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ABSTRACT

Considering the benefits of the home literacy environment for children, this study aims to develop a tool to
measure early literacy opportunities provided by families to their children. As a result of the Exploratory Factor
Analysis, the eigenvalue of the scale is composed of four factors and 11 items, and it represents 21.73 %of the
total variance in the first factor, 20.75%of the second factor, 16.65%of the third factor and 15.33 of the fourth
factor. The total variance in the four factors reveals approximately 74.47%of it—Cronbach (a) reliability values
of factors range between .73 and .88. The reliability value for the general scale is identified as .72. The results
show that this scale is a reliable measurement tool to identify the views of families in the home literacy
environment. After carrying out validity and reliability studies, we calculated cut-off scores for the scale. The
lowest score might be eight, while the highest score might be 32 received from this scale. Accordingly, we found
out that 8-15 points are insufficient, while 16-23 is average and 24-32 insufficient for the home literacy
environment.
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Erken okuryazarlik ev ortaminin ¢ocuklar igin faydalarinin biyik oldugu bilinmektedir. Bu durum géz 6niine
alindiginda, bu galismanin amaci ailelerin gocuklarina sagladigi erken okuryazarlik firsatlarini degerlendirmek igin
bir ara¢ gelistirmektir. Olgegin yapi gecerligi calismasi icin yapilan AFA sonucunda &lgegin 4 boyut ve 11
maddeden olustugu gorilmustlr. Tum faktorlerinin varyansin %74,47’sini agikladigi belirlenmis olup, “Ebeveyn
inanclari” faktérii toplam varyansin %21, 73’(inii, “Yazi ilgisi” faktdrii %20,75’ini, “Kitap Okuma Sikhig1” %16,65’ini
ve “Okuryazarlk Ogretimi” faktorii de %15,33’linii agikladig belirlenmistir. Olgegin alt boyutlarinin Cronbach o
glivenirlik degerlerinin .73 ve .88 arasinda degistigi goriilmektedir. Olcegin geneline ait giivenirlik degerinin .72
oldugu belirlenmistir. Elde edilen degerler, bu 6lgegin ev ortaminda erken okuryazarlga iliskin aile gortslerini
belirlemede giivenilir bir 6lgme araci oldugunu ortaya koymaktadir. Ayrica, Erken Okuryazarlik Ev Ortami Olcegi
(EROY-EV)'nin 6lgiit gegerliginin belirlenmesi amaciyla Ev Erken Okuryazarlik Ortami Olgegi (EVOK)' nden elde
edilen puan ile arasindaki toplam korelasyon hesaplanmistir ve her iki 6lgek arasindaki toplam korelasyon degeri
.72 olarak bulunmustur. Olgek icin kesme puanlari hesaplanmis olup, alinabilecek en diisiik puan 8, en yiiksek
puan ise 32’dir. Buna gore 8-15 puan araligi yetersiz, 16-23 puan araligi orta ve 24-32 puan araligi ise yeterli bir
ev erken okuryazarlik ortami olarak belirlenmistir.
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Introduction

Within the progress in the early childhood field, findings
from recent studies have shown that reading and writing
skills of a human, which are vital for society, start to develop
in the early years of life. Parents are the most critical
persons in children's lives since they are the first teachers
to their children. Besides, they establish the most
immediate environment that shapes and contributes to
children's development and learning (Rodriguez & Tamis-
Lemonda, 2011). Zucker and Grant (2007) suggest that the
idea, i.e. evaluation of children's homes is necessary
regarding the literacy environment, based on the Ecological
System Approach developed by Bronfenbrenner (1979).
According to the ecological system approach, all circles that
surround children, from the closest (micro; e.g. home,
classroom) to the furthest (macro; e.g. cultural context)
contribute to their development. Therefore, in the last five
decades, scholars have focused on how literacy
environments in homes where children grow up impact
early childhood literacy (Son & Morrison, 2010). Evaluation
of the home literacy environment has critical importance to
support children’s emergent literacy skills. Thus, the
information in terms of how families support their
children’s (both typically developing and at-risk) literacy
skills can be provided. In addition, evaluation of home
literacy is also vital to guide the interventions aiming to
raise the awareness of families regarding support for
children's literacy skills (Haney & Hill, 2004).

