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The aim of this study is to determine the quality in public kindergarten schools in Aydin, Efeler
and to analyze the relationship between the quality and school readiness levels of 60-72 month
children in those schools. In this regard, it has been evaluated whether the quality level and quality
sub-dimensions determined according to the Early Childhood Environment Rating Scale [ECERS-
R] in Pre-School Education Institutions are related to the school readiness of the children. The
study was carried out in the correlational screening model, one of the quantitative research
methods. The universe of the research is composed of children between 60-72 months attending
official kindergartens affiliated to the Directorate of National Education in Aydin province in 2018-
2019 academic year. The sample of the study consisted of 145 60-72 months old children showing
normal development determined by disproportional cluster sampling method from seven official
kindergartens affiliated to Aydin province Efeler District Directorate of National Education. Early
Childhood Environment Rating Scale [ECERS-R] and Metropolitan Maturity Test were used as
data collection tools. The analysis of the collected data was carried out by using appropriate
statistics in the SSPS program. The environmental conditions, quality levels and dimensions of
pre-school education institutions examined within the framework of the research were found to
be relatively high and very high. The Metropolitan Maturity Test general preparation score
average of the children in the pre-school education institutions was found at the medium maturity
level. No significant relationship was found between the quality levels of the pre-school education
institutions and the school readiness levels of the children.
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Bu aragtirmada Aydin Efeler ilgesinde bulunan resmi anaokullarindaki kalitenin belirlenmesi ve kalite
diizeyleri ile bu kurumlarda egitim alan 60-72 aylik ¢ocuklarin okul olgunlugu arasindaki iliskinin
incelenmesi amagclanmigtir. Bu baglamda Okul Oncesi Egitim Kurumlarinda Cevresel Kosullar
Olgegine gore belirlenen kalite diizeyi ve kalite alt boyutlarmin gocuklarin okul olgunluguyla
iligkisinin olup olmadigr degerlendirilmistir. Bu arastirma nicel arastirma yontemlerinden, iligkisel
tarama modelinde gerceklestirilmistir. Arastirmanin evrenini; 2018-2019 egitim &gretim yilinda Aydmn
ilinde Milli Egitim Midiirliigiine bagl resmi anaokullar1 ve bu okullara devam eden 60-72 ay
arasindaki ¢ocuklar olusturmustur. Arastirmamn Srneklemini ise Aydin ili Efeler flge Milli Egitim
Miidiirliigiine bagl yedi resmi anaokulu ve bu okullara devam eden ve normal gelisim gosteren 60-
72 aylik ¢ocuklardan oransiz kiime &rnekleme kullanilarak belirlenmis 145 ¢ocuk olusturmustur.
Aragtirmada veri toplama araci olarak Okul Oncesi Egitim Kurumlarinda Cevresel Kosullar ve
Metropolitan Olgunluk Testi kullanilmistir. Toplanan verilerin analizi SSPS programinda uygun
istatistiksel islemler yapilarak gerceklestirilmistir. Arastirma cercevesinde incelenen okul dncesi
egitim kurumlarinin gevresel kosullar, okul dncesi egitim kurumlarimn kalite diizeyi ve boyutlar
gorece yiiksek ve ¢ok yiiksek diizeyde bulunmustur. Arastirma kapsaminda incelenen okul dncesi
egitim kurumlarindaki ¢ocuklarin Metropolitan Olgunluk Testi genel hazirlik puan ortalamas: orta
olgunluk seviyesinde bulunmustur. Arastirma kapsaminda incelenen okul 6ncesi egitim kurumlarinin
kalite diizeyleri ile cocuklarin okul olgunlugu diizeyleri arasinda anlaml1 bir iliskiye rastlanmamustir.
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Giris
Cocuk biyolojik olarak insana 6zgii yetilerle diinyaya gelir ancak onu topluma kazandirmak
egitimle gerceklesmektedir. Insan topluluklarinin siirekliligini saglayan ise egitimdir. Egitimin ilk
kademesini olusturan siire¢, okul 6ncesi egitimdir. Cocugun gelisimine uygun, kaliteli bir erken
¢ocukluk egitiminin, cocugun okuma, yazma, sosyal ve duygusal beceriler, sayisal ve bilissel becerileri
tizerinde olumlu etkileri bulunmaktadir (Giiles, 2013). Bu nedenle ¢ocugun gelecekteki basarisi i¢in

farkli 6grenme durumlari ve imkanlar1 hazirlayan bir ortamda yetismesi Onemlidir. Dolayisiyla

¢ocugun egitimine erken ¢ocukluk déneminde baslanmasi 6nem arz etmektedir (Yavuzer, 2005).

Oguzkan ve Oral’a (2002) gore okul Oncesi egitim; dogumdan zorunlu egitime kadarki
donemini kapsayan, ¢ocuklarin gelisim seviyelerine uygun ¢evre olanaklar: sunan, ¢ocugun biligsel,
duygusal, sosyal ve dil gelisimlerini toplumsal degerler dogrultusunda y6nlendiren bir egitim siireci
olarak tanimlanabilir. Okul olgunlugu ¢ocugun fiziksel, zihinsel, ruhsal ve sosyal beceriler baglaminda
ilkokula sorunsuz baslangi¢ yapabilecegi sartlar1 tasir hale gelmesidir (Giiler, 2001). Strom hokul
olgunlugu ilgili olarak ¢ocugun belirli bir 6grenim siirecine baslamadan Once neleri bilmesi ve
yapabilmesi {izerinde durmustur. Strom’a gore gocuk, yeni bir bilgi 6grenirken, bu bilginin daha 6nce
kazandig1 seylerle iliskili oldugu ya da daha once 6grendikleriyle yeni 6grendikleri arasinda iliski
kurabildigi siirece Ogrenmesini gercgeklestirebilir. Dolayisiyla egitim siirecinde g¢ocugun neleri
ogrenmek zorunda oldugu degil, daha 6nce hangi bilgi birikimine ve deneyime sahip oldugunun goz
onitinde bulundurulmasinin gerektigini belirtmistir. Buradan yola ¢ikarak, okul Oncesi egitimin
¢ocugun sahip oldugu bilgi ve becerilerini anlamlandirmasina katkida bulundugundan, ¢ocugun
gelecekte akademik yasamina yon veren 6nemli bir egitim kademesi oldugunu sdylemek miimkiindiir
(Strom, 1969, aktaran Cataloluk, 1994, ss. 2). Her ¢ocukta farkliik gosteren ve farkli yaslarda
tamamlanan okul olgunlugu, cocugun tiim gelisim alanlarinda dengeli bigimde olgunlasmasim ve
Ogrenme icin gerekli olan yeterlilikleri saglayarak performans sergileyebilmesini igeren bir kavramdir

(Kogyigit ve Saban, 2014).

Cocugun 6nceden sahip oldugu kazanumlar diger bir deyisle 6n 6grenmeleri, kisisel 6zellikleri,
aile yapisi, yasanilan ¢evrenin sosyal, kiiltiirel ve ekonomik 6zellikleri, ailenin egitim durumu gibi
degiskenler, ¢ocugun okul basarisinda son derece Snemli olan okul olgunlugunu etkileyen bir
unsurdur. Tiirkiye’de okul olgunlugu agisindan, sosyal, ekonomik ve kiiltiirel baglamda farkh
bolgelerde yasayan dgrenciler arasinda biiytik farklar oldugu gibi ayni1 sinifta 6grenim goren d6grenciler
arasinda da gesitli farkliliklar olmaktadir (Gormez, 2007). Cocugun ilkokul déneminde okuma-yazma
ve aritmetiksel becerileri yerine getirmesi gerekmektedir. Cocuga bu becerileri kazandirilmasinda erken
cocukluk yillarinda verilen egitim oldukca 6nemlidir. Sozel dil becerisi, ses farkindaligs, alfabe bilgisi
ve yazi farkindaligi okul dncesi egitim doneminde kazanilmasi gereken temel becerilerdir (Deniz Kan,

2006).
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Oktay (1982), cocuklarda okumaya hazirlikli olma konusunda rol oynayan dort temel faktdrden
s0z etmistir. Fizyolojik faktér cocugun bedensel gelisimi; zeka faktorii gocugun bilissel yetenekleri ile
ilgili; duygusal faktdr cocuklarin duygulariyla ilgili cevresel faktor ise ailenin sosyal, ekonomik ve
kiiltiirel diizeyi, kardes sayisi/sirasi, evde gorsel ve isitsel araglarin bulunmasi ile ilgilidir. Cocuklarin
okul basarisnin artirilmasinda, ¢ocugun Ogrenme siirecine &n becerilerle baslamasi gerektigi
bilinmektedir ancak bu okula 6n becerilerle baslama diger bir deyisle okul olgunlugu ile vurgulanmak
istenen yalnizca ¢ocugun egitime hazir olmasi degil, okullarin ve ailelerin de ¢ocuklar igin hazir
olmasidir. Bu sebeple okullarda, uygun fiziki kosullarin saglanmasi, etkili ders programlari, olumlu
Ogretmen tutumlari ve 6gretmen-veli is birligi cocuklarin 6grenime hazirlanmasinda 6nemli olmaktadir

(Oktay, 2013).

Kaliteli bir okul 6ncesi egitimin ¢ocuklarin okuma gibi becerilerini gelistirmenin (Young ve
Dolzhenko, 2022) yaninda, yeteneklerini gelistirme, 6grenme yasantilarini zenginlestirme, okula
devamliligini saglama, ilkokula basariyla devam etme ve okul basarisini saglama gibi islevlerinin yar
sira uzun vadede topluma faydal bireyler yetistirme gibi olumlu katkilar1 vardir. Bunun yani sira,
kaliteli bir okul 6ncesi egitim, bireylerin istihdam edilebilirligini olumlu yonde etkilediginden issizlik
ve yoksulluk gibi sonuglar1 da engelleyebilmektedir. Kisacas1 okul oOncesi egitimde Kkalitenin

saglanmasinin, gelecege yonelik iyi bir yatirim oldugu séylenebilir (Feyman, 2006).

Erken cocukluk egitim ortamlarinda kalite kavraminin tanimlanmasi, uygulanmasi ve
degerlendirilmesi, okul 6ncesi egitimde kalitenin 6zii olarak ifade edilebilir ¢tinkii okul 6ncesi egitimde
kalite okul oncesi egitim programi, okul oncesi 6gretmen yeterlilikleri, yonetim, denetim, ebeveynler
ve fiziksel gevre gibi pek ¢ok degiskeni goz oniinde bulundurma durumu, bu degiskenleri kapsamli bir

bigimde yoklamay1 gerektirmektedir (Giiles, 2013).

Siswanto ve Hidayati (2020), egitim kurumlarindaki kaliteyi belirleyen 6nemli etmenlerin
basinda etkin bir planlama ve buna bagl olarak da altyap1 gibi hizmetlerin etkin sunumunu isaret
etmektedir. Bunun yaninda, egitim kurumlarindaki kaliteyi; fiziki donanim, egitim materyalleri,
yOnetici, 6gretmen ve yardimci personelinin nitelikleri, egitim programu, aile ile is birligi etkinlikleri
gibi etkenler etkilemektedir. Okul 6ncesi donemde ¢ocuklarin ve ailelerin okula hazir olmasi, ¢cocugun
egitime devamini, basarisini saglamakta ve ¢ocugun kendine giivenini artirmaktadir. Cocugun okula
hazir olmasi kadar, okulun da ¢ocugun &grenimi igin hazir olmast gerekmektedir. Oyle ki kaliteli bir
temel egitim diistiniildiigiinde kalitenin okula iliskin bilesenlerinin ¢ocuklarin okul olgunlugu tizerinde
belirleyici etkisi bulunmaktadir (Aslan ve Tagkiran, 2022; Schmitt vd., 2023). Cocuklarin 6grenime
devam edilebilecekleri okullarin olmasi, okullara ulasimin kolay olmasi, okulun bolgesel kosullara ve
ihtiyaclara duyarli olmasi ve kaliteli bir egitim vermesi, okulun ¢ocuklar i¢in hazir olmasinin temel
kosuludur. Kaliteli egitim; 6gretmenlik yeterliligine sahip olan ve egitime istekli olan 6gretmenler,

kalabalik olmayan simiflar, gerekli fiziksel donanimlar, ihtiyaglara uygun egitim programlar1 ve

1564



KEFAD Cilt 24, Say1 2, Agustos, 2023

yontemlerle gergeklestirilmektedir (Bekman ve Giirselel, 2005). Okul olgunlugu ile ilgili alan yazinda
bir¢ok ¢alisma oldugu bilinmektedir. Ozellikle Nisan 2012 tarihinde Resmi Gazete ile ylriirliige giren
[Ikdgretim ve Egitim Kanunu ile zorunlu egitimin 72 aydan 60 aya diisiiriilmesiyle beraber okul
olgunluguna etki eden faktorler ile ilgili bir¢ok ¢calisma yapildigi goriilmektedir (Ari, 2014; Buldu ve Er,
2016; Faron, 2023; Giindiiz ve Ozarslan, 2017; Giir, Kogak ve Saglar, 2017; Kahramanoglu, Tiryaki ve
Canpolat, 2014; Lokumcu Tozar, 2018; Martin, 2023; Ozdemir ve Battal, 2019; Ozyurt ve Giizel, 2018;
Tekin ve Kogyigit, 2018; Tiirkyilmaz ve Pekdogan, 2019; Uzun ve Alat, 2017; Yilmaz Bolat, 2017). Hgﬂi
calismalar incelendiginde okula baslama yas: ve okul olgunlugu; diisiinme becerileri, erken ¢ocukluk
egitimi alip almama durumu ve okul olgunlugu, 6z diizenleme becerileri ve okul olgunlugu, sosyal
davranis ve okul olgunlugu, farkh egitim programi uygulamalar1 ve okul olgunlugu ile velilerin
davraniglar1 ile ¢ocuklarin okul olgunlugu iizerine ¢alismalar yapildig1 goriilmektedir. Bu agidan
incelendiginde, okul olgunlugu konusunun agirlikli olarak yas, veliler ve egitim programlari tizerinden
degerlendirildigi goriilmiistiir. lgili alan yazinda okul 6ncesi egitimin okul olgunluguna etkisinin
arastirildig1 ancak kalite unsurlariyla beraber degerlendirildigi bir arastirmaya rastlanmamaistir. Erken
¢ocukluk déneminde alinan egitimin ¢ocuklarin okul olgunlugu ile olan iligkisini ve bu iligkinin okul

oncesi egitimde kalite ile ilgisini ortaya konmas: acisindan bu arastirma énemli goriilmektedir.

