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Introduction

The aim for all individuals in education is to enable individuals to live independently in society (Snell and
Brown, 2011). For special needs individuals, the main objective of education is to enable them to continue their
lives independently and least dependently within the community and to fulfill community expectations, that is, to
acquire the skills necessary to prepare them for social life (Cifci and Sucuoglu, 2005; Dagseven-Emecen, 2011).
To survive their lives independently depends on their inter-personal relationships as well as self-care,
communication, academic and business skills (Cifci and Sucuoglu, 2005). Individuals need social skills so they
can demonstrate behaviors that enable them to be successful in interpersonal relationships (Avcioglu, 2005). Social
skills refer to behaviors that enable individuals to live their lives independently and in harmony with society and
directly affect the quality of life of the individual (Mercer and Mercer, 2005). Social skills are an integral part of
social life. For this reason, social skills play a very important role in human life (Bacanli, 1999). From infancy,
people learn many social skills from their immediate vicinity, that is, their parents, their siblings and their peers.

Normally developing individuals can learn social skills as a model of family, friends and adults, and in a non-
systematic way through observation, but in the case of individuals with intellectual disabilities, the acquisition of
social skills is not achieved in this way and a teaching process is required. (Avcioglu, 2005). The difficulties that
individuals with intellectual disabilities experience in acquiring social skills make it difficult for these individuals
to integrate into society and adversely affect their peer interaction. Teaching social skills will ensure that these
negatives are addressed and will serve to increase the quality of life for individuals. (Avcioglu, 2012-a). At this
point, the question of how social skills can be gained is on the agenda. Many different methods and techniques can
be used in the teaching of social skills. When literature is examined, it is seen that there are researches using
modeling (Odluyurt, 2013), video modeling (Acar, 2015, Avcioglu, 2013, Emecen, 2008, Scattone, 2008, Sansosti
and Powell-Smith, 2008, Paterson and Arco, 2007), shaping, behavioral rehearsal and role playing (Akfirat, 2004;
Avcioglu, 2012-b; Eldeniz, 2005; Ipek, 1998), direct instruction (Alptekin, 2010; Cakir, 2006; Ozokcu, 2008),
cognitive process approach (Cifci, 2001, Emecen, 2008), cooperative learning (Avcioglu, 2001; Avcioglu, 2012-
a), self-management (Avcioglu, 2012-b, Celik, 2010) and basic response teaching (Harper et al., 2008; Pierce and
Schreibman, 1995, 1997). It has been stated that researches in the field of literature have provided positive results
in terms of teaching social skills to individuals who have intellectual disabilities can sustain their independent lives
in society (Tirer, 2010; Dagseven-Emecen, 2011; Alptekin, 2012; Avcioglu, 2012-a, 2012-b; Alptekin and
Ozyiirek, 2013).

In many studies, it is stated that studies with individuals with intellectual disabilities provide positive results
for the individuals. However, it is emphasized by experts that the methods used in studies of individuals with
intellectual disabilities should be scientifically grounded, and even some that are transformed into necessities
(Horner et al., 2005; Odom vd., 2005). Individuals with intellectual disabilities are thought to have evidence-based
practices in order to demonstrate the positive results of social skills training for independent lives in society
(Yiicesoy-Ozkan and Sénmez, 2011). Evidence-based practices are applications that show that there is sufficient
evidence of research and are effective in finding out. The most basic step to be taken to determine these practices
is to conduct meta-analysis studies (Yiicesoy-Ozkan and Sénmez, 2011). When literature is examined, it is seen
that descriptive and meta-analysis studies related to social skills teaching are done to individuals with intellectual
disabilities.

Bellini et al. (2007) conducted a meta-analysis study of 55 articles published between 1986 and 2005 to
determine the effect sizes of teaching, retention and generalization. The aim of the study is to synthesize single-
subject research on school-based social skills teaching for students with autism spectrum disorder. Another aim of
the study is to reveal the most effective teaching method for individuals with autism spectrum disorder bringing
together the participant characteristics, application characteristics and research outputs. According to the results
of this study, social skills education has limited influence for individuals with autism spectrum disorder.
Individuals have difficulty in generalizing their skills. It has been observed that the lowest persistence is in the
preschool period and the lowest generalization is in the individuals in the primary school period.

22 studies, published by the world and in Turkey between the years of 1991-2011 individuals with autism
spectrum disorders using the social history of the teaching of social skills were examined by Sani-Bozkurt and
Vuran (2014). The purpose of the study is to analyze the studies using social traits in teaching social skills to
children with autism spectrum disorder. This study contains descriptive and meta-analysis of single-subject
researches. According to the results of the research findings, social episodes should not be considered as an
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evidence-based practice to teach social skills to individuals with OSD yet. However, it is thought that social stories
are promising for further research.

31 video modeling method, used teaching a variety of skills to individuals with autism spectrum disorder and
made in Turkey and in the world, covering the years 2000 to 2010, were examined by Acar and Diken (2012). In
the research, it was aimed to inform teachers and experts working on the field about the effectiveness of video
model applications. Studies within the research were examined using descriptive analysis via descriptive
summaries. According to the results obtained from the research findings, while the effectiveness of the method
learned in the investigated studies was examined, efficiency was investigated as well as efficiency in a small
number of researches. In addition, research findings have shown that video model applications are effective in
teaching skills such as social skills, play skills, language and communication skills, functional skills, self-care
skills, and daily life skills.

Giil and Vuran (2010) studied researches teaching social skills with video model among the individuals with
developmental disabilities between 2000-2008, and they reached 21 researches. Findings obtained within the scope
of the research were examined by document analysis method. According to the information obtained from research
findings, modeling with video practices have been shown to be effective in teaching social skills to individuals
with developmental disabilities.

When researches, related to social skills training for individuals with intellectual disability in Turkey, is
examined, it is observed that there are studies that be handled in a single technique, such as social story and video
model, but in general there is no review study. Moreover, when the compiling studies are examined, it is seen that
these studies are the analysis of the researches done with children with autism spectrum disorder. It is thought that
this study will guide practitioners and researchers by examining basic categories such as research models used in
social skills teaching, selected social skills for teaching, retention and generalization studies of taught social skills,
social validity and reliability studies for individuals with intellectual disabilities. In addition, because of the
efficacy studies are often preferred in field, it has been included among research criteria that the research to be
determined for the study is designed according to single-study research models. In accordance with this
requirement the aim of the work is a review of social skills training researches that held in Turkey between the
years 2000-2017 and was designed as a single-subject research for individuals with intellectual disability.

Method
Research Model

This is a qualitative document analysis. Documents suitably collected while working in a particular area are a
source of data (Patton, 2002). In this context, the research reports in the study have been analyzed in terms of
revealing the nature of the studies on social skills teaching of individuals with intellectual disabilities. In the scope
of the study, the researches about social skills education for individuals with intellectual disabilities were analyzed
by descriptive analysis through descriptive summaries.

Research Area

In this study, articles in peer-reviewed journals and theses in Turkey regarding the social skills working with
individuals with intellectual disability have been analyzed. As a result of this study, 13 studies have been reached.
The following criteria were taken into consideration in the selected studies:

a) The research is concerned with the teaching of social skills to individuals with intellectual disabilities,
b) Single- subject research

¢) Theses and articles are written in Turkey between the years 2000-2017.

Data Collection

In the process of scanning the research articles, electronic databases for scanning were used by the Google
Scholar, Council of Higher Education Theses Center website and Abant Izzet Baysal University Library subscriber
databases. To reach the researches to be investigated; the names of social skills such as 'social skills', 'social skills
education’, 'thanking' and 'greetings' were taken as key words and screened accordingly. In the scan results,
researches to be used in the study, a) covering the 2000-2017 years, b) was published in Turkey, c) carried out a
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social skills training to individuals with intellectual disability, d) studies using single-subject research method are
chosen. 13 studies were identified for the study according to the determined criteria.

Data Analysis

The researches in the research area are numbered. Then, by researchers, the following characteristics were
determined: a) the characteristics of the subjects, b) the dependent variable, c) the independent variable, d) the
research design, e) the environment, f) monitoring and generalization, g) reliability, h) social validity and 1)
findings category. The data related to each category were analized processing into the created table. The table
contains eight columns that contain information about each category. The researchers read the researches and got
detailed notes according to the categories. The data obtained in all categories are written in detail. The comments
of the researchers were discussed in the discussion section of this work, supported by references.

Intercoder Reliability

The reliability study related to the descriptive analysis process was carried out by evaluating all of the selected
researches in detail within the determined criteria by the second and third authors of the researcher who made
master studies in the field of education of the intellectual disability and were doing doctorate in the same field
using the research evaluation form. Intercoder Reliability calculation was performed using the formula [consensus
/ (consensus + dissent) x 100], and intercoder reliability was determined as 100%.