Theoretical Framework

Although there is not a strong consensus on the
definition of home literacy environment, it is described as
the environment in which families provided for their
children to support the prerequisite behaviors and skills
that are significant for reading, writing and language
development of children (Niklas & Schneider, 2013).
Studies conducted, draw attention to the links between
home literacy environment experiences and the
development of language skills and academic skills in the
early years of primary schools. Accordingly, these results
prove the importance of supporting early literacy in the
home environment (Hart & Risley, 2003; Robbins & Ehri,
1994). The research demonstrated that the attainment of
reading skills has a close connection with the
characteristics of families. The predictor roles of literacy
environment at home, expectations from the child, and
the parents’ approach to education on children’s literacy
development have been emphasized (Petrill, et al., 2005).

Home literacy environment is a multifactorial and
complex environment, both in a physical and social
context. The routine duties and responsibilities of family
members are their ongoing work. Families might be
confused about how they provide early literacy
experiences for their children together with these
responsibilities, and how they can become role models for
their children. These are the social parts of the house. On
the other hand, having written materials for both children
and themselves, and keeping these materials in the places

where children can easily see and reach are the physical
parts of the house (Gonzales, 2011). Parents can read
books together with their children, teach them new
words, count them in everyday activities (e.g. shopping list
preparation), teach them rhymed songs and poems, and
arrange some activities (e.g. drawing, painting, copying
and keeping children's books, magazines, and pastels) at
home. Therefore, they create a qualified environment to
support children's early literacy skills (Foy & Mann, 2003).
Moreover, there are many empirical pieces of evidence
supporting that the factors regarding children's
environment (home or family life) are more effective
compared to the factors related to school in respect to
achieving literacy success (Sénéchal et al., 1998).

Family members usually shape children's social
environment, and that social structure maintains in the
home environment. Therefore, a child experiences a
significant part of his/her early literacy experiences in the
home environment and learns both observing more
experienced adults by participating in the activities carried
out together (Van Steensel, 2006). This approach reminds
us Vygotsky’s theory in terms of being expertise in a skill
or behavior by participating in an activity together with a
person who is more experienced and sophisticated than
him/her (McDevitt & Ellis Ormrod, 2010).

Parents of preschool children have a high
responsibility when their children develop behaviors for
reading skills. Introducing written materials to children
and enabling them to develop a sense of commitment to
these materials might be examples of this responsibility.
As we mentioned above, children can learn most of the
behaviors by observing, and they are always observing
their parents' behaviors, since they see them as role
models and as a source of knowledge. At this stage, having
materials, such as newspapers and books, and reading
these materials at home will awaken children's interests.
When they observe this behavior in their parents, they will
show enthusiasm for the specific activity (Keles, 2006).
This behavior is the most significant model that shows the
parents’ enthusiasm for reading. De Jong and Leseman
(2001) concluded that there is a positive correlation
between the richness of the home literacy environment,
lexical information, word reading, language
comprehension, reading comprehension and problem-
solving skills.

Furthermore, even though there are not many
examples of it in Tlrkiye, it is quite important to regularly
visit the children’s libraries to increase their interest in
reading. Children who are growing up in rich home literacy
environments, learn to read more quickly. Families who
give priority to reading have more expectations about the
development of their children's reading and writing skills.
When someone read to them, children will realize that the
language of the books is different from the daily language
they are accustomed to hearing until now, and they can
learn from these books what they are curious about. They
can also be more aware of the letters and words (Turan &
Ege, 2003).
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The family is the most crucial factor in child

development. Children's education begins in the family
environment, and parents are their first teachers. When a
child is born, his/her family grows them up, and childcare
is not limited to the physical care to meet their basic
needs. In the preschool period, children learn many things
by observing their parents, who are their role models in
this specific period (Cakmak & Yilmaz, 2009). Aram and
Levin (2001) found out that literacy materials and
activities applied in the home environment during the
preschool period have positive effects on children in terms
of developing their reading and writing skills of words,
lexical awareness and print awareness.
Moreover, there is a high positive correlation between
mother-child interaction and children's reading and
writing skills. Another study, carried out by Lamme et al.
(2004), found that reading books starting from a young
age contributes to children's enjoyment of listening and
reading books for different purposes in the following
years. However, the home literacy environment should be
measured first to understand how it impacts the next
stages of language and literacy development of children
(Gonzales et al., 2011). This study aims to develop a tool
to measure early literacy opportunities provided by
families to their children by taking into consideration the
benefits of the home literacy environment for children.

Method

This work is a scale development study. We report all
stages followed to develop a home early literacy
environment scale and the features of participants below.

