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ABSTRACT

The aim of this study is to investigate the relationship between empathy levels, self-
perceptions, and interactive play skills with peers in children during the preschool
period. The study utilized a quantitative research design, specifically employing a
correlational survey model. A total of 128 children attending educational institutions
in the Uskudar district of Istanbul, Turkey, were included in the study. The
participants were selected using the convenience sampling method. The data
collection instruments used in the study were the "Demographic Information Form,"
"Empathy Scale for Children," "Purdue Self-Concept Scale for Preschool Children,"
and the " Penn Interactive Peer- Playing Scale-Teacher Form". The study's results
revealed a moderate positive correlation between children's empathy skill levels and
play interactions. Additionally, a moderate negative correlation was found between
empathy skill levels and disengagement from play. Furthermore, a positive
correlation was observed between the sub-dimension of maternal acceptance, which
is one of the components of the self-perception scale, and play interactions, while a
negative correlation was identified between scores related to play disruption and
disengagement. However, no significant relationship was found between the other
sub-dimensions of the self-perception scale, namely social, academic, and physical
competence, and play skills.
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Introduction

Play is a joyful activity that facilitates communication among children, supports all areas of
development, and enables them to freely express their emotions (Pilten & Pilten, 2013). Throughout
human history, play activities have been an essential pursuit for children, transcending race,
religion, and language, with universal characteristics (Durualp & Aral, 2018; Frost & Sunderlin,
1985). Over time, numerous researchers have studied the definition, significance, scope, and impact
of play on children's development (Duman & Temel, 2011). Comenius (1631) described play as an
important tool for learning. He emphasized its significance in the development of a child's
personality and creativity and as an effective means for the child to acquire social and moral rules
(Comenius, 1631, cited in Kogyigit et al., 2007). Piaget (1962) defined play within the context of
cognitive theory. According to Piaget, during play activities, children assimilate and accommodate
the situations they encounter in the external world into their minds (Piaget, 1962; cited in Bardak et
al., 2022; Nicolopoulou, 2004). Freud (1961) approached play from the perspective of personality
development. He posited that children reenact positive or negative events they experience and
project their emotions into their play (Freud, 1961, cited in Mellou, 1994). Erikson (1963), on the other
hand, explained play in the context of psychosocial development. He emphasized that children
externalize their self-identity and dramatize daily life situations through play. Erikson also
highlighted that children successfully complete psychosocial developmental stages through play
(Erikson, 1963, cited in Seving, 2004). Despite various perspectives on play, researchers share
common views on its supportive role in children's development and its significance in contributing
to a child's sense of happiness (Duman & Temel, 2011).

When examining the literature on the significance of play, it becomes evident that play enables
children to acquire knowledge and skills that will benefit them in their future lives. It assists them
in developing problem-solving strategies for the situations they encounter and in understanding
their own identities. Moreover, play allows children to form value judgments and cultivate emotions
such as friendship, empathy, and sharing (Aksoy & Dere Ciftci, 2022; Powell et al., 2004). The process
of play, while often individual, frequently occurs as a group activity with other individuals, leading
to intense social interactions and cultural transfers among children's peers. Consequently, play
activities involving peers support many social and emotional skills in a child's socio-emotional
development (Arslan & Bulgu, 2010). Riiheld (2002) conducted a study involving 20 children aged 1
to 6 and five kindergarten staff members. The children's behaviors during play were video-recorded
and analyzed as part of the research. The findings revealed that children engaged in collaborative
activities without any intervention from adults, demonstrated cooperation skills during play, used
gestures and facial expressions in their communication, and exhibited social interactions with each
other. The social play behaviors and interactions displayed by children during play activities with
their peers provide opportunities for the child's future social life, fostering the development of
knowledge, skills, experiences, and self-confidence. Furthermore, these interactions aid in the child's
self-awareness and understanding of others, enabling them to establish friendships and later
romantic relationships (Kagar & Ayaz Alkaya, 2022; Kogyigit et al., 2015; Poyraz, 2017; Rubin &
Coplan, 1998). The purpose of this study is to determine the extent to which empathy and self-
perception, which are considered essential in social relationships, influence a child's interactions
with peers during play activities, based on previous research aiming to explore the impact of play
on social interactions among individuals.

Self-perception is a concept that encompasses an individual's views, attitudes, and behaviors about
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themselves, playing a significant role in the formation of personality. It begins to develop during
infancy and is shaped by experiences and environmental influences (Cevher & Bulus, 2006; Zembat
et al.,, 2018). Rochat (1998), in a study observing the self-development of 2-3-month-old infants,
found that babies start to explore their own bodies shortly after birth. Along with self-awareness,
they begin to move their hands and legs, and touch their bodies as a way of becoming aware of their
physical selves.

The period of early childhood, specifically from 0 to 72 months, constitutes a critical phase for self-
development, wherein parents, peers, and teachers play crucial roles in influencing the child's self-
development (Sarica, 2010; Verschueren et al., 2012). When examining the impact of self on social
interaction, it has been observed that self-development increases with age, and by the age of two,
the child's self and other perceptions aid in supporting self-development. Furthermore, the study's
findings indicate that the development of self-perception in children positively enhances
collaboration-based play, problem-solving, and communication skills among their peers (Brownell
& Carriger, 1990).

The empathy skill, which plays a significant role in children's interactions with each other, is a
concept that enables individuals to understand each other's feelings, identify their needs, and be
motivated to help (Masterson & Kersey, 2013). Empathy skill consists of stages of recognizing,
observing, and responding to the emotional states of others (Marshall et al., 1995). Empathy
development in humans begins during infancy and culminates during late childhood, around the
ages of 10-12, with the acquisition of identity and self-awareness (Hoffman, 1975). With the
development of empathy skills in individuals, prosocial behaviors increase, and positive social
relationships are observed to flourish (Soliman et al., 2021). In a study by Song (2022), investigating
the impact of empathy skills on positive social behaviors in early childhood, the findings of 18
research articles were examined. The study revealed a positive correlation between empathy skills
and positive behaviors in the social interactions of young children. Furthermore, a review of the
literature reveals additional research findings supporting the relationship between positive social
behaviors and empathy (Davis et al., 2018; Mesurado & Richaud, 2017; Rizkyanti & Murty, 2018;
Silke et al., 2018; Silke et al., 2021; Taylor et al., 2013).

This study aims to investigate the relationship between children's empathy levels, self-perception,
and their interactive play skills with peers. In this context, the following sub-problems were
addressed to seek answers:

1. Is there a significant difference in the empathy and self-perception levels, as well as play
behaviors of children aged 60-72 months, concerning independent variables such as gender,
age, parents' educational status, and number of siblings?

2. Isthere a significant correlation between children's empathy levels, self-perception, and their
play behaviors?

Method
Research Model

This study utilized a quantitative research design and employed the correlational survey model.
Correlational surveys are investigations that reveal whether there is a relationship between two or
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more variables (Karasar, 2011). In this study, the correlational survey model was chosen since it
involves comparing the scores of children's empathy, self-concept, and play behaviors with each
other.

Working group

The research was conducted in the Uskiidar district of Istanbul, Turkey. A total of 128 children aged
60-72 months were included in the study from state preschools and kindergartens located in
Uskiidar. Convenience sampling was employed to select the study group. Demographic information
of the participating children and their parents is presented in Table 1.

According to Table 1, 51.6% of the children participating in the study were boys and 48.4% were
girls. When the ages of the children were examined, it was determined that 89.1% of them were 67-
72 months and 10.9% of them were 60-66 months. When the educational status of the children's
parents is examined, 39.2% of the mothers are high school graduates, 27.4% university, 13.5%
primary school, 9.5% middle school, 5.4% vocational school (2 years), 4.7% master or higher
education level. When the educational status of the fathers was examined, it was concluded that
43.2% of the fathers were high school graduates, 27% were university graduates, 11.5% were primary
school graduates, and 10.8% were middle school graduates. When the number of siblings of the
children was examined, it was concluded that 65.6% of children with two siblings, 25% of only
children, and 9.4% of children with three or more siblings.

Table 1.

Demographic Characteristics of Participating Children

n %
Gender Girl 62 48.4
Boy 66 51.6
Age 60-66 months 14 10.9
67- 72 months 114 89.1
Mother Education Primary school 15 13.5
Middle school 13 9.5
High school 51 39.2
Vocational school (2 years) 5 5.4
University 39 27.4
Master or higher education level 5 4.7
Father Education Primary school 15 11.5
Middle school 13 10.8
High school 56 43.2
Vocational school (2 years) 3 2.7
University 34 27.0
Master or higher education level 7 4.7
Number of Siblings One Child 32 25.0
Two siblings 84 65.6
Three and above siblings 12 9.4
Total 128 100

Data Collection Tools

In the study, Demographic Information Form, “Empathy Scale for Children (ESC)”, “Purdue Self-
Concept Scale for Preschool Children (PSCS)” and “Penn Interactive Peer- Playing Scale-Teacher
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Form (PIPPS-T)” were used in the study.
Demographic Information Form

The Demographic Information Form has been prepared by the researchers. This form includes
questions related to the age of the child (60-72 months), the child's gender, the number of siblings,
and the age and educational background of the parents.

Empathy Scale for Children (ESC)

The scale developed by Koksal Akyol and Aslan (2014) is designed for children aged 48-72 months
with the purpose of assessing their empathy skill levels. The scale consists of cards displaying facial
expressions representing four emotions: happy, sad, angry, and scared. It contains a total of 12 items
and is individually administered to each child. Before using the measurement tool, the child is
engaged in a discussion about the four emotions (happy, sad, angry, scared), and the cards with
facial expressions corresponding to these emotions are shown to the child. Then, the 12 pictures
related to the 12 items are presented to the child one by one, and the child is asked about how they
might have felt in the depicted situation. The scale yields scores ranging from 0 to 12, with higher
scores indicating higher levels of empathy skills in children. The reliability of the scale was
examined, resulting in a KR-20 coefficient of .70, and a test-retest reliability coefficient of .89 when
retested after a three-week interval (Koksal Akyol & Aslan, 2014). In this research, the reliability
analysis of the Empathy Scale for Children was re-conducted based on the total score, resulting in a
Cronbach's Alpha coefficient of .60.

Purdue Self-Concept Scale for Preschool Children (PSCS)

Cicirelli (1974), PSCS was developed to determine children's self-perception levels. The scale was
adapted to children between the ages of 5 and 6 in our country by Ozcan et al. (2009) and consists of
16 items. There are 2 pictures on each page of the scale. First of all, two pictures are shown to the
child and the instruction of the picture is read to the child. The child is asked which of these two
pictures is more similar to themselves and is asked to show it. Depending on the answer given by
the child, 1 or 0 points are taken from each item. The scale consists of 4 sub-dimensions. These sub-
dimensions are Social Competence, Academic Competence, Physical Competence and Mother
Acceptance, respectively. The Social Competence sub-dimension is related to the child's social
interaction and closeness with his friends and how he perceives himself about the prosocial
behaviors he shows to his friends. The Academic Competence sub-dimension is related to the child's
reading, writing and mathematics skills, and the Physical Competence sub-dimension is related to
how the child see themselves in motor skills such as muscle strength and agility. Mother Acceptance
sub-dimension is related to children's perceptions of being accepted by their mothers. As the child's
score from the scale increases, the level of self-perception increases (Ozcan et al., 2009).

Penn Interactive Peer- Playing Scale-Teacher Form (PIPPS-T)

This scale was developed by Fantuzzo et al. (1998) and adapted into Turkish by Ahmetoglu et al.
(2017). The purpose of the measurement tool is to enable the teacher to evaluate the interactive play
behaviors of 60-72 month old children with their friends during the play processes they perform at
school and to determine their interactive play levels. The scale consists of 29 items and 3 sub-
dimensions. It was prepared in a 4-point likert type. Play Interaction consists of items that include
playing with their peers, helping them and encouraging them to participate in their plays. Play
Disruption sub-dimension encompasses behaviors that disrupt the flow of the play and interaction
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with peers. Play Disconnection sub-dimension includes items related to hesitant behaviors and
refusal to participate in the play. As scores obtained from the Play Interaction sub-dimension
increase, the ability to engage in interactive play behaviors with peers also increases. On the other
hand, as scores obtained from the Play Disruption and Play Disconnection sub-dimensions increase,
the ability to engage in interactive play behaviors decreases. The scale is not calculated based on the
total score. During the scale development stage, reliability analysis was conducted, and it was found
that the Cronbach's Alpha values for the sub-dimensions of Play Interaction, Play Disruption, and
Play Disconnection were higher than .80 (Ahmetoglu et al., 2017).

Data Collection Process

Before starting the research, approval was obtained from the Health Sciences University Hamidiye
Scientific Research Ethics Committee under the number 22/384. The data for the study were collected
from children aged 60-72 months in five state-run preschools affiliated with the Uskiidar District
Directorate of National Education during the spring semester of the 2021-2022 academic year.
Firstly, permissions for using the measurement tools were obtained. The schools for the
implementation were selected using the convenience sampling method, and five preschools in the
Uskiidar district were determined. Then, the school administrators of the selected schools were
consulted to discuss the study, and verbal permissions were obtained. Teachers and parents were
informed about the study. Parents were asked to fill out a voluntary consent form and a
demographic information form for their children to participate in the study if they were willing to
do so. To ensure that the educational program was not disrupted, planning was done with the
teachers, and specific days and times were determined for the implementation. A total of 128
children whose parents gave consent and who willingly participated in the study were informed
about the study. Empathy Scale for Children (ESC) and Purdue Self-Concept Scale for Preschool
Children (PSCS) were administered individually to the children, and the Penn Interactive Peer-
Playing Scale-Teacher Form (PIPPS-T) was applied to the teachers for evaluating the children's play
behaviors. The application of each scale to each child takes approximately 15-20 minutes.