Bu calismanin amacy;;, Aydin Efeler ilce merkezinde bulunan resmi okul o6ncesi egitim
kurumlarinin kalitelerini belirlenmesi ve kalite diizeyleri ile bu kurumlarda egitim alan 60-72 aylik
¢ocuklarin okul olgunlugu arasindaki iliskinin incelenmesidir. Bu genel amag dogrultusunda asagidaki

sorulara yanit aranmistir:

1. Resmi okul 6ncesi egitim kurumlarindaki kalite;

p

Kisisel bakim rutinleri boyutunda,

b.  Dil ve kavram bilgisi boyutunda,

c. Kaba ve ince motor gelisimi etkinlikleri boyutunda,
d. Yaraticaa calismalar boyutunda,

e. Sosyal gelisim boyutunda,

lua)

Eriskin ihtiyaglar1 boyutunda ve genelde ne diizeydedir?

2. Resmi Erken ¢ocukluk egitim kurumlarindaki ¢ocuklarin olgunluklary;
a. Okuma hazirhgy,
b.  Sayihazirhg;,
c.  Genel hazirlik olarak ne diizeydedir?

3. Resmi okul 6ncesi egitim kurumlarinin kalite standartlari ile bu kurumlarda egitim alan

60-72 aylik ¢ocuklarin okul olgunlugu arasinda anlamh bir iliski var midir?
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Yontem
Arastirmanin Modeli

Aydin Efeler ilge merkezinde bulunan resmi okul Oncesi egitim kurumlarimin kalitelerini
belirlenmesi ve kalite diizeyleri ile bu kurumlarda egitim alan 60-72 aylik ¢ocuklarm okul olgunlugu
arasindaki iliskinin incelenmesini amaglayan bu arastirma iligskisel tarama modelindedir. Karasar’a
(2016) gore iliskisel tarama modeli, iki ve daha fazla sayidaki degisken arasinda degisimin ne derecede
oldugunu belirlenmesidir. Egitim arastirmalarinda bir degiskenin baska degiskenlerle iliskisinin olup
olmadigini ortaya ¢ikarmak igin iligkisel arastirmalarin uygun ve yararli oldugu ifade edilebilir (Balci,

2016).
Evren ve Orneklem

Aragtirmanin evrenini, Aydin ilinde bulunan resmi anaokullar1 ve bu anaokullarinda egitim
goren 60-72 aylik cocuklar olusturmaktadir. Arastirmanin 6rneklemini ise Aydin Efeler flge Milli Egitim
Midirligiine bagh yedi resmi anaokulu ve bu okullara devam eden normal gelisim gosteren 60-72
aylik ¢ocuklardan (n=858) oransiz kiime yontemi kullanilarak belirlenmis 145 ¢ocuk olusturmustur.
Orneklemi olusturmak icin secim yapilirken evreni olusturan birimler arasinda herhangi bir ayricaligin
gozetilmedigi oransiz kiime oOrnekleme ydnteminden yararlanilmistir. Evrendeki her kiimenin
Ornekleme secilmek icin birbirine esit secilme sansina sahiptir (Karasar, 2016). Bu kapsamda veli izni
saglanan ve aragtirmaya goniillii katilan 145 ¢ocuk 6rnekleme alinmistir. Orneklem grubundaki okul

oncesi egitim kurumlarina iligkin bilgiler Tablo 1’de verilmistir:

Tablo 1. Ornekleme alinan okullara ait bilgiler

e Topl k Ornekl 1
Kurum Derslik sayis1 ~ Ogretmen sayist oplam gocu rmekleme alinan

sayist cocuk sayisi

A Anaokulu 6 10 262 23
B Anaokulu 9 16 291 25
C Anaokulu 5 11 231 17
D Anaokulu 4 10 202 20
E Anaokulu 5 12 231 21
F Anaokulu 6 14 276 20
G Anaokulu 5 9 168 19

Toplam 38 82 1661 145

Tablo 1’de goriilebilecegi gibi yedi farkli okul dncesi egitim kurumundan 145 ¢ocuk

arastirmaya dahil edilmistir.

Arastirmanin 6rneklemini olusturan ¢ocuklarin cesitli degiskenlere gore say1 ve oranlari Tablo

2’de verilmistir.

1566



KEFAD Cilt 24, Say1 2, Agustos, 2023

Tablo 2. Arastirmaya alinan ¢ocuklarin gesitli demografik degiskenlere gire frekans ve yiizdeleri

Demografik degiskenler Faktorler N %
Kiz 75 52.0
Cinsiyet Erkek 70 48.0
Toplam 145 100
A Anaokulu 23 15.86
B Anaokulu 25 17.24
C Anaokulu 17 11.72
D Anaokulu 20 13.79
Okul 6ncesi kurumu E Anaokulu 1 14.48
F Anaokulu 20 13.79
G Anaokulu 19 13.12
Toplam 145 100
60 — 66 Aylik 26 17.90
Cocugun yasi 67 —72 Aylik 119 82.10
Toplam 145 100

Tablo 2’de goriildiigii tizere arastirmaya katilan ¢ocuklarin cinsiyetleri incelendiginde 751 (%
52) kiz, 70’1 (% 48) erkektir. Cocuklar okul 6ncesi kurumuna gore 23’1 (% 15.86) A anaokuluna, 251 (%
17.24) B anaokuluna, 17’si (% 11.72) C anaokuluna, 20’si (% 13.79) D anaokuluna, 21’i (% 14.48) E
anaokuluna, 20’si (% 13.79) F anaokuluna ve 19'u (% 13.12) G anaokuluna devam etmektedir. Okullarin
kalite bakimindan farklilasip farklilasmadiginin goriilebilmesi agisindan okullar ayr1 ayri ele alinmustr.
Arastirmaya katilan ¢ocuklarin yasi 60 ay ile 72 ay arasinda degismekte olup, 26’s1 (%17.9) 60-66 aylik,
119'u (%82.10) 67-72 ayliktir.

Veri Toplama Araclarn

Arastirmada veri toplama araglari olarak “ECERS-R Okul Oncesi Egitim Ortamin

v ey

Degerlendirme Olgegi” ile “Metropolitan Olgunluk Testi” kullanilmustir.

ECERS-R okul 6ncesi egitim ortamini degerlendirme 6lgegi: Erken cocukluk egitimin kalitesini
dlciilebilmek amactyla Harms ve Clifford tarafindan 1980’de gelistirilen Okul Oncesi Egitim Ortamin
Degerlendirme Olgegi (Early Childhood Environment Rating Scale [ECERS-R]) kullanilmistir. Tiirkgeye
Isikoglu (2007) ve Bastiirk ve Isikoglu (2008) tarafindan uyarlanan 6l¢ek "Erken Cocukluk Egitim

Ortamlar1 Ol¢gme Araci" olarak adlandirilmistir.

ECERS-R 0lgegi okul oOncesindeki egitimdeki etkilesimleri ve egitim ortamindaki rutin
faaliyetleri inceleyen bir 6l¢me aracidir. Olgek okul 6ncesi egitim ortamini olusturan farkli cevresel
etkileri dikkate alarak ¢ocuklarin gelisimine uygun etkinlikler yoluyla egitimdeki kaliteyi 6l¢mektedir.
ECERS-R Olgegi Kisisel Bakim Rutinleri Boyutu (1. karsilama ve ugurlama alanlari, 2. yemek ve
kahvalti, 4. uyku ve dinlenme, 5. tuvalet ve temizlik alanlari, 6. kisisel bakim, 7. smnif [yemek, uyku,
depo, vestiyer araglar: ve genel durum, 8. smif [sinif i¢i 6grenme araglari, masa sandalye ve dolaplar],
9. siif [dinlenme ve oturma alanlari], 10. sinif diizenlenmesi, 11. cocuklara yonelik dekorasyon); Dil ve

Kavram Deneyimleri Boyutu (12. dili anlamaya iliskin ¢alismalar [kitaplar, resimler, pazen tahta vb.],
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13. dili kullanmayla ilgili calismalar, 14. kavramlar [siralama, siniflama, sekil, say1 vb.], 15. dilin giinliik
kullanimu); Biiyiik ve Kiigiik Kas Gelisimi Etkinlikleri Boyutu (16. kiiclik kas gelistirici ¢alismalar [lego,
yap-boz, bocuklar, makas, boyalar vb.], 17. rehberlik, biiyiik motor gelisimine yonelik alan, 18. biiyiik
motor gelisimine yonelik araglar [tirmanma, denge araglari, kaydirak, salincak vb.], 19. biiyiik motor
gelisimini destekleyici etkinlikler, 20. rehberlik) Yaratic1 Etkinlikler Boyutu (21. sanat, 22. miizik, 23.
blok, 24. kum/su alanlari, 25. dramatik oyun, 26. program cizelgesi, 27. rehberlik); Sosyal Gelisim
Boyutu (28. ¢ocuklarin tek bagina kalabilecekleri alan, 29. serbest oyun, 30. grup etkinlikleri, 31. kiiltiirel
farkindalik, 32. etkilesim kalitesi, 33. kaynastirma egitimi) ve Yetigkin Thtiyaclar1 Boyutu (34. calisanlar
i¢in alanlar, 35. mesleki gelisim firsatlari, 36. toplanti alani, 37. aile katilimi) olmak iizere yedi alt

boyuttan olusmaktadir.

Olgegi gelistiren arastirmacilar dlgegin i tutarlilik katsayisini .86 (Harms ve Clifford, 1980),
Tiirkgeye uyarlayan arastirmaci ise .90 olarak hesaplamis ve Olgegin giivenilir oldugu seklinde
yorumlamiglardir. Bu arastirmada ise Cronbach’s Alpha giivenirlik katsayis1 kisisel bakim rutinleri
boyutunda (a = .87), dil ve kavram deneyimleri boyutunda (a = .74), biiyiik ve kiiciik kas gelisimi
etkinlikleri boyutunda (a = .66), yaratic1 etkinlikler boyutunda (a = .67), sosyal gelisim boyutunda (a =
.84), yetiskin ihtiyaglar1 boyutunda (a = .68) ve 6lgegin tiim maddelerini kapsayan 6lgegin geneli icin ise
.93 olarak tespit edilmistir. Cronbach alfa giivenirlik katsayisinin .60 ile .80 araliginda olmasin “oldukga
giivenilir”; .80 ile 1.00 arasinda olmasinin ise “yiiksek derecede giivenilir” olarak degerlendirildiginden
(Alpar, 2013), bu arastirmadaki veriler, dlcegin giivenilir olduguna isaret etmektedir. Olcek yedili likert
tipinde oldugu igin degerlendirme asamasinda, grup genislik degeri; 6/7= .86 olarak alinmistir. Olgegin
degerlendirme araliklar1 1.00- 1.86 = hi¢ yok/yetersiz, 1.87- 2.73 = ¢ok diisiik, 2.74- 3.60 = diisiik, 3.61-
4.46 = orta diizeyde, 3.47 — 5.33 = yiiksek, 5.34 - 6.20 = ¢ok yiiksek, 6.21- 7.00 = miitkemmel seklinde

yapilmistir.

Metropolitan olgunluk testi (Metropolitan readiness test): Okula hazirligin tespitinde sik¢a kullanilan
testlerden biri olan Metropolitan Olgunluk Testi Hildert ve arkadaslari tarafindan 1949 yilinda
gelistirilmis, Oktay tarafindan Tiirkceye uyarlanmistir (1980). Test 100 madde ve 6 ayri alt testten
olugsmaktadir. Alt testler; 1. Kelime anlama (19 madde), 2. Ciimleler (14 madde), 3. Genel bilgi (14
madde), 4. Eslestirme (19 madde), 5. Sayilar (24 madde) ve 6. Kopya etme (10 madde) testlerinden

olusmaktadir. Testin puanlama tablosu is Tablo 3’te verilmistir:

Tablo 3. Metropolitan olgunluk testi puanlama tablosu

Test 1-4 Test5 Test 1-6 Harfle Olgunluk
okuma hazirlig say1 hazirlig: genel hazirlik degerlendirme seviyesi
61 - 66 21-24 90 -100 A Ustiin
56 — 60 16 -20 80 -89 B Ortanin tistii
47 -55 10-15 65-79 C Orta
33-46 5-9 40 - 64 D Ortanun alt1
0-32 0-4 0-39 E Zayif tehlike
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Metropolitan Olgunluk Testinden alinabilecek puanlar ve bunlarin ne anlama geldigi Tablo 3'te
gosterilmistir. Testte; kelime anlama, climleler, genel bilgi ve eslestirme alt testleri okuma hazirhigy;

sayilar alt testi say1 hazirlig1 ve tiim alt testler ise genel olgunluk seviyesini belirlemeye yoneliktir.
Veri Toplama islemleri

Arastirma i¢in gerekli izinlerin alinmasinin ardindan kurumlardaki 6gretmen ve yoneticiler ile
goriisiilerek, gerceklestirilecek uygulamanin amaci ve nasil olacagi konusunda acitklama yapilmistir. Bu
calismada Metropolitan Olgunluk Testi 2018-2019 egitim yilinin ikinci doneminde okul rehber
O0gretmeni ve arastirmaci tarafindan uygulanmistir. Testin tamamlanmasi her bir ¢ocuk i¢in yaklasik 40
dakika siirmiistiir. Uygulayic yonergeleri sozel olarak vermis, ¢ocuklara isaretletmistir. ECERS-R Okul
Oncesi Egitim Ortamini Degerlendirme Olgegi de 2018-2019 Ogretim yilinin ikinci doneminde
arastirmaci tarafindan uygulanmistir. Testin uygulanmasi ortalama 40 dakika siirmiistiir. Arastirmaci
her okula iki hafta ara ile iki farkli ziyaret gerceklestirmis, egitim ortaminda bir giin boyunca gézlemde

bulunmustur.
Verilerin Analizi

Verilerin analizi, arastirmanin problemleri ve verilerin Ozelliklerine gore cesitli teknikler
kullanarak yapilmistir. Arastirma siirecinde kullamilan veri toplama araglar: ile toplanan veriler
tizerinde calisilarak frekans ve yiizdelik dagilimlar gibi istatistiki sonuglara ulasilmis, sonuglar

tablolastirilarak bulgular boliimiinde sunulmustur.