Participants

Scale forms were delivered to the 300 parents to
determine the quality of literacy opportunities presented
by families to their 36-72 months children in the home
environment. We recruited these parents via three
nurseries and nursery classes in the structure of a primary
school selected randomly in the midtown of Ankara. With
the removal of the scales that were not filled in properly
and not returned, usable data were collected from 119
participants and analyzes were conducted.

84%(n=100) of 119 parents answered the scales are
mothers, while 16%(n=19) are fathers. It is deduced that
the average age of parents is 33.56 (ss=5.16, range=21-45)
for mothers, and it is 36.29 (ss=5.09, range=25-51) for
fathers. Regarding the education level of mothers,
0.8%(n=1) of mothers are illiterate, 5.9%(n=7) of them
graduated from primary school, 7.6%(n=9) of them have a
secondary school degree, 21.8%(n=26) of them received
high school education, 52.9%(n=63) of them have an
associate or bachelor degree, and 10.9%of them have a
postgraduate degree. In terms of the education level of
fathers, all fathers are literate, 5%(n=6) of them graduated
from primary school, 8.4%(n=10) of them graduated from
the secondary school, 21.8%(n=26) of them received high
school education, 44.5%(n=53) of them have an associate
or bachelor degree and 20.2%(n=24) of them have a

postgraduate degree. 23.5%(n = 26) of the families earn
below 2000 Turkish liras, 34.5%(n = 41) between 2001 and
5000 liras, and the remaining 42%(n = 50) 5000 liras or over
in a month, the average income is almost 4000 Turkish liras.
Additionally, the average number of children in the families
is 1.7 (ss=0.73, range=1-4).

Scale Development Process

In the first phase, we reviewed national and
international studies including early literacy concepts in
detail and observable behaviors consisting of the early
literacy opportunities provided by families in the home
environment (Boudreau, 2005; DeBaryshe & Binder, 1994;
Dynia et al., 2014; Griffin & Morrison, 1997). During this
process, we saw that there are numerous measurement
tools used in this field, but these tools recently developed
abroad are shorter. Therefore, we considered that
developing a practical scale for parents to response in a
short time can be more useful. We created an item pool
with 11 items in total as the first step. To ensure the face
and language validity of the scale, we then got experts’
opinions. Experts suggested that all items were okay.
Factor analysis showed that the items’ factor loadings
were above .70 and that each item loaded on only one
factor. Therefore, we did not remove any item from the
scale.

The expressions in the scale are rated in 4 points
Likert-type. Participants rated the items between 1
(never), 2 (a few times in a month), 3 (a few times in a
week), and 4 (once in a day) in the first eight items, while
they rated the last three items between 1 (strongly agree),
2 (agree), 3 (disagree) and 4 (strongly disagree).
Accordingly, rates are given from positive to negative,
respectively as 4,3,2,1. Also, there are no reverse items on
the scale.

Data Collection

Before starting the study, we obtained legal
permissions from the Ministry of National Education,
Social Security Institution Nursery, the State Hydraulic
Works Nursery, and the Ministry of Tourism Nursery by
exchanging necessary official correspondences.

The scales were made available to 300 families of
children who continue different preschool institutions
representing low, middle and high socioeconomic
situations (SES), located in the midtown of Ankara through
interviews with the directors of these institutions. The
principal researcher asked families to fill these forms
(including instructions about how to respond at the
beginning) at home and send them to class teachers with
their children. In the case of illiterate parents, the
principal researcher conducted a face-to-face interview
with these parents. The principal researcher collected and
analyzed the data by using a total of 119 participants'
forms, which was approximately 35%of all distributed
scales (Non-completed scales were removed from the
main data as well). The data collection took place from
April to September 2015.
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The data were analyzed using SPSS 20.00 package
program. Exploratory factor analysis (EFA) and a test of
Cronbach a were employed in the development process
of the Home Early Literacy Environment scale. As the first
step of the analysis, we conducted both Kaiser Mayer
Olkin (KMO), and Bartlett Sphericity tests to understand
the eligibility of data for the factor analysis. We, then,
carried out an EFA to assess the construct validity of, and
the number of factors on the scale. We also calculated the
Cronbach alpha coefficient to determine the reliability of
both all factors and the whole scale. Furthermore, to
determine the criterion validity of this scale, the total
correlation between the half of the data collected and the
scores obtained from the Home Early Literacy
Environment Questionnaire, a reliable and valid
questionnaire for kindergarteners, was developed by
Sarica et al. (2014) are calculated. The main reason for the
preference for this scale is that there is only one scale
measuring home early literacy environment in Tirkiye,
which is also the aim of this study. Results of EFA show
that there are four factors explaining 54.81%of the total
variance: 1) Reading [17.53%], 2) Writing [13.87%)], 3)
Phonological and writing awareness [12.99%], and 4)
reading books together [10.43%].