Analysis of Data

The collected data were analyzed using SPSS 22 software. Initially, the data were checked for
skewness and kurtosis values. As the skewness and kurtosis were found to be beyond the +/- 2 range,
it was determined that the data did not follow a normal distribution. Consequently, non-parametric
analysis methods were utilized in the research. Among the non-parametric tests, Mann Whitney U
Test, Kruskall Wallis H Test, and Spearman's Rank Correlation Analysis were employed.

Validity and Reliability

The fit index values were determined in 3 scales based on the data collected in the study and are
presented in Table 2.
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Table 2.

Fit Indices and Reliability of Scales

X 2/SD RMR RMSA GFI SRMR Cronbach
alpha
PSCS 1,458 011 .060 .889 .046 73
ESC 2,855 .024 .073 .877 .044 .60
PIPPS-T

Play Interaction 2.211 .073 .070 .867 .040 .82
Play Disruption 2.034 .035 .066 .894 .038 92
Play Disconnection 2.104 .045 .069 .872 .045 .89

Based on the evaluation of x2/S.D values, it was determined that all three scales had values below
3, which, according to Giirbtiiz (2019), represents an excellent fit. Therefore, all three scales showed
excellent fit regarding this criterion. The evaluation of RMR values was conducted next. According
to Byrne (2005), an RMR value below .05 indicates an excellent fit, while a value below .08 indicates
a sufficient fit. PSCS and ESC scales had RMR values indicating an excellent fit, while the PIPPS-T
scale had a value indicating a sufficient fit. Upon examining the RMSA values, it can be concluded
that all three scales had RMSA values below .80, which indicates a sufficient fit (Browne & Cudeck,
1992; Schermelleh-Engel et al., 2003). The GFI values for all three scales were found to be above .85,
which is considered acceptable (Schumacker & Lomax, 2004, cited in Seger, 2021). As for the SRMR
values, it is preferred that they be below .05, indicating a sufficient fit (Giirbiiz, 2021). All three scales
had SRMR values below .05. Furthermore, the Cronbach Alpha values for all three scales were found
to be at a reliable level.

Results

Within the framework of the first sub-problem of the study, the Mann Whitney U Test was applied
to determine the difference between 60-72-month-old preschool children's total scores of ESC, sub-
dimension, and total scores of PSCS, sub-dimensions of PIPPS-T and gender. Analysis results are
shown in Table 3.
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Table 3.

Mann-Whitney U Test Results Between Gender and ESC, PSCS, and PIPPS-T Scores

Gender n MR SR U V4 p
Q ESC Total Score Girl 62 7027  4556.50  1688.50 -1.734 .083
= Boy 66  59.08  3899.50
Social Competence Girl 62 6531 435650 199550  -.277 782
Boy 66  63.73  3899.50
Academic Competence Girl 62 62.00 404950 1891.00  -.818 413
Boy 66  66.85  4206.50
& Physical Competence Girl 62 56.81 3844.00 1569.50 -2.348  .019%
g Boy 66  71.72  4412.00
Mother Acceptance Girl 62 6295 3903.00 1950.00  -.654 513
Boy 66 6595  4353.00
Total Score Girl 62 59.12 366550  1712.50  -1.609 .108
Boy 66 6955  4590.50
Play Interaction Girl 62 7743 480050 124450 -3.827  .000%
= Boy 66 5236  3455.50
&') Play Disruption Girl 62 58.87 3650.00 1697.00 -1.673 094
E Boy 66  69.79  4606.00
Play Disconnection Girl 62 58.10 3602.50 164950 -1,900 .057
Boy 66 7051  4653.50
*p<0.05

When Table 3 is examined, a significant difference was found between the genders of the children
and the Physical Competence sub-dimension, which is one of the sub-dimensions of PSCS. It was
determined that this differentiation was in favor of boys. In other words, boys' perceptions of
physical competence are higher than girls'. In addition, a significant difference was found between
the gender variable and the Play Interaction sub-dimension, which is one of the PIPPS-T sub-
dimensions. The significant difference seen in the Play Interaction sub-dimension is in favor of girls.
In other words, it can be said that the play interactions seen in the play processes of girls are more
positive than boys.

The Mann Whitney U Test was applied to find the result of the differentiation between the children's
ESC total scores, PSCS sub-dimension and total scores, PIPPS-T sub-dimensions, and age. The
results are presented in Table 4.
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Table 4.

Mann-Whitney U Test Results Between Age and ESC, PSCS, and PIPPS-T Scores

Age n MR SR U zZ p
(months)
U ESC Total Score 60-66 14 53.79 753.00 648.00 -1,165 244
A 67-72 114 65.82  7503.00
Social Competence 60-66 14 73.68 1031.50 669.50 -1.128 259
67-72 114 63.37 7224.50
Academic Competence 60-66 14 6279 879.00 774.00 -.203 .839
67-72 114 64.71 7341.50
&) Physical Competence 60-66 14 6532  914.50 786.50 -.091 928
g 67-72 114 64.40 7341.50
Mother Acceptance 60-66 14 72.07 1009.00 692.00 -1.157 247
67-72 114 63.57 7247.00
Total Score 60-66 14 70.07 981.00 720.00 -.603 .547
67-72 114 63.82 7275.00
Play Interaction 60-66 14 6746 944.50 756.50 -317 751
= 67-72 114 6414 7311.50
&') Play Disruption 60-66 14 63.57 890.00 785.00 -.089 921
= 67-72 114  64.61  7366.00
a Play Disconnection 60-66 14 8546 1196.50 504.50 -2.252 .024*
67-72 114 61.93 7059.50
*p<0.05

When Table 4 is examined, a significant difference was found between the age of the children and
the PIPPS-T sub-dimension, the Play Disconnection. This differentiation is in favor of their 67-72
month old children. In other words, 60-66 month old children's level of play disconnection is
significantly higher than 67-72 month old children. No significant difference was found between the
age variable of the children and the ESC and PSCS.

The Kruskal Wallis H Test was applied to detect a significant difference between the children's total
scores of ESC, PSCS sub-dimension and total scores, PIPPS-T sub-dimensions, and mother's
educational status. Analysis results are shown in Table 5.
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Table 5.
Kruskal Wallis H Test Results Between Mother's Educational Status and ESC, PSCS, and PIPPS-T Scores
Mother Education n MR x 2 p
ESC Total Score Primary school 15 64.10
Middle school 13 65.88
< High school 51 6250 1139 951
= Vocational school (2 years) 5 80.50
University 39 64.79
Master or higher education level 5 64.20
Primary school 15 56.90
Social Competence Middle school 13 44.77
High school 51 70.82 9,422 .093
Vocational school (2 years) 5 51.70
University 39 65.59
Master or higher education level 5 78.40
Primary school 15 59.50
Academic Competence Middle school 13 62.35
High school 51 65.53  1.073 .956
Vocational school (2 years) 5 72.80 _
University 39 63.67
Master or higher education level 5 72.80
Primary school 15 48.00
Physical Competence Middle school 13 61.00
&) High school 51 65.86 7,773 169
L Vocational school (2 years) 5 56.30
University 39 67.21
Master or higher education level 5 96.30
Primary school 15 52.90
Mother Acceptance Middle school 13 71.65
High school 51 62.56  8.422 134
Vocational school (2 years) 5 50.00
University 39 69.31
Master or higher education level 5 77.50
Primary school 15 46.83
Total Score Middle school 13 58.35
High school 51 67.61 7,996 156
Vocational school (2 years) 5 56.90
University 39 66.35
Master or higher education level 5 95.00
Primary school 15 51.27
Play Interaction Middle school 13 49.77
High school 51 7480 8314  .140
Vocational school (2 years) 5 66.80
University 39 61.45
E Master or higher education level 5 58.90
Ug:) Primary school 15 70.70
~ Play Disruption Middle school 13 67.00
High school 51 70.38  4.648 460
Vocational school (2 years) 5 58.30
University 39 54.82
Master or higher education level 5 61.10
Primary school 15 68.97

394



Empathy Levels, Self-Perceptions, and Play Interactions of Children Aged 60-72 Months in the Preschool Period

Play Disconnection Middle school 13 72.00
High school 51 64.20 2,590 763

Vocational school (2 years) 5 72.20

University 39 62.26

Master or higher education level 5 44.50

According to Table 5, no significant difference was found between the educational status variable of
the children's mothers and the total score of ESC, sub-dimension and total score of PSCS, and sub-
dimensions of PIPPS-T.

The Kruskal Wallis H Test was applied to determine the difference between the children's total
scores of ESC, PSCS sub-dimensions and total scores, sub-dimensions of PIPPS-T, and father's
educational status. Analysis results are shown in Table 6.
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Table 6.
Kruskal Wallis H Test Results Between Father’s Educational Status and ESC, PSCS, and PIPPS-T Scores
Father Education n MR x2 P
Primary school 15 56.77
ESC Total Score Middle school 13 62.00 2.169 .825
< High school 56 65.61
M Vocational school(2 years) 3 83.17
University 34 63.28
Master or higher education level 7 74.79
Primary school 15 56.60
Social Competence Middle school 13 60.65 3,499 .623
High school 56 63.53
Vocational school(2 years) 3 89.50
University 34 68.60
Master or higher education level 7 65.71
Primary school 15 50.47
Academic Competence Middle school 13 60.38 5.323 .378
High school 56 70.00
Vocational school(2 years) 3 67.17
University 34 65.50
Master or higher education level 7 52.21
Primary school 15 51.77
Physical Competence Middle school 13 64.08 2,763 .736
& High school 56 64.54
g Vocational school(2 years) 3 67.50
University 34 67.88
Master or higher education level 7 74.57
Primary school 15 52.10
Mother Acceptance Middle school 13 6331 6.116 .295
High school 56 64.69
Vocational school(2 years) 3 57.00
University 34 68.10
Master or higher education level 7 77.50
Primary school 17 46.23
Total Score Middle school 16 60.62 4,923 425
High school 64 66.84
Vocational school(2 years) 4 77.67
University 40 68.09
Master or higher education level 7 69.07
Primary school 17 53.73
Play Interaction Middle school 16 5454 4,578 470
High school 64 66.11
Vocational school(2 years) 4 65.50
University 40 66.04
n Master or higher education level 7 85.29
é) Primary school 17 73.90
&~ Play Disruption Middle school 16 6242 8869 .114
High school 64 72.29
Vocational school(2 years) 4 45.67
University 40 51.25
Master or higher education level 7 58.36
Primary school 17 65.40
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Play Disconnection Middle school 16 7723 4359 499
High school 64 65.06
Vocational school(2 years) 4 85.33
University 40 59.69
Master or higher education level 7 48.86

According to Table 6, no significant difference was found between the education status of the
children's mothers and the total score of ESC, sub-dimensions of PSCS and total score, and sub-
dimensions of PIPPS-T.

The Kruskal Wallis H Test was applied to determine the difference between the children's total
scores of ESC, PSCS sub-dimension and total scores, PIPPS-T sub-dimensions, and the number of
siblings. Analysis results are shown in Table 7.

Table 7.
Kruskal-Wallis H Test Results Between Number of Siblings and ESC, PSCS, and PIPPS-T Scores
Number of siblings n MR x 2 p
ESC Total Score One Child 32 77.53
% Two siblings 84  60.79 5.649 059
Three or More Siblings 12 55.75
Social Competence One Child 32 69.83
Two siblings 84 63.01 1,216 .544
Three or More Siblings 12 60.75
Academic Competence One Child 32 73.59
Two siblings 84 62.02 3.325 190
Three or More Siblings 12 57.58
- Physical Competence One Child 32 67.50
K Two siblings 84 62.22 1.152 562
~ Three or More Siblings 12 72.46
Mother Acceptance One Child 32 62.92
Two siblings 84 66.35 1,894 388
Three or More Siblings 12 55.79
Total Score One Child 32 73.05
Two siblings 84 61.41 2.349 309
Three or More Siblings 12 63.33
Play Interaction One Child 35 63.69
Two siblings 98 66.50 1.485 476
Three or More Siblings 15 52.67
N Play Disruption One Child 35 64.53
4 Two siblings 98  63.80 236 889
~ Three or More Siblings 15 69.33
Play Disconnection One Child 35 61.20
Two siblings 98 64.94 .554 758
Three or More Siblings 15 70.21

According to Table 7, no significant difference was found between the number of siblings of the
children and the total score of ESC, sub-dimensions of PSCS and total score, and sub-dimensions of
PIPPS-T.

Spearman Correlation Analysis was used to determine the relationship between the children's total
scores on ESC and the sub-dimension and total scores of PSCS and the PIPPS-T sub-dimension
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scores. Correlation analysis data are presented in Table 8.