Resmi erken ¢ocukluk egitimi kurumlarina 6grenimlerini devam ettiren 60-72 aylik ¢ocuklarin
okul olgunlugu ile bu kurumlarinin kalite diizeyi arasinda anlamb iliski olup olmadig1 Spearman's
korelasyon analizi ile stnanmustir. Elde edilen istatistiki sonuglarin anlamlilig1 .05 diizeyinde ¢ift yonlii
olarak smanmustir. Degerlendirmede korelasyon katsayisinin, .00-.29 arasinda olmas: diisiik; .30-.69

arasinda olmasi orta ve .70-1.00 arasinda olmasi ise yiiksek olarak yorumlanmistir (Biiyiikoztiirk, 2011).
Arastirmanin Etik Izinleri

Yapilan bu ¢alismada “Yiiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg altinda belirtilen eylemlerden higcbiri

gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi= Aydin Adnan Menderes Universitesi

Egitim Arastirmalar1 Etik Kurulu
Etik degerlendirme kararinin tarihi= 26.05.2022

Etik degerlendirme belgesi say1 numarasi= 174315
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Bulgular
Okul Oncesi Egitim Kurumlarinda Kalite Diizeyine iliskin Bulgular

Bu baslik altinda; Okul Oncesi E gitim Kurumlarinda Cevresel Kosullar Olgegine gore belirlenen
kalite diizeyi ve kalite alt boyutlar1 (kisisel bakim rutinleri, dil ve kavram deneyimleri, kaba ve ince kas
gelisimi etkinlikleri, yaratici etkinlikler, sosyal gelisim ve yetiskin ihtiyaglari) diizeylerine iliskin

bulgulara yer verilmistir.

Okul 6ncesi egitim kurumlarinda kisisel bakim rutinlerine iliskin bulgular: Arastirma kapsaminda
incelenen okul 6ncesi egitim kurumlarinda kisisel bakim rutinleri boyutuna iliskin bulgular Tablo 4'te

verilmistir:

Tablo 4. Okul dncesi egitim kurumlarinda kisisel bakim rutinleri boyutu

Madde .
Ifade N X Ss  Siralama
No
4 Tuvalet ve temizlik alanlar1 6.71 49 1
Sinuf k, uyku, depo, vesti 1 1
6 muf (yemek, uyku, depo, vestiyer araglar ve gene 6.57 g 5
durum)
10 Cocuklara yonelik dekorasyon 6.43 .53 3
5 Kisisel bakim 7 6.28 1.11 4.5
1 Karsilama ve ugurlanma alanlar1 6.28 49 4.5
2 Yemek ve kahvalti 6.14 .90 6
9 Sinif diizenlenmesi 6.00 1.15 7.5
8 Sinif (dinlenme ve oturma alanlar1) 6.00 .81 7.5
Sinif (smif ici 6grenme araglari, masa, sandalye ve
7 5.71 1.25 9
dolaplar)
Kisisel Bakim Rutinleri Boyutu 7 6.23 .62

Tablo 4'te goriilecegi tizere okul 6ncesi egitim kurumlarinda kisisel bakim rutinleri boyutu
maddeleri arasinda gorece en iist diizeyde olan “Tuwvalet ve temizlik alanlar:” (X=6.71) ve gorece en diisiik
diizeyde olan “Sinif (sinif ici 6grenme araglari, masa, sandalye ve dolaplar)” (X= 5.71) maddeleridir. Okul
oncesi egitim kurumlarinin kisisel bakim rutinleri boyutu puan ortalamas: gorece ¢ok yiiksek (X= 6.23)

diizeyde bulunmustur.

Okul oncesi egitim kurumlarinda dil ve kavram deneyimlerine iliskin bulgular: Arastirma
kapsaminda incelenen okul 6ncesi egitim kurumlarinda dil ve kavram deneyimleri boyutuna iliskin

bulgular Tablo 5'te verilmistir:

Tablo 5. Okul dncesi egitim kurumlarinda dil ve kavram deneyimleri boyutu

Madde No Ifade N X Ss  Siralama
14 Dilin giinliik kullanimi1 6.14 .90 1.5
12 Dili kullanmayla ilgili ¢calismalar 6.14 .69 1.5
13 Kavramlar (siralama, siniflama, sekil, say1 vb.) 7 6.00 .82 3
11 Dili anlamayla ilgili ¢calismalar (kitaplar, resimler, 589 90 4
pazen tahta vb.)
Dil ve kavram deneyimleri boyutu 7 604 47
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Tablo 5'te goriildiigii gibi okul oncesi egitim kurumlarinda dil ve kavram deneyimleri boyutu
maddeleri arasinda gorece en {iist diizeyde olan “Dilin giinliik kullanim1” ile “Dili kullanmayla ilgili
calismalar” (X= 6.14) ve gorece en diisiik diizeyde olan “Dili anlamayla ilgili ¢alismalar (kitaplar,
resimler, pazen tahta vb.)” (X= 5.89) maddeleridir. Okul 6ncesi egitim kurumlarmin dil ve kavram

deneyimleri boyutu puan ortalamasi gorece ¢ok yiiksek (X= 6.04) diizeyde bulunmustur.

Okul oncesi egitim kurumlarinda biiyiik ve kiiciik kas gelisimi etkinliklerine iligskin bulgular:
Arastirma kapsaminda incelenen okul 6ncesi egitim kurumlarinda biiyiik ve kiiglik kas gelisimi

etkinlikleri boyutuna iliskin bulgular Tablo 6’da verilmistir:

Tablo 6. Okul dncesi eitim kurumlarinda biiyiik ve kiigiik kas gelisimi etkinlikleri boyutu

Madde Ifade N X Ss Swralama

No

20 Rehberlik (biiyiik kas gelisimine yonelik) 6.29 .76 1

15 Kiigtiik kas gelistirici ¢alismalar (lego, yap-boz, bocuklar, 614 38 5
makas, boyalar vb.)

16 Rehberlik (kiiciik kas gelisimine yonelik) - 6.00 1.00 3

19 Biiyiik motor gelisimini destekleyici etkinlikler 586 .90 4

18 Biiyiik motor gelisimine yonelik araglar (tirmanma, denge 500 149 5.5
araclari, kaydirak, salincak vb.)

17 Biiyiik motor gelisimine yonelik alan 529 1.12 55
Biiyiik ve kiigiik kas gelisimi etkinlikleri boyutu 7 581 .60

Tablo 6’da goriildiigii iizere okul oncesi egitim kurumlarinda biiyiik ve kiigiik kas gelisimi
etkinlikleri boyutu maddeleri arasinda gorece en iist diizeyde olan “Kiiciik kas gelistirici ¢alismalar
(lego, yap-boz, bocuklar, makas, boyalar vb.)” (X=6.14) ve gdrece en diisiik diizeyde olan “Biiyiik motor
gelisimine yonelik araglar (tirmanma, denge araglari, kaydirak, salincak vb.)” ile “Biiyiik motor
gelisimine yonelik alan” (X= 5.29) maddeleridir. Okul 6ncesi egitim kurumlarinin biiyiik ve kiiciik kas

gelisimi etkinlikleri boyutu puan ortalamasi gorece gok yiiksek (X=5.81) diizeyde bulunmustur.

Okul o6ncesi egitim kurumlarinda yaratici etkinliklere iliskin bulgular: Arastirma kapsaminda
incelenen okul 6ncesi egitim kurumlarinda yaratici etkinlikler boyutuna iliskin bulgular Tablo 7’de

verilmigtir:

Tablo 7. Okul dncesi egitim kurumlarinda yaratici etkinlikler boyutu

Madde No Ifade N X Ss Siralama
26 Program c¢izelgesi 6.71 .49 1
27 Rehberlik 643 .53 2.5
23 Blok 643 .53 2.5
21 Sanat 7 629 .76 4
25 Dramatik oyun 6.14 .69 5
22 Miizik 586 .90 6
24 Kum/su alanlar 500 141 7
Yaratici etkinlikler boyutu 7 6.12 47

Tablo 7’de goriildiigii tizere okul Oncesi egitim kurumlarinda yaratict etkinlikler boyutu

maddeleri arasinda gorece en iist diizeyde olan “Program cizelgesi” (X= 6.71) ve gorece en diisiik
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diizeyde olan “Kum/su alanlar1” (X= 5.00) maddeleridir. Okul 6ncesi egitim kurumlarimin yaratici

etkinlikler boyutu puan ortalamas: gorece ¢ok yiiksek (X= 6.12) diizeyde bulunmustur.

Okul dncesi egitim kurumlarinda sosyal gelisime iliskin bulgular: Arastirma kapsaminda incelenen

okul dncesi egitim kurumlarinda sosyal gelisim boyutuna iliskin bulgular Tablo 8'de verilmistir:

Tablo 8. Okul oncesi egitim kurumlarinda sosyal gelisim boyutu

Madde No Ifade N X Ss Siralama
32 Etkilesim kalitesi 6.29 49 1.5
29 Serbest oyun 629 .76 1.5
33 Kaynastirma egitimi ” 6.14 .90 3
30 Grup etkinlikleri 6.00 .82 4
28 Cocuklarin tek basina kalabilecekleri alan 543 1.27 5
31 Kiiltiirel farkindalik 414 146 6
Sosyal gelisim boyutu 7 571 .74

Tablo 8'de goriilecegi gibi okul dncesi egitim kurumlarinda sosyal gelisim boyutu maddeleri
arasinda gorece en st diizeyde olan “Etkilesim kalitesi” ile “Serbest oyun” (X= 6.29) ve gorece en diisiik
diizeyde olan “Kiiltiirel farkindalik” (X= 4.14) maddeleridir. Okul 6ncesi egitim kurumlarimin sosyal

gelisim boyutu puan ortalamasi gorece ¢ok yiiksek (X=5.71) diizeyde bulunmustur.

Okul 6ncesi egitim kurumlarinda yetiskin ihtiyaclarina iliskin bulgular: Arastirma kapsaminda
incelenen okul oncesi egitim kurumlarinda yetiskin ihtiyaglar1 boyutuna iliskin bulgular Tablo 9'da

verilmistir:

Tablo 9. Okul oncesi egitim kurumlarinda yetiskin ihtiyaclar: boyutu

Madde No Ifade N X Ss  Siralama
37 Aile katilimi 557 .98 1.5
35 Mesleki gelisim firsatlar 7 557 151 15
34 Caliganlar i¢in alanlar 514 1.06 3
36 Toplant1 alani 471 .76 4
Yetiskin ihtiyaglar1 boyutu 7 525 .79

Tablo 9'da goriilecegi gibi okul oOncesi egitim kurumlarinda yetiskin ihtiyaclar1 boyutu
maddeleri arasinda gorece en {ist diizeyde olan “Aile katilimi” ile “Mesleki gelisim firsatlar1” (X=5.57) ve
gorece en diisiik diizeyde olan “Toplant: alan1)” (X=4.71) maddeleridir. Okul 6ncesi egitim kurumlarmin

yetiskin ihtiyaglar1 boyutu puan ortalamasi gorece yiiksek (X= 5.25) diizeyde bulunmustur.