Findings

As a result of the source survey 13 researches were examined. The research data covered in this study are
tabulated according to the categories examined. Findings obtained in these categories have been reported in detail
along with the findings on the tablature. A brief analysis of research on social skills teaching for individuals with
intellectual disabilities is shown in Table 1.
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Table 1. Single-Subject Investigations in the Field of Teaching Social Skills for Individuals with Intellectual Disabilities

Properties
of Subjects
Source M/ F: Dependent variable Research Design Environment Results
Number
(Age)
As a result of the research, teaching with
. Multiple probe direct teaching approach by using peer
Alptekin, ”?te"‘?c_t“a' Than’ help, design with models is influential in the attainment of
S. disability asking a . . .
i 2 probe trials the targeted behaviors and in the
2010 M: 1(11) permission . . o
across behaviors sustainment and generalization of the
achievements.
. As a result of the research, it was seen that
N Intellectual Multiple probe . o L
Avcioglu, .~ - . . ! children with intellectual disability can
disability Introducing design with . . ;
H. i . acquire, promote and generalize their self-
M:2 (8), yourself probe trials ; . .
2012-a . - promotion skills to their peers at the school
F:1(8) across subjects A
for free play activities.
Research findings; self-management
strategies and the teaching package
Intellectual Multiole probe presented by the intellectual disabity
Avcioglu, disability [uple p students demonstrate that they are effective
i design with - : . . .
H. M:5 (10- Self-control management . in proving their anger without harming
probe trials . . :
2012-b 12), 2Cr0SS SUbiects others, solving the differences by talking
F:4 (10-12) ! about differences and solving their

problems without fighting others, and
using these skills after the end of practice.

433



The Review of Single Subject Researches in the Field

Properties
of Subjects Independent
Source M/ F: Dependent variable val?iable Research Design Environment M/G IR/AR SV Results
Number
(Age)
Research findings; the video shows that
Intellectual . oy A
- bl Multiple probe - students with intellectual disabilities in
Avetoglu,  disability design with Individual teaching as a result of the model have
H. M: 2 (11- Greeting Video model bg ial education YIY YIY Y ined 9 q ined the abili
2013 12) probe trials class gained and sustained the ability to say
F'l,(12) across subjects hello and are developed in different
' environments and persons.
At the end of this study, the students with
Inviting others to intellectual disabilities who participated in
Intellectual . - .
disabilit play games, Multiple probe the research have used the social skills
Cadir, D. M7 (10¥ bringing back the ~ Music design with Class N/Y YIY vy teaching program prepared based on the
2008 11') stuff from others,  therapy probe trials music therapy method and supported by
F'27(11) fulfillment of the across subjects the music activities, the aimed skills to be
' task taught and the impression that the music
therapy teaching method is effective.
. Findings of research; the teaching package
Intellectual Invite others to . presented with the music therapy method
Cadir, D. disabili play games, Multiple probe h hat th d ith intell |
Avcioglu Isapility bringing back the ~ Music design with shows that the students with intellectua
> M:5 (10- . Class YIY YIY Y  disability are effective in the acquisition of
H. stuff from others,  therapy probe trials h Kills and that th g h
2013 11), fulfillment of the across subjects t e:\targets s an t_att e students w 0
F:4 (10-11) gain these skills continue to use these skills

task

after the end of practice.
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Properties
of Subjects Independent
Source M/F: Dependent variable - Research Design Environment M/G IR/AR SV Results
Number variable
(Age)
According to the findings obtained in the
Intellectual Multiple orobe research, telephone conversation social
Cakir, S. disabili Talking on the Direct JHple p skills education prepared by direct
isability . . design across - YIY YIY Y . I
2006 phone instruction . teaching approach has been effective in the
3(17-18) subjects . .
achievement and maintenance of three
students in the research.
According to the findings of the research,
Intellectual ~ Self-control, Self- Multiple probe it was determined that the social skill
Celik, H.  disability coping with design with | curriculum based on the self-management
5010 M: 2 (12) a . management be trial Class YIY YIY Y techni foctive i iring th
: , ggressive strategy probe trials echnique was effective in acquiring the
F:4 (10-12) behavior across subjects target social skills and generalizations of
the students with six intellectual
disabilities participating in the research.
(Ijr;g;lt:(ielci;[ual Apologize, coping Multiole probe As a result of the research, it was seen that
R } y with ridicule, Cognitive jupiep the social skills curriculum based on the
Cifci, L. M: 5 (15- - design with o .
avoiding process i, Class N/Y YIY N cognitive process approach was effective
2001 16) . . probe conditions . - . .
) inappropriate approach . in acquiring the target social skills and
F 4 (16- touching across subjects generalizing these skills of a total of nine
19)

intellectual disability learners.
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Properties
of Subjects Independent
Source M /F: Dependent variable P Research Design ~ Environment  M/G IR/AR SV Results
Number variable
(Age)
According to the findings obtained in the
research, it is observed that the direct
Dasseven Epilepsy, Direct teaching approach is more effective in
Em%acen Intellectual instruction, Alternatin Individual giving social skills to a one-way trial and
" disability Thanking, sharing  Cognitive nating education YIY YIY Y  the similar effect is in two-way trial.
D. ) conditions model . : . .
2011 M:1 (13), process class Achieving social skills has bee_n achieved
F:1(11) approach as a result of the fact that the direct
teaching approach is more efficient in
terms of the total duration of teaching and
the number of wrong responses.
Intellectual . . As a result of the research, it has been seen
. L Apologize, Multiple probe : : .
Ozokgu,  disability asking for hel Direct desian with that the social skills curriculum based on
0. M: 1(12) SKINg TC P . . g . Source room  N/Y YIY Y  the direct teaching approach is effective in
. finish a job on instruction probe conditions . . .
2008 F.2(11- time aCross subiects acquiring the target social skills of the
12) 4 three mentally retarded students in total
and in generalizing these skills.
Introduce Multiole probe Guidance At the end of the research, peer-mediated
Intellectual  introducing Peer- [uple p social skills curriculum has been found to
Sazak, E. L . . design with Research L . .
disability yourself, asking mediated . Y/N YIY N be effective in acquiring self-promotion,
2003 . - probe trials Center test . ; . .
F:1(9) for help or teaching help or information seeking and sharing
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Properties
of Subjects Independent
Source M/ F: Dependent variable P bl Research Design Environment M/G IR/AR SV Results
Number varaple
(Age)
According to the results obtained from the
research, it was observed that the direct
. teaching method was effective in the
Intellectual Multiple probe - . L.
. - . . ; Individual success of the three students in acquiring
Tirer, H.  disability . Direct design with . . .
i Thank, apologize, . . . education YIY N/N N the skills of acknowledging and
2010 M: 2 (7), instruction probe trials . . .
. . class apologizing, generalizing to different
F:1(8) across subjects . .
environments, persons and objects, and

continuing 7, 21 and 35 days after
teaching.

M: Male, F: Female, M: Maintance, G: Generalization, IR: Interobserver Reliability, AR: Application Reliability, SV: Social Validity, Y: Yes, N: No
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Dependent and independent variables

In the researches, it was seen that the skills of coping with ridicule, avoiding inappropriate touching, thanking,
sharing, inviting others to play games, bringing back the stuff they took from others, performing the tasks they
undertake, introducing yourself, self-control, greeting, asking for help or information, participating in activities,
coping with aggressive behaviors, apologizing, helping and asking for permission were selected as dependent
variables. Direct instruction, music therapy, drama, self-management strategy, video modeling, peer mediated
social skills teaching program, social story and peer models using direct instruction methods and strategies were
used as independent variables and the effects of independent variables on dependent variables were examined.

The subjects

The subjects in the investigated studies were examined by considering the variables a) age, and b) sex.
Demographic information about the subjects is given in Table 2.

Table 2. Demographic Information of Subjects

Variables Frequency
Age 7-11 40
g 12-19 21
Female 25
Gender Male 33

A total of 61 subjects were included in the study, 40 of the subjects were in the 7-11 age range, and 21 were in
the 12-19 age range. 25 of the subjects were girls and 33 were males. There are 3 subjects without sex. Besides, 8
normal development individuals in the researches also helped researchers in teaching.

Research designs

In this study, one of the criteria in the study of determining the investigations is the use of single-subject
experimental designs. In this respect, Table 3 contains the single-subject experimental designs used in the research.