Results

Validity

Content Validity. For the scope validity of the scale, we
consulted the appropriateness of its scope and linguistic

482

education experts and one measurement and evaluation
expert. In this process, each expert was asked to evaluate
the items according to not only their appropriateness of
the research scope and linguistic clarity but also to make
the necessary changes, if it is necessary. The responses
received showed that items are appropriate for the
developed scale.

Structure Validation / Exploratory Factor Analysis.
There are different views on the sample size to carry out
factor analysis for scale development studies in the
literature (Alpar, 2012; Tavsancil, 2010). However, the
most common view is to include participants 5 or 10 times
more than the number of items on the scale (Tavsancll,
2010). By taking into consideration the number of items
(11) and the number of participants (119), we met the
underlined scale development condition in this study. For
the construct validity, we conducted EFA to determine the
factor loads of the items in the scale. We also carried out
both Kaiser Mayer Olkin (KMO), and Bartlett Sphericity
tests to understand the eligibility of data for the factor
analysis. KMO value should be at least 60, and the Bartlett
Sphericity test should be meaningful to conduct EFA
(Buyukoztiirk, 2011). In this study, not only KMO value is
0.65, but also the results of the Bartlett test are significant
(x2 =583.96; p=0,00). Since the result of the chi-square
test statistic is meaningful, we interpreted that the data
has a multivariate normal distribution (Tavsancil, 2010).
As a result of the EFA, the eigenvalues of the scale
revealed that the scale consists of 4 factors. Figure 1
shows the eigenvalues of the items in the scale.
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Table 1. Item factor loads for home early literacy environment scale

Items Families’ Literacy Beliefs Print Interest Frequency of Reading Books  Literacy Teaching
11 .920 -.007 -.007 .129
10 .885 .059 .013 123
9 .833 .038 .077 -.153
1 -.021 .790 .140 .013
2 -.061 731 .058 .087
7 111 713 -.036 .204
8 .099 .704 -.054 292
3 111 -.024 .938 .065
4 .083 122 .929 .019
5 .027 .210 -.065 .853
6 -.144 .236 .186 .881

Table 2. Reliability results for factors of the home early literacy environment scale
Factor 1 Factor 2 Factor 3 Factor 4
Families’ Print Frequency of Literacy All scale
Literacy Beliefs Interest Reading Books Teaching
Cronbach 862 739 880 790 720
alpha value

We used varimax rotation to maximize the sum of the
variance of the squared loadings of items (Allen, 2017).
Results also showed that the first factor explained 21.73
%of the total variance, while the explained variance was
20.75%in the second factor, 16.65%in the third factor and
15.33 in the fourth factor. The total variance in the four
factors reveals approximately 74.47%of it. Table 1
demonstrates the factor loading values of the items in the
scale.

1. Families’ Literacy Beliefs. The first factor is labeled
as "Families' Literacy Beliefs", including three items. These
items are; “l enjoy reading a book together with my child”,
‘Reading a book together with my child enables my child
to learn reading.’, “Reading a book together with my child
enables my child to learn Turkish” and factor loads change
between 0.83 and 0.90.

2. Print Interest. The second factor is labeled as "Print
Interest” and includes four items. These items are “How
often does your child ask family members how to write
their names?”, “How often does your child ask how to
read words around them?” “How often do you ask your
child to write words in the book?”, and factor loads
change between 0.70 and 0.73.

3. Frequency of Reading Books. The third factor is
labeled “Frequency of Reading Books” and includes two
items. These items are: “How often do you read books to
your child?”, and “How often does your child ask you to
read them something?” and factor load changes between
0.92 and 0.93.

4. Literacy Teaching. The fourth factor is labeled
"Literacy Teaching" and includes two items. These items
are: "How often your child pretends that s/he is reading
books, newspapers, and so on?" and "How often do you
try to teach letters of the alphabet while reading books?",
and factor load changes between 0.85 and 0.88.

Table 1 shows that the factor loads of items change
between 0.70 and 0.93. Factor loading values which are

equal to or more than 0.45 are sufficient to include them
in the scale (Bliyukoztirk, 2011).