Table 8.
Spearman Correlation Analysis Between Scale Scores
1 2 3 4 5 6 7 8 9
Total Empathy Skill (1) 1
Social Competence (2) -.154 1
Academic Competence (3) -.050 167 1
Physical Competence (4) -129  341%% 343 1
Mother Acceptance (5) -.042 A482%F 139 .328%F 1
Total Self Perception (6) -121 .619%F  599%*F  851**F  534** 1
Play Interaction (7) 311 124 -073  -052 207 -.008 1
Play Disruption (8) -.198 -.018 -.073 -.024  -225%  -079 -423* 1
Play Disconnection (9) -327%  -110 -.023  -.062 -186* -.093 -.653** 462** 1

*p<.05 **p < 0.01 significant; “r= low correlation between 0.000-0.300, moderate relationship between
0.301- 0.700, strong relationship between 0.701-1.0”

Spearman Correlation analysis in Table 8 were examined, it was determined that there was a
significant relationship between the total empathy skill score and the sub-dimensions of PSCS, “Play
Interaction” and “Play Disconnection”. Moderate between the empathy skill total score and the
“Play Interaction” sub-dimension (r: .311; p<.001), while there was a positive relationship at a high
level, a moderate negative relationship was found between the sub-dimension of “Play
Disconnection” (r: - .327**; p<.001). In addition, a significant relationship was found between the
“Mother Acceptance” sub-dimension of the PSCS scale and the “Play Interaction” (r: .207%; p: .019),
"Play Disruption"” (r: -.225%; p: .011), and “Play Disconnection” (r: -.186**; p: .035) sub-dimensions of
the PIPPS-T scale. There was a negative low-level relationship between the "Mother Acceptance”
sub-dimension and the “Play Disruption” and “Play Disconnection” sub-dimensions, while a
positive low-level relationship was found between the "Mother Acceptance" sub-dimension and the
“Play Interaction” sub-dimension. In other words, although it is not appropriate to establish a causal
connection, as children perceive a decrease in acceptance from their mothers, their disruptive
behaviors and disengagement from the play increase, while an increase in the perception of
acceptance from their mothers positively affects their interaction with each other during the play
process.

Conclusion, Discussion and Recommendations

The initial finding of the study, which aims to examine the relationship between empathy levels,
self-perceptions, and interactive play skills with peers in preschool children aged 60-72 months, is
related to the children's gender and the physical competence sub-dimension of the self-perception
scale. According to the study, male children perceive themselves as more physically competent
compared to female children. One possible reason for this could be that children are raised in a
patriarchal society. In patriarchal societies, boys are often provided with more opportunities for
physical activities, while girls may have fewer opportunities (Celik & Yenilmez, 2019; Manios et al.,
1999; Telford et al., 2016). As a result, male children may see themselves as more physically
competent than female children. Guthold et al.'s (2020) study on adolescents aimed to determine
global trends in insufficient physical activity and included a total of 1.6 million participants. The
study found that countries with a low level of physical activity among girls included Bangladesh
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and India, and the reasons for the low participation of girls in physical activities were attributed to
societal factors. Particularly, it was determined that the social structure in these countries was
patriarchal, and people living in these countries believed that girls should be more involved in
domestic and household activities. Studies like Cowley et al.'s (2021) research also identified that
girls faced barriers in participating in physical activities due to gender inequality. Cowley et al.'s
(2021) study aimed to determine perceptions of adolescent girls regarding physical activity and
found that although girls enjoyed physical activities and were aware of the benefits of such activities,
many of them refrained from participating due to the fear of being judged based on gender
inequality. Similar results have been found in studies conducted on gender equality in Turkey
(Giirkan, 2019; [lhan Tung, 2009; Kaya & Memis, 2019; Temiz et al., 2020; Yagan Giider, 2014).

One of the reasons for the significantly lower self-perceptions of physical competence in girls
compared to boys can be attributed to their lesser inclination to participate in physical activities that
would enhance their motor skills when compared to boys. The level of an individual's participation
and willingness to engage in physical activities can be considered to influence their self-perceptions
of physical competence. In a study conducted by Vella et al. (2014) to determine participation in
organized sports during childhood, it was found that girls showed less involvement in organized
sports and were physically less active compared to boys. Similarly, Telford et al. (2016) conducted a
study to determine why girls are less physically active than boys and found that boys engaged in
extracurricular sports activities more frequently than girls. Additionally, girls exhibited lower
perceptions of physical education compared to boys. Woods et al. (2018), in their research on
children's participation rates in physical activities in Ireland, also revealed that only about 10% of
girls actively engaged in daily physical activities, while approximately 90% did not meet the
recommended levels of physical activity. Moreover, Lenhart et al. (2012), in their study investigating
the relationship between children's participation in structured physical activities and gender, found
that 10.6% of boys and 27.9% of girls were physically inactive.

Another finding of the study is that boys exhibit more disengagement behavior in games compared
to girls. One of the main reasons for this could be that girls possess higher levels of prosocial
behaviors than boys and tend to display these behaviors more in peer settings. This could be
attributed to different societal expectations and gender roles for girls and boys. Society tends to
expect more prosocial behaviors such as cooperation, collaboration, and sharing from girls and
reinforces these behaviors. Prosocial behaviors form the foundation of game interactions (Yurdakul
etal., 2021), thus it can be speculated that boys may exhibit more disengagement behavior compared
to girls. In a study by Giindiiz and Giiltekin Akduman (2020), investigating the impact of prosocial
behaviors on play behavior in preschool children, a strong significant relationship was found
between children's prosocial behavior skills and game interactions, as well as game disruption
behaviors. The results indicated that as children displayed more prosocial behaviors, disengagement
behaviors decreased. Van der Graaff et al. (2018), in their study on adolescents, found that girls
demonstrated significantly higher levels of prosocial behaviors than boys in early ages. They also
observed that the prosocial behavior levels of boys remained stable until the age of 14 but increased
from 14 to 17 years old, while girls' prosocial behaviors increased until the age of 16. In a study by
Yeung et al. (2013) examining positive behavior and gender in a school environment, a significant
difference was found in favor of girls regarding positive behavior. Schaeffer et al. (2006) compared
the level of aggressive and destructive behaviors among boys and girls attending primary school.
They found that girls displayed lower levels of antisocial behaviors compared to boys. Similar
studies in the literature also support the evidence that girls exhibit more prosocial behaviors
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compared to boys (Belsky & Beaver, 2011; Lam et al., 2012; Wagner & Ruch, 2015). Furthermore, one
of the reasons for boys showing more disengagement behavior compared to girls may be attributed
to boys' lower self-regulation, attention, and social competence skills compared to girls (Diamond &
Blair, 2018; Owens, 2016). In a study by Alavi et al. (2019) examining factors related to academic
achievement, they found that girls had higher levels of attention skills and better impulse control
compared to boys. Compagnoni et al. (2020) investigated the relationship between children's
behavioral self-regulation skills and motivation levels in a sample of 147 preschool children aged 5
to 7 years. The results indicated that girls showed better behavioral self-regulation skills compared
to boys. Similar findings of girls outperforming boys in self-regulation skills have been reported in
other studies as well (Bembenutty, 2009; Magat, 2013; Meece & Painter, 2008).

Another finding of the study is related to the relationship between children's age and disengagement
behavior during play. Children aged 60-66 months show higher levels of disengagement behavior
compared to children aged 67-72 months. In other words, younger children tend to exhibit more
disengagement behavior during play. This finding can be attributed to the relationship between
children's age and their duration of engagement in activities. Especially, younger children may have
shorter durations of engagement in activities compared to older children. Civril Yilmaz (2022) aimed
to determine the play preferences of preschool children aged 60-72 months and found that children
aged 63-67 months spent less time in activities conducted in block, book, science, and manipulative
learning centers compared to children aged 67-72 months. According to Konrad (1984), cited in
Yavuz (2014), as children's age increases, their ability to focus and sustain attention also improves.
The average attention span for children aged 5-7 years is reported to be 15 minutes, while it increases
to 20 minutes for children aged 7-10 years. In Mucuk's (2020) study examining the play behaviors of
children aged 60-72 months, it was also found that the disengagement scores of children aged 60-66
months were higher than those of children aged 67-72 months.

Another finding of the study is that there is no significant difference between children's self-
perception, play behaviors, and empathy levels and their parents' educational backgrounds. One of
the most important reasons for this could be attributed to all children attending preschool
educational institutions. Nowadays, it can be argued that parental involvement is more effectively
carried out in preschool education institutions. The increase in the number of educational activities
and seminars provided by schools might have contributed to making parents more conscious and
aware individuals. Or¢an Kagan et al. (2020) examined parents' views on parental involvement in
preschool education and found that especially mothers received high scores in the context of home-
school collaboration-based parental involvement. Another reason for fathers not having an impact
on their children's self-perception, play behaviors, and empathy levels could be due to the relatively
less active role of fathers in the development and education of children in our country. Yavuz
Konokman and Yokus (2016) aimed to determine the perceptions of parents with preschool children
regarding their participation in classroom activities and found that there was a significant difference
in favor of mothers in terms of parental involvement rates. In a study conducted by Craig and
Mullan (2011) to determine the level of child care shared by mothers and fathers, study groups were
selected from Australia, Denmark, France, and Italy and included in the research. The analysis
revealed that mothers took much more responsibility in child care compared to fathers.
Additionally, the study did not find a significant difference between the number of siblings and
empathy, play behaviors, and self-perception of children. Literature review supports this finding
with studies such as Aysu et al. (2021), Taner Derman (2013), and Kiigiikkarag6z and Canbulat
(2011). However, when examining the literature, examples of studies that show significant
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differences between the number of siblings and empathy, play behaviors, and self-perception levels
can also be found. In particular, an increase in the number of siblings is associated with increased
warmth and empathy levels among siblings (Lam et al., 2012; Maximiano-Barreto et al., 2020).

In the study, it was found that there is a moderate positive correlation between children's empathy
skills and the subscales of the play interaction scale, and a moderate negative correlation with the
disengagement from play. In other words, as children's empathy skills increase, their positive play
interactions also increase, while their disengagement from play decreases. One of the main reasons
for this finding is the active role of emotions in the process of play. Emotions hold significant
importance, especially in children's social play (Brownell et al., 2002; Zahn Waxler et al., 1992).
According to Strayer and Roberts (1989), children who understand emotions during play are more
comfortable taking on roles and exhibit more positive social behaviors in their play interactions. At
this point, it is essential to note that empathy is not solely based on the emotional component.
Empathy is a multidimensional construct comprising emotional, cognitive, and behavioral
components (Telle & Pfister, 2016). There might be negative cognitive or behavioral factors within
play that could lead to disengagement. Children with higher empathy levels find it easier to generate
cognitive solutions to potential problems that may arise during play. For example, they can suggest
solutions to negative situations within play or understand their playmates' perspectives (Ornaghi et
al.,, 2020). Another reason for the relationship between children's empathy levels and play behaviors
may be related to their high social skills. Children with high social skills are more likely to display
positive play behaviors. In a study conducted by Ergin and Ergin (2017) that investigated the
relationship between preschool children's social behaviors and play skills with a total of 300
children, a significant positive correlation was found between their positive social skills and play
abilities. Similarly, Acer (2018) aimed to determine the play behaviors of 48-72-month-old children
and found a moderate significant correlation between fundamental social skills such as friendship,
sharing, cooperation, responsibility, respect, and play behaviors.

The final finding of the study is that there is a significant relationship between children's self-concept
sub-dimension of maternal acceptance and play interaction, play disruption, and disengagement
from play. In other words, it can be stated that children who perceive themselves as being cared for
and engaged in more positive interactions with their mothers also exhibit higher scores of positive
play behaviors. One of the main reasons for this finding can be attributed to secure attachment.
Bowlby suggests that healthy attachments formed with mothers, fathers, or primary caregivers
during childhood will have an impact on the interpersonal relationships of individuals even in
adolescence and adulthood (Morsiinbiil & Cok, 2011). In a study conducted by Dykas et al. (2008)
on adolescents, the relationship between attachment and peer relationships was examined. The
study concluded that securely attached adolescents tended to exhibit more prosocial behaviors and
were perceived more positively by their peers. LaMont's (2010) study investigating the relationship
between mother-child attachment and child problem behaviors found an inverse correlation
between secure attachment to the mother and the child's level of problem behavior. Similar findings
can be observed in the literature (Booth LaForce & Kerns, 2009; Moss et al., 2006; Naber et al., 2008).
Another reason for the significant relationship between maternal acceptance and play behaviors
may be the reflection of effective communication with parents on play behaviors. In a study by
Hamide Karaca et al. (2019) examining the impact of children's relationships with their parents on
their play behaviors, a negative significant relationship was found between positive parent-child
relationships and play disruption and disengagement. Additionally, it was observed that children
experiencing conflict and incompatibility with their parents were negatively affected in their play
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interactions.

Considering that children spend a significant portion of their time playing, engaging in play with
peers during early childhood is an important factor in acquiring social competence. Additionally,
the development of empathy and self-concept emerges during early childhood and contributes to
the formation and maintenance of social relationships. Therefore, this study is important in
examining the relationships between empathy and self-concept, which facilitate positive social
interactions among peers, and play, which serves as a source of social interaction among peers. The
limitation of the study is that the measurement tool used to assess children's interactive play
behaviors reflects only the teacher's perspective.

Based on the findings of the study, the following recommendations can be made:

¢ The study revealed that boys had higher perceptions of physical competence compared to
girls. Considering that this difference may stem from the gender roles attributed to boys and
girls, it is important to organize seminars on gender equality, in which parents and teachers
participate, and ensure that parents and teachers provide support for the empathy and self-
development of both boys and girls in all areas.

¢ It was found that girls had higher levels of play interaction compared to boys. Therefore,
activity plans can be developed for home and school environments to enhance boys' play
interactions.

¢ It was observed that boys exhibited higher levels of play disruption and disengagement
compared to girls. Early intervention programs can be designed to enhance children's
interactive play skills.