Table 3. Single Case Designed Used in Research

Variables Frequency
Multiple probe design with probe trials across subjects 7
Multiple probe design with probe conditions across subjects 2
Multiple probe design with probe trials across behaviors 2
Alternating conditions model 1

When the Table 3 is examined, it is seen that the most used single-subject experimental design is multiple
probe design with probe trials (9), and this model is mostly carried out across the subjects (7).

The second most commonly used single-subject experimental design is multiple probe design with probe
conditions (2), and also this model is mostly carried out across the subjects (2). In one study, it was determined
that alternating conditions model were used.

Maintance and Generalization

In the vast majority of investigations (10), it was seen that the maintance process was planned and the data
related to this process were collected. Maintance level data collection form was used in the researches. Maintance
data were collected after 1, 3, and 4 weeks of instruction, and the longest follow-up data was collected 35 days
after instruction. When we examined from the point of generalization, it was seen that most of the investigated
studies (12) collected setting, tools and personal generalizations.

Interobserver Reliability, Procedural Reliability and Social Validity

It has been determined that only one of the investigations related to the social skills studies of the individuals
with intellectual disabilities collected the interobserver reliability and the other collected interobserver reliability
and procedural reliability data.

Social validity data were gathered in 8 of the researches on social skill studies of individuals with intellectual
disabilities. Social validity data were obtained from teachers in general through subjective evaluation. Teachers
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initially expressed their opinions by assessing if it is necessary for the students when determining the targeted
social skills to be taught. The targeted skills are taught by class teachers who know their students. In two of the
researches (Cadir, 2008; Dagseven-Emecen, 2011), social validity data were collected with the "Social Validity
Form" prepared by the researchers. In one of these studies, there are chapters consisting of the aim section and ten
questions, in which the questions will be marked as Yes I think (), No I do not () and Undecided (). In another
research (Cadir, 2008), the skills to be taught within the scope of the research were determined by the teachers
who best know the students and the Social Validity Form was prepared by the researcher. Avcioglu (2012-b) and
Avcioglu (2013) watched the last video recording of the research with their parents and teachers. To assess the
appropriateness of the findings obtained later, he collected social validity data by taking opinions from the students'
mothers and teachers.

Discussion and Conclusion

In this study, 13 researches on social skills training for individuals with intellectual disabilities were examined
and analyzed according to the determined criteria. The findings of each category were discussed in this section.

Researches on teaching social skills to students with intellectual disabilities were mostly carried out by
individuals in the last childhood group at 7-11 years of age. It is observed that the individuals in adolescence after
the last childhood group also participated in the researches (Avcioglu, 2012-b, Avcioglu, 2013, Cakir, 2006, Celik,
2010, Cifci, 2001, Dagseven-Emecen, 2011, Ozokeu, 2008). Social skills are skills that need to be taught starting
from early ages, such as self-care skills. It is thought that these skills need to be acquired both in younger ages and
in older ages. It is known that these skills are acquired through coincidental means, such as observation and
imitation, in children without inadequacy. The limitations of imitation skills of individuals with intellectual
disabilities make it necessary to teach these skills. Social skills are important to acquire at a young age, in addition
to this, the social skills that need to be learned depend on age (Colak, 2007). In this study, it is seen that social
skills are provided to intellectual disability children who have more recent childhood and adolescence period.
When the studies evaluated within the scope of the study were examined, it was determined that they did not work
with individuals during early childhood and young adulthood.

Social skills have been categorized differently by several researchers. Although differently categorized, in the
studies, it seems that interaction skills and interpersonal skills such as thanking, sharing, apoligizing, helping,
asking for helping, asking for permission, talking to someone on the phone, inviting others to play games, bringing
back the stuff they got from others, performing the task they are undertaking, self-control, coping with behaviors,
introducing oneselfare gained. The selected social skills need to be selected for the child and the child's inadequacy
in social skills teaching (Avcioglu, 2007). In these surveys, the chosen social skills are the skills that children can
use in the social environment outside of school and in the school. it is believed that research done for this reason
is important for individuals with intellectual disabilities. In three studies conducted in Turkey, with the ability to
cope with aggressive behavior and coping with ridicule is noteworthy. It is known that the frequency of violence
and the incidence of bullying in schools has increased in recent years, and that many students have also faced such
incidents. It is thought that if individuals with intellectual disabilities are also exposed to violence and bullying
like every individual, it is thought that it is extremely important to gain such skills and that the number of such
investigations should be increased.

Direct instruction method, self management strategy, peer education, music therapy method, cognitive process
approach, video modeling, and drama method were used in the teaching of social skills in the researches
investigated in this study. Only one of the researches (Dagseven-Emecen, 2011) included comparison of the
methods. It has been seen that the methods and techniques mentioned here are effective in teaching target skills.
However, researches that have been done recently show that there are more evidence-based applications.
Increasing the number and spread of evidence-based practices for individuals with intellectual disabilities will
enable us to better see the positive impact of the development of children with the inadequacy of the applied
curriculum and instruction.

When we look at the researches examined within the scope of this study, it is seen that multiple probe designs
with trial from the single subject designs are used extensively. In the meta-analysis of Bellini and Akullian (2007),
23 single-tasked studies of social skills teaching practices of autistic children and adolescents with a video model
were investigated by calculating the percentage of non-overlapping data. The researches were conducted between
1987 and 2005. A total of 73 subjects aged between 3 and 20 years participated in these studies. Twenty-two of
the 23 researches were performed using multiple baseline or multiple probe designs. One research used reversal
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design. Only multiple baseline design was used in 16, multiple baseline and changing conditions model were used
in 3, multiple baseline and alternating treatment design were used in 2, multiple baseline and reversal design of
the 22 researches using multiple baseline or multiple probe designs.

In the researches investigated, it was reached that the follow-up period was planned and interest data were
gathered in the process. When the findings of the researches are examined, separate monitoring level data
collection form is prepared for social skills. The data collection form was created by the researcher in accordance
with the purpose of each research. In all of the studies it has been seen that the participants retained the skills they
acquired after teaching and these skills were developed into different environments, people and tools. This finding
suggests that the importance given to generalization and retention studies in our country is increasing. The
generalization of the learned skill or behavior to the environments outside the teaching, to the persons, to the
stimuli enables the individual to reinforce in the natural events and to interact positively with the environment
(Tekin-iftar and Kircaali-Iftar, 2001).

When researches are examined, it is seen that social validity data are not collected in 5 out of 13 studies. In a
study that does not include social validity data, it is seen that social validity data are not collected, and it is seen
that, in the advanced researches, the children who participated in the research are offered the suggestion of
collecting social validity data from themselves, their parents and teachers. The social validity of the researches
investigated was determined by examining whether the social skills targeted primarily for the students are
necessary for the students. When evaluating an application, it is not sufficient to consider whether the application
is only effective. It is also necessary to question the dimensions of the social significance of whether the method
used is applied in a practical way, whether the method is worth applying, whether the applied individuals are
satisfied with the change in behavior attained and whether the output obtained results in a meaningful change in
the quality of life of the individuals. In this context, it is very important that social validity data are gathered in
teaching practices that are carried out in order to gain new social skills to individuals with intellectual disabilities
and to use these social skills in society. It is seen that the social validity data are collected mainly in the recent
years in our country (Avcioglu, 2012-a, Avcioglu, 2013, Cadir, 2008, Celik, 2010, Emecen, 2008). This is an
indication that the importance given to social justice is increasing.

When the researches are examined in terms of reliability data, application reliability data and interobserver
reliability data are collected in the majority of the studies. This suggests that all of the researches investigated are
carried out as planned. Also, the fact that the reliability data are collected removes the question marks about the
application phases of the research.

This study aimed to examine the published articles and graduate and doctoral theses published in peer-reviewed
journals in Turkey for teaching social skills to work with individuals with intellectual disability. To this end,
studies involving individuals with intellectual disabilities using social skills training with single-subject
experimental designs between 2000 and 2017 were included. In the study, informations were given about teaching
social skills to individuals with intellectual disabilities and tried to investigate researches on social skills teaching
for individuals with intellectual disabilities. Although the study is limited to 13 studies, containing articles, master's
and doctoral theses published between the years 2000-2017 in Turkey, on teaching social skills, which are designed
as single-subject research for individuals with intellectual disabilities, it is thought that the study will contribute to
the literature and the researcher. If one of the important limitations of individuals with intellectual disabilities is
considered to be social skills, it can be said that the studies carried out in this area are few and that the individuals
with intellectual disability should attach importance to this field in order to live a better life.