Criterion Validity. Furthermore, to determine the
criterion validity of this scale, we calculated the total
correlation between the half of the data collected and the
points obtained from the Home Early Literacy
Environment Questionnaire developed by Sarica et al.
(2014). We found that the total correlation value is 0.72.
Accordingly, there is a medium level of a significant
relationship between both scales.

Reliability

We calculated Cronbach's alpha internal consistency
coefficient (a) to determine the reliability of the Home
Early Literacy Environment Scale. Table 2 demonstrates
Cronbach's alpha coefficients calculated for each factor of
the scale.
Therefore, the Cronbach (a) reliability value of factors
changes between 73 and 88. The reliability value for the
general scale is identified as .72. It is sufficient to have a
Cronbach a reliability value equal to or more than .70 in
the literature (Buylikoztlrk, 2011). The results show that
this scale is a reliable measurement tool to identify the
views of families on early literacy in the home
environment.

Scoring of the Scale

After carrying out validity and reliability studies, we
calculated cut-off scores for the scale within the
borderline group method. As the "Families' Literacy
Beliefs" factor has a different structure, we did not include
it in the calculations. We carried out analyses with eight
items and three factors. We measured the home early
literacy environment with 4-point Likert-type scales.
Therefore, the lowest score received from this section is
8, while the highest score is 32.
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Table 3. Score and percentages of families

Literacy Environment N %
Insufficient 16 13,4
Presence of the home literacy Moderate 81 68,1
environment for families Sufficient 22 18,5
Total 119 100

Accordingly, we determined that 8-15 points are
insufficient, while 16-23 is average and 24-32 sufficient for
the home literacy environment. The cut-off points were
determined using arithmetic mean and standard
deviation. That is to say, the higher score on the scale, the
higher quality of the home literacy environment.
According to Table 3, 13.4%(n=16) of families are
insufficient, 68.1%(n=81) are on average and 18.5%(n=22)
are sufficient in providing home literacy environments for
their children.

Discussion, Conclusion and Suggestions

This study aims to develop a scale tool for determining
the home literacy environments of children between 4
and 6. To achieve this objective, after carrying out our
validity and reliability studies conducted for HELE Scale,
we observed that the scale reliably measures the home
literacy environments. Moreover, the coefficients of
factors are satisfactory, which means items in all factors
have consistency with each other. By taking into
consideration all these findings, the measurement tool is
quite convenient for assessing the home literacy
environments. The internal consistency level of the
"Home Early Literacy Environment Questionnaire"
developed by Sarica et al. (2014), the “Activities Related
to Literacy” scale developed by Bennett et al. (2002) and
the scale developed by Griffin and Morrison (2002) to
assess home literacy environment, are also high. On the
contrary, the internal consistencies of some items are low
in the inventory developed by Boudreau (2005) for the
same purposes. The point that distinguishes our work
from these scales is the small number of items and
practical use. In addition, without any need of observing
the home literacy environment by others, it is essential for
the usability of it for families' to determine the problems
according to their points of view.

Various studies proved that home literacy
environments affect children’s reading-writing skills
together with language and their academic skills (Bennett
et al., 2002; Burgess et al., 2002; Evans et al., 2000;
Johnson et al., 2008; Leseman & De Jong, 1998; Payne et
al., 1994; Walker et al. 1994). Considering this fact, it is
quite significant to determine the home literacy
environment of children with this kind of scale (Gonzales
et al., 2011). Therefore, by determining the status of the
home literacy environment, appropriate interventions
(e.g. shared book reading) can be implemented when
necessary. Accordingly, possible problems that may arise
in the future might be prevented. Aram and Levin (2001)
searched the effects of shared home reading activities and
home literacy environment on early literacy skills in terms
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of literacy material and the environment in their study
with 41 children and mothers with low income and
preschool education. It finds out that a rich home
environment regarding literacy materials and that reading
activities made with families have positive effects on the
improvement of phonological awareness and print
awareness and developmental skills of children in reading
and writing of words. Similarly, literacy activities carried
out with families have positive effects on the
development of children's reading and writing skills. For
example, literacy behaviors of 70 children in the lower and
middle socioeconomic levels had increased when they
interacted more with literacy materials (Korat, 2005). In a
similar vein, a study examined the relationship between
family environment and children's language as well as
literacy skills among 143 families and preschool children
(Bennett et al., 2002). Results showed that the family
environment has a significant effect on children's
language and literacy skills. Another study conducted by
Turan and Akoglu (2014) compared phonological
awareness levels and early literacy opportunities provided
by families to typically developing children versus children
with a language disorder. As a result of this study, home
literacy environment provided to children with language
disorders and phonological awareness of these children is
insufficient compared to the other group. Considering the
results of these studies, determining the home literacy
environment of children and interfering with it when it is
necessary is very important to contribute to the academic
life of these students in the future.