¢ Qualitative research studies can be designed to observe children's play within the classroom
setting in order to examine the factors that influence their interactive play processes.
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MAKALE BILGISi

Bu ¢alismanin amaci, okul 6ncesi donem c¢ocuklarin empati diizeyleri ve benlik
algilari ile akranlariyla etkilesimli oyun becerileri arasindaki iliskinin incelenmesidir.
Calismada nicel aragtirma desenlerinden birisi olan iligkisel tarama modelinden
yararlanilmistir. Calismada istanbul ili Uskiidar ilcesinde egitim Ogretime devam
eden toplam 128 cocuk ile ¢alisilmistir. Calisma grubunun belirlenmesinde kolay
ulagilabilirlik metodu kullanilmistir. Veri toplama araci olarak “Demografik Bilgi
Formu”, “Cocuklar I¢in Empati Olgegi”, “Purdue Okul Oncesi Cocuklar icin Benlik
Kavrami Clgegi” ve “Penn Etkilesimli Akran Oyun Olgegi” kullanilmistir. Calisma
sonucunda ¢ocuklarin empati beceri diizeyleri ile oyun etkilesimi arasinda orta
diizeyde pozitif yonlii bir iligski tespit edilmistir. Ayni zamanda empati beceri
diizeyleri ile oyundan kopma arasinda ise orta diizeyde negatif yonlii bir iligki
saptanmistir. Benlik algis1 alt boyutlarindan anne kabulii ile oyun etkilesimi arasinda
pozitif yonlii bir iliskiye rastlanirken, oyunun bozulmasi ve oyundan kopma alt boyut
puanlar arasinda ise negatif yonlii bir iliskiye rastlanmustir. Benlik algis1 diger alt
boyutlarindan sosyal, akademik ve fiziksel yeterlilik ile oyun becerileri arasinda
anlaml bir iligkiye rastlanmamustir.
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Giris

Oyun, ¢ocuklarin aralarindaki iletisimi sagladiklari, tiim gelisim alanlarmi destekleyen, ozgiirce
duygularmi ortaya koyabildikleri mutluluk verici faaliyetlerdir (Pilten ve Pilten, 2013). Insanlik
tarihinin baslangicindan beri siiregelen oyun faaliyetleri; irk, din, dil fark etmeksizin ayricalik
barindirmayan, ulusal boyutlarda olmayan, evrensel 6zellikler tasiyan, cocugun en temel ugrasidir
(Durualp ve Aral, 2018; Frost ve Sunderlin, 1985). Ge¢misten giiniimiize kadar bir¢ok bilim insam
oyunun tanimi, onemi, kapsami, ¢ocuklarin gelisimine olan etkisi tizerine ¢alisma yiirtitmiislerdir
(Duman ve Temel, 2011). Comenius (1631) oyunu, 6grenmeyi gerceklestirmede kullanilabilecek
onemli bir arag olarak ele almistir. Oyunun ¢ocugun kisiliginin, yaraticiliginin gelismesinde, sosyal
ve ahlaki kurallar edinmesindeki énemini vurgulamaktadir (Comenius, 1631, aktaran Kocyigit ve
digerleri, 2007). Piaget (1962) oyun ile ilgili tanimlamalarini biligsel kuram baglaminda yapmaktadir.
Piaget’e gore oyun faaliyeti sirasinda dis diinyada karsilagilan durumlar, 6ziimleme ve uyum
yoluyla zihne yerlestirilir (Piaget, 1962; aktaran Bardak ve digerleri, 2022; Nicolopoulou, 2004).
Freud (1961), oyunu kisilik gelisimi gergevesinde tanimlamistir. Ona gore ¢ocuklar yasadiklar
olumlu ya da olumsuz olaylar1 oyun siireglerinde tekrarlayarak i¢inde bulunduklari duygular:
oyunlarma yansitmaktadirlar (Freud, 1961, aktaran Mellou, 1994). Ericson (1963) ise oyunu,
psikososyal gelisim baglaminda agiklamistir. Cocugun oyun siirecinde 6z benligini disa vurdugunu,
giinliik yasaminda karsilagtig1 olaylari1 dramatize ettigini vurgulamaktadir Ayn1 zamanda Ericson,
¢ocugun oyun yoluyla psikososyal gelisim basamaklarmi basariyla tamamlayabildigini
belirtmektedir (Ericson, 1963, aktaran Seving, 2004). Oyuna dair ¢ok ¢esitli goriisler olsa da bilim
insanlarinin oyun hakkindaki ortak goriisleri, oyunun ¢ocuklarin gelisim alanlarimi desteklemede
ve ¢ocugun mutlu hissetmesinde 6nemli bir rol tistlendigi yontindedir (Duman ve Temel, 2011).

Oyunun 6nemi agisindan alanyazin incelendiginde oyun, ¢ocuklarin ileriki yasamlarinda kendileri
icin fayda saglayacak bilgi ve beceriler edinmelerini, karsilastiklar1 problem durumlarmi ¢6zme
stratejileri  olusturabilmelerini, kendi benliklerini  taniyabilmelerini, deger yargilar
olusturabilmelerini, arkadashk, empati, paylasma duygular1 gelistirebilmelerini saglamaktadir
(Aksoy ve Dere Ciftci, 2022; Powell ve digerleri, 2004). Oyun siireci bireysel olabilmekle birlikte daha
cok diger bireylerle gerceklesen bir etkinlik olmasindan kaynakli, cocuklarin akranlari ile birlikte
sosyal etkilesimleri, kiiltiirel aktarimlari cok yogun yasanmaktadir. Bu nedenle cocugun arkadaslar:
ile birlikte oynadig1 oyun, onun sosyal- duygusal gelisiminde onemli bir yere sahip olmaktadir
(Arslan ve Bulgu, 2010). Riiheld (2002), tarafindan 1 ve 6 yas arasindaki 20 ¢ocugun ve 5 kres
personelinin oyun siirecindeki davramislar1 video kaydina alinip incelenmistir. Arastirma
sonucunda ¢ocuklarin oyunlarinda yetiskinin oyuna herhangi bir miidahalesi olmadan birlikte
aktivite yaptiklari, oyunlarinda is birligi becerileri gosterdikleri, birbirleri ile iletisimlerinde jest ve
mimiklerini kullandiklari, sosyal etkilesim gosterdikleri saptanmustir. Cocugun arkadaslariyla
birlikte gergeklestirdigi sosyal oyun davranislari, oyun sirasindaki etkilesimleri ¢ocugun ileriki
donemdeki sosyal yasamu icin bilgi, beceri, deneyim ve 6zgiiven gelistirmesinde, kendini ve bagka
insanlar1 tanimasinda, arkadas iliskileri ve romantik iliskiler kurabilmesine olanak saglamaktadir
(Kagar ve Ayaz Alkaya, 2022; Kogyigit ve digerleri, 2015; Poyraz, 2017; Rubin ve Coplan, 1998).
Alanyazinda oyunun diger insanlarla sosyal etkilesime yonelik etkisini vurgulayan calismalardan
yola ¢ikilarak sosyal iligkilerin gerceklestirilmesinde 6nemli oldugu diistiniilen empati ve benlik
algismnin ¢ocugun oyun siireglerinde akranlariyla olan etkilesimi ile iliskisinin incelenmesi
amaclanmustir.

Benlik algisi1 kisinin kendi hakkinda olusturdugu goriislerini, tutumlarini ve davraniglarini igeren,
kisiligin olugsmasimnda 6nemli rol tistlenen, bebeklik doneminde baslayan ve yasantilar sonucunda
cevre etkisiyle sekillenen bir kavramdir (Cevher ve Bulus, 2006; Zembat ve digerleri, 2018). Rochat'in
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(1998) yas olarak 2-3 ay araligindaki bebeklerin benlik gelisimini gozlemledigi calismasinda,
bebeklerin dogumla birlikte kendi bedenlerini kesfetmeye basladiklarini, kendilik algisiyla birlikte
ellerini, bacaklarin1 hareket ettirerek, viicutlarina dokunarak bedenlerini fark ettiklerini tespit
etmigtir.

Benlik gelisiminde 6zellikle okul 6ncesi dénem olan 0- 72 ay kritik bir donem olustururken, bu
stirecte cocugun ebeveynleri, arkadaslar ve 6gretmenleri benlik gelisimini etkileyen temel faktorleri
olusturmaktadir (Sarica, 2010; Verschueren ve digerleri, 2012). Benligin sosyal etkilesime etkisi
incelendiginde benlik gelisimi yasla birlikte artmakta ve ¢ocuk iki yasina geldiginde kendilik ve
oteki algis1 gelismektedir. Nitekim cocukta benlik algisinin gelismesiyle cocuklar arasinda is
birligine dayali oyun, problem ¢dzme ve iletisim becerilerinin artti§1 gozlenmistir (Brownell ve
Carriger, 1990).

Cocuklarmn birbirleriyle etkilesimlerinde énemli role sahip olan empati ise bireylerin duygularmi
anlamayi saglayarak onlarin mevcut ihtiyaglarini belirleyen ve yardim etme konusunda giidiilemeyi
saglayan bir kavramdir (Masterson ve Kersey, 2013). Empatik siireg, diger insanlarmn duygularim
tanimlama, gozlemleme ve gozlemlenen duygu durumuna karsi eyleme ge¢me agsamalarindan
olugsmaktadir (Marshall ve digerleri, 1995). Insanlarda empati gelisimi bebeklik doneminde kendini
diger insanlardan ayirt etmeyle baslayan, gec cocukluk dénemi olan 10-12 yas doneminde kimlik
kazanimi ve kendi kimliginin farkina varmasiyla tamamlanan bir siirectir (Hoffman, 1975).
Bireylerde empatinin gelismesiyle beraber prososyal davraniglarin arttigi ve olumlu sosyal
iligkilerin gelistigi gozlenmektedir (Soliman ve digerleri, 2021). Song'un (2022) empati becerisinin
erken ¢cocukluk donemindeki gocuklarin olumlu sosyal davraniglar tizerine etkisinin arastirildig: 18
makaleyi inceledigi derleme c¢alismasinda, erken c¢ocukluk donemindeki ¢ocuklarm sosyal
iliskilerinde olumlu davranislar gostermeleri ile empati becerileri arasinda pozitif yonlii bir iligki
oldugu saptanmustir. Literatiir incelendiginde sosyal davranislardaki olumlu eylemler ile empati
arasinda iliskiyi destekleyen baska ¢alismalar da bulunmaktadir (Davis ve digerleri, 2018; Mesurado
ve Richaud, 2017; Rizkyanti ve Murty, 2018; Silke ve digerleri, 2018; Silke ve digerleri, 2021; Taylor
ve digerleri, 2013).

Bu calismada gocuklarin empati diizeyleri ve benlik algilari ile akranlariyla etkilesimli oyun
becerileri arasindaki iliskinin incelenmesi amaglanmaktadir. Bu kapsamda asagidaki alt problem
ctimleleri olusturulmustur:

1. 60-72 aylik cocuklarin cinsiyet, yas, ebeveyn o6grenim durumu ve kardes sayisi gibi
degiskenleri ile ¢ocuklarin empati ve benlik diizeyleri ve oyun davranislar1 arasinda anlaml
bir farklilasma var midir?

2. Cocuklarin empati ve benlik diizeyleri ile oyun davraniglar1 arasinda anlaml bir iligski var
midir?

Yontem
Arastirma Modeli

Nicel arastirma deseni ile planlanmis olan bu c¢alismada iliskisel tarama modelinden
yararlanilmistir. fliskisel taramada iki ve daha fazla degiskenin birbirleri arasindaki iliskinin olup
olmadigini ortaya ¢ikartan ¢alismalardir (Karasar, 2011). Bu calismada da ¢ocuklarin empati, benlik
ve oyun davraniglari puanlari birbirleri ile karsilastirildigindan iliskisel tarama modeli tercih
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edilmistir.
Calisma Grubu

Arastirma Istanbul ili Uskiidar ilcesinde gerceklestirilmistir. Calismaya Uskiidar ilgesinde bulunan
devlet anaokullarindan ve anasiniflarindan 60-72 aylik toplam 128 ¢ocuk dahil edilmistir. Calisma
grubunun belirlenmesinde kolay ulasilabilirlik tercih edilmistir. Calisma grubuna katilan ¢ocuklarin
ve ebeveynlerinin demografik bilgileri Tablo 1’de sunulmustur.

Tablo 1.

Katilimer Cocuklarin Demografik Ozellikleri

n %
Cinsiyet Kiz 62 48.4
Erkek 66 51.6
Yas 60-66 Ay 14 10.9
67-72 Ay 114 89.1
Anne Ogrenim Ilkokul 15 13.5
Ortaokul 13 9.5
Lise 51 39.2
On Lisans 5 5.4
Lisans 39 27.4
Yiiksek Lisans 5 4.7
Baba Ogrenim Tlkokul 15 11.5
Ortaokul 13 10.8
Lise 56 43.2
On Lisans 3 2.7
Lisans 34 27.0
Yiiksek Lisans 7 4.7
Kardes Sayisi Tek Cocuk 32 25.0
Iki Kardes 84 65.6
Ug ve Ustii Kardes 12 94
Toplam 128 100

Tablo 1'e gore, calismaya katilan ¢ocuklarm %51.6’s1 erkek %48,41i kiz ¢ocugudur. Cocuklarin
yaglar1 incelendiginde %89.1’inin 67-72 aylik, %10.9unun ise 60-66 aylik oldugu saptanmistir.
Cocuklarin ebeveynlerinin 6grenim durumlar1 incelendiginde annelerin %39.2’sinin lise,
%27.4’tinin lisans, %13.5’inin ilkokul, %9.5'inin ortaokul, %5.4’tintin 6n lisans, %4.7’sinin yiiksek
lisans mezunu oldugu, babalarin %43.2’sinin lise, %27” sinin lisans, %11.5"inin ilkokul, %10.8"inin
ortaokul, %4.7’sinin yiiksek lisans, %2.7’sinin 6n lisans mezunu oldugu tespit edilmistir. Cocuklarin
kardes sayilar1 incelendiginde ise, iki kardesi olan ¢ocuklarin %65.6, tek ¢cocuklarin %25, {i¢ ve tistii
kardesi olan ¢ocuklarin %9.4 oldugu sonucuna ulagilmistir.