From this study, in further researches, it is suggested to carry out the followings: (a) researches on the use of
different experimental methods for individuals with intellectual disabilities, (b) research on social skills teaching
involving individuals in different groups of disabilities and (c) to carry out researches that can be examined
comparatively.
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Tiirkiye’de Zihin Yetersizligi Olan Bireylerle Sosyal Beceri Ogretimi
Alaninda Gerceklestirilen Tek Denekli Arastirmalarin Incelenmesi

Giris

Egitimde biitiin bireyler i¢in hedeflenen amag, bireylerin toplum igerisinde bagimsiz bir yasam
siirdiirebilmelerini saglamaktir (Snell ve Brown, 2011). Ozel gereksinimli bireyler igin de egitimin temel amaci,
onlarin toplum igerisinde bagimsiz ya da en az bagimli olarak yasamlarini siirdlirmelerini ve toplumun
beklentilerini yerine getirebilmelerini saglamak, yani onlar1 toplumsal yasama hazirlamak icin gerekli olan
becerileri kazandirmaktir (Cifci ve Sucuoglu, 2005; Dagseven-Emecen, 2011). Bireylerin bagimsiz olarak
yasamlarini siirdiirebilmeleri, 6zbakim, iletisim, akademik ve is becerilerine bagli oldugu gibi kurduklar: kisiler
arasl iligkilere de baghdir (Cifci ve Sucuoglu, 2005). Bireyler, kisiler arast iligkilerde bagarili olmalarini saglayan
davraniglar1 ortaya koyabilmeleri i¢in sosyal becerilere gereksinim duymaktadirlar (Avcioglu, 2005). Sosyal
beceri, bireylerin yagamlarini bagimsiz ve toplumla uyum iginde siirdiirmesini saglayan ve bireyin yagam kalitesini
dogrudan etkileyen davraniglar ifade etmektedir (Mercer ve Mercer, 2005). Sosyal beceriler toplumsal yasamin
ayrilmaz bir pargasidir. Bu nedenle sosyal beceriler insan yagsaminda ¢ok dnemli bir role sahiptir (Bacanli, 1999).
Insanlar bebeklikten baslayarak birgok sosyal beceriyi yakin ¢evrelerindeki bireylerden yani anne—babalarindan,
kardeslerinden ve akranlarindan 6grenmektedirler.

Normal gelisim gosteren bireyler sosyal becerileri aile, arkadas ve yetigkinlerin model olmasi ve gozlem
yoluyla sistematik olmayan bir bicimde 6grenebilirlerken, zihin yetersizligi olan bireylerde sosyal becerilerin
edinimi bu sekilde gergeklesmemekte, bir 6gretim siireci gerekmektedir (Avcioglu, 2005). Zihin yetersizligi olan
bireylerin sosyal becerileri edinmede yasadiklar1 zorluklar bu bireylerin toplumla biitiinlesmelerini giiclestirmekte
ve akran etkilesimlerini olumsuz etkilemektedir. Sosyal becerilerin 6gretilmesi, bu olumsuzluklarin giderilmesini
saglayacak, boylece bireylerin yasam kalitesinin arttirilmasina hizmet edecektir (Avcioglu, 2012-a). Bu noktada
sosyal becerilerin nasil kazandirilabilecegi sorusu giindeme gelmektedir. Sosyal becerilerin 6gretiminde pek ¢ok
farkli yontem ve teknikten yararlamlabilmektedir. Alanyazin incelendiginde, model olma (Odluyurt, 2013),
videoyla model olma (Acar, 2015; Avcioglu, 2013; Emecen, 2008; Scattone, 2008; Sansosti ve Powell-Smith,
2008; Paterson ve Arco, 2007), sekil verme, davramssal prova ve rol oynama (Akfirat, 2004; Avcioglu, 2012-b;
Eldeniz, 2005; Ipek, 1998), dogrudan &gretim (Alptekin, 2010; Cakir, 2006; Ozokgu, 2008), bilissel siireg
yaklagimi (Cifci, 2001; Emecen, 2008), isbirligine dayali 6grenme (Avcioglu, 2001; Avcioglu, 2012-a), kendini
yonetme (Avcioglu, 2012-b; Celik, 2010) ve temel tepki dgretiminin (Harper vd., 2008; Pierce ve Schreibman,
1995, 1997) kullanildig1 aragtirmalarin bulundugu goriilmektedir. Alanyazinda yapilan arastirmalarda sosyal
becerileri 6gretiminin zihin yetersizligi olan bireylerin toplum igerisinde bagimsiz yasamlarin siirdiirebilmeleri
yoniinden olumlu sonuglar sagladigi ifade edilmektedir (Tiirer, 2010; Dagseven-Emecen, 2011; Alptekin, 2012;
Avcioglu, 2012-a, 2012-b; Alptekin ve Ozyiirek, 2013).

Pek ¢ok aragtirmada zihin yetersizligi olan bireylerle yapilan ¢alismalarin bireylere olumlu sonuglar sagladig:
ifade edilmektedir. Fakat zihin yetersizligi olan bireylerle yapilan ¢alismalarda kullanilan y6ntemlerin bilimsel
dayanakli olmasi gerektigi, hatta bunun bazi yasalarla zorunluluk haline doniistiiriildiigii uzmanlar tarafindan
vurgulanmaktadir (Horner vd., 2005; Odom vd., 2005). Zihin yetersizligi olan bireylerin toplumda bagimsiz
yasamalar1 i¢in sosyal beceri Ogretiminin olumlu sonuglarimi ortaya koymak adina bilimsel dayanakl
uygulamalara yer verilmesi gerektigi diisiiniilmektedir (Yiicesoy-Ozkan ve Sénmez, 2011). Bilimsel dayanakli
uygulamalar, yeterli miktarda arastirma bulgusu olan ve bulgular sonucunda etkili oldugunu gosteren
uygulamalardir. Bu uygulamalart belirlemek igin atilacak en temel adim meta-analiz ¢aligmalart yapmaktir
(Yiicesoy-Ozkan ve Sénmez, 2011). Alanyazin incelendiginde zihin yetersizligi olan bireylere sosyal beceri
Ogretimi ile ilgili betimsel ve meta-analizi ¢alismalarinin yapildig: goriilmektedir.

Bellini vd. (2007) tarafindan gergeklestirilen ve 1986-2005 yillar1 arasinda yaymlanan 55 makalenin
incelendigi bir meta-analizi ¢alismasinda Ogretim, kalicilik ve genellemenin etki biiylikliigii belirlenmeye
calisilmigtir. Caligmanin amaci otizm spektrum bozuklugu olan 6grenciler i¢in okul temelli sosyal beceri 6gretimi
lizerine calisilmis tek denekli aragtirmalarin sentezini yapmaktir. Calismanin diger bir amact da katilimci
ozelliklerini, uygulama 6zelliklerini ve arastirma ciktilarini bir araya getirerek otizm spektrum bozuklugu olan
bireyler icin en etkili 6gretim yontemini ortaya koymaktir. Bu ¢alismanin sonuglarina gore sosyal beceri 6gretimi
otizm spektrum bozuklugu olan bireyler igin sinirlt etkiye sahiptir. Bireyler 6grendikleri becerileri genellemekte
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zorluk yasamaktadirlar. En disiik kaliciligin okul oncesi donemde, en diisikk genellemenin de ilkokul
donemlerindeki bireylerde oldugu gézlemlenmistir.

Sani Bozkurt ve Vuran (2014) tarafindan diinyada ve Tiirkiye’de 1991-2011 yillar1 arasinda yaymlanmis otizm
spektrum bozuklugu olan bireylere sosyal becerilerin dgretiminde sosyal Oykiilerin kullanildigi 22 arastirma
incelenmistir. Arastirmanin amaci otizm spektrum bozuklugu olan ¢ocuklara sosyal beceri dgretiminde sosyal
oykiilerin kullanildig1 galigmalar analiz etmektir. Bu galisma tek denekli arastirmalarin betimsel ve meta-analizini
icermektedir. Arastirma bulgularindan elde edilen sonuglara gore sosyal dykiilerin OSB’li bireylere sosyal beceri
ogretmek icin kanit temelli bir uygulama olarak heniiz diisliniilmemesi gerektigini géstermektedir. Ancak sosyal
Oykiilerin ileri arastirmalar i¢in umut verici oldugu diistiniilmektedir.

