirmacilara bu baslik ikileminin ortadan kaldirilmasi tizerine
onem gostermeleri 6nerilmektedir.

e Tirkce olarak kullanilan hayat boyu 6grenme ile ilgili olceklerin olumsuz madde
icerenlerinin sayisinin az oldugu disinildigiinde olumsuz maddenin dlgimin hatasizligini
arttiracagl goéz onine alindiginda bundan sonra hayat boyu 6grenme ile ilgili gelistirilecek
Olceklerde olumsuz maddelere yer verilmesi dnerilmektedir.

e Herhangi bir konu Uzerine gelistirilen 6lgeklerin incelendigi ¢alismalarin alanyazinda
yeterli diizeyde olmamasi ve acigl kapatmak adina bu ¢alismada oldugu gibi 6rneklem grubu belli

bir konu lizerine gelistirilmis dlcekler olan calismalarin alanyazina kazandirilmasi 6nerilmektedir.
CIKAR CATISMASI BEYANI
Yazarlar bu calismalarinda herhangi bir sekilde cikar catismasi olmadigini beyan ederler.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu galismalarinda arastirma ve yayin etigine uyuldugunu beyan ederler.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cergeve, Yontem Tasarimi, Gorsellestirme, Veri
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