Okul Oncesi Egitim Kurumlarinin Cevresel Kosullar Kalite Diizeyi ve Boyutlar Bazinda

Incelenmesi

Arastirma kapsaminda incelenen okul 6ncesi egitim kurumlariin kalite diizeyi ve boyutlarina

iliskin bulgular Tablo 10’da verilmistir:
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Tablo 10. Okul dncesi egitim kurumlarimin kalite diizeyi ve boyutlart

Boyutlar N X Ss  Siralama

Kisisel bakim rutinleri boyutu 6.23 .62 1
Yaratici etkinlikler boyutu 6.12 47 2
Dil ve kavram deneyimleri boyutu o 6.03 .47 3
Biiyiik ve kiiciik kas gelisimi etkinlikleri boyutu 5.81 .60 4
Sosyal gelisim boyutu 5.71 74 5
Yetigkin ihtiyaclar1 boyutu 525 .79 6
Cevresel kosullar genel kalite 7 5.92 51

Tablo 10’da goriilebilecegi gibi okul 6ncesi egitim kurumlarinin kalite diizeyi ve boyutlar
gorece yiiksek ve ¢ok yiiksek diizeydedir. Okul 6ncesi egitim kurumlarinda cevresel kosullar (ECERS-
R) dlgeginden alinan puan ortalamalarina gore siralandiginda; boyutlar arasinda gorece en iist diizeyde
kisisel bakim rutinleri boyutu (X= 6.23), ardindan sirasi ile yaratici etkinlikler boyutu (X= 6.12), dil ve
kavram deneyimleri boyutu (X= 6.03), biiyiik ve kiigiik kas gelisimi etkinlikleri boyutu (X=5.81), sosyal
gelisim boyutu (X= 5.71) ve yetiskin ihtiyaglar1 boyutu (X= 5.25) gelmektedir. Okul oncesi egitim
kurumlarinin ¢evresel kosullar genel kalite boyutu puan ortalamasi gorece yiiksek (X=5.92) diizeyde

bulunmustur.
Okul Oncesi Egitim Kurumlarinin Cevresel Kosullar Kalite Diizeyinin Karsilastirilmasi

Arastirma kapsaminda incelenen okul 6ncesi egitim kurumlarinin okullar bazinda kalite

diizeyi ve boyutlarimin karsilastirilmasi Tablo 11’de verilmistir:

Tablo 11. Okul éncesi egitim kurumlarimin okullar bazinda kalite diizeyi ve boyutlarimn ortalama
puanlar bakimindan karsilagtirilmas:

Kisisel Dil ve kavram  Kas gelisimi Yaratic Sosyal Yetigkin Genel
Kurumlar / bakim N TR o g . .
Boyutlar cutineri deneyimleri etkinlikleri  etkinlikler  gelisim  ihtiyaglar1 kalite
(X) (X) (X) (X) (X) (X) (X)
C Anaokulu 6.56 7.00 6.17 6.29 6.17 6.00 6.36
D Anaokulu 7.00 5.75 6.00 6.57 6.00 6.25 6.36
G Anaokulu 6.56 6.00 6.17 6.57 7.00 5.00 6.33
A Anaokulu 6.44 6.00 6.17 6.29 5.67 5.75 6.11
E Anaokulu 6.22 6.00 5.67 6.14 4.83 4.75 5.69
B Anaokulu 5.78 5.50 6.00 5.71 517 5.00 5.58
F Anaokulu 5.11 6.00 4.50 5.29 517 4.00 5.03

Tablo 11’de goriilebilecegi gibi okul Oncesi egitim kurumlarinin kalite diizeyi ve boyutlar:
gorece yiiksek ve ¢ok yiiksek diizeydedir. Okul dncesi egitim kurumlarinda gevresel kosullar (ECERS)
Olcegi genel kalite puan ortalamalarina gore siralandiginda; egitim kurumlari arasinda gorece en {ist
diizeyde C anaokulu ile D anaokulu (X= 6.36), ardindan sirasi ile G anaokulu (X= 6.33), A anaokulu (X=
6.11), E anaokulu (X=5.69), B anaokulu (X= 5.58) ve F anaokulu (X= 5.03) gelmektedir.

Okul Oncesi Egitim Kurumlarinda Okul Olgunlugu Diizeyine iliskin Bulgular

Bu baslk altinda; arastirma kapsaminda incelenen okul oncesi egitim kurumlarindaki

¢ocuklarin Metropolitan Olgunluk Testine gore olgunluk diizeylerine iligkin bulgulara yer verilmistir.
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Okul 6ncesi egitim kurumlarindaki ¢ocuklarin genel hazirlik diizeylerine iliskin bulgular: Okul
oncesi egitim kurumlarindaki ¢ocuklarin genel hazirlik diizeylerine iliskin bulgular Tablo 12’de

verilmistir:

Tablo 12. Okul dncesi egitim kurumlarindaki cocuklarin genel hazirlik diizeyleri

Kurum N Min. Max. X Ss Olgunluk seviyesi
E Anaokulu 21 66 95 86.86 7.20 Ortanin tistii
D Anaokulu 20 49 100 86.55 12.70 Ortanin tistii
C Anaokulu 17 72 100 85.94 9.36 Ortanin tistii
B Anaokulu 25 61 90 81.60 6.65 Ortanin tistii
A Anaokulu 23 53 95 79.43 10.79 Orta
F Anaokulu 20 27 85 55.95 16.35 Orta
G Anaokulu 19 12 82 54.57 19.23 Orta
Genel hazirlik 145 12 100 76.13 17.69 Orta

Tablo 12’de goriilecegi gibi okul oncesi egitim kurumlarindaki ¢ocuklarin Metropolitan
Olgunluk Testine gore genel hazirlik olgeginden alinan puan ortalamalarina gore siralandiginda
kurumlar arasinda gorece en iist diizeyde E Anaokulu (X= 86.86) ortalamanin {istii olgunluk
seviyesinde, ardindan sirasi ile D Anaokulu (X= 86.55) ortalamanin iistii olgunluk seviyesinde, C
Anaokulu (X= 85.94) ortalamanin iistii olgunluk seviyesinde, B Anaokulu (X= 81.60) ortalamanin istii
olgunluk seviyesinde, A Anaokulu (X= 79.43) orta olgunluk seviyesinde, F Anaokulu (X= 55.95) orta
olgunluk seviyesinde ve G Anaokulu (X= 54.57) orta olgunluk seviyesinde seklindedir. Arastirma
kapsaminda incelenen okul 6ncesi egitim kurumlarindaki ¢ocuklarin Metropolitan Olgunluk Testi

genel hazirlik puan ortalamasi (X= 76.13) orta olgunluk seviyesinde bulunmustur.

Okul Oncesi Egitim Kurumlarinda Kalite ile Okul Olgunlugu Arasindaki iliskiye Yonelik

Bulgular

Bu baslik altinda okul 6ncesi egitim kurumlarinda kalite ile okul olgunlugu arasindaki iliskiye
yonelik bulgulara yer verilmistir. Arastirmaya kapsaminda incelenen okul dncesi egitim kurumlarinin
kalite diizeyleri ile okul olgunlugu diizeyleri arasindaki iliskiye yonelik Korelasyon testi sonuglar:

Tablo 13’te verilmistir:
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Tablo 13. Okul éncesi egitim kurumlarinda kalite ile okul olgunlugu arasindaki iliski (spearman’s
korelasyon analizi)

Boyutlar ) (2) 3) 4) G ® » 6 O a0
(1) Kisisel bakim rutinleri 1

(2) Dil ve kavram

deneyimleri = !

(3) Kas gelisimi etkinlikleri .62 .33 1

(4) Yaratic1 etkinlikler 95 .08 .67 1

(5) Sosyal gelisim 76* 31 .78 79* 1

(6) Yetigkin ihtiyaglar: 85%  -03 .63 73 61 1

(7) Genel kalite 97 28 67 88 76 87 1

(8) Okuma hazirhig: S2 -01 05 38 -11 55 56 1

(9) Say1 hazirhig: -02 -12 30 -14 -16 33 .11 .39 1

(10) Genel olgunluk .56 -13 .03 40 -06 .61 58 .98 40 1

*

p degeri .05 diizeyinde anlamlidir.

** p degeri .01 diizeyinde anlamlidur.

Tablo 13'te de goriilebilecegi gibi okul oncesi egitim kurumlarinda kisisel bakim rutinleri
boyutu ile yaratici etkinlikler boyutu arasinda yiiksek (r=.95; p<.01), sosyal gelisim boyutu arasinda
yiiksek (r=.76; p<.05), yetiskin ihtiyaglar1 boyutu arasinda yiiksek (r=.85; p<.05) ve genel kalite arasinda
yliksek (1=.97; p<.01) diizeyde ve pozitif yonde anlaml iliskilerinin oldugu bulunmustur. Ayrica sosyal
gelisim boyutu ile kas gelisimi etkinlikleri boyutu arasinda yiiksek (r=.78; p<.05), yaratici etkinlikler
boyutu arasinda yiiksek (r=.79; p<.05) diizeyde ve pozitif yonde anlamh iliskilerinin oldugu tespit
edilmistir. Genel kalite ile yaratic1 etkinlikler boyutu arasinda ytiiksek (r=.88; p<.01), yetiskin ihtiyaglar
boyutu arasinda yiiksek (r=.87; p<.05) diizeyde ve pozitif yonde anlaml iligkilerinin bulundugu
anlagilmistir. Tlave olarak genel olgunluk ile okuma hazirlig1 boyutu arasinda yiiksek (r=.98; p<.01)

diizeyde ve pozitif yonde anlamli iligkilerinin oldugu bulunmustur.
Tartisma

Arastirma cergevesinde incelenen okul Oncesi egitim kurumlarinin gevresel kosullar, kisisel
bakim rutinleri boyutu ¢ok yiiksek diizeyde bulunmustur. Bu bulgu incelenen okul 6ncesi egitim
kurumlarinda temizlige ve ferahlia son derece 6nem verildigini gostermektedir. Boyutu olusturan
maddeler arasinda “Tuvalet ve temizlik alanlar1”na dair maddenin en yiiksek puan ortalamasina sahip
olmasi dikkat ¢ekicidir. Bu sonu¢ Feyman (2006) tarafindan gerceklestirilen arastirma sonuglariyla
ortiismektedir. Feyman (2006) calismasi incelendiginde okul oOncesi egitim kurumlarinda kalite
puaninin yiiksek oldugu 6zel okullarin kisisel bakim rutinleri boyutunun ortalamasinin yiiksek oldugu
goriilmiistiir. Kalkan'in (2008) Tiirkiye’deki okul 6ncesi egitim kurumlarmin kalitesini belirlemeye
yonelik gerceklestirdigi arastirmada tiim okul oncesi egitim kurumlarinda ECERS-R 6lgegi puan

ortalamalarimin “iyi” diizeyinin altinda oldugu belirlemistir. Bu baglamda Aydin ili Efeler ilgesindeki
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okul oncesi egitim kurumlarmnimn kisisel bakim rutinleri boyutunda benzer ¢alismalara dayanilarak,
kaliteli oldugu soylenebilir. Kisisel Bakim Rutinleri boyutunda, arastirma 6rneklemindeki okullarin
aldig1 “iyi” diizeyinde kaliteli degerler, Milli Egitim Bakanlig1 (MEB) tarafindan hazirlanan Okul Oncesi

Egitim Programindaki Ozbakim Becerileri amag ve kazanimlarini destekler niteliktedir (MEB, 2006).

Arastirmada incelenen okul Oncesi egitim kurumlarmin cevresel kosullar, dil ve kavram
deneyimleri boyutu ¢ok yiiksek diizeyde bulunmustur. Boyutu olusturan maddeler arasinda “Dili
kullanmayla ilgili ¢calismalar”a dair maddenin en yiiksek puan ortalamasina sahip olmas1 olumlu olarak
degerlendirilebilir. Yine elde edilen sonu¢ Kalkan ve Akman’'in (2009) arastirmasiyla benzerlik
gostermektedir. Ankara’da yiiriitiilen ¢alismada, okul 6ncesi egitim kurumlar: en yiiksek puanlar1 “Dil
ve Mantik Deneyimleri” alt 6l¢eginden almislardir. Bu baglamda elde edilen bu arastirmanin sonuglari
ilgili arastirma sonuglariyla da benzerlik gostermektedir. Solak’in (2007) yaptig1 arastirma sonucuna
gore rutin kisisel bakim maddesinin genel toplamina bakildiginda resmi ve 6zel okuloncesi egitim
kurumlarn arasinda anlamli bir fark bulunmamuistir. Sylva ve digerlerinin (2006) okul oncesi egitim
ortamlariin kalitesi ve Ogrencilerin 6grenme ¢iktilar1 konusundaki calismalar1 sonuglarinda, dil
gelisiminin okul 6ncesi egitimin kalitesi ile anlamli diizeyde iliskili oldugu belirtilmistir. Mashburn ve
digerleri (2008) ise Ozellikle dezavantajli veya ev ortaminda egitim alan ¢ocuklarin, yiiksek kalitede
egitim ortamlarinda dil ve iletisim becerilerinden 6nemli 6lciide yararlandiklarini vurgulamaktadir.
“Dil ve Mantik Deneyimleri” alt 6l¢egi, ulusal cerceveden bakildiginda da biiyiik 6nem tasimaktadir.
MEB okul 6ncesi egitimin amaglarindan ikisi soyledir: Sartlar: elverissiz cevrelerden ve ailelerden gelen
cocuklar i¢in ortak bir yetistirme ortami yaratmak; Cocuklarin Tiirkceyi dogru ve giizel konusmalarinm
saglamaktir (MEB, 2006). Feyman'm (2006) okul oncesi egitim kurumlarinda kalitenin ¢ocuklarin
gelisim alanlarina {izerine etkisinin incelenmesi baslikli arastirmasina gore resmi ve 6zel anasmiflariin
ECERS-R puan genel ortalamasimin 4.40 oldugu dil ve mantik yiiriitme deneyimleri boyutunun 3.00
olarak tamimlandigi goriilmektedir. Dil ve kavram deneyimdeki Kkaliteli sonuglar okul Oncesi
egitimcilerinin 6zverili sekilde ¢alistigini hem ¢ocuklarin hem de okulda gorev alan tiim personelin okul

oncesi egitim program kazanim ve gostergelerine ulasmasindaki hassasiyetinin gostergesi olabilir.