Veri Toplama Aracglan

Calismada arastirmacilar tarafindan diizenlenmis Demografik Bilgi Formu, “Cocuklar Igin Empati
Olgegi (CEMO)”, “Purdue Okul Oncesi Cocuklar I¢in Benlik Kavrami Olgegi (POBKO)” ve “Penn
Etkilesimli Akran Oyun Olgegi Ogretmen Formu (PEAOO-O)” kullamilmistir.

Demografik Bilgi Formu

Demografik Bilgi Formu arastirmay1 gergeklestiren ¢alismacilar tarafindan hazirlanmistir. Bu
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demografik bilgi formunda 60-72 aylik ¢ocugun yasi, ¢cocugun cinsiyeti, cocugun kag¢ kardesinin
oldugu, ebeveynlerinin yas: ve 6grenim durumuna yonelik sorulara yer verilmistir.

Cocuklar I¢in Empati Olcegi (CEMO)

Koksal Akyol ve Aslan (2014) tarafindan gelistirilmis olan bu 6lgek 48-72 aylik ¢ocuklar igin
hazirlanmistir. Olgegin amaci ise, ¢ocuklarin empati beceri diizeylerini belirlemektir. Bu 06lgek,
mutlu, tizglin, sinirli, kokmus yiiz ifadelerinden ve bu duygulara ait resimlerin oldugu kartlardan
olusmaktadir. Olcek 12 maddeden olusmaktadir ve her ¢ocuga bireysel olarak uygulanmaktadir.
Olgme aracini kullanmaya baglamadan énce gocukla 4 duygu hakkinda konusulur ve bu duygulara
ait ytiz ifadelerinin bulundugu kartlar incelenir. Ardindan 12 maddeyle ilgili olan 12 resim teker
teker cocuklara gosterilir ve resimlerde yer alan ¢ocuklarin yasadiklari olay karsisinda nasil
hissetmis olabilecekleri sorulur. Olgekten en az 0 puan, en fazla 12 puan alinabilmektedir. Olgek
toplam puan ile hesaplanmakta olup Olgekten almman puan arttikca empati beceri diizeyi
artmaktadir. Olgme aracinin giivenirligi incelendiginde KR-20 katsayisi ve iig hafta ara verilerek test
tekrar test giivenirligine bakildig1 saptanmistir. Olgegin KR-20 katsayisinin .70 ve test tekrar test
giivenirliginin .89 oldugu tespit edilmistir (Kdksal Akyol ve Aslan, 2014). Bu aragsirmada CEMO
giivenirlik analizi toplam puan iizerinden tekrar yapilmis olup CEMO toplam Cronbach Alpha
degeri .60 olarak bulunmustur.

Purdue Okul Oncesi Cocuklart I¢in Benlik Kavrami Olcegi (POBKO)

Cicirelli (1974) tarafindan gelistirilen POBKO, c¢ocuklarin benlik algi diizeylerini belirlemek
amaciyla gelistirilmistir. Olgcek, Ozcan ve digerleri (2009) tarafindan iilkemizdeki 5 ile 6 yas
arasindaki ¢ocuklara uyarlanmistir ve 16 maddeden olusmaktadir. Olcekte her bir sayfada 2 resim
bulunmaktadir. Oncelikle iki resim g¢ocuga gosterilmekte ve resmin yonergesi g¢ocuga
okunmaktadir. Cocuktan bu iki resimden hangisinin kendisine daha ¢ok benzedigi sorulmakta ve
gostermesi istenmektedir. Cocugun verdigi cevaba gore her maddeden 1 ya da 0 puan alinmaktadar.
Olgek 4 alt boyuttan olugmaktadir. Bu alt boyutlar sirasi ile Sosyal Yeterlilik, Akademik Yeterlilik,
Fiziksel Yeterlilik ve Anne Kabulii "diir. Sosyal Yeterlilik alt boyutu ¢ocugun arkadaslari ile birlikte
sosyal etkilesimi ve yakinlig1, arkadaslarina gosterdigi prososyal davranislarla ilgili kendisini nasil
algiladigiyla ilgilidir. Akademik Yeterlilik alt boyutu ¢ocugun okuma, yazma ve matematik
becerilerinde, Fiziksel Yeterlilik alt boyutu ¢ocugun kas giicii, geviklik gibi motor becerilerinde
kendisini nasil gordiigii ile alakalidir. Anne Kabulii alt boyutu ise ¢ocuklarin anneleri tarafindan
kabul edilme algilan ile ilgilidir. Cocugun Olgekten aldig1 puan arttikca benlik algis1 diizeyi
artmaktadir (Ozcan ve digerleri 2009).

Penn Etkilesimli Akran Oyun Olcegi Ogretmen Formu (PEAOO-0)

Bu 06lgek, Fantuzzo ve digerleri (1998) tarafindan gelistirilmis olup, Ahmetoglu ve digerleri (2017)
tarafindan Tiirkge'ye uyarlanmistir. Olgme aracinin kullanim amaci 60-72 aylik ¢ocuklarm okulda
gerceklestirdikleri oyun siireglerinde arkadaslariyla olan etkilesimli oyun davraniglarinin 6gretmen
tarafindan degerlendirilmesini saglamak ve etkilesimli oyun diizeylerini belirlemektir. Olgek 29
madde, 3 alt boyuttan olugsmaktadir. 4’lii likert tipinde hazirlanmigtir. Oyun Etkilesimi akranlariyla
birlikte oynamayi, onlara yardim etmeyi ve oyunlarma katilmalar icin tesvik etmeyi kapsayan
maddelerden olusmaktadir. Oyunun Bozulmasi oyun siirecinde oyunun akisini ve akranlarla
etkilesimi bozan davranislar1 kapsayan maddelerdir. Oyundan Kopma c¢ekimser davranislar
gostererek oyuna katilmayr reddetmekle ilgili maddeleri icermektedir. Oyun Etkilesimi alt
boyutundan alinan puanlar arttik¢a akranlarla etkilesimli oyun davranisi becerisi artmakta, Oyunun
Bozulmasi ve Oyundan Kopma alt boyutlarindan alman puanlar arttik¢a etkilesimli oyun davranig:
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becerisi azalmaktadir. Olgek toplam puan ile hesaplanmamaktadir. Olgek gelistirme asamasinda
gerceklestirilen giivenirlik analizleri sonucunda Oyun Etkilesimi, Oyunun Bozulmasi ve Oyundan
Kopma alt boyutlarimin Cronbach Alpha degerlerinin .80’den yiiksek ¢iktig1 sonucuna ulagilmistir
(Ahmetoglu ve digerleri, 2017).

Veri Toplama Siireci

Arastirmaya baglamadan 6nce Saglik Bilimleri Universitesi Hamidiye Bilimsel Arastirmalar Etik
Kurulu'na bagvurulmustur. Bagvuru sonucunda 22/384 numarasiyla etik kurul izni almmistir.
Galismanin verileri, 2021-2022 egitim dgretim yili bahar déneminde Uskiidar Ilge Milli Egitim
Miidiirliigii'ne bagli 5 devlet anaokulundan yaslar1 60-72 ay arasinda olan ¢ocuklardan toplanmuisgtir.
Oncelikle arastirmada kullanilacak &lgme araglarmin izinleri alinmistir. Uygulama yapilacak olan
okullar kolay érnekleme y&ntemi ile secilip Uskiidar ilgesindeki 5 anaokulu belirlenmistir. Ardindan
belirlenen okullarin yoneticileri ile ¢calisma hakkinda goriisiiliip gerekli sozel izinler alinip sinif
O0gretmenleri ve aileler bilgilendirilmistir. Ailelerden gocuklarinin ¢alismaya katilmalar: konusunda
gonillii iseler hazirlanan goniillii onam formunu ve demografik bilgi formunu doldurmalar:
istenmistir. Egitim programinin aksamamas: adina smif ogretmenleri ile planlama yapilarak
uygulama i¢in giin ve saat belirlenmistir. Ebeveyn izinleri olan ve ¢calismaya goniillii olarak katilmak
isteyen 128 ¢ocuk, yapilacak ¢alisma hakkinda bilgilendirilmistir. Cocuklara bireysel olarak CEMO,
POBKO; ogretmenlere ise ¢ocuklarin oyun davramislarimi degerlendirmeleri icin PEAOO-O
uygulanmistir. Olgeklerin her bir cocuga uygulanmasi ortalama olarak 15-20 dakika siirmektedir.

Verilerin Analizi

Toplanan veriler SPSS programinda analiz edilmistir. Verilerin Oncelikle basiklik ve garpiklik
degerlerine bakilmis olup, basiklik ve ¢arpikliklarin +- 2 araliginda olmadig1 ve bu nedenle normal
dagilim gostermedigine karar verilmistir. Bu dogrultuda arastirmada parametrik olmayan analiz
yontemlerinden yararlanilmistir. Parametrik olmayan testlerden ise Mann Whitney U Testi,
Kruskall Wallis H Testi ve Spearman Korelasyon Analizi kullanilmistir.

Gegerlik ve Giivenirlik

Arastirmada toplanilan veriler {izerinden 3 6lgek icinde uyum indeks degerleri tespit edilmis ve
Tablo 2’de sunulmustur.

Tablo 2.

Olgeklerin Uyum Indeksleri ve Giivenirlikleri

x2/S.D RMR RMSA GFI SRMR Cronbach
alfa
POBKO 1.458 011 .060 .889 .046 73
CEMO 2.855 .024 .073 .877 .044 .60
PEAOO-O
Oyun Etkilesimi 2.211 .073 .070 867 .040 ,82
Oyunun Bozulmasi 2.034 .035 .066 .894 .038 ,92
Oyundan Kopma 2.104 .045 .069 872 .045 ,89

Xx2/S.D degeri ilk olarak kontrol edilmistir. Her 3 dlgeginde 3’iin altinda oldugu tespit edilmistir.
Girbiiz’e (2019) gore x2/S.D degerinin 3’e esit ve altinda bir degerde olmasi mitkemmel uyumu
temsil etmektedir. Olgeklerimizin {igiinde de bu mitkemmel uyum saglanmistir. Tkinci olarak RMR
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degeri degerlendirilmistir. Byrne’ya (2005) gore RMR degerinin .05'in altinda olmas1 miikemmel
uyumun, .08'in altinda olmast ise yeterli uyumun gostergesidir. POBKO ve CEMO 6lceklerinin RMR
degerlerinin mitkemmel uyum seviyesinde, PEAOO-O &lgeginin ise yeterli uyum seviyesinde
oldugu tespit edilmistir. Olceklerin RMSA degerleri incelendiginde ise tiim olgeklerin RMSA
degerlerin .80’den kiiciik oldugu ve yeterli uyumu sagladig: soylenebilir (Schermelleh-Engel ve
digerleri, 2003; Browne ve Cudeck, 1992). GFI degerlerinin ise tiim Olceklerde GFI > .85 {izerinde
oldugu ve kabul edilebilir diizeyde oldugu goriilmektedir (Schumacker ve Lomax, 2004, akt. Secer,
2021). SRMR degerlerinin ise tercihen .05'in altinda olmasi yeterli uyumun gostergesidir (Glirbiiz,
2021). Her 3 o6lceginde SRMR degerinin .05'in altinda oldugu goriilmektedir. Olgegin Cronbach
Alpha degerleri ise giivenilir diizeyde ¢iktig: tespit edilmistir.

Bulgular

Arastirmanin ilk alt problemi gercevesinde 60-72 aylik okul 6ncesi donem g¢ocuklarmin CEMO
toplam puanlar;, POBKO alt boyut ve toplam puanlar;, PEAOO-O alt boyutlar ile cinsiyet
arasindaki farklilasmay1 belirlemek amaciyla Mann Whitney U Testi uygulanmustir. Analiz
sonuglar1 Tablo 3'te gosterilmistir.

Tablo 3.