Acar ve Diken (2012) tarafindan gerceklestirilen alan yazin taramasinda diinyada ve Tiirkiye’de yapilmis,
2000-2010 yillarmi kapsayan, otizm spektrum bozuklugu olan bireylere ¢esitli becerilerin dgretiminde video
model yonteminin kullanildig1 31 aragtirma incelenmistir. Arastirmada, video model uygulamalarinin etkililigi
hakkinda alanda ¢alisan 6gretmen ve uzmanlari bilgilendirmek amaglanmistir. Aragtirma kapsamindaki ¢aligmalar
betimsel 6zetlemeler yoluyla betimsel analiz kullanilarak incelenmistir. Arastirma bulgularindan elde edilen
sonuglara gore, incelenen aragtirmalarda hedeflenen becerilerin 6grenilmesinde yontemin etkililigine bakilirken,
¢ok az sayida arastirmada etkililigin yani sira verimlilik de incelenmistir. Ayrica arastirma bulgulari video model
uygulamalarinin sosyal beceriler, oyun becerileri, dil ve iletisim becerileri, islevsel beceriler, 6z-bakim becerileri,
giinliik yasam becerileri gibi becerilerin 6gretiminde etkili oldugunu gostermistir.

Gil ve Vuran (2010), 2000-2008 yillar1 arasinda, geligimsel yetersizlik gosteren bireylere video model ile
sosyal beceri 6gretimi yapan aragtirmalar1 taramiglar ve 21 arastirmaya ulagsmislardir. Arastirma kapsaminda elde
edilen bulgular dokiiman analizi yontemiyle incelenmistir. Arastirma bulgularindan elde edilen bilgilere gore,
video ile model olma uygulamalariin gelisimsel yetersizlik gosteren bireylere sosyal beceri dgretiminde etkili
oldugu goriilmiistiir.

Tiirkiye’de zihin yetersizligi olan bireylere yonelik sosyal beceri 6gretimi ile ilgili gergeklestirilen arastirmalar
incelendiginde sosyal dykii, video model gibi tek bir teknigin ele alinip incelendigi ¢alismalarin var oldugu fakat
genel anlamda bir gdzden gegirme ¢aligmasinin bulunmadig1 goriilmektedir. Ayrica yapilan derleme galismalari
incelendiginde de bu aragtirmalarin otizm spektrum bozuklugu tanisi olan ¢ocuklarla yapilan arastirmalarin analizi
oldugu goriilmektedir. Bu c¢aligmanin, zihin yetersizligi olan bireylere sosyal beceri 6gretiminde kullanilan
arastirma modelleri, 6gretim icin secilen sosyal beceriler, 6gretilen sosyal becerilerin kalicilik ve genelleme
caligmalari, sosyal gegerlik ve giivenirlik c¢alismalar1 gibi temel kategoriler agisindan incelenmesi ile
uygulamacilara ve arastirmacilara rehberlik edecegi diigiiniilmektedir. Ayrica alanda siklikla etkililik
caligmalarinin tercih edilmesinden dolayi, aragtirma i¢in belirlenecek olan arastirmalarin tek denekli aragtirma
modellerine gore desenlenmis olmasi arastirma oOlgiitleri arasinda alinmigtir. Bu gereksinim dogrultusunda
caligmanin amact, 2000-2017 yillar1 arasinda Tiirkiye’de gerceklestirilen, zihin yetersizligi olan bireylere yonelik
tek denekli arastirma olarak desenlenen, sosyal beceri 6gretimi arastirmalarinin gézden gegirilmesidir.

Yontem
Arastirma Modeli

Bu ¢aligma nitel bir dokiiman analizidir. Belli bir alanda ¢alisirken amaca uygun olarak toplanan dokiimanlar
birer veri kaynagidir (Patton, 2002). Bu baglamda calismada arastirma raporlari, zihin yetersizligi olan bireylere
sosyal beceri 6gretimine iliskin yapilan ¢aligmalarin dogasini ortaya koymak agisindan analiz edilmistir. Calisma
kapsaminda, zihin yetersizligi olan bireylere sosyal beceri 6gretimi ile ilgili arastirmalar betimsel 6zetlemeler
yoluyla betimsel analizle incelenmistir.

Arastirma Alam

Bu arastirmada zihin yetersizligi olan bireylere sosyal beceri ¢aligmalarina iliskin Tirkiye’de hakemli
dergilerde yaymlanmis makaleler ve yayimlanmig yiiksek lisans ve doktora tezleri incelenmistir. Bu ¢alisma
sonucunda 13 arastirmaya ulagilmistir. Calisma kapsamina segilen arastirmalarda asagidaki kriterler dikkate
alinmistir:

a) Arastirmalarin zihin yetersizligi olan bireylere sosyal beceri gretimi ile ilgili olmasi,
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b) Tek denekli uygulamalara yer vermesi
€) 2000-2017 yillar1 arasinda Tiirkiye’de yapilms tezler ve makaleler olmasidir.
Verilerin Toplanmasi

Arastirma makalelerinin taranmasi siirecinde tarama i¢in elektronik veri tabanlart olarak Google Akademik
arama motoru, Yiiksekdgretim Kurulu’nun (YOK) Ulusal Tez Merkezi internet sitesi ve Abant izzet Baysal
Universitesi Kiitiiphanesi abone veri tabanlari kullamlmistir. Incelenecek arastirmalara ulasabilmek igin; ‘sosyal
beceri’ , ‘sosyal beceri d6gretimi’, ‘tesekkiir etme’, ‘selam verme’ gibi sosyal becerilerin adlar1 anahtar kelimeler
olarak alinmig, buna gore tarama yapilmistir. Tarama sonucunda, ¢aligmada kullanilacak aragtirmalar i¢in a) 2000-
2017 yillarini kapsayan, b) Tiirkiye’de yaymlanmis olan, c) zihin yetersizligi olan bireylere sosyal beceri 6gretimi
gerceklestirilen, d) tek denekli arastirma yontemini kullanan arastirmalar seg¢ilmistir. Belirlenen odlciitlere gore
arastirma i¢in 13 ¢aligma belirlenmistir.

Verilerin Analizi

Arastirma alaninda yer alan arastirmalar numaralandirilmistir. Daha sonra arastirmacilar tarafindan a)
deneklerin 6zellikleri, b) bagimh degisken, c¢) bagimsiz degisken, d) arastirma deseni, e) ortam, f) izleme ve
genelleme, g) giivenirlik, h) sosyal gegerlik ve 1) bulgular verileri olmak {izere dokuz kategori belirlenmistir. Her
kategori ile ilgili veriler, olusturulan tabloya islenerek kisa analiz olusturulmustur. Tabloda, her kategoriyle ilgili
bilgilerin yer alacagi sekiz siitun yer almistir. Aragtirmacilar arastirmalar1 okuyarak, olusan kategorilere gore
ayrintili not almistir. Tiim kategorilerde elde edilen veriler ayrintili sekilde yazilmistir. Arastirmacilarin yorumlar
bu caligmanin tartigma boliimiinde kaynaklarla desteklenerek tartigilmistir.

Kodlamacilar Arasi Giivenirlik

Betimsel analiz siireci ile ilgili giivenirlik ¢caligmasi, belirlenen arastirmalarin hepsi segilerek, yiiksek lisans
egitimlerini zihinsel engellilerin egitimi alaninda yapmis ve ayni alanda doktora yapmakta olan arastirmanin ikinci
ve Ug¢iincill yazarlari tarafindan arastirma degerlendirme formu kullanilarak belirlenen 6lgiitler kapsaminda detayl
bir sekilde degerlendirilmesi ile gergeklestirilmistir. Kodlamacilar Arasi Giivenirlik (KAG) hesaplamasi [goriis
birligi / (goriis birligi + goriis ayriligi) x 100] formiilii kullanilarak gergeklestirilmis ve kodlamacilar arasi
giivenirlik %100 olarak belirlenmistir.