Okul oncesi egitim kurumlarmin biiyiik ve kiigiik kas gelisimi etkinlikleri boyutu puan
ortalamas1 gorece ¢ok yiiksek diizeyde tespit edilmistir. Okul oncesi egitim kurumlarinda biiyiik ve
kiiciik kas gelisimi etkinlikleri boyutu maddeleri arasinda gorece en iist diizeyde olan “Kiiciik kas
gelistirici ¢alismalar (lego, yap-boz, bocuklar, makas, boyalar vb.)” boyutu beklenen sonugtur. Ayrica bu
boyut altinda incelenen gorece en diisiik diizeyde olan “Biiyiik motor gelisimine yonelik araclar (trrmanma,
denge araglari, kaydirak, salincak vb.)” ile “Biiyiik motor gelisimine yonelik alan” maddeleri yiiksek diizeyde
bulunmustur. Giichan Ozgﬁl’ﬁn (2011) calismasina gore 6zel resmi ana smifinin “Motor Etkinlikler” alt
Olceginden aldig1 yiiksek puanla “gok iyi- 7” diizeyde kaliteye yaklastig1 sonucu elde edilen sonugla da
ortiismektedir. Kalkan'in (2008) calismasina gore en yiiksek ortalama puana sahip olan alt testin

etkilesim oldugu goriilmektedir. Etkilesim biiyiik kas gelisimi, faaliyetlerin denetlenmesi, ¢ocuklarin
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genel denetimi, disiplin, 6gretmen-gocuk etkilesimi ve ¢ocuklar arasi etkilesimi kapsamaktadir. Bu
sonu¢ Feyman’in (2006) arastirma sonuglariyla ortiismektedir. Feyman da bagimsiz anasiniflarinda
ECERS-R ile elde edilen en yiiksek alt test puaninin etkilesim oldugunu ifade etmektedir. MEB’e (2013)
gore cevresel etkiler cocugun beyin gelisimini hem olumlu hem de olumsuz y6nde etkileyebilir. Zengin
uyaranlarin bulundugu bir yakin ¢evre ¢ocugun saglikli bir beyin gelisimine sahip olabilmesi icin
olduk¢a oOnemlidir. Cevre uyaranlarin zengin olmasi g¢ocugun gelisimini hizlandirdig1 ancak
uyaranlarin yetersiz olmasi beyin gelisimini olumsuz etkiledigi belirtilmektedir. Bu durumun ise
cocugun dil, bilissel, motor, sosyal ve duygusal gelisim alanlarinda gecikmeler goriilmesine yol
acacaktir. Bu baglamda eldeki verilerle incelenen okul 6ncesi kurumlarinin ¢evre uyaranlarinca zengin

oldugu soylenebilir.

Okul 6ncesi egitim kurumlarinda yaratici etkinlikler boyutu maddeleri arasinda gorece en tist
diizeyde olan “Program cizelgesi” maddesidir. Okul oncesi egitim kurumlarmin yaratici etkinlikler
boyutu puan ortalamasi gorece ¢ok yiiksek diizeyde bulunmasi arzu edilen bir durumdur. Terry'nin
arastirmasinda okul 6ncesi egitim kurumlarinda uygulanan egitim programlarinin kaliteyi etkileyen
etmenler arasinda oldugunu gostermis ve programi belli bir kuramsal ¢erceveye dayali ve ¢ocugun
gelisimini her acidan olumlu yonde etkilemek amacinda olan bir egitim plani olarak tanimlamistir
(Terry, 2001, aktaran Kalkan, 2008, ss. 70). Okul Oncesi Egitim Programi, ¢ocuklarin gelisimlerini
desteklemesinin yani sira biitiin gelisim alanlarinda goriilebilecek yetersizlikleri 6nlemeyi
amacladigindan destekleyici ve onleyici boyutlar1 olan ¢ok yonlii bir program olma oOzelligi
tasimaktadir. Bu baglamda yaratic1 etkinlikler boyutu puan ortalamasi gorece cok yiiksek diizeyde

bulunmasi programa uygun planlama yapildiginin bir gostergesi olabilir.

Okul oncesi egitim kurumlarinin sosyal gelisim boyutu puan ortalamas: gorece ¢ok yiiksek
diizeyde bulunmustur. Okul 6ncesi egitim kurumlarinda sosyal gelisim boyutu maddeleri arasinda
gorece en iist diizeyde olan “Etkilesim kalitesi” dir. Kalkan'in (2008) arastirma bulgularina gore en
yiiksek ortalama puana sahip olan alt testin etkilesim oldugu goriilmektedir. Bu sonug Feyman (2006)
tarafindan bulunan arastirma sonugclariyla ortiismektedir. Feyman da bagimsiz anasinflarinda ECERS-
R ile elde edilen en yiiksek alt test puaninin etkilesim oldugunu ifade etmektedir. Resmi bagimsiz
anaokullari, “Sosyal Gelisim” alt 6lgeginden “gok az” ve “iyi” diizeyinde puanlar almislardir. Ozel

ilkdgretim biinyesindeki ana sinifi ise aldig1 ortalama puana gore “iyi” kalitede bulunmustur.

Arastirma cergevesinde incelenen okul Oncesi egitim kurumlarinin gevresel kosullar, okul
oncesi egitim kurumlarinda yetigkin ihtiyaglari boyutu maddeleri arasinda gorece en iist diizeyde olan
“Aile katilm” ile “Mesleki gelisim firsatlar1” maddeleridir. Okul Oncesi egitim kurumlarinin yetiskin
ihtiyaglar1 boyutu puan ortalamas: gorece yiiksek diizeyde bulunmasi ¢ocugun toplumsal bagarisini,
uyumunu ve gelisimini etkileyen en Onemli etkenlerden birisi olan ailenin &nemsendiginin

gostergesidir. Koksal, Aral ve Aktas Arnas'in (2000) yaptig1 arastirmada ailenin okulda uygulanan
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egitim hakkinda bilgi sahibi olup, uygulamalara evde de devamlilik saglanmasinin okul aile arasindaki
tutarliligin egitimde ¢ok 6nemli oldugu belirlemistir. Solak’in (2007) ¢calismasinda, personelin gelisimini
destekleyecek imkanlarin ve aile katilim ¢alismalarinin 6zel okullarda daha ¢ok énem verildigine dair
bulgular yer almaktadir. Bu baglamda okuldncesi egitim kurumlarinda ¢alisan 6gretmenlerin ¢ocugun
gelisimi ve egitimi icin aileyi de egitimin icerisine dahil etmesi son derece 6nem arz etmektedir.
Ogretmen ozellikleri okul oncesi egitiminin niteligini ve ¢ocugun gelisimini etkileyen en temel
belirleyicilerden biridir. Arastirma sonuglarina gore 6gretmenlere saglanan mesleki gelisim firsatlarinin

yliksek diizeyde olmasi1 MEB 2023 vizyonuyla ortiismektedir (MEB Vizyon Belgesi, 2018).

Arastirma kapsaminda incelenen okul 6ncesi egitim kurumlarinin ¢evresel kosullar, okul 6ncesi
egitim kurumlarinin kalite diizeyi ve boyutlar1 gorece yiiksek ve ¢ok yiiksek diizeydedir. Okul 6ncesi
egitim kurumlarinda cevresel kosullar (ECERS-R) Olgeginden alinan puan ortalamalarima gore
siralandiginda; boyutlar arasinda gorece en iist diizeyde kisisel bakim rutinleri boyutu, ardindan siras:
ile yaraticr etkinlikler boyutu, dil ve kavram deneyimleri boyutu, biiyiik ve kiiciik kas gelisimi
etkinlikleri boyutu, sosyal gelisim boyutu ve yetigkin ihtiyaglar1 boyutu gelmektedir. Giighan Ozgiil'iin
(2011) Balikesir il merkezindeki farkh tiirdeki ana okul ve ana siniflarin ECERS-R 6lgeginden aldiklar
toplam puanlar degerlendirildiginde okullarin %13,3"ti kaliteli olarak degerlendirilebilmektedir. Bu
sonug yapilan ¢alisma sonucuyla ortiismektedir. Kalkan'in (2008) okul 6ncesi egitim kurumlarinda
kaliteyi 6l¢gmeye yarayan ECERS-R 0Ol¢egi kullanilarak yaptig1 arastirmanin sonuglarina gore drneklem
igindeki bagimsiz anaokullari, 6zel anaokullar1 ve kurum anaokullarinin kaliteleri arasinda anlamli bir

farklilik bulunamamustir.

Arastirma kapsaminda ele alman okul oncesi egitim kurumlarinda kalite diizeyi ytiiksek
bulunurken; c¢ocuklarin olgunluk diizeyi orta olgunluk seviyesinde bulunmustur. Arastirma
kapsaminda incelenen iki okulun ortalamanin alti, diger okullarin ortalamanin istii olgunluk
seviyelerinde oldugu goriilmiistiir. Gormez (2007) ¢ocugun okul olgunluk diizeyine etki eden en 6nemli
faktoriin, ailenin sosyo-ekonomik diizeyi ile kiiltiirel diizeyi oldugunu arastirmasinda ifade etmektedir.
Oktay (1980) okul olgunlugunu etkileyen faktorler ile ilgili arastirmasinda, sosyo-ekonomik ve kiiltiirel
bakimdan yetersiz ortamlarda yetisen ¢cocuklarin, okuma hazirligi icin 6n deneyimleri kazanmalarinda
zorlandigini belirtmektedir. Eldeki arastirmadan farkli olarak Yazici'nin (2002) okul éncesi egiminin
okul olgunlugu {izerine etkisini incelemek amaciyla yaptig1 calismada, okul 6ncesi egitimin ¢ocuklarin
okul olgunlugu diizeylerini etkiledigi ifade edilmistir. MEB’e (2013) gore ilkokula hazirlik ¢alismalari;
cocuklarin egitim siiresince sosyal ve duygusal, motor, bilissel, dil ve 6z bakim becerileri gelisim
alanlarinda esit sekilde desteklendigi egitim faaliyetlerinin tiimiidiir. Okul 6ncesi egitim ¢ocuklarmin
tiim gelisim alanlariyla ilkokula baslamaya hazir olmalarimi saglamay1 amacglamaktadir. Cocuklarin
zorunlu egitime sorunsuz bir baslangi¢ yapabilmesi i¢in yeterli diizeyde okul olgunluguna ulasmis
olmasi gerekmektedir. Tiirkiye’de ¢ocuklar okul 6ncesi egitim alip almadiklarina bakilmaksizin ve

bireysel Ozellikleri dikkate alinmaksizin ilkokula baslatilmaktadir. MEB Okul Oncesi Egitim ve
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flkogretim Kurumlar1 Yonetmeliginin ilkokula baglama yasi ile ilgili maddesinde “... gelisim y6niinden
ilkokula hazir oldugu anlasilan...” ibaresi bulunsa da ilkokula hazir olup olmamanin degerlendirilme
Ol¢iitii net olarak bilinmemektedir. Eldeki arastirma bulgulari incelendiginde kaliteden bagimsiz olarak
¢ocuklarin okul olgunlugunun yiiksek olmasi iizerinde kalite dis1 etkenlerin rol oynayabilecegi ifade

edilebilir.

Arastirma kapsaminda incelenen okul 6ncesi egitim kurumlarinin kalite diizeyleri ile okul
olgunlugu diizeyleri arasindaki iliskiye yonelik yapilan analiz sonucunda okul oncesi egitim
kurumlarinda kisisel bakim rutinleri boyutu ile yaratici etkinlikler boyutu arasinda yiiksek, sosyal
gelisim boyutu arasinda ytiksek, yetiskin ihtiyaglar1 boyutu arasinda yiiksek ve genel kalite arasinda
yiiksek diizeyde ve pozitif yonde anlamh iligkilerinin oldugu bulunmustur. Ayrica sosyal gelisim
boyutu ile kas gelisimi etkinlikleri boyutu arasinda yiiksek, yaratic1 etkinlikler boyutu arasinda yiiksek
diizeyde ve pozitif yonde anlamh iligkilerinin oldugu tespit edilmistir. Genel kalite ile yaratici
etkinlikler boyutu arasinda yiiksek, yetiskin ihtiyaglar1 boyutu arasinda yiiksek diizeyde ve pozitif
yonde anlamli iliskilerinin bulundugu anlasilmistir. Yine genel olgunluk ile okuma hazirhig1 boyutu
arasinda yiiksek diizeyde ve pozitif yonde anlaml iligkilerinin oldugu bulunmustur. MEB (2013) okul
oncesi egitim programinda ¢ocugun saglikli bir sekilde biiyiiyebilmesi, gelisebilmesi ve 6grenmeye
kars1 olumlu tutumlar gelistirebilmesi i¢in nitelikli biligssel uyaricilarin, zengin dil etkilesimlerinin,
olumlu sosyal ve duygusal deneyimlerin ¢ocuga sunuldugu ve ¢ocugun bagimsizliginin desteklendigi
bir ¢evrenin yaratilmasina ihtiya¢ duyuldugu ifade edilmektedir. Bu ihtiyacin giderilmesi ancak saglikli
bir aile ortami ve nitelikli bir okul 6ncesi egitimle saglanmaktadir. Oyle ki, etkin aile katilimi, ailede
olusturulacak destekleyici ortam ve firsatlar ve okul-aile is birligi, jocugun hem okul olgunlugu hem

de diger becerileri {izerinde belirleyici bir etkiye sahiptir (Ozdemir Beceren, 2014).
Sonuc ve Oneriler

Bu boliimde arastirma sonucu elde edilen bulgulara dayali olarak ulasilan sonug ve Snerilere
yer verilmistir. Arastirma gercevesinde incelenen okul 6ncesi egitim kurumlarinin gevresel kosullar,
okul 6ncesi egitim kurumlarmin kalite diizeyi ve boyutlar1 gorece yiiksek ve cok yiiksek diizeyde
bulunmustur. Arastirma kapsaminda incelenen okul Oncesi egitim kurumlarindaki g¢ocuklarin
Metropolitan Olgunluk Testi genel hazirlik puan ortalamasi orta olgunluk seviyesinde bulunmustur.
Arastirma kapsaminda incelenen okul 6ncesi egitim kurumlarinin kalite diizeyleri ile okul olgunlugu
diizeyleri arasindaki iliskiye yonelik her ne kadar alt boyutlar arasinda bazi anlamli iliskiler tespit edilse

de kalite diizeyi ile okul olgunlugu arasinda istatistiksel agidan anlaml1 iligki tespit edilememistir.
Arastirma sonucunda elde edilen bulgulardan yola ¢ikarak su onerilerde bulunulabilir:

Arastirmada okullarin kalite diizeyleri ve okul olgunlugu arasinda anlamli iligki
bulunmamigtir. Ote yandan okula olgunluk diizeyi orta diizeyde bulunmustur. Bu kapsamda

cocuklarin okul olgunluk diizeylerinin yiikseltilmesi 6nerilebilir. Bu ¢ercevede etkin aile egitimleri, aile
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katilimini destekleyici ¢alismalar, yerel yonetimlerin bilinglendirme ¢alismalari ve maddi destekleri gibi

calismalar yiiriitiilebilir.