Cinsiyet ile CEMO, POBKO ve PEAOO- O Puanlar: Arasindaki Mann Whitney U Testi Sonuglar:

0 Cinsiyet n SO ST U V4 p
E CEMO Toplam Puan Kiz 62 70.27  4556.50 1688.50 -1.734 .083
4 Erkek 66  59.08  3899.50
Sosyal Yeterlilik Kiz 62 65.31  4356.50 1995.50 -.277 782
Erkek 66 63.73  3899.50
Akademik Yeterlilik Kiz 62 62.00 4049.50 1891.00 -.818 413
) Erkek 66 66.85 4206.50
S Fiziksel Yeterlilik Kiz 62 56.81  3844.00 1569.50  -2.348 .019*
8 Erkek 66 71.72  4412.00
F Anne Kabuli Kiz 62 6295  3903.00 1950.00 -.654 513
Erkek 66 6595  4353.00
Toplam Puan Kiz 62 5912 366550 171250  -1.609 108
Erkek 66 69.55  4590.50
Oyun Etkilegimi Kiz 62 7743  4800.50 124450  -3.827 .000*
Q Erkek 66 5236  3455.50
:8 Oyunun Bozulmasi Kiz 62 58,87 3650.00 1697.00 -1.673 .094
;5 Erkek 66 69.79  4606.00
P Oyundan Kopma Kiz 62 58.10 3602.50 164950  -1.900 .057
Erkek 66 70,51  4653.50
*p<0.05

Tablo 3 incelendiginde, cocuklarin cinsiyetleri ile POBKO alt boyutlarindan Fiziksel Yeterlilik alt
boyutu arasinda anlamli bir farklilasmaya rastlanilmistir. Bu farklilasmanin erkek cocuklarmin
lehine oldugu tespit edilmistir. Bir baska ifadeyle erkek ¢ocuklarinin fiziksel yeterlilik algilar1 kiz
ocuklarina gére daha yiiksektir. Bunun yami sira cinsiyet degiskeni ile PEAOO-O alt boyutlarindan
Oyun Etkilesimi alt boyutu arasinda da anlamli bir farklilagsma tespit edilmistir. Oyun Etkilesimi alt
boyutunda goriilen anlamli farklilasma kiz cocuklarmin lehinedir. Bir bagka anlatimla kiz
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¢ocuklarinin oyun siireclerinde goriilen oyun etkilesimlerinin erkek ¢ocuklarina oranla daha olumlu
oldugu soylenebilir.

Cocuklarin CEMO toplam puanlari, POBKO alt boyut ve toplam puanlari, PEAOO-O alt boyutlar
ile yas arasinda farklilasmanmn sonucunu bulmak igin Mann Whitney U Testi uygulanmistir.
Sonuglar Tablo 4’te sunulmustur.

Tablo 4.

Yas ile CEMO, POBKO ve PEAOO-O Puanlar: Arasindaki Mann Whitney U Testi Sonuclar:

O Yas n SO ST U Z p
E CEMO Toplam Puan 60-66 Ay 14 53.79 753.00 648.00 -1.165 244
4 67-72 Ay 114 65.82  7503.00
Sosyal Yeterlilik 60-66 Ay 14 73.68  1031.50  669.50 -1.128 259
67-72 Ay 114 6337  7224.50
Akademik Yeterlilik 60-66 Ay 14 6279 879.00 774.00 -.203 839
o 67-72 Ay 114 64.71 7341.50
% Fiziksel Yeterlilik 60-66 Ay 14 65.32 914.50 786.50 -.091 928
8 67-72 Ay 114 6440  7341.50
Anne Kabulii 60-66 Ay 14 7207  1009.00  692.00 -1.157 247
67-72 Ay 114 63.57  7247.00
Toplam Puan 60-66 Ay 14 70.07 981.00 720.00 -.603 547
67-72 Ay 114  63.82  7275.00
Oyun Etkilegimi 60-66 Ay 14 6746 944.50 756.50 -317 751
Q 67-72 Ay 114 6414  7311.50
18 Oyunun Bozulmasi 60-66 Ay 14 63.57 890.00 785.00 -.100 921
;5 67-72 Ay 114 64.61 7366.00
~ Oyundan Kopma 60-66 Ay 14 8546 119650  504.50 -2.252 024

67-72 Ay 114 61.93 7059.50

*p<0.05

Tablo 4 incelendiginde, cocuklarin yas1 ile PEAOO- O alt boyutu olan Oyundan Kopma arasinda
anlamli bir farklilasmaya rastlanilmistir. Bu farklilasma 67-72 aylik ¢ocuklarinin lehinedir. Bir bagka
degisle 60-66 aylik ¢ocuklarin oyundan kopma diizeyleri 67-72 aylik ¢ocuklara oranla anlamli
diizeyde daha ytiksektir. Cocuklarm yas degiskeni ile CEMO ve POBKO arasinda ise anlaml1 bir
farklilasmaya rastlanilmamaistir.

Cocuklarin CEMO toplam puanlari, POBKO alt boyut ve toplam puanlar;, PEAOO- O alt boyutlar
ile anne 6grenim durumu arasinda anlaml bir farklilasmanin tespiti i¢in Kruskal Wallis H Testi
uygulanmistir. Analiz sonuglar1 Tablo 5'te gosterilmistir.
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Tablo 5.
Anne Og“renim Durumu ile CEMO, POBKO ve PEAOO-O Puanlar: Arasindaki Kruskal Wallis H Testi
Sonuclar

Anne Ogrenim n SO X2 p Anlaml Fark
0 CEMO Toplam Puan Tlkokul 15 64.10
S Ortaokul 13 65.88
8« Lise 51 6250 1.139 951 -
On Lisans 5  80.50
Lisans 39 64.79
Lisanstistii 5 64.20
Sosyal Yeterlilik Tkokul 15 56.90
Ortaokul 13 44.77
Lise 51 70.82 9422  .093 -
On Lisans 5 51.70
Lisans 39 65.59
Lisanstistii 5 78.40
Akademik Yeterlilik Tlkokul 15 59.50
Ortaokul 13 62.35
Lise 51  65.53 1.073  .956 -
On Lisans 5  72.80
Lisans 39 63.67
Lisanstistii 5 72.80
Fiziksel Yeterlilik Tlkokul 15 48.00
2 Ortaokul 13 61.00
8 Lise 51 6586 7.773 .169 -
A On Lisans 5 56.30
Lisans 39 67.21
Lisanstistii 5 96.30
Anne Kabuli Ikokul 15 5290
Ortaokul 13 71.65
Lise 51 6256 8422 134 ---
On Lisans 5  50.00
Lisans 39 69.31
Lisanstistii 5 77.50
Toplam Puan Tlkokul 15 46.83
Ortaokul 13 58.35
Lise 51 67.61 7.996 .156
On Lisans 5 56.90 -
Lisans 39 66.35
Lisanstistii 5 95.00
Oyun Etkilesimi Tlkokul 15 51.27
Ortaokul 13 49.77
o Lise 51 7480 8314 .140
e On Lisans 5  66.80
S Lisans 39 6145
& Lisanstistii 5 5890
Oyunun Bozulmasi Tlkokul 15 70.70
Ortaokul 13 67.00
Lise 51 7038 4.648  .460
On Lisans 5 5830
Lisans 39 54.82
Lisanstistii 5 61.10
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Oyundan Kopma flkokul 15 68.97
Ortaokul 13 72.00
Lise 51 6420 2590 .763 -
On Lisans 5 7220
Lisans 39 62.26
Lisanstistii 5 44.50

Tablo 5'e gore, gocuklarin annelerinin grenim durumu degiskeni ile CEMO toplam puani, POBKO
alt boyut ve toplam puam ve PEAOO-O alt boyutlari arasinda anlamli bir farklilasmaya
rastlanilmamustir.

Cocuklarm CEMO toplam puanlari, POBKO alt boyut ve toplam puanlari, PEAOO- O alt boyutlari
ile baba Ogrenim durumu arasindaki farklilasmanin tespiti igin Kruskal Wallis H Testi
uygulanmustir. Analiz sonuglar1 Tablo 6'da gosterilmistir.
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Tablo 6.
Baba Og“renim Durumu ile CEMO, POBKO ve PEAOO-O Puanlari Arasidaki Kruskal Wallis H Testi
Sonucglar

Baba Ogrenim n SO X2 p Anlaml Fark
CEMO Toplam Puan Tlkokul 15 56.77
> Ortaokul 13 6200 2169 825
5 ) Lise 56 65.61
On Lisans 3 83.17
Lisans 34 63.28
Lisanstistii 7 74.79
Sosyal Yeterlilik Ikokul 15 56.60
Ortaokul 13 60.65 3.499 .623 -
Lise 56 63.53
On Lisans 3 89.50
Lisans 34 68.60
Lisanstistii 7 65.71
Akademik Yeterlilik Tkokul 15 5047
Ortaokul 13 60.38 5.323 378 -
O ) Lise 56 70.00
c»\-é On Lisans 3 67.17
8 Lisans 34 65.50
Lisanstistii 7 52.21
Fiziksel Yeterlilik Tlkokul 15 51.77
Ortaokul 13 64.08 2.763 .736 ---
Lise 56 64.54
On Lisans 3 67.50
Lisans 34 67.88
Lisanstistii 7 74.57
Anne Kabulii Tkokul 15 52.10
Ortaokul 13 63.31 6.116 .295 -
Lise 56 64.69
On Lisans 3 57.00
Lisans 34 68.10
Lisanstistii 7 77.50
Toplam Puan Tlkokul 17 46.23
Ortaokul 16 60.62 4.923 425 -
Lise 64 66.84
On Lisans 4 77.67
Lisans 40 68.09
Lisanstistii 7 69.07
Oyun Etkilesimi Tlkokul 17 53.73
Ortaokul 16 54.54 4.578 470 -
0 Lise 64 66.11
Q On Lisans 4 6550
Pc Lisans 40 66.04
E Lisanstistii 7 85.29
Oyunun Bozulmasi Ikokul 17 73.90
Ortaokul 16 62.42 8.869 114 -
Lise 64 72.29
On Lisans 4 45.67
Lisans 40 51.25
Lisanstistii 7 58.36
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Oyundan Kopma flkokul 17 65.40
Ortaokul 16 77.23 4.359 499 -—-

Lise 64 65.06

On Lisans 4 85.33

Lisans 40 59.69

Lisanstistii 7 48.86

Tablo 6’e gdre, cocuklarin annelerinin égrenim durumu ile CEMO toplam puani, POBKO alt
boyutlar1 ve toplam puani, PEAOO-O alt boyutlari arasinda anlamli bir farklilasmaya
rastlanilmamugtir.

Cocuklarin CEMO toplam puanlari, POBKO alt boyut ve toplam puanlari, PEAOO-O alt boyutlar
ile kardes sayis1 arasindaki farklilasmanin belirlenmesi i¢in Kruskal Wallis H Testi uygulanmuistir.
Analiz sonuglar1 Tablo 7'de gosterilmistir.

Tablo 7.
Kardes Sayist ile CEMO, POBKO ve PEAOO-O Puanlar: Arasindaki Kruskal Wallis H Testi Sonuclar:
Kardes Sayisi n SO X2 p Anlamli Fark
.0  GEMO Toplam Tek Cocuk 32 7753
E Puan Iki Kardes 84 60.79  5.649 .059 -
o Uc ve Uzeri Kardes 12 55.75
Sosyal Tek Cocuk 32 69.83
Yeterlilik Iki Kardes 84 63.01 1.216 544 -
Uc ve Uzeri Kardes 12 60.75
Akademik Tek Cocuk 32 73.59
Yeterlilik Iki Kardes 84 62.02  3.325 .190 ---
Ug ve Uzeri Kardes 12 57.58
L®) Fiziksel Tek Cocuk 32 67.50
c’\'é Yeterlilik iki Kardes 84 62.22 1.152 562 -
8 Ug ve Uzeri Kardes 12 72.46
Anne Kabuli Tek Cocuk 32 62.92
Iki Kardes 84 6635 1894  .388
Uc ve Uzeri Kardes 12 55.79
Toplam Puan Tek Cocuk 32 73.05
Iki Kardes 84 6141 2349 309
Ug ve Uzeri Kardes 12 63.33
Oyun Tek Cocuk 35 63.69
Etkilegimi iki Kardes 98 6650 1485 476
Ug ve Uzeri Kardes 15 52.67
< Oyunun Tek Gocuk 35 64.53
o) Bozulmasi Tki Kardes 98 6380  .236 889
é Uc ve Uzeri Kardes 15 69.33
Oyundan Tek Cocuk 35 61.20
Kopma Iki Kardes 98 6494 554 758
Uc ve Uzeri Kardes 15 70.21

Tablo 7’e gore, cocuklarin kardes sayisi ile CEMO toplam puani, POBKO alt boyutlar1 ve toplam
puani, PEAOO-O alt boyutlar1 arasinda anlamli bir farklilasmaya rastlanilmamuistir.