The strength of the scale is that the factors of the Home
Early Literacy Environment Scale (HELE) developed in this
study offer norm values for parents. The literacy
environment offered by parents is also evaluated
separately in factors based on these norm values. Another
Home Early Literacy Environment Questionnaire
evaluated the home literacy environment with subscores
as in our study is HLE developed by Sarica et al. (2014). The
critical point that distinguishes our work from Sarica et al.
(2014) study is the shorter response time. In recent years,
the scales used abroad for this purpose have a solid
structure that can be responded to in a short time (Dynia
et al.,, 2014). A short version of the scale might be
preferable, considering illiterate families in particular. The
parents who will answer this scale can identify the home
literacy environment according to the scores received
from this scale, so they may try to strengthen the
environment  accordingly. Also, home literacy
environments might be compared between the different
socioeconomic statuses of children and disadvantaged
groups (Justice et al., 2016; Karaahmetoglu, 2015). By
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conducting longitudinal studies that use this scale,
children’s reading and writing skills or proficiency in
different academic skills in the coming years might be
compared in the Tirkiye sample in terms of the preschool
home early literacy environment. Preschool teachers can
collect information from families and can determine the
home literacy environment of their students through this
scale. Accordingly, teachers can provide support to
families, or if their students’ home literacy environment is
insufficient, they can make their classroom even more
productive regarding literacy materials. In addition to
determining the home literacy environment through this
scale, early literacy environments in classrooms and
schools can also be evaluated by interviewing teachers or
making classroom observations. Besides, the relationship
between the home literacy environment and the early
literacy skills of children can be examined (Sawyer et al.,
2014).

As a result of validity and reliability analysis, we believe
that the scale consisting of 11 items and four factors will
contribute to the field in terms of evaluating the home
literacy environment for children aged 36-72 months.
However, it does not provide comprehensive information
about the home early literacy environment, which is the
most prominent limitation of the scale despite being a
practical tool. Families, teachers and researchers who
want to obtain more comprehensive information about
the home early literacy environment can receive more
detailed information in different ways such as through
interviews and observation.

Genisletilmis Ozet

Giris

Erken okuryazarlik ev ortami, taniminda kesin bir goéris
birligine varilamamakla birlikte "ailenin, okuma, yazma ve
dil gelisimiicin dnemli olan 6nkosul davranis ve becerilerin
desteklenmesi icin ¢cocuklarina sunduklari ortam" seklinde
aciklanmaktadir (Niklas ve Schneider, 2013). Yapilan
arastirmalarda, ev ortaminda gerceklesen erken
okuryazarlik yasantilariyla dil gelisimi arasindaki ve
bununla birlikte erken dil gelisimi ile ilkokulun ilk
yillarindaki akademik beceriler arasindaki baglantilar
dikkat ¢cekmekte, sozii edilen sonuglar erken
okuryazarligin ev ortaminda desteklenmesine yonelik
onemli nedenleri gdz 6niine koymaktadir (Hart ve Risley,
2003; Robbins ve Ehri, 1994).

Okuryazarlik ev ortami, hem fiziksel hem de sosyal
anlamda ¢ok boyutlu ve karmasik bir ortam olarak ortaya
citkmaktadir. Aile lyelerinin rutin gérev ve sorumluluklari,
bu sorumluluklarla beraber ¢ocuk icin ayirdiklari zamanda
cocuga nasil erken okuryazarlik yasantilari sagladiklari ya
da saglamadiklari, g¢ocugun bireysel okuryazarhk
faaliyetlerine dahil olarak dolayli sekilde ¢ocuga nasil
model olduklari ya da olmadiklari ev ortaminin sosyal
yoniinl icerirken, aile tyelerinin evde hem kendileri hem
de c¢ocuk icin yazili materyal bulundurmalari ve bu
materyalleri ¢cocugun istedigi zaman gorip ulasabilecegi
yerlerde bulundurmalari ise ortamin fiziksel yonini