Bulgular

Kaynak taramasi sonucunda 13 arastirma incelenmistir. Bu ¢aligmada ele alinan aragtirma verileri, incelenen
kategorilere gore tablolastirilmistir. Bu kategorilerde elde edilen bulgular, tabloda yer verilen bulgularla birlikte
ayrintili sekilde rapor edilmistir. Zihin yetersizligi olan bireylere sosyal beceri 6gretimine iligkin arastirmalarin
kisa analizi Tablo 1°de gosterilmistir.
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Tablo.1 Zihin yetersizligi Olan Bireylere Sosyal Beceri Ogretimi Alaninda Gergeklestirilen Tek Denekli Arastirmalar

Denekleri
n o
Kaynak  Ozellikleri Bagimh Degisken Bagfmsu Arastlrl_na Ortam iIG GAGIU Bulgular
Degisken Deseni G
E/K: Say1
(Yas)
Arastirmanin sonucunda, akran
Alptekin,  Zihin Tesekkiir etme, Akran Davranislar arast {nvodelllerden yararl.anarak dogflidar}
el 2 modellerle yoklama Okul Ogretim yaklasimi ile yapilan 6gretim,
S. yetersizligi  yardim etme, izin - . o . VIV YIV
. : dogrudan denemeli ¢oklu kiitiphanesi hedeflenen davraniglarin1 kazandirmada,
2010 E:1(11) isteme s . A .
ogretim yoklama modeli kazanilanlarin siirdiiriilmesinde ve
genellenmesinde etkilidir.
Aragtirmanin sonucunda, zihinsel
- yetersizligi olan ¢ocuklarin kendini
Avcioglu, Z;?el:sizli“i D;ﬁzl;ﬁr arast RAM tanitma becerisini kazandiklari,
H. e €' Kendini tanitma Drama y . biinyesinde VIV VIV stirdiirebildikleri ve devam ettikleri
E:2 (8), denemeli ¢oklu .
2012-a K:1 (8) oklama modeli ~ °Y"n odasi okuldaki akranlarina serbest oyun
' y etkinliklerinde genelleyebildikleri
goriilmistiir.
Aragtirma bulgulari; kendini yonetme
stratejileri ile sunulan 6gretim paketinin
. zihinsel yetersizligi olan dgrencilerin
Zihin .
P . baskalarina zarar vermeden 6fkesini ortaya
- yetersizligi - Denekler arast Egitim
Avcioglu, . - Kendini - koyma, bagkalariyla olan farkliliklar
E:5 (10- Kendini kontrol N yoklama kurumu izin N
H. yonetme . . VIV VIV konusarak ¢6zme ve bagkalariyla olan
12), etme . denemeli ¢oklu verilen oyun . i,
2012-b . stratejisi . problemlerini kavga etmeden ¢6zme
K:4 (10- yoklama modeli  odast o .
12) becerilerini kazanmalarinda etkili

oldugunu ve bu becerileri uygulama sona
erdikten sonra da kullanmaya devam
ettiklerini gdstermistir.
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Denekleri
n o
Kaynak  Ozellikleri Bagimh Degisken g:g:nll(sellzl Alggil:ina Ortam /G GAGG I SG Bulgular
E/K: Say1 g1$
(Yas)
Zihin Esitim Aragtirma bulgulari; videoyla model
< e Denekler arasi & - olmayla dgretim sonucunda zihinsel
Avcioglu, yetersizligi . kurumu izin NG s L
. Videoyla yoklama . yetersizligi olan 6grencilerin selam verme
H. E: 2 (11- Selam verme . verilen VIV VIV \Y L o e gt
model olma  denemeli goklu . becerisini kazandiklarini, stirdiirdiiklerini
2013 12), . bireysel .. S
) yoklama modeli o ve farkli ortam ve kisilere genellediklerini
K:1(12) egitim sinifi - L
gostermistir.
Baskalarini oyun Bu ¢aligmanin sonunda, arastirmaya
oynamaya davet katilan zihinsel engelli 6grencilerin miizik
Zihin etme, .. terapi yontemine dayali olarak hazirlanan
e Denekler arasi Egitim L. s
yetersizligi  bagkalarindan i ve miizik etkinlikleriyle desteklenen sosyal
Cadir, D . yoklama kurumu izin
> E:7 (10- aldig1 esyay1 geri Miizik terapi . . YIV VIV \Y beceri 6gretim programindan
2008 . .. . denemeli ¢coklu verilen e
11), getirme, tistlendigi oklama modeli  derslik yararlandiklari, 6gretilmeye ¢alisilan hedef
K:2 (11) gorev ya da y becerileri 6grendikleri ve miizik terapi
gorevleri yerine Ogretim yonteminin etkili oldugu
getirme izlenimini vermektedir.
Baskalarin1 oyun Arastirma bulgulari; miizik terapi yontemi
Zihin oynamaya davet ile sunulan 6gretim paketinin zihinsel
Cadir, D.  yetersizligi  etme, Denekler arasi Esitim yetersizligi olan 6grencilerin, hedef
Avcioglu, E:5 (10- bagkalarindan . . yoklama & I becerileri kazanmalarinda etkili oldugunu
- . Miizik terapi . kurumuizin VIV VIV \Y o . -
H. 11), aldig1 esyay1 geri denemeli ¢oklu verilen simif ve bu becerileri kazanan 6grencilerin
2013 K:4 (10- getirme, tstlendigi yoklama modeli uygulama sona erdikten sonra da bu
11) gorevleri yerine becerileri kullanmaya devam ettiklerini

getirme

gOstermistir.
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Denekleri
n o
Kaynak  Ozellikleri Bagimh Degisken Bagimsiz Arastirma Ortam ic CASY g Bulgular
E/K: Say1 Degisken Deseni G
(Yas)
Aragtirmada elde edilen bulgulara gore,
dogrudan 6gretim yaklagimiyla hazirlanan
Zihin N Denekler arasi telefonla konugsma sosyal beceri 6gretimi,
gggg’ S yetersizligi T;{';g)enll(aogig;g ()]')“.; %Elrflan ¢oklu yoklama - VIV VIV V  aragtirma kapsamindaki {i¢ 6grencinin de
3(17-18) ? 3 & modeli beceriyi kazanmalarinda ve
stirdiirmelerinde etkili olmustur.
Arastirmada elde edilen bulgulara gére de
kendi kendini yonetme teknigine dayali
etersizigi Kenankontol o Denckleraras g orogramn, arastmaya katlan |
Celik, H. y_ & etme, saldirgan . yoklama kurumu izin prog » arastirmaya x . .
2010 E: 2 (12), davramislarla basa kendini denemeli goklu verilen VIV VIV V  zihinsel yetersizligi olan 6grencinin hedef
K:4 (10- yonetme . - sosyal becerileri kazanmalarinda ve
¢ikma yoklama modeli  derslik . i -
12) genellemelerinde etkili oldugu
saptanmistir.
Bilissel Arastirma sonucunda bilissel siire¢
Zihin Oziir dileme, alay  siirec . yaklagimina dayali olarak hazirlanan
' yetersizligi  edilmeyle basa yaklagimma  Denekler arasi g?éﬁkl sosyal beceri 6gretim programinin toplam
Cifci, 1. E: 5 (15- ¢ikma, uygun dayali olarak  yoklama evreli n%erkezi izin YV VIV v dokuz zihinsel engelli 6grencinin hedef
2001 16) olmayan hazirlanan ¢oklu yoklama - sosyal becerileri kazanmalarinda ve bu
; : : verilen . - . .
K: 4 (16- dokunmaktan sosyal beceri  modeli - becerileri genelleyebilmelerinde etkili
e o derslik LA
19) kaginma Ogretim oldugu goriilmiistiir.
programi
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Denekleri
n o
Kaynak  Ozellikleri Bagimh Degisken Bagimsiz Arastirma Ortam iic CASY g Bulgular
E/K: Say1 Degisken Deseni G
(Yas)
Aragtirmada elde edilen bulgulara gore,
dogrudan &gretim yaklagiminin bir no’lu
Epilensi Dosrudan denege sosyal becerilerin
Dagseven prEpS!, o8l Uyarlamali Egitim kazandirilmasinda daha etkili oldugu, iki
Zihin .. Ogretim, U 5 . R -
Emecen, . ... Tesekkiir etme, . doniistimli kurumu no’lu denekte ise benzer etkililikte oldugu
yetersizligi Biligsel - VIV VIV v oo - e
D. E1(13) paylagma iire uygulamalar bireysel izlenimi edinilmektedir. Sosyal becerilerin
2011 ) ' ¢ modeli ¢alisma sinifi kazandirilmasinda, toplam 6gretim siiresi
K:1(11) yaklagimi . -
ve yanlis tepki sayisi agisindan dogrudan
ogretim yaklagiminin daha verimli oldugu
sonucuna ulasilmustir.
Aragtirmanin sonucunda dogrudan 6gretim
. Zihin . Ouiir dileme, Denekler arast » yaklagimina .dflzfah.olarak hazirlanan
Ozokgeu, yetersizligi ardim isterme Dosrudan oklama evreli Egitim sosyal beceri 6gretim programinin toplam
0. E:1(12) ga oo b m% . yoklu lama | <urumu YN VN V i zihinsel engelli dgrencinin hedef sosyal
2008 K:2(11- y1adig i3 & ¢ Y kaynak oda becerileri kazanmalarinda ve bu becerileri
zamaninda bitirme modeli : : . -
12) genelleyebilmelerinde etkili oldugu
goriilmistiir.
Aragtirmanin sonunda, akran aracili sosyal
Zihin Kendini tanitma, Akran arac11} Davraniglar aras1 ~ Rehberlik l.??cer'l Ggretim programinin, 6grenciye
Sazak, E. . .° . sosyal beceri yoklama Aragtirma ogretilmesi hedeflenen kendini tanitma,
yetersizligi yardimyadabilgi .7 . . . VIY VIV Y o
2003 . ’ Ogretim denemeli ¢oklu Merkezi test yardim ya da bilgi isteme ve paylagma
K:1(9) isteme, paylagma . T o
programi yoklama modeli ~ odasi becerilerinin kazandirilmasinda etkili

oldugu goriilmiistiir.
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Denekleri
n o
Kaynak  Ozellikleri Bagimh Degisken Ba?f“‘s‘z Arastlrlpa Ortam /G GAGIU SG Bulgular
Degisken Deseni G
E/K: Say1
(Yas)
Arasgtirmadan elde edilen bulgulara gore
dogrudan 6gretim yonteminin, 3
Zihin Denekler arast Egitim Ogrencinin de tesekkiir etme ve oziir
Tirer, H.  yetersizligi  Tesekkiir etme, Dogrudan yoklama kurumu VIV YIY v dileme becerilerin kazanmalarinda, farkli
2010 E: 2 (7), Oziir dileme Ogretim denemeli ¢oklu bireysel ortam, kisi ve nesnelere genellemelerinde
K:1(8) yoklama modeli  egitim sinifi ve dgretimden 7, 21 ve 35 giin sonra

stirdirmelerinde etkili oldugu
gozlenmistir.