Calisma kapsaminda okullarin kalite diizeyi ve okul olgunlugu arasinda anlamli iligki
bulunmamigtir. Ote yandan kalitenin erken cocukluk egitimindeki 6nemi de gdz oOniinde
bulundurularak, okul olgunluguna katki saglayacak bir ¢ercevede ele alinmas: ve kalite bilesenleri
icerisinde okul olgunluguna hizmet edecek degiskenlerin belirlenmesi amaciyla daha fazla nitel, nicel

ve/veya karma ¢aligmalara ihtiya¢ duyulmaktadir.

Calismada veri toplanan grup ¢ocuklardan olusmaktadir. Bu agidan okul 6ncesi egitimde kalite
ve okul olgunlugu iliskisi 6gretmen, yonetici ve veli katilimli nitel ya da karma arastirmalar araciligtyla

incelenebilir.

1580



KEFAD Cilt 24, Say1 2, Agustos, 2023

Ahi Evran University
.. Journal of Kirsehir Education Faculty
KEFAD

http://kefad.ahievran.edu.tr

ISSN: 2147 - 1037

ENGLISH VERSION

Introduction

Children are born biologically with human-specific abilities, but it is education that brings them
into society, and that ensures the continuity of human societies. The first stage of education is preschool
education. A quality early childhood education that is appropriate for the child's development has
positive effects on the child's reading, writing, social and emotional, numerical and cognitive skills
(Gtliles, 2013). Therefore, it is important for children to grow up in an environment that prepares
different learning situations and opportunities for their future success, and it is also important to start

a child's education in early childhood (Yavuzer, 2005).

According to Oguzkan and Oral (2002), preschool education can be defined as an educational
process that covers the period from birth to compulsory education, provides environmental
opportunities appropriate to children's developmental levels, and directs children's cognitive,
emotional, social and language development in line with social values. School readiness can be describes
as a child's physical, mental, spiritual and social skills that enable him/her to start primary school
unhindered (Giiler, 2001). Regarding school readiness, Strom focused on what a child should know and
be able to do before starting a certain learning process. According to Strom (1969), when learning new
information, a child can learn as long as this information is related to what he/she has already learned
or as long as he/she can establish a relationship between previously and newly learned information.
Therefore, he stated that in the education process, it is not necessary to take into account what the child
has to learn, but what knowledge and experience the child already holds. Based on this, since preschool
education contributes to the understanding of the child's knowledge and skills, it is possible to say that
preschool education is an important stage of education that shapes the child's academic life in the future
(Strom, 1969, as cited in Cataloluk, 1994, pp. 2). School readiness, which differs in each child and is
completed at different ages, is a concept that includes the balanced readiness of the child in all
developmental areas and the ability to perform well by providing the competencies necessary for

learning (Kogyigit and Saban, 2014).

Variables such as the child's prior achievements, in other words, prior learning, personal

characteristics, family structure, social, cultural and economic characteristics of the environment in
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which the child lives, and the educational status of the family are factors that affect school readiness,
which is extremely important in the child's school success. In terms of school readiness in Turkey, there
are great differences between students living in different regions in terms of social, economic and
cultural context, as well as between students studying in the same class (Gormez, 2007). Children need
to fulfill literacy and numeracy skills in primary school and thus the education given in early childhood
years is very important in helping children acquire these skills. Verbal language skills, sound awareness,
alphabet knowledge and print awareness are the basic skills that should be acquired during preschool

education (Deniz Kan, 2006).

Oktay (1982) mentioned four basic factors that play a role in children's reading readiness. The
physiological factor is related to the child's physical development, the intelligence factor is related to
the child's cognitive abilities, the emotional factor is related to the child's emotions, and the
environmental factor is related to the social, economic and cultural level of the family, the number/order
of siblings, and the presence of visual and auditory tools at home. In order to increase children's school
success, it is known that children should start the learning process with preliminary skills, but what is
emphasized by starting school with preliminary skills, in other words, school readiness, is not only the
child's readiness for education, but also the readiness of schools and families for children. For this
reason, providing appropriate physical conditions in schools, effective curricula, positive teacher
attitudes and teacher-parent cooperation are important factors in preparing children for learning

(Oktay, 2013).

A quality preschool education has positive contributions such as developing children's skills
such as reading (Young and Dolzhenko, 2022), improving their abilities, enriching their learning
experiences, ensuring school attendance, successful attendance in primary school and school success,
as well as raising individuals who are beneficial to society in the long term. In addition, a quality
preschool education can also prevent outcomes such as unemployment and poverty as it positively
affects the employability of individuals. In short, it can be said that ensuring quality in preschool

education is a good investment for the future (Feyman, 2006).

Defining, implementing and evaluating the concept of quality in early childhood education
environments can be expressed as the essence of quality in preschool education because it requires a
comprehensive examination of many variables such as the preschool education program, preschool

teacher competencies, management, supervision, parents and physical environment (Giiles, 2013).

Siswanto and Hidayati (2020) point out that one of the most important factors determining the
quality of educational institutions is effective planning and, accordingly, effective provision of services
such as infrastructure. Furthermore, the quality of educational institutions is affected by factors such as
physical equipment, educational materials, qualifications of administrators, teachers and auxiliary staff,

the educational program, and cooperation activities with families. The school readiness of children and
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families in the preschool period ensures the child's continuation of education, success and increases the
child's self-confidence. As much as a child's readiness for school, the school should also be ready for a
child's learning. In fact, when a quality basic education is considered, the school-related components of
quality have a determining effect on children's school readiness (Aslan and Tagkiran, 2022; Schmitt et
al., 2023). Having schools where children can continue their education, having easy access to these
schools, being sensitive to regional conditions and needs, and providing a quality education are the
basic conditions for a school to be ready for children. Quality education is provided by teachers who
are qualified and willing to teach, uncrowded classrooms, necessary physical equipment, education
programs and methods appropriate to the needs (Bekman and Giirselel, 2005). It is known that there
are many studies in the literature on school readiness. It can be seen that many studies have been
conducted on the factors affecting school readiness, especially with the reduction of compulsory
education from 60 months to 72 months with the Primary Education and Education Law, which entered
into force with the Official Gazette in April 2012 (Ar1, 2014; Buldu and Er, 2016; Faron, 2023; Giindiiz
and Ozarslan, 2017; Giir, Kogak, and Saglar, 2017; Kahramanoglu, Tiryaki, and Canpolat, 2014;
Lokumcu Tozar, 2018; Martin, 2023; Ozdemir and Battal, 2019; Ozyurt and Giizel, 2018; Tekin and
Kogyigit, 2018; Tiirkyilmaz and Pekdogan, 2019; Uzun and Alat, 2017; Yilmaz Bolat, 2017). Considering
the related studies, it is seen that studies have been conducted on school starting age and school
readiness, thinking skills, early childhood education and school readiness, personal care skills and
school readiness, social behavior and school readiness, different educational program practices and
school readiness, and parents' behaviors and children's school readiness. In this respect, it has been
observed that the issue of school readiness has been evaluated mainly in terms of age, parents and
educational programs. In the related literature, there are studies investigating the effect of preschool
education on school readiness, but there is no study in which the effect of preschool education on school
readiness is evaluated together with quality factors. This study is considered important in terms of
revealing the relationship between early childhood education and children's school readiness and the

relation and its relation to quality in preschool education.

The aim of this study is to determine the quality of official preschool education institutions in
Aydin, Efeler district center and to examine the relationship between quality levels and school readiness
of 60-72 month old children receiving education in these institutions. In line with this general purpose,

answers to the following questions were sought:

1. What is the quality of official preschool education institutions in general and in the

dimensions of;
a. Personal care routines,
b. Language and reasoning experience,

c. Gross and fine motor development activities,
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d. Creative work,
e. Social development,
f. Adult needs

2. What is the readiness level of children in official early childhood education institutions in

terms of
a. Reading readiness,
b. Number readiness,
c. General readiness?

3. Is there a significant relationship between the quality standards of official preschool
education institutions and the school readiness of 60 to 72 months-old-children receiving education in

these institutions?
Method
Research Model

This study is a relational survey model, which aims to determine the quality of official preschool
education institutions in Aydin Efeler district center and to evaluate the relationship between quality
levels and the school readiness of 60 to 72-month-old children receiving education in these institutions.
According to Karasar (2016), the relational survey model is to determine the degree of change between
two or more variables. In educational research, it can be stated that relational research is appropriate

and useful to reveal whether a variable has a relationship with other variables (Balci, 2016).
Universe and Sampling

The population of the study consists of official kindergartens in Aydin province and 60 to 72-
month-old children receiving education in these kindergartens. The sample of the study consists of
seven official kindergartens affiliated to Aydin Efeler District Directorate of National Education and 145
children who were determined using the disproportionate cluster method from normally developing
60-72-month-old children (n=858) attending these schools. While making the selection to form the
sample, the disproportionate cluster sampling method was used, in which no privileges were observed
among the units that make up the universe. Each cluster in the universe has an equal chance of being
selected for sampling (Karasar, 2016). In this context, 145 children who provided parental consent and
participated in the study voluntarily were included in the sample. Information about the preschool

education institutions in the sample group is given in Table 1,
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Table 1. Information on the sampled schools

Institution Number of Number of Total number of Number of
classrooms teachers children sampled children

Kindergarten A 6 10 262 23
Kindergarten B 9 16 291 25
Kindergarten C 5 11 231 17
Kindergarten D 4 10 202 20
Kindergarten E 5 12 231 21
Kindergarten F 6 14 276 20
Kindergarten G 5 9 168 19

Total 38 82 1661 145

As can be seen in Table 1, 145 children from seven different preschool education institutions

were included in the study.

The numbers and ratios of the children constituting the sample of the study according to various

variables are given in Table 2.

Table 2. Frequency and percentages of the children included in the study according to various demographic

variables
Demographic Variables Factors N %
Female 75 52.0
Gender Male 70 48.0
Total 145 100
Kindergarten A 23 15.86
Kindergarten B 25 17.24
Kindergarten C 17 11.72
o Kindergarten D 20 13.79
Preschool Institution Kindergarten E ” 14.48
Kindergarten F 20 13.79
Kindergarten G 19 13.12
Total 145 100
60 — 66 Months 26 17.90
Child Age 67 — 72 Months 119 82.10
Total 145 100

As seen in Table 2, 75 (52%) of the children participating in the study were girls and 70 (48%)
were boys. According to the preschool institution, 23 (15.86%) children attend kindergarten A, 25
(17.24%) attend kindergarten B, 17 (11.72%) attend kindergarten C, 20 (13.79%) attend kindergarten D,
21 (14.48%) attend kindergarten E, 20 (13.79%) attend kindergarten F and 19 (13.12%) attend
kindergarten G. In order to see whether the schools differed in terms of quality, the schools were
analyzed separately. The ages of the children participating in the study ranged between 60 months and
72 months, with 26 (17.9%) children aged 60-66 months and 119 (82.10%) children aged 67-72 months.

Data Collection Tools

In the study, "ECERS-R Early Childhood Environment Rating Scale" and "Metropolitan

Readiness Test" were used as data collection tools.
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ECERS-R Early Childhood Environment Rating Scale

The Early Childhood Environment Rating Scale (ECERS-R) developed by Harms and Clifford
in 1980 was used to measure the quality of early childhood education. The scale, which was adapted
into Turkish by Isikoglu (2007), and Bastiirk and Isikoglu (2008) named it "Early Childhood Educational

Environment Rating Scale" in their adaption of its Turkish version.

The ECERS-R scale is a measurement tool that examines interactions in preschool education and
routine activities in the educational environment. The scale measures the quality of education through
activities that are appropriate for children's development, taking into account the different
environmental influences that make up the preschool education environment. ECERS-R Scale consists
of 7 sub-dimensions which can be summarized as Personal Care Routines Dimension (1. welcoming
and departing, 2. meals and snacks, 4. nap and rest, 5. restroom and diapering, 6. personal care, 7.
classroom [eating, sleeping, storage, cloakroom equipment and general condition, 8. classroom
[classroom learning materials, tables, chairs and cabinets], 9. classroom [resting and relaxation areas],
10. classroom arrangement, 11. Furnishing for children); Language and Reasoning Experiences
Dimension (12. language comprehension activities [books, pictures, flannel board, etc.], 13. language
use activities, 14. reasoning [sorting, classification, shape, number, etc.], 15. Informal use of language);
Gross and Fine Motor Development Activities Dimension (16. fine motor development activities [lego,
jigsaw puzzles, puzzles, scissors, paints, etc.], 17. supervision, space for gross motor play, 18. gross
motor equipment [climbing wall, balance tools, slides, swings, etc.], 19. activities to support gross motor
development, 20. supervision); Creative Activities Dimension (21. art, 22. music, 23. blocks, 24.
sand/water, 25. dramatic play, 26. schedule, 27. supervision); Social Development Dimension (28. space
for privacy, 29. free play, 30. group activities, 31. cultural awareness, 32. quality of interaction, 33.
inclusive education) and Adult Needs Dimension (34. space for staff, 35. professional development

opportunities, 36. meeting space, 37. family involvement).