icermektedir (Gonzales, 2011). Ebeveynlerin ¢ocuklariyla
birlikte kitap okumalari, cocuklara yeni sozclkler
Ogretmeleri, ahgsverig listesi hazirlama gibi etkinliklere
cocuklarini dahil etmeleri, cocuklara kafiyeli sarki ve siirler
O0gretmeleri, karalama, ¢izim, resim ve kopyalama gibi
etkinlikler diizenlemeleri, evde ¢ocuk kitaplari, dergi ve
boya kalemleri gibi materyaller bulundurarak okuryazarlik
yoninden nitelikli bir cevre olusturmalari ¢ocuklarin erken
okuryazarlik becerilerini destekler (Foy ve Mann, 2003).
Pek ¢ok davranisi gérerek 6grenen okul dncesi donem
cocuklari, bilgi kaynagi olarak algiladiklari ve kendilerine
model aldiklari ailelerini surekli gbzlemlerler. Bu dénemde
ebeveynlere, c¢ocugun okumaya yonelik becerileri
kazanmasina iliskin davranislarin ortaya g¢ikmasiyla birlikte
ciddi sorumluluk diismektedir. Bahsedilen bu sorumluluk,
okul ©ncesi donemdeki ¢ocugu vyazisi bulunan
materyallerle tanistirmak ve bu materyallere baglilik
gelistirmesini  saglamak olarak acgiklanabilir. Erken
okuryazarlik ev ortaminin gocuga sagladigl yararlar goz
online alindiginda, bu arastirmanin amaci, ebeveynlerin
ev ortaminda g¢ocuklarina sagladiklari erken okuryazarlik
firsatlarinin sikligini 6lgen bir arag gelistirmektir.

Yéntem

Bu arastirma bir oOlgek gelistirme ¢alismasidir. Bu
amacgla yapilan literatlir taramalari sonucunda ev ortami
erken okuryazarhk firsatlarini icine alan toplam 11
maddelik bir madde havuzu olusturularak 6lgegin ilk sekli
verilmistir. Olgek icin gerekli uzman gérisleri alinmis,
uzmanlarin belirtmis olduklari goérislere gore oOlgek

yeniden gozden gecirilmis ve 4’li likert tipinde
derecelendirilerek son hali verilmistir. 4-6 yas arasindaki
¢ocugu olan 119 ebeveynden ©olgek sorularini

yanitlamalari istenmistir.

Erken Okuryazarlik Ev Ortami Olcegi (EROY-EV)'nin
analizine baslarken, verilerin fakt6r analizi icin uygun olup
olmadig Kaiser Mayer Olkin (KMO) ve Barlett Sphericity
testi ile degerlendirilmistir. Olgegin yapi gegerliligini
ortaya koymak amaciyla Agimlayici Faktor Analizi (AFA)
kullamilmistir. Olgegin hem alt boyutlari ve hem de 6lgegin
timine ait gilvenirlik icin Cronbach alfa katsayisi
hesaplanmistir.

Bulgular

Olgegin yapi gecerligi calismasi icin 6lgekte yer alan
maddelerin faktor yiklerinin belirlenerek boyutlanmasi
amaciyla AFA vyapilmistir. Verilerin faktér analizine
uygunlugu icin oncelikle KMO katsayisi ve Barlett
Sphericity testi hesaplanmistir. Verilere AFA yapilabilmesi
icin KMO degerinin en az .60 olmasli ve Barlett Sphericity
testinin anlamh c¢ikmasi gerekmektedir (Buyukoztirk,
2011). Bu calismada hem KMO degeri .65 hem de Barlett
testi sonuglarinin anlamh (x2 =583,96; p=0,00) ciktig
gorialmustar.

Yapilan AFA sonucunda Olgegin 6zdegerinin 1'den
blylik 4 boyuttan olustugu, birinci alt boyutun (ebeveyn
inanglari) toplam varyansin %21,73’lnd, ikinci alt boyutun
(yazi ilgisi) %20,75’ini, Gglncl alt boyutun (kitap okuma
sikligl) %16,65’ini ve dordiinci alt boyutun (okuryazarlik
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Ogretimi) ise %15,33’Gni agikladigl belirlenmistir. Bu dort
boyut Olgekteki toplam varyansin yaklasik %74,47'sini
aciklamaktadir. Ayrica 6lgegin genelinde maddelerin
faktor yiklerinin .70 ile .93 arasinda degistigi
gorilmektedir.