E: Erkek, K: Kiz, I: izleme, G: Genelleme, GAG: Gozlemciler Aras1 Giivenirlik, UG: Uygulama Giivenirligi, SG: Sosyal Gegerlik, V: Var, Y: Yok

448



Tiirkiye’de Zihin Yetersizligi Olan Bireylerle Sosyal

Bagimh ve bagimsiz degiskenler

Arastirmalarda bagimli degisken olarak; alay edilmeyle basa ¢ikma, uygun olmayan dokunmaktan kaginma,
tesekkiir etme, paylasma, baskalarini oyun oynamaya davet etme, bagkalarindan aldig1 esyay1 geri getirme,
iistlendigi gorevleri yerine getirme, kendini tanitma, kendini kontrol etme, selam verme, yardim ya da bilgi isteme,
devam eden etkinlige katilma, saldirgan davramslarla basa ¢ikma, Oziir dileme, yardim etme, izin isteme
becerilerinin secildigi goriilmiistiir., Bagimsiz degisken olarak da biligsel siire¢ yaklagimi, dogrudan &gretim,
miizik terapi, drama, kendini ydnetme stratejisi, videoyla model olma, akran aracili sosyal beceri 6gretim
programi, sosyal Oykiiler ve akran modellerle dogrudan 6gretim yontem ve stratejileri kullanilarak bagimsiz
degiskenlerin bagimli degiskenler tizerindeki etkileri incelenmistir.

Denekler

Incelenen arastirmalarda yer alan denekler, a) yas, ve b) cinsiyet degiskenleri goz éniinde bulundurularak
incelenmis ve deneklere iliskin demografik bilgilere Tablo 2°de yer verilmistir.

Tablo.2 Deneklerin Demografik Bilgileri

Degiskenler Frekans
Yas 7-11 (Son, ikinci ¢ocukluk) 40
12-19 (Ergenlik) 21
L Kiz 25
Cinsiyet Erkek 33

Arastirmalarda toplam 61 denegin yer aldig1, deneklerin 40°1nin 7-11 yas (son, ikinci ¢ocukluk) araliginda ve
21’inin 12-19 (ergenlik) yas araliginda oldugu belirlenmistir. Deneklerin 25’1 kiz, 33’1 ise erkektir. Cinsiyeti
belirtilmeyen 3 denek bulunmaktadir. Bunun yani sira aragtirmalarda 8 normal gelisim gdsteren birey de 6gretimde
aragtirmacilara yardim etmistir.

Arastirma desenleri

Bu calismada incelenen arastirmalarin belirlenmesi asamasinda yer alan 6l¢iitlerden biri tek denekli deneysel
desenlerin kullanilmis olmasidir. Bu dogrultuda Tablo 3’de arastirmalarda kullanilan tek denekli deneysel
desenlere yer verilmistir.

Tablo.3 Arastirmalarda Kullanilan Tek Denekli Deneysel Desenler

Degiskenler Frekans
Denekler aras1 yoklama denemeli ¢oklu yoklama modeli 7
Denekler arasi yoklama evreli ¢oklu yoklama modeli 2
Davraniglar aras1 yoklama denemeli ¢oklu yoklama modeli 2
Uyarlamali doniigimlii uygulamalar modeli 1

Yukaridaki Tablo 3 incelendiginde segilen arastirmalarda en ¢ok kullanilan tek denekli deneysel desenin
yoklama denemeli ¢oklu yoklama modeli (9) oldugu, bu modelin de en fazla denekler arasinda desenlendigi (7)
goriilmektedir. Ikinci en ¢ok kullanilan modelin de yoklama evreli goklu yoklama modeli (2) oldugu, yine bu
modelde de en fazla denekler arasinda desenlendigi (2) sonucuna ulagilmistir. Bir arastirmada da uyarlamali
dontigiimlii uygulamalar modelinin kullanildigr tespit edilmis.

izleme ve Genelleme Siireci

Ulagilan aragtirmalarin biiylik ¢cogunlugunda (10) izleme siirecinin planlandig1 ve bu siirece iligkin verilerin
toplandig1 goriilmiistiir. Arastirmalarda genellikle izleme diizeyi veri toplama formuna yer verilmistir. Izleme
verilerinin genellikle 6gretim bittikten 1, 3 ve 4 hafta sonra toplandig1 goriilmiis, en uzun izleme verisinin de
Ogretim bittikten 35 giin sonra toplandigi bilgisi elde edilmistir. Genelleme acisindan inceledigimizde de yine
incelenen arastirmalarin c¢ogunda (12) ortam, arag-gere¢c ve Kkisilerarasi genelleme verilerinin toplandigi
gorilmiistiir.
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Gozlemciler Arasi Giivenirlik, Uygulama Giivenirligi ve Sosyal Gecerlik

Zihin yetersizligi olan bireylere sosyal beceri ¢aligmalartyla ilgili aragtirmalarin birinde sadece gozlemciler
arast giivenirlik, bir digerinde ise hem gozlemciler arasi giivenirlik hem de uygulama giivenirligi verisi
toplanmadigi tespit edilmistir.

Zihin yetersizligi olan bireylere sosyal beceri ¢caligmalariyla ilgili arastirmalarin 8’inde sosyal gecerlik verileri
toplanmustir. Sosyal gecerlik verileri genel olarak 6znel degerlendirme yoluyla dgretmenlerden elde edilmistir.
Ogretmenler dncelikle 6gretilmesi hedeflenen sosyal becerileri belirlerken becerilerin 6grenciler igin gerekli olup
olmadigim degerlendirerek goriis bildirmislerdir. Ogretilmesi hedeflenen beceriler, dgrencileri tanryan simf
Ogretmenleri tarafindan goriis alinarak belirlenmistir. Sosyal gegerlik verisi toplanan arastirmalarin ikisinde
(Cadir, 2008; Dagseven-Emecen, 2011) aragtirmacilar tarafindan hazirlanan “Sosyal Gegerlik Formu” ile sosyal
gecerlik verisi toplamustir. Bu aragtirmalardan birinde (Dagseven-Emecen, 2011), amag béliimiiniin ve on sorudan
olusan, sorularin Evet diisiiniiyorum ( ), Hayir disiinmiiyorum ( ) ve Kararsizim ( ) seklinde isaretlenecegi,
boliimler yer almaktadir. Diger bir arastirmada ise (Cadir, 2008), arastirma kapsaminda 6gretilmesi hedeflenen
beceriler, 6grencileri en iyi taniyan 6gretmenler tarafindan belirlenmis ve aragtirmaci tarafindan Sosyal Gegerlik
Formu hazirlanmistir. Avcioglu (2012-b) ve Avcioglu (2013), arastirmalarinda ise arastirma sona erdikten sonra
aragtirmanin baglama diizeyindeki ve en son 6gretim oturumundaki goriintiileri annelere ve gretmenlere ayr1 ayri
izletilmis, daha sonra elde edilen bulgularin uygunlugunu degerlendirmek {izere 6grencilerin annelerinden ve
ogretmenlerinden goriigler alarak sosyal gecerlik verisi toplamistir.

Tartisma ve Sonuc¢

Bu caligmada zihin yetersizligi olan bireylere sosyal beceri dgretimiyle ilgili 13 aragtirma incelenmis ve
belirlenen 6Slgiitlere gore analiz edilmistir. Bu bdliimde her bir kategoride 6ne ¢ikan bulgular tartigilmustir.