Gocuklarin CEMO toplam puanlar1 ve POBKO alt boyut ve toplam puanlari ile PEAOO-O alt boyut
puanlarindaki iligskinin tespiti i¢in Spearman Korelasyon Analizinden yararlanilmistir. Korelasyon
analizi verileri Tablo 8 de sunulmustur.
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Tablo 8.
Olcek Puanlart Arasindaki Spearman Korelasyon Analizi
1 2 3 4 5 6 7 8 9
Toplam Empati Becerisi (1) 1
Sosyal Yeterlilik (2) -.154 1
Akademik Yeterlilik (3) -.050 167 1
Fiziksel Yeterlilik (4) =129 .341% .343* 1
Anne Kabulii (5) -.042 482 139  .328* 1
Toplam Benlik Algisi (6) -121 .619%F  599%*F  851**F  534** 1
Oyun Etkilesimi (7) 311 124 -073  -052 207 -.008 1
Oyunun Bozulmasi (8) -.198 -018 -073 -024 -225* -079 -423* 1
Oyundan Kopma (9) =327 -110  -.023  -062 -186* -093 -653™ 462" 1

*p<.05 **p<0.01 diizeyinde anlamli; “r= 0.000-0.300 aras: diisiik diizeyde iligki, 0.301- 0.700 aras1 orta
diizeyde iligki, 0.701-1.00 aras1 giiglii bir iligki”

Tablo 8'de Spearman Korelasyon analizinin sonuglar1 incelendiginde empati becerisi toplam puani
ile POBKO alt boyutlarindan “Oyun Etkilesimi” ve “Oyundan Kopma” alt boyutlar1 arasinda
anlamli bir iliski oldugu saptanmistir. Empati becerisi toplam puani ile “Oyun Etkilesimi” alt boyutu
arasinda (r: .311; p<.001) orta diizeyde pozitif yonlii bir iliski goriiliirken “Oyundan Kopma” alt
boyutu arasinda (r: -.327**; p<.001) orta diizeyde negatif yonlii bir iliski tespit edilmistir. Bunun
yaninda POBKO alt boyutlarindan “Anne Kabulii” ile PEAOO-O alt boyutlarindan “Oyun
Etkilesimi” (r: .207%; p: .019), “Oyunun Bozulmas1” (r: -.225% p: .011) ve “Oyundan Kopma” (r: -
.186**; p: .035) alt boyutlar1 arasinda da anlaml bir iligkiye rastlanmistir. Anne Kabulii alt boyutu ile
Oyunun Bozulmas: ve Oyundan Kopma alt boyutlar1 arasinda negatif yonlii diisiik diizeyde bir
iliskiye rastlanirken; Anne Kabulii alt boyutu ile Oyun Etkilesimi alt boyutu arasinda pozitif yonlii
diisiik diizeyde bir iliskinin oldugu saptanmustir. Bir diger anlatimla, nedensel bir baglant: kurmak
dogru olmasa da ¢ocuklarin anneleri tarafindan kabul edilme algilar1 diistiikge, oyunu bozan
davraniglar ve oyuna katilmama davramslarin1i gostermeleri artarken, gocuklarin anneleri
tarafindan kabul edilme algilar1 arttikga oyun siirecinde birbirleri ile etkilesim gostermeleri de
olumlu yonde artmaktadir.

Sonug, Tartisma ve Oneriler

60-72 aylik okul oncesi donem cocuklarinin empati diizeyleri ve benlik algilar: ile akranlariyla
etkilesimli oyun becerileri arasindaki iliskinin incelenmesinin amaglandig ¢alismanin ilk bulgusu,
¢ocuklarin cinsiyeti ile benlik algis1 6lgegi alt boyutlarindan fiziksel yeterlilik alt boyutu arasindadir.
Calisma sonucunda, erkek ¢ocuklar: kiz ¢ocuklarina oranla kendilerini fiziksel yeterlilik agisindan
daha yeterli bulmaktadir. Bu durumun nedenlerinden birisi, ¢ocuklarin ataerkil toplum iginde
yetismis olmas: olabilir. Ozellikle ataerkil toplum igerisinde erkek ¢ocuklarina fiziksel aktivitelerde
daha Ozgiir bir ortam sunulurken, kiz ¢ocuklarina daha az firsatlar sunulmaktadir (Celik ve
Yenilmez, 2019; Manios ve digerleri, 1999; Telford ve digerleri, 2016). Bu nedenle erkek ¢ocuklari
tiziksel anlamda kendilerini kiz ¢ocuklarina oranla daha yeterli gorebilmektedirler. Guthold ve
digerlerinin (2020) ergenler tizerindeki yetersiz fiziksel aktivitelerinin kiiresel egilimlerini
belirlemek amaciyla gergeklestirdikleri ¢alismaya toplam 1.6 milyon katiimcr dahil edilmistir.
Calisma sonucunda, kiz ¢ocuklarmin diisiik diizeyde yetersiz aktivite gosterdigi iilkelerin basinda,
Banglades ve Hindistanin geldigi ve kiz ¢ocuklarinin fiziksel aktiviteye diisiik diizeyde katilim
gostermelerinin nedenlerinin basinda toplumsal faktorlerin etkili oldugu sonucuna ulagilmistir.
Ozellikle bu {ilkelerdeki toplum yapismin, ataerkil bir yapida oldugu ve bu iilkelerde yasayan
insanlarin, kiz ¢cocuklarinin daha ¢ok ev igi faaliyetlerinde ve ev islerinde gorev almasi gerektigi
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inancina sahip oldugu belirlenmistir. Kiz ¢ocuklarinin toplumsal cinsiyet esitsizliginden dolay1
tiziksel aktivitelere katilamadiklarmi belirleyen calismalardan birisi de Cowley ve digerlerinin
(2021) yaptiklar calismadir. Cowley ve digerlerinin (2021) ergenlik dénemindeki kiz ¢ocuklarmin
fiziksel aktivite iizerine algilarmi belirlemeyi hedefledigi arastirma sonucunda, kiz ¢ocuklarinin
aslinda fiziksel aktivite yapmaktan hoslandiklar1 ve fiziksel aktivitelerinin kendileri igin yararl
aktiviteler oldugunun bilincinde olduklari tespit edilmistir. Fakat kiz ¢ocuklarimin ¢ogunun fiziksel
aktivitelere katildiklarinda cinsiyet esitsizliginden dolay1 yargilanacaklar1 korkusuyla fiziksel
aktivitelere katilamadig1 belirlenmistir. Ulkemizde toplumsal cinsiyet esitligi {izerine yapilmis
calismalarda da benzer sonuglara ulagilmaktadir (Giirkan, 2019; flhan Tung, 2009; Kaya ve Memis,
2019; Temiz ve digerleri, 2020; Yagan Giider, 2014).

Aragtirmada bulunan kiz ¢ocuklarmin erkek ¢ocuklarma oranla fiziksel yeterlilik benlik algisinin
anlamli oranda diisiik olmasinin nedenlerinden birisinin de kiz ¢gocuklarinin erkek ¢ocuklarina gore
motor becerilerini gelistirecek fiziksel aktivitelere daha az katilma isteklerinden kaynakl oldugu
sOylenebilir. Cilinkii bir bireyin fiziksel aktiviteye katilim ve isteklilik diizeyi, bireyin fiziksel
yeterlilik benlik algisini etkileyebilecegi diisiiniilebilir. Vella ve digerlerinin (2014) ¢ocukluk
doneminde organize sporlara katilim durumlarinin belirlenmesi tizerine gerceklestirdikleri ¢alisma
sonucunda, kiz cocuklarinin erkek ¢ocuklarina gore organize sporlara daha az katihm gosterdikleri
ve fiziksel olarak daha hareketsiz olduklari sonucuna ulasilmistir. Telford ve digerlerinin (2016) kiz
¢ocuklarinin erkek cocuklarina gore fiziksel olarak neden daha az aktif olduklarinmi belirlemek
amaciyla yaptiklar1 ¢alisma sonucunda, erkek ¢ocuklarin ders disi spor yapma durumunun kiz
cocuklarindan daha yiiksek ¢iktigr saptanmisgtir. Ayrica kiz ¢ocuklarmin erkek ¢ocuklarina oranla
beden egitimi konusunda daha diisiik bir alg1 gosterdikleri belirlenmistir. Woods ve digerlerinin
(2018) Irlanda’daki cocuklarin fiziksel aktivitelere katiim oranlarini belirlemeye calistiklar:
arastirmasinda da kiz ¢ocuklarinin sadece %10unun aktif giinliik fiziksel aktivitelere katildigs,
yaklagik olarak %90'min ise fiziksel aktivitelere katilimlarmin yeterli olmadig: tespit edilmistir.
Lenhart ve digerlerinin (2012) ¢ocuklarin yapilandirilmis fiziksel aktivitelere katilim durumlari ile
cinsiyet arasindaki iligskiyi belirledikleri ¢alisma sonucunda, erkek ¢ocuklarinin %10,6’sinin kiz
cocuklarinin ise %27,9'unun hareketsiz oldugu belirlenmistir.

Calismanin bir diger bulgusu da erkek ¢ocuklarmin kiz ¢ocuklarina oranla daha fazla oyunlardan
kopma davranisi gosterdigidir. Bunun en 6nemli nedenlerinden birisi, kiz ¢ocuklarinin erkek
cocuklarma gore prososyal davraniglara daha fazla sahip olmasi ve bu davraniglari akran ortaminda
daha fazla sergilemesi oldugu diisiiniilebilir. Ciinkii toplumun cinsiyet rollerine gore kiz ve oglan
cocuklarindan beklentileri farklidir. Toplum, kiz ¢ocuklarindan daha fazla yardimlasma, is birligi,
paylasma gibi prososyal davraniglar bekleyip bu davramslart pekistirmektedir. Prososyal
davraniglar ise oyun etkilesiminin temelini olusturmaktadir (Yurdakul ve digerleri, 2021). Bu
nedenle oglan ¢ocuklarmin kiz ¢cocuklarina oranla daha ¢ok oyundan kopma davranis: gosterdigi
diistintilebilir. Gilindiiz ve Giiltekin Akduman’mn (2020), okul oncesi ¢ocuklarda prososyal
davraniglarin oyun davraniglarina etkisini inceledikleri ¢alismalarinda, g¢ocuklarin prososyal
davranis becerileri ile oyun etkilesimi ve oyunu bozma davranislar: arasinda gtiglii bir anlamlr iliski
oldugunu tespit etmislerdir. Cocuklarin sergiledikleri prososyal davramslari arttik¢a oyundan
kopma davramglarinin azaldigr incelenmistir. Van der Graaff ve digerlerinin (2018) ergenlik
doneminde ¢ocuklardaki prososyal davranislar: inceledigi calisma sonucunda, erken yaslarda kiz
cocuklarinin prososyal davraniglarmin erkek cocuklarina gore anlamli oranda yiiksek oldugu
sonucuna ulasilmistir. Ayni1 zamanda erkek ¢ocuklarinin prososyal davranis seviyeleri 14 yasina
kadar sabit kalirken 17 yasina kadar arttifi, kiz ¢ocuklarinda ise 16 yasina kadar prososyal
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davraniglarinin arttig tespit edilmistir. Yeung ve digerlerinin (2013) okul ortami iginde ¢ocuklarin
gostermis olduklar1 olumlu davranis ile cinsiyet arasindaki iligskiyi inceledikleri ¢alismada, olumlu
davranis agisindan kiz ¢ocuklarinin lehine anlaml bir farklilasmaya rastlanilmistir. Schaeffer ve
digerlerinin (2006) yaptiklar: calismada saldirgan ve yikici davraniglarin diizeyi, ilkokula devam
eden kiz ve erkek ¢ocuklar1 arasinda karsilastirilmistir. Karsilastirma sonucunda, kiz ¢ocuklariin
erkek cocuklarina oranla daha diisiik antisosyal davramislara sahip oldugu tespit edilmistir.
Alanyazinda benzer olarak kiz ¢ocuklarinin erkek ¢ocuklarma gore daha prososyal davraniglar
sergiledigini kanitlayan ¢aligmalara rastlanmaktadir (Belsky ve Beaver, 2011; Lam ve digerleri, 2012;
Wagner ve Ruch, 2015). Ayrica erkek c¢ocuklarmmin kiz g¢ocuklarina oranla oyundan kopma
davranisini daha fazla sergilemelerinin nedenlerinden birisi de erkek ¢ocuklarinin 6z diizenleme,
dikkat etme ve sosyal yeterlilik gosterme becerilerinin kiz ¢ocuklarma gore daha diisiik olmasindan
kaynakli olabilir (Diamond ve Blair, 2018; Owens, 2016). Alavi ve digerlerinin (2019) tipik gelisim
gosteren cocuklarda akademik basariya ulasmada dikkat, diirtiisellik ve cinsiyet faktorlerini
inceledikleri ¢alismalarinda, kiz gocuklarinin erkek ¢ocuklarina oranla daha yiiksek diizeyde dikkat
becerisine sahip oldugu ve diirtii kontrollerini saglamada daha basarii olduklar1 sonucuna
ulagilmistir. Compagnoni ve digerleri (2020) 5-7 yas arasindaki toplam 147 okul 6ncesi donem
¢ocugunu calisma grubuna dahil ettigi arastirmalarinda, ¢ocuklarin davramissal 6z diizenleme
becerisi ile motivasyon diizeyleri arasindaki iligskiyi incelemiglerdir. Arastirma sonucunda kiz
¢ocuklarinin erkek ¢ocuklarina gore davranigsal 6z diizenleme becerisinde daha basarili olduklarin:
belirlemislerdir. Oz diizenleme becerisinde kiz ¢cocuklarinin erkek cocuklarna gore daha basarili
olduklar1 ¢alisma sonuglarina baska arastirmalarda da rastlanmaktadir (Bembenutty, 2009; Magat,
2013; Meece ve Painter, 2008).