Cronbach a guvenirlik degerlerinin birinci alt boyutta
.86, ikinci alt boyutta .73, Uglinci alt boyutta .88 ve
dérdiinci alt boyutta .79 oldugu goriilmektedir. Olgegin
geneline ait glvenirlik degerinin .72 oldugu belirlenmistir.
Elde edilen degerler, bu 6&lgegin ev ortaminda erken
okuryazarlga iliskin aile gorislerini belirlemede glivenilir
bir 6lgme araci oldugunu ortaya koymaktadir.

Yapilan gegerlik ve glivenirlik ¢alismalarinin ardindan
Olcek icin kesme puanlari hesaplanmistir. “Ebeveyn
Okuryazarlik inanglari” alt boyutu farkli bir yapida oldugu
icin hesaplamalara dahil edilmemis, analizler 8 madde ve
3 faktér tzerinden yapilmistir. Olgegin puanlamasi 4l
likert tipinde oldugundan, bu kisimdan alinabilecek en
diistk puan 8, en yiiksek puan ise 32’dir. Buna gore 8-15
puan araligi yetersiz, 16-23 puan araligi orta ve 24-32 puan
araligi ise yeterli bir ev erken okuryazarlk ortami olarak
belirlenmistir. Arastirmaya katilan ¢ocuklarin ailelerinin
%13,4’Unln (n=16) yetersiz, %68,1'inin (n=81) orta ve
%18,5’inin (n=22) yeterli okuryazarlik ortami sagladiklari
gorilmektedir.

Tartisma ve Sonug¢

EROY-EV igin yapilan gegerlik ve glvenirlik calismalari
sonrasinda olgcegin ev erken okuryazarlik ortamini gegerli
ve glvenilir sekilde olgtiga gorilmastir. Ayrica alt
boyutlarin katsayilarinin da tatmin edici seviyede oldugu
goriilmuistir. Bu da bitin alt boyutlarda bulunan
maddelerin birbirleriyle tutarhlik gosterdigini ortaya
koymaktadir. Tim bu bulgular gbéz 6nine alindiginda,
gelistirilen 6lgme aracinin erken okuryazarlk ev ortamini
degerlendirmek igin  uygun bir ara¢ oldugu
distntlmektedir.

Bunun vyani sira erken okuryazarlik ev ortaminin
baskalari tarafindan  gozlenmesine dayanmaksizin,
goriismeler yoluyla standart olmayan sekillerde
belirlenmesine gerek duyulmadan, sorularin kendi bakis
acllarina gore aileler tarafindan yanitlaniyor olmasi
kullanislilik agisindan ayrica 6nemli gériilmektedir.

Gelistirilen bu Olgek erken okuryazarlik ev ortami
hakkinda kisa sirede ve pratik kullanim saglamaktadir.
Yapilan gegerlik ve glivenirlik analizleri sonucunda toplam
11 madde ve 4 alt faktorden olusan 6lgegin, 36-72 ay
araligindaki cocuklarin erken okuryazarlik ev ortamlarinin

degerlendiriimesi agisindan alana katki saglayacagi
distnilmektedir.

Oneri

Bu arastirmada  gelistirilen EROY-EV'in  alt

boyutlarindan elde edilen puanlarin, ebeveynlerin bu alt
boyut acisindan yeterli ya da yetersiz ortam saglama

durumlarina iliskin norm degerleri sunuyor olmasi,
gelistirilen Olgegin gigli yonlerindendir. Bu Olgegi
yanitlayacak ebeveynlerin 6lgekten aldiklari puanin

sonucuna bakarak, cocuklarina sunduklari okuryazarhk
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ortamlarinin durumu saptanabilir ve gerekli durumlarda
O0gretmenler ve uzmanlar tarafindan oneriler verilerek,
ailelerin ev ortamini erken okuryazarlik agisindan
glclendirmeleri saglanabilir. Ek olarak farkli sosyo-
ekonomik dizey ya da engel gruplari arasinda erken
okuryazarlik ev ortamlari karsilastirilabilir.

Arastirmanin Etik Taahhiit Metni

Yapilan bu galismada bilimsel, etik ve alinti kurallarina
uyuldugu; toplanan veriler Gzerinde herhangi bir tahrifatin
yapilmadigl, karsilagilacak tim etik ihlallerde “Cumhuriyet
Uluslararasi Egitim Dergisi ve Editérinin” higbir
sorumlulugunun olmadigi, tim sorumlulugun Sorumlu
Yazara ait oldugu ve bu galismanin herhangi baska bir
akademik  yayin  ortamina  degerlendirme igin
gonderilmemis oldugu sorumlu yazar tarafindan taahhit
edilmistir.
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