The researchers who developed the scale found the internal consistency coefficient of the scale
to be .86 (Harms and Clifford, 1980) and the researcher who adapted it into Turkish found it to be .90
and interpreted it as reliable. In this study, Cronbach's Alpha reliability coefficient for the personal care
routines dimension was found to be (a = .87), language and reasoning experiences dimension (o = .74),
gross and fine motor development activities dimension (a = .66), creative activities dimension (a = .67),
social development dimension (a = .84), adult needs dimension (a = .68) and the overall scale including
all items of the scale .93. Since Cronbach's alpha reliability coefficient between .60 and .80 is considered
as "moderately reliable" and considered "highly reliable" between .80 and 1.00 (Alpar, 2013), the data in
this study indicate that the scale is reliable. As the scale is a seven-point Likert-type scale, the group

width value was taken as 6/7= .86. The evaluation ranges of the scale were 1.00- 1.86 = none/insufficient,
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1.87- 2.73 = very low, 2.74- 3.60 = low, 3.61- 4.46 = moderate, 3.47 - 5.33 = high, 5.34 - 6.20 = very high,
6.21- 7.00 = excellent.

Metropolitan Readiness Test

The Metropolitan Readiness Test, one of the most frequently used tests to determine school
readiness, was developed by Hildert and colleagues in 1949 and adapted into Turkish by Oktay (1980).
The test consists of 100 items and 6 subtests. The subtests consist of: 1. word comprehension (19 items),
2. sentences (14 items), 3. general knowledge (14 items), 4. matching (19 items), 5. numbers (24 items)

and 6. copying (10 items). The scoring table of the test is given in Table 3:

Table 3. Metropolitan Readiness test scoring table

Test 1-4 Test 5 Test 1-6 Readiness
. . Number . Letter grade
Reading readiness . General readiness level
readiness
61 - 66 21-24 90 -100 A Outsanding
Above
56 - 60 16 -20 80 -89 B
avarage
47 -55 10-15 65-79 C Avarage
Below
33 -46 5-9 40 - 64 D
Avarage
0-32 0-4 0-39 E Mild Danger

The scores that can be obtained from the Metropolitan Readiness Test and what they mean are
shown in Table 3. In the test; word comprehension, sentences, general knowledge and matching subtests
are for reading readiness; numbers subtest is for number readiness and all subtests are for determining

the general readiness level.
Data Collection Processes

After obtaining the necessary permissions for the research, teachers and administrators in the
institutions were interviewed and the purpose of the application and how it would be carried out were
explained. In this study, the Metropolitan Readiness Test was administered by the school counselor and
the researcher in the second semester of the 2018-2019 academic year. It took approximately 40 minutes
for each child to complete the test. The administering practitioner gave the instructions verbally and
had the children take the test. The ECERS-R Early Childhood Environment Rating Scale was
administered by the researcher in the second semester of the 2018-2019 academic year. The test took an
average of 40 minutes to administer. The researcher made two visits to each school two weeks apart

and observed the educational environment for one day.
Data Analysis

Data were analyzed using various techniques according to the problems of the research and the

characteristics of the data. Statistical results such as frequency and percentage distributions were
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obtained by working on the data collected with the data collection tools used in the research process,

and the results were tabulated and presented in the findings section.

Spearman's correlation analysis was used to test whether there is a significant relationship
between the school readiness of 60-72 month old children attending official early childhood education
institutions and the quality level of these institutions. The significance of the statistical results obtained
was tested bidirectionally at .05 level. In the evaluation, a correlation coefficient between .00-.29 was

interpreted as low, between .30-.69 as medium and between .70-1.00 as high (Biiyiikoztiirk, 2011).
Ethical Permissions for the Research

In this study, all the rules specified in the "Directive on Scientific Research and Publication
Ethics of Higher Education Institutions" were followed. None of the actions specified under the second
section of the Directive, "Actions Contrary to Scientific Research and Publication Ethics", have been

carried out.

Ethics committee permission information: Name of the ethics review board= Aydin Adnan Menderes

University Education Research Ethics Committee
Date of ethical assessment decision= 26.05.2022
Ethics assessment certificate number= 174315
Findings
Findings on Quality Level in Preschool Education Institutions

Under this heading are presented the findings on the level of quality and quality sub-
dimensions (personal care routines, language and reasoning experiences, gross and fine motor
development activities, creative activities, social development and adult needs) determined based on

the early childhood environmental rating scale.
Findings on personal care routines in preschool education institutions:

The findings related to the dimension of personal care routines in preschool education

institutions examined within the scope of the research are given in Table 4:
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Table 4. Personal care routines dimension in preschool education institutions

Item No Expression N X Sd  Ranking
4 Toilet and diapering 6.71 49 1
p Clas.sroom(eating, sleeping, s.t(.)rage, cloakroom 6.57 9 5

equipment and general condition)
10 Furnishing for children 6.43 .53 3
5 Personal care 7 6.28 1.11 4.5
1 Welcoming and departing 6.28 49 4.5
2 Meals and snacks 6.14 90 6
9 Room arrangement 6.00 1.15 7.5
8 Classroom (resting and relaxation areas) 6.00 81 7.5
7 Classroom (learning materials, desks, chairs, cabinets) 5.71 1.25 9

Personal Care Routines Dimension 7 6.23 .62

As can be seen in Table 4, "Toilets and diapering” (X=6.71) and "Classroom (classroom materials,
tables, chairs and cabinets)" (X=5.71) were relatively the highest and the lowest items, respectively. The
mean score of the personal care routines dimension of preschool education institutions was found to be

relatively very high (X= 6.23).
Findings on language and reasoning experiences in preschool education institutions:

The findings related to the dimension of language and concept experiences in preschool

education institutions examined within the scope of the research are given in Table 5.

Table 5. Language and reasoning experiences dimension in preschool education institutions

Item No Expression N X Sd Ranking

14 Informal use of language 6.14 .90 1.5

12 Language use activties 6.14 .69 1.5

13 Reasoning (order, classification, shape, number, etc..) 7  6.00 .82 3
Language comprehension activities (books, pictures,

11 589 .90 4
flannel board, etc.)
Language and reasoning experiences dimension 7 604 47

As can be seen in Table 5, the items "Daily use of language” and "Language use activities" (X=
6.14) were at the highest level, and the items "Language comprehension activities (books, pictures,
flannel board, etc.)" (X= 5.89) were at the lowest level. The mean score of the language and concept

experiences dimension of preschool education institutions was found to be relatively very high (X=

6.04).

Findings on gross and fine motor development activities in preschool education institutions:

The findings related to the dimension of gross and fine motor development activities in

preschool education institutions examined within the scope of the research are given in Table 6.
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Table 6. The dimension of gross and fine motor development activities in preschool education institutions

Itl\eli)n Expression N X Sd Ranking

20 Supervision of gross motor development 6.29 .76 1

15 Fine motf)r deveIoPment activities (lego, jigsaw puzzles, 614 38 ’
beads, scissors, paints, etc.)

16 Supervision of fine motor development 7 6.00 1.00 3

19 Activities to support gross motor development 586 .90 4

18 Gro.ss motor Qeveloprlnent equipment (climbing wall, balance 500 149 55
equipment, slides, swings, etc.)

17 Space for gross motor play 529 1.12 55
Gross and fine motor development activities dimension 7 581 .60

As shown in Table 6, the highest level among the items in the dimension of gross and fine motor
development activities in preschool education institutions is "Fine motor development activities (lego,
puzzles, puzzles, kids, scissors, paints, etc.)" (X= 6.14) and the lowest level is "Gross motor development
equipment (climbing, balance tools, slides, swings, etc.)" and "Sapce for gross motor development" (X=
5.29), respectively. The mean score of preschool education institutions in the dimension of gross and

fine motor development activities was found to be relatively very high (X=5.81).
Findings on creative activities in preschool education institutions:

The findings related to the dimension of creative activities in preschool education institutions

examined within the scope of the research are given in Table 7.

Table 7. The dimension of creative activities in preschool education institutions

Item No Expression N X Sd  Ranking
26 Schedule 6.71 49 1
27 Supervision 6.43 .53 2.5
23 Blocks 6.43 .53 2.5
21 Arts 7 629 .76 4
25 Dramatic play 6.14 .69 5
22 Music 586 .90 6
24 Sand/water 500 1.41 7
Creative activities dimension 7 6.12 47

As seen in Table 7, among the items of the creative activities dimension in preschool education
institutions, "schedule" (X= 6.71) was relatively at the highest level and "Sand/water" (X= 5.00) was
relatively at the lowest level. The mean score of the creative activities dimension of preschool education

institutions was found to be relatively very high (X=6.12).
Findings on social development in preschool education institutions:

The findings on the dimension of social development in preschool education institutions

examined within the scope of the research are given in Table 8.
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Table 8. Social development dimension in preschool education institutions

Item No Expression N X Sd  Ranking
32 Interaction quality 629 49 1.5
29 Free play 6.29 .76 1.5
33 Inclusive education 6.14 .90 3
30 Group activities 7 6.00 .82 4
28 Space for privacy 543 1.27 5
31 Cultural awareness 414 146 6

Social development dimension 7 5.71 74

As Table 8 shows, the items "Interaction quality" and "Free play" (X= 6.29) were relatively at the
highest level and "Cultural awareness" (X= 4.14) was relatively at the lowest level among the items of
social development dimension in preschool education institutions. The mean score of the social

development dimension of preschool education institutions was found to be relatively very high (X=

5.71).
Findings on adult needs in preschool education institutions:

The findings regarding the dimension of adult needs in preschool education institutions

examined within the scope of the research are given in Table 9.

Table 9. Adult needs dimension in preschool education institutions

Item No Expression N X Sd  Ranking
37 Family involvement 557 98 1.5
35 Professional development opportunities 7 557 151 1.5
34 Space for staff 514 1.06 3
36 Meeting space 471 .76 4

Adult needs dimension 7 525 .79

As illustrated in Table 9, the items "Family involvement" and "Professional development
opportunities" (X= 5.57) are at the highest level and "Meeting space" (X= 4.71) is at the lowest level
among the items of the adult needs dimension in preschool education institutions. The mean score of

the adult needs dimension of preschools was relatively high (X= 5.25).

Evaluation of Environmental Conditions of Preschools in terms of Quality Level and

Dimensions

The findings regarding the quality level and dimensions of preschool education institutions

examined within the scope of the research are given in Table 10.
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Table 10. Quality level and dimensions of pre-school education institutions

Dimensions N X Sd  Ranking

Personal care routines dimension 623 .62 1
Creative activities dimension 6.12 47 2
Language and reasoning experiences dimension - 6.03 47 3
Gross and fine motor development activities 5.81 .60 4
Social development dimension 5.71 74 5
Adult needs dimension 525 .79 6
Environmental conditions overall quality 7 592 51

As can be seen in Table 10, the quality level and dimensions of preschool education institutions
are relatively high and very high. When ranked according to the mean scores obtained from the
environmental conditions in preschool education institutions (ECERS-R) scale, the dimension of
personal care routines (X= 6.23) is relatively the highest among the dimensions, followed by creative
activities (X= 6.12), language and reasoning experiences (X= 6.03), gross and fine motor development
activities (X= 5.81), social development (X= 5.71) and adult needs (X= 5.25). The mean score of
environmental conditions general quality dimension of preschool education institutions was found to

be relatively high (X=5.92).
Comparison of Environmental Conditions Quality Level of Preschool Education Institutions

The comparison of the quality level and dimensions of the pre-school education institutions

examined within the scope of the research on the basis of the institutions is given in Table 11.

Table 11. The Comparison of quality level and dimensions of pre-school education institutions by schools in terms
of mean scores

Language
P 1
o ersone and Motor Crative Social Adult  Overall
Institutions / care . development . .
. ) ] reasoning . activities development needs  quality
Dimensions  routines : activities
experiences (X) (X) (X) (X)
(X) x (X)
(X)
Kmdeégarte“ 6.56 7.00 6.17 6.29 6.17 6.00 6.36
Kmde]ggarten 7.00 5.75 6.00 6.57 6.00 6.25 6.36
Kmdeégarten 6.56 6.00 6.17 6.57 7.00 5.00 6.33
Kmde;garten 6.44 6.00 6.17 6.29 5.67 5.75 6.11
Kmde]rzgarten 6.0 6.00 5.67 6.14 4.83 4.75 5.69
Kmde]rggarten 578 550 6.00 571 5.17 5.00 5.58
Kind t
m e;gar 51 6.00 4.50 5.29 5.17 4.00 5.03

In Table 11, we can see that the quality level and dimensions of preschool education institutions
are relatively high and very high. When ranked according to the mean scores of the environmental

conditions in preschool education institutions (ECERS-R) scale, kindergarten C and kindergarten D (X=
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6.36) are relatively at the highest level, followed by kindergarten G (X= 6.33), kindergarten A (X=6.11),
kindergarten E (X=5.69), kindergarten B (X=5.58) and kindergarten F (X=5.03).

Findings on the Level of School Readiness in Preschool Education Institutions

Under this heading, the findings related to the readiness levels of children in preschool
education institutions examined within the scope of the study according to the Metropolitan Readiness

Test are presented.

The findings regarding the general readiness levels of children in preschool education

institutions are given in Table 12.