Calismanin bir diger bulgusu, ¢ocuklarin yaslari ile oyundan kopma davranisi arasindadir. Yasi 60-
66 aylik olan ¢ocuklarin oyundan kopma davranisi gosterme durumlari, 67-72 aylik ¢cocuklara oranla
daha yiiksek c¢ikmistir. Bir diger ifade ile yasi daha kiigiik olan ¢ocuklarin oyundan kopma
davranmisini daha fazla sergiledikleri sonucuna ulasilmistir. Bu bulgunun nedeni ¢ocuklarinin
etkinlikte kalma siireleri ile yaslari arasindaki iliskiden kaynakli oldugu diisiiniilebilir. Ozellikle
kiiclik yas grubu c¢ocuklarinin oyun gibi farkl etkinliklerde kalma siireleri biiyiik yas ¢ocuklarmna
gore daha kisa olabilmektedir. Civril Yilmaz (2022) tarafindan 60-72 aylik okul 6ncesi donem
¢ocuklarinin oyun tercihlerini belirlemeyi amacladig1 ¢alismasinda 63-67 aylik ¢ocuklarin blok,
kitap, fen ve manipiilatif 6grenme merkezlerinde gerceklestirilen etkinliklerde 67-72 aylik ¢ocuklara
oranla daha az zaman gegirdigi tespit edilmistir. Konrad’a (1984); akt. Yavuz’a (2014) gore
cocuklarda yas arttikca odaklanma ve dikkat siiresi de artmaktadir. 5-7 yas arasindaki ¢ocuklarin
ortalama dikkat siiresinin 15 dakika, 7-10 yas arasindaki ¢ocuklarda ise bu siirenin 20 dakikaya
giktigr belirtilmistir. Mucuk'un (2020) 60-72 ayhik c¢ocuklarin oyun davranislarimi inceledigi
calismada da oyundan kopma puanlar: incelendiginde 60-66 aylik cocuklarin oyundan kopma
puanlarinin 67-72 aylik ¢ocuklarin puanlarina gore daha yiiksek oldugu tespit edilmistir.

Calismanin bir diger bulgusu da ¢ocuklarin anne ve baba 6grenim durumlarimin ¢ocuklarin benlik
algis1, oyun davraniglar1 ve empati diizeyleri tizerine anlamli bir farklilasma yaratmadigidir. Bunun
en Onemli nedenlerinden birisi, ¢ocuklarin tamaminin okul Oncesi egitim kuruma devam
etmesinden kaynakli oldugu diistiniilebilir. Ciinkii glintimiizde okul 6ncesi egitim kurumlarinda
aile katilimlarinin daha etkili bir sekilde yapildig1 sdylenebilir. Okullarda verilen egitimler ve
seminerler gibi toplant1 sayilarinin artmasinin, ebeveynleri daha da bilingli ve farkindalig yiiksek
bireyler haline getirdigi diistintilebilir. Or¢an Kagan ve digerlerinin (2020) okul 6ncesi egitimde
gerceklestirilen aile katilimlar1 {izerine anne ve babalarin goriislerini inceledikleri ¢alisma
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sonucunda 0Ozellikle annelerin ev- okul is birligi temelli aile katilimi kapsaminda aldig1 puanlarin
yliksek diizeyde ¢iktig1 sonucuna ulagilmistir. Babalarin ¢ocuklarin benlik algisi, oyun davranislar:
ve empati diizeylerine etki etmemesindeki bir diger neden de gocugun gelisim ve egitiminde
babanin roliiniin {ilkemizde ¢ok etkin olmamasindan kaynakli oldugu diisiiniilebilir. Yavuz
Konokman ve Yokus'un (2016) okul 6ncesi donem ¢ocugu olan ebeveynlerin siniftaki etkinliklere
katilim diizeylerine dair algilarmni belirlemeye calistig1 arastirmalarinda, anneler ile babalarin aile
katilim1 oranlar1 arasinda annelerin lehine anlamli bir farklilasmaya rastlanmistir. Craig ve Mullan
(2011) tarafindan anne ve babalarin ¢ocuk bakimini ne diizeyde paylastiklarini belirlemek amaciyla
yaptiklar1 ¢alismada, Avusturalya, Danimarka, Fransa ve italya’dan ¢alisma grubu segilmis ve
arastirmaya dahil etmistir. Analizler sonucunda annelerin ¢ocuk bakiminda babalara oranla ¢ok
daha fazla sorumluluk aldig1 sonucuna ulagilmistir. Aynm1 zamanda arastirmada ¢ocuklarin kardes
sayilar1 ile empati, oyun davraniglar1 ve benlik algisi arasmnda anlamli bir farkhilagmaya
rastlanmamuistir. Alanyazin incelendiginde bulguyu destekleyen ¢alismalarla karsilasilmistir (Aysu
ve digerleri, 2021; Taner Derman, 2013; Kiigiikkaragdz ve Canbulat, 2011). Fakat alanyazin
incelendiginde kardes sayisi degiskeni ile empati, oyun davraniglar1 ve benlik algis1 diizeyleri
arasinda anlamli farklilasmalara rastlanan calisma orneklerine rastlanmaktadir. Ozellikle kardes
say1sinin artmasi kardesler arasindaki sicaklig1 ve empati diizeylerini arttirdig: goriilmektedir (Lam
ve digerleri, 2012; Maximiano-Barreto ve digerleri, 2020).

Arastirmada, ¢ocuklarin sahip olduklar1 empati becerisi ile oyun etkilesimi 6lgegi alt boyutlarindan
oyun etkilesimi ile orta diizeyde pozitif yonde, oyundan kopma ile orta diizeyde negatif yonde
anlamli bir iligkinin oldugu tespit edilmistir. Bir diger ifade ile cocuklardaki empati becerisi arttikca
oyun etkilesiminin olumlu yonde arttigi, oyundan kopma diizeylerinin ise diistiigii sonucuna
ulagilmistir. Bunun en 6nemli nedenlerinden birisi, oyun siirecinde duygunun etkin roliiniin
olmasidir. Ozellikle cocuklarin arasindaki sosyal oyunlarda duygularin énemli bir yeri oldugu
vurgulanmaktadir (Brownell ve digerleri, 2002; Zahn Waxler ve digerleri, 1992). Strayer ve Roberts’e
(1989) gore oyun siirecinde karsidaki ¢ocuklarin duygularmi anlayan ¢ocuklarmn oyun iginde daha
rahat rol aldigini ve oyunlar iginde daha olumlu sosyal davranislar sergilediklerini belirtmislerdir.
Bu noktada empatinin sadece duygusal bilesenden olusmadigini sdylemek gerekmektedir. Empati
duygusal, biligsel ve davranissal bilesenlerden olusan ¢ok yonlii bir yapidir (Telle ve Pfister, 2016).
Ozellikle oyun igerisinde oyundan kopmaya neden olabilecek olumsuz biligsel ya da davranigsal
faktorler olabilmektedir. Empati diizeyi yiiksek olan ¢ocuklarin oyunlarda ortaya c¢ikabilecek
sorunlara kars1 bilissel acidan ¢oziim yollari {iretmeleri daha kolay olabilmektedir. Ornegin oyun
icindeki olumsuz durumlara dair ¢6ziim Onerilerini olusturmasi ya da oyun arkadasmin bakis
acgisini anlayabilmesi gibi (Ornaghi ve digerleri, 2020). Cocuklarin empati diizeyleri ile oyun
davraniglar1 arasindaki iliskinin bir diger nedeni de empati diizeyi yiiksek olan ¢ocuklarin sosyal
becerilerinin de yiiksek olmasi olabilir. Sosyal becerisi yiiksek olan ¢ocuklarin olumlu oyun
davraniglarin1 daha fazla sergilediklerini sdylemek miimkiindiir. Ergin ve Ergin’in (2017) okul
oncesi c¢ocuklarmin sosyal davraniglari ile oyun becerileri arasindaki iligkiyi aragtirdiklar:
calismalarinda toplam 300 ¢ocuk ile galisilmis ve ¢ocuklarmn olumlu sosyal becerileri ile oyun
becerileri arasinda pozitif yonlii anlamli bir iliskiye rastlanmustir. Acer’in (2018) 48-72 aylk
¢ocuklarin oyun davraniglarini belirlemeyi hedefledigi ¢alismasinda da arkadaslik, paylasma, is
birligi, sorumluluk ve saygi gibi temel sosyal beceriler ile oyun davranislar1 arasinda orta diizeyde
anlamli bir iliskinin oldugu tespit edilmistir.

Arastirmanin son bulgusu da ¢ocuklarin benlik algis1 alt boyutlarindan anne kabulii diizeyi ile oyun
davraniglarindan oyun etkilesimi, oyunun bozulmas1 ve oyundan kopma diizeyi arasinda anlaml
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bir iliskinin oldugudur. Bir diger ifade ile annesi tarafindan ilgilenildigini ve annesi ile daha ¢ok
olumlu etkilesim i¢inde oldugunu diisiinen ¢ocuklarin olumlu oyun davrans puanlarmin da yiiksek
oldugu diistintilebilir. Bu durumun en 6nemli nedenlerinden birisi, giivenli baglanma olarak
gosterilebilir. Bowlby, ¢ocukluk doéneminde anne, baba ya da birincil bakim veren kisi ile
gerceklestirilen saghkli baglanmalarin, ¢ocuklarin ergenlik hatta yetiskinlik hayatindaki insan
iliskilerine de yansiyacagini belirtmektedir (Morstinbiil ve Cok, 2011). Dykas ve digerlerinin (2008)
ergenler tizerine gergeklestirdikleri bir ¢alismasinda, baglanma ile akran iliskileri arasindaki iligki
sorgulanmigtir. Calisma sonucunda, giivenli baglanmis ergenlerin daha ¢ok toplum yanlist
davrandiklar: ve akranlari tarafindan daha olumlu algilandiklar: sonucuna ulasilmistir. LaMont'un
(2010) anne-¢ocuk baglanmasi ile gocuklarin problem davramislari arasindaki iliskiyi inceledigi
calisma sonucunda, ¢ocugun anne ile giivenli bir sekilde baglanmasi ile cocugun problem davranis
gosterme diizeyi arasinda ters orantiya rastlanmistir. Alanyazin incelendiginde benzer ¢alisma
bulgularina rastlanmaktadir (Booth LaForce ve Kerns, 2009; Moss ve digerleri, 2006; Naber ve
digerleri, 2008). Anne kabul diizeyi ile oyun davranislarindaki anlamli iliskinin bir diger nedeni de
ebeveynle olan etkili iletisimin oyun davraniglarina yansimasi olabilir. Hamiden Karaca ve
digerlerinin (2019) ¢ocuklarin anne- babalariyla aralarinda kurduklar iligkilerin, cocuklarin
oyunlarda gostermis olduklar: davranislara etkisini arastirdiklar: ¢alismalarinda, ebeveyn ile cocuk
arasindaki olumlu iligki ile oyunun bozulmasi ve kopmasi arasinda negatif yonlii anlamli bir iligkiye
rastlanmistir. Ayn1 zamanda ebeveyn ile catisma ve uyumsuzluk yasayan cocuklarin oyun
etkilesimlerinin de negatif yonde etkilendigi tespit edilmistir.

Cocuklarin  zamanlarmin biiyiik bir kismmni oyun oynayarak gecirdikleri goz oOniinde
bulunduruldugunda, erken c¢ocukluk doneminde akranlar ile oynamak, cocuklarin sosyal
yeterliliklerini kazanmasinda 6nemli faktorlerden biridir. Bunun yaninda empati ve benlik algisinin
gelisimi, erken cocukluk doneminde ortaya cikar ve sosyal iliskiler kurmaya ve bu iligkileri
siirdiirmeye katki saglar. Bu ¢alisma akranlar arasinda olumlu sosyal iligkiler kurulmasini saglayan
empati ve benlik algisi ile akranlar arasindaki sosyal etkilesimin kaynagi olan oyun arasmdaki
iliskilerin incelenmesi bakimindan 6nemlidir. Arastirmanin smirlilig1 ise ¢ocuklarin akranlariyla
etkilesimli oyun davranislarini degerlendirmek igin kullanilan 6l¢me aracinin sadece 6gretmenin
bakis agisin1 yansitmasidir.

Aragtirma sonucunda verilebilecek oneriler;

¢ (Calismada erkek ¢ocuklarinin fiziksel yeterlilik algilari, kiz ¢ocuklarina gore daha ytiiksek
¢gitkmistir. Bu durumun kiz ve erkek ¢ocuklarma yiiklenen cinsiyet rollerinden oldugu
diistiniiliirse aileler ve 6gretmenlerin katilim saglayacag: toplumsal cinsiyet esitligi konulu
seminerler diizenlenip kiz ve erkek c¢ocuklarinin empati ve benlik gelisimleri igin
ebeveynlerin ve gretmenlerin her alanda destek vermeleri saglanmalidur.

¢ Kiz cocuklarmin oyun etkilesimi diizeyleri erkek cocuklarma gore daha yiiksek ¢iktig1
saptanmistir. Bu nedenle erkek ¢ocuklarinin oyun etkilesimlerini arttirmak icin ev ve okul
ortaminda uygulanacak etkinlik planlar1 olusturulabilir.

¢ Erkek cocuklarinin kiz ¢ocuklarina oranla oyunu bozma ve oyundan kopma davranislarmin
daha yiiksek oldugu goriilmiistiir. Cocuklarin etkilesimli oyun becerilerini gelistirebilmek
icin erken miidahale programlar1 hazirlanabilir.

¢ (Cocuklarin etkilesimli oyun siireglerini etkileyen faktorleri incelemek amaciyla smaif
icerisinde c¢ocuklarin oyunlari gozlemlenerek nitel arastirma yonteminin kullanildigy
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calismalar tasarlanabilir.

Etik Kurul Onay1: Saglik Bilimleri Universitesi Hamidiye Bilimsel Arastirmalar Etik Kurulu/ Toplant:
Tarihi: 27.07.2022/ Say1 No: 22/384.

Arastirmacilarin Katki Orani: Calisma siirecinde, arastirmacilarin katki oranlari esit diizeydedir.

Catisma Beyani: Yazarlar arasinda bu ¢alisma kapsaminda higbir ¢ikar ¢atismas: yoktur.
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