Table 12. General readiness levels of children in preschool education institutions

Institution N Min. Max. X Sd Readiness level
Kindergaten E 21 66 95 86.86 7.20 Above Average
Kindergaten D 20 49 100 86.55 12.70 Above Average
Kindergaten C 17 72 100 85.94 9.36 Above Average
Kindergaten B 25 61 90 81.60 6.65 Above Average
Kindergaten A 23 53 95 79.43 10.79 Average
Kindergaten F 20 27 85 55.95 16.35 Average
Kindergaten G 19 12 82 54.57 19.23 Average
General Readiness 145 12 100 76.13 17.69 Average

As illustrated in Table 12, when the children in preschool education institutions are ranked
according to the mean scores obtained from the general readiness test of the Metropolitan Readiness
Test, the highest level among the institutions is Kindergarten E (X= 86.86), followed by Kindergarten D
(X= 86.55) at the above-average readiness level, Kindergarten C (X= 85.94) at the above-average
readiness level, Kindergarten B (X= 81.60) at the above-average readiness level, Kindergarten A (X=
79.43) at average readiness level, Kindergarten F (X=55.95) at average readiness level and Kindergarten
G (X= 54.57) at average readiness level, respectively. The mean score (X= 76.13) of the Metropolitan
Readiness Test general readiness score of the children in the preschool education institutions examined

within the scope of the study was found to be at the average readiness level.

Findings on the Relationship between Quality and School Readiness in Preschool Education

Institutions

Under this heading, the findings on the relationship between quality and school readiness in
preschool education institutions are presented. The results of the correlation test for the relationship
between the quality levels and school readiness levels of preschool education institutions examined

within the scope of the research are given in Table 13.
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Table 13. The relationship between quality and school readiness in preschool education institutions (spearman’s
correlation analysis)

Dimensions m @ G @ 6 ®6 O G 9 Qo
(1) Personal care routines 1

(2) La.nguage and reasoning 13 1

experiences

(3) Motor development activies 62 33 1

(4) Creative activities 957 .08 .67 1

(5) Social Development 76 31 .78 79% 1

(6) Adult Needs 85* -03 63 73 .61 1

(7) General Quality 977 28 .67 .88 76 87F 1

(8) Reading readiness 52 -01 .05 38 -11 55 .56 1

(9) Number readiness -02 -12 30 -14 -16 33 .11 .39 1
(10) General readiness S56 -13 03 40 -06 .61 58 98 40 1

* p value is significant at .05 level.

** p value is significant at .01 level.

As can be seen in Table 13, there was a high (r=.95; p<.01) and positively significant relationship
between the personal care routines dimension and the creative activities dimension in preschool
education institutions. Besides its meaningful relations with the creative activities dimension, it also
had positively significant relationships between the social development dimension (1r=.76; p<.05), adult
needs dimension (r=.85; p<.05) and general quality (r=.97; p<.01). Moreover, the table also shows that
there were positively significant relationships between the social development dimension and the motor
development activities dimension at a high level (r=.78; p<.05) and between the social development
dimension and the creative activities dimension at a high level (r=.79; p<.05). It was also found that there
were significant relationships between general quality and the creative activities dimension at a high
level (1=.88; p<.01), and between the adult needs dimension at a high level (r=.87; p<.05). Furthermore,
there was a high (r=98; p<.01) level and positively significant relationship between general readiness

and reading readiness dimension.
Discussion

The environmental conditions and personal care routines dimension of the preschools
examined in this study were found to be at a very high level. This shows that cleanliness and freshness
are highly valued in the preschools examined. It is noteworthy that the item on "Restrooms and
diapering" has the highest mean score among the items that make up the dimension. This result
coincides with the results of the study conducted by Feyman (2006). When Feyman's (2006) study was
examined, it was seen that private schools with high quality scores in preschool education institutions
had high mean scores in the personal care routines dimension. Kalkan (2008) conducted a study to
determine the quality of preschool education institutions in Turkey and found that the mean ECERS-R
scale scores in all preschool education institutions were below the "good" level. In this context, it can be

said that preschool education institutions in Efeler district of Aydin province are of good quality in the
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dimension of personal care routines considering similar studies. In the personal care routines
dimension, the "good" quality values obtained by the schools in the study sample support the objectives
and outcomes of Personal-Care Skills in the Preschool Education Program prepared by the Ministry of

National Education (MoNE) (MoNE, 2006).

The environmental conditions, language and concept experiences dimension of the preschools
examined in the study was found to be at a very high level. Among the items that make up the
dimension, the fact that the item on "Activities related to language use" had the highest mean score can
be considered positive. Again, the result obtained is similar to the results of Kalkan and Akman's (2009)
study. In a study conducted in Ankara, preschool education institutions received the highest scores
from the "Language and Reasoning Experiences". In this context, the obtained results of this study are
also similar to the results of the related research. According to the results of Solak's (2007) study, there
was no significant difference between public and private preschools in the overall personal care routine
dimension. Sylva et al. (2006), in their study on the quality of preschool education environments and
students' learning outcomes, reported that language development was significantly related to the
quality of preschool education. Mashburn et al. (2008) emphasized that especially disadvantaged
children or children who receive education in the home environment benefit significantly from
language and communication skills in high quality educational environments. The "Language and
Reasoning Experiences" subscale is also of great importance from a national perspective. Two of the
MoNE's objectives of preschool education are as following: To create a common upbringing
environment for children from underprivileged environments and families, and to ensure that children
speak Turkish correctly and properly (MoNE, 2006). According to Feyman's (2006) study titled
"Examining the effect of quality in preschool education institutions on children's developmental areas",
the average ECERS-R score of public and private preschools was 4.40 and the language and reasoning
experiences dimension was defined as 3.00. The quality results in language and concept experience may
be an indication that preschool educators work selflessly and that both children and all staff working in
the school are sensitive in achieving the achievements and indicators of the preschool education

program.

The mean scores of preschool education institutions in the dimension of gross and fine
development activities were found to be at a relatively very high level. The highest level among the
items in the dimension of gross and fine motor development activities in preschool education
institutions is "fine motor development activities (lego, puzzles, puzzles, kids, scissors, paints, etc.)",
which is an expected result. In addition, the items "Gross motor equipment (climbing wall, balance
equipment, slides, swings, etc.)" and "Space for gross motor development", which were relatively at the
lowest level, were found to be at a high level. According to Giighan Ozgiil's (2011) study, the result that
the private preschool class approached the "very good-7" level of quality with the high score it received

from the "Motor Activities" subscale also coincides with the result obtained. According to Kalkan's
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(2008) study, the subscale with the highest mean score was interaction. Interaction includes supervison
of gross motor activities, general supervision of children, discipline, staff-child interaction and
interaction among children. This result coincides with the results of Feyman's (2006) study. Feyman also
stated that the highest subtest score obtained with ECERS-R in independent preschools was interaction.
According to MoNE (2013), environmental influences can affect a child's brain development both
positively and negatively. A stimuli-rich immediate environment is very important for a child to have
a healthy brain development. It is stated that rich environmental stimuli accelerate the child's
development whereas insufficient stimuli negatively affect brain development. This will lead to delays
in the child's language, cognitive, motor, social and emotional development. In this context, it can be

said that the preschool institutions examined with the available data are rich in environmental stimuli.

Among the items in the dimension of creative activities in preschool education institutions, the
item "schedule" is relatively at the highest level. It is a desirable situation that the mean score of the
creative activities dimension of preschool education institutions is at a relatively high level. Terry's
research showed that the curriculum implemented in preschool education institutions is among the
factors affecting quality and defined the curriculum as an educational plan based on a certain theoretical
framework and aiming to positively affect the child's development in every aspect (Terry, 2001, as cited
in Kalkan, 2008, pp. 70). The Preschool Education Program is a multifaceted program with supportive
and preventive dimensions since it aims to prevent inadequacies that can be seen in all developmental
areas, and supports children's development. In this regard, the fact that the mean score of the creative
activities dimension was relatively very high may be an indication of appropriate planning for the

program.

The mean score of the social development dimension of preschool education institutions was
found to be relatively very high. Among the items of the social development dimension in preschool
education institutions, "Interaction quality" is at the highest level. According to the research findings of
Kalkan (2008), it is seen that the subscale with the highest mean score is interaction. This result coincides
with the research results of Feyman (2006), who also stated that the highest subscale score obtained with
ECERS-R in independent preschools was interaction. Official independent preschools scored "very low"
and "good" on the "Social Development" subscale. The kindergarten within a private primary school

was found to be of "good" quality according to its mean score.

The environmental conditions of preschools examined within the framework of the research are
"Family involvement" and "Professional development opportunities”, which are relatively at the highest
level among the items of the adult needs dimension in preschool education institutions. The fact that
the mean score of the adult needs dimension of preschool education institutions is relatively high is an
indication that importance is attached to family, which is one of the most important factors affecting the

social success, adaptation and development of the child. Koksal, Aral, and Aktas Arnas (2000) suggest
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that the consistency between the school and the family is very important in education, and it is also
important to ensure this consistency by informing the family about the education implemented at school
and continuity of practices at home. In Solak's (2007) study, it was found that professional development
opportunities and family involvement activities were given more importance in private schools. In this
regard, it is extremely important for teachers working in preschool education institutions to include the
family in the education process for the development and education of the child as well. Teacher qualities
are one of the main determinants of the quality of preschool education and child development.
According to the research results, the high level of professional development opportunities provided to

teachers coincides with the MoNE 2023 vision (MoNE Vision Document, 2018).

The environmental conditions, quality level and dimensions of preschools examined within the
scope of the research are relatively high and very high. When the environmental conditions in
preschools are ranked according to the mean scores obtained from the ECERS-R scale, the highest level
among the dimensions is the personal care routines dimension, followed by the creative activities
dimension, language and reasoning experiences dimension, gross and fine motor development
activities dimension, social development dimension and adult needs dimension, respectively. Giichan
Ozgiil (2011) evaluated the total ECERS-R scale scores of different types of kindergartens and preschools
in Balikesir province center in Tiirkiye and found that 13.3% of the schools could be considered at a high
quality level. This result shows similarities with the results of the current study. According to the results
of the study conducted by Kalkan (2008) using the ECERS-R scale to measure quality in preschool
education institutions, no significant difference was found between the quality of independent

preschools, private preschools and institutional preschools in the sample.

While the level of quality was found to be high in the preschool education institutions examined
in the study, the readiness level of the children was found to be at average readiness level. Two of the
schools examined within the scope of the research were found to be below average, while the other
schools were found to be above average. Gormez (2007) states in his research that the most important
factors affecting the school readiness level of the child are the socio-economic and cultural level of the
family. Oktay (1980), in his research on the factors affecting school readiness, states that children who
grow up in socio-economically and culturally disadvantaged environments have difficulty in gaining
preliminary experiences for reading readiness. Unlike the present study, Yazic1 (2002), in his study on
the effect of preschool education on school readiness, stated that preschool education affects children's
school readiness levels. According to MoNE (2013), primary school preparation activities are all
educational activities in which children are equally supported in the developmental areas of social and
emotional, motor, cognitive, language, and personal care skills. Preschool education aims to ensure that
children are ready in all developmental areas in order to start primary school. In order for children to
have a smooth start to compulsory education, they must have reached a sufficient level of school

readiness. In Turkey, children start primary school regardless of whether they have received pre-school
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education or not and regardless of their individual characteristics. Although the MEB Regulation on
Preschool Education and Primary Education Institutions includes the phrase "... understood to be
developmentally ready for primary school..." in the article on the age of starting primary school, the
criteria for evaluating readiness for primary school are not clearly stated. When the findings of the
current study are analyzed, it can be stated that factors other than quality may play a role in children's

"high" school readiness level.

As a result of the analysis of the correlation between the quality levels of preschool education
institutions examined within the scope of the research and school readiness levels, it was found that
there were "high" and positively significant relationships between the personal care routines dimension
and the creative activities dimension, the social development dimension, the adult needs dimension and
the general quality in preschool education institutions. In addition, "high" and positively significant
relationships were found between the social development dimension and the motor development
activities dimension, and creative activities dimension. It was found that there were high and positively
significant relationships between general quality and creative activities dimension, and high and
positively significant relationships between adult needs dimension. It was also found that there was a
high level and positively significant relationship between general readiness and the reading readiness
dimension. In the MEB (2013) preschool education program, it is stated that in order for the child to
grow and develop in a healthy way and to develop positive attitudes towards learning, it is necessary
to create an environment where quality cognitive stimuli, rich language interactions, positive social and
emotional experiences are offered to the child and the child's independence is supported. This need can
only be met through a healthy family environment and quality preschool education. In fact, effective
family involvement, a supportive family environment and opportunities, and school-family
coordination have a determining effect on both school readiness and other skills of the child (Ozdemir

Beceren, 2014).
Conclusion and Suggestions

This section presents the conclusions and recommendations based on the findings of the
research. The environmental conditions, quality level and dimensions of the preschools examined in the
study were found to be relatively "high" and "very high". The Metropolitan Readiness Test general
readiness mean score of the children in the preschools examined within the scope of the research was
found to be at the average readiness level. Although some significant relationships were found between
the quality levels and school readiness levels of the preschools examined in the study, no statistically

significant relationship was found between the quality level and school readiness.

Based on the findings of the research, the following suggestions can be made. In the study, no
significant relationship was found between the quality levels of schools and school readiness. On the

other hand, the level of school readiness was found to be average. In this regard, it may be
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recommended to increase children's school readiness levels. Effective family trainings, studies to
support family involvement, awareness-raising activities and financial support from local governments

can be carried out to increase school readiness levels of children.

On the other hand, considering the importance of quality in early childhood education, more
qualitative, quantitative and/or mixed studies are needed to address it in a framework that will
contribute to school readiness and to identify variables that will serve school readiness within quality

components.

The group from which the data were collected in the study consisted of children. In this respect,
the relationship between quality and school readiness in preschool education can be examined through

qualitative or mixed studies with the participation of teachers, administrators and parents.
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