Zihin yetersizligi olan 6grencilere sosyal beceri 6gretimini ele alan arastirmalar daha ¢ok 7-11 yas araligindaki
son ¢ocukluk grubundaki bireylerle gerceklestirilmistir. Son ¢ocukluk grubundan sonra ergenlik ¢aglarindaki
bireylerin de aragtirmalarda (Avcioglu, 2012-b; Avcioglu, 2013; Cakir, 2006; Celik,2010; Cifci, 2001; Dagseven-
Emecen, 2011; Ozokgu, 2008) yer aldig1 goriilmektedir. Sosyal beceriler, 5zbakim becerileri gibi erken yaslardan
baglayarak 6gretilmesi gerekli becerilerdir. Hem kiigiik yaslarda hem de ileri yaslarda kazandirilmas: gerektigi
diistiniilmektedir Bu becerilerin, yetersizligi olmayan ¢ocuklarda rastlantisal yollarla, daha ¢ok gozlem ve taklit
yoluyla kazanildig1 bilinmektedir. Zihinsel yetersizligi olan bireylerin ise taklit becerilerinin sinirli olmast bu
becerilerin ogretilmesi gerekliligini ortaya ¢ikarmaktadir. Sosyal becerilerin kii¢iik yaslarda edinimi onemli
olmakla birlikte yasa bagli olarak 6grenilmesi gereken sosyal beceriler farklilik géstermektedir (Colak, 2007). Bu
calismada daha ¢ok son cocukluk ve ergenlik dénemi zihin yetersizligi olan gocuklara sosyal becerilerin
kazandirildigi goriilmektedir. Caligma kapsaminda degerlendirilen arastirmalar incelendiginde erken ¢ocukluk ve
geng yetiskinlik donemindeki bireylerle ¢alisilmadigi belirlenmistir.

Sosyal beceriler birgok aragtirmaci tarafindan farkli sekillerde siniflandirilmigtir. Her ne kadar farkli
simiflandirilmig olsa da, incelenen aragtirmalarda, tesekkiir etme, paylasma, Oziir dileme, yardim etme, yardim
isteme, izin isteme, bagladig1 isi zamaninda bitirme becerileri, telefonla uygun sekilde konusma, bagkalarint oyun
oynamaya davet etme, baskalarindan aldig1 esyay1 geri getirme, iistlendigi gorevi yerine getirme, kendini kontrol
etme, saldirgan davranislarla basa ¢ikma, kendini tanitma gibi daha ¢ok etkilesim kurma becerilerinin ve kisiler
aras1 becerilerin kazandirildig1 gériilmektedir. Yetersizligi olan bireylere sosyal beceri 6gretiminde, segilen sosyal
becerinin ¢ocuk igin gerekli olmasi ve ¢ocugun yetersizligi géz oniinde bulundurularak segilmesi gerekmektedir
(Avcioglu, 2007). Bu arastirmalarda, secilmis olan sosyal becerilerin ¢ocuklarin okulda ve okul digindaki sosyal
cevrelerinde kullanabilecekleri beceriler olmasi nedeniyle yapilan arastirmalarin zihin yetersizligi olan bireyler
i¢in onemli oldugu diisiiniilmektedir. Tiirkiye’de yapilan {i¢ arastirmada, saldirgan davraniglarla ve alay edilmeyle
basa ¢ikma becerisi calisilmasi dikkat ¢ekmektedir. Siddetin ve okullarda zorbaligin goriilme sikliginin son
yillarda artis gosterdigi ve bir¢ok 6grencinin de bu olaylarla bir sekilde kars1 karsiya kaldigi bilinmektedir. Zihin
yetersizligi olan bireylerin de her birey gibi siddet ve zorbaliga maruz kalma olasiliginin var oldugu diisiiniiliirse,
bu tiir becerilerin kazandirilmasinin son derece 6nemli oldugu ve bu tiir arastirilmalarin sayisinin arttirilmasi
gerektigi diistiniilmektedir.

Bu ¢alismada incelenen arastirmalarda sosyal becerilerin dgretiminde dogrudan &gretim yaklagimi, kendini
yonetme stratejisi, akran 6gretimi, miizik terapi yontemi, bilissel siire¢ yaklagimi, videoyla model olma, ve drama
yontemi  kullanilmuigtir. Incelenen arastirmalarin  sadece biri (Dagseven-Emecen, 2011) ydntemlerin
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kargilagtirmasina yer vermistir. Burada s6zii edilen yontem ve tekniklerin hedef becerilerin 6gretiminde etkili
oldugu goriilmistiir. Ancak son zamanlarda yapilan arastirmalarda daha ¢ok bilimsel dayanakli uygulamalara yer
verildigi goriilmektedir. Zihin yetersizligi olan bireylere yonelik bilimsel dayanakli uygulamalarin
yayginlastirilmasi ve sayimin arttirtlmasi, uygulanan program ve dgretimin yetersizligi olan ¢ocuklarin gelisimine
olumlu etkisini daha iyi gdrmemizi saglayacaktir.

Bu c¢aligma kapsaminda incelenen arastirmalara bakildiginda tek denekli deneysel desenlerden yoklama
denemeli ¢oklu yoklama modellerinin yogun olarak kullanildigi goériilmektedir. Bellini ve Akullian’in (2007)
yaptifi meta analiz calismasinda otizmli c¢ocuklar ve ergenlerin video modelle sosyal beceri Ogretim
uygulamalarmin yapildigi 23 tek denekli arastirma drtiismeyen veri yiizdesi hesaplanarak incelenmistir. Incelenen
aragtirmalar 1987 ile 2005 yillar1 arasina gergeklestirilmistir. Bu arastirmalara yaslari 3 ile 20 arasinda olan toplam
73 denek katilmistir. Incelenen 23 arastirmanin 22’si ¢coklu baslama ya da ¢oklu yoklama modelleri kullanilarak
gerceklestirilmistir. 1 arastirmada ise ABA modeli kullanilmistir. Coklu baslama ya da ¢oklu yoklama modelleri
kullanilan 22 arastirmanin 16’sinda sadece ¢oklu baglama, 3’iinde ¢oklu baglama ve degisen dlgiitler, 2’sinde de
¢oklu baglama ve doniisiimlii uygulamalar, 1’inde de ¢oklu baglama ve ABA modelleri kullanilmustir.

Incelenen arastirmalarda izleme siirecinin planlandig1 ve siirecle ilgi veri toplandig1 sonucuna ulagilmistir.
Arastirmalarin bulgularina bakildiginda sosyal beceriler i¢in ayri ayri izleme diizeyi veri toplama formu
hazirlanmistir. Veri toplama formu her aragtirmanin amacina uygun olarak arastirmaci tarafindan olusturulmustur.
Caligmalarin tiimiinde katilimcilarin edindikleri becerileri 6gretimden sonra korudugu ve bu becerileri farkli
ortam, kisi ve arag-gereclere genelledikleri goriilmiistiir. Bu bulgu tilkemizde genelleme ve kalicilik ¢caligmalarina
verilen dnemin giderek arttigini gostermektedir. Ogrenilen beceri ya da davranisin dgretim disindaki ortamlara,
kisilere, uyaranlara genellenebilmesi bireyin dogal olaylarda pekistirilmesini ve gevresiyle olumlu yonde etkilesim
kurmasim saglamaktadir (Tekin-iftar ve Kircaali-Iftar, 2001).

Arastirmalar incelendiginde 13 arastirmadan 5’inde sosyal gegerlik verilerinin toplanmadigi goriilmektedir.
Sosyal gecerlik verisine yer verilmeyen bir ¢aligmada, sosyal gecerlik verisi toplanmadiginin belirtilmesinin yan1
sira, ileri arastirmalarda, arastirmaya katilan ¢ocuklarin kendileri, anne-babalari ve &gretmenlerinden sosyal
gecerlik verilerinin toplanmasinin dneri olarak sunuldugu gériilmektedir. incelenen arastirmalarin sosyal gegerligi,
oncelikle dgretilmesi hedeflenen sosyal becerilerin 6grenciler igin gerekli olup olmadigina bakilarak belirlenmistir.
Bir uygulamayla ilgili degerlendirme yaparken uygulamanin sadece etkili olup olmadigini dikkate almak yeterli
goriilmemektedir. Kullanilan yontemin pratik bir sekilde uygulanip uygulanmadigi, yontemin uygulanmaya deger
olup olmadig1, uygulama yapilan bireylerin kazandirilan davranig degisikligini yeterli bulup bulmadigi, elde edilen
¢iktilarin uygulama yapilan bireylerin yasam kaliteleri {izerinde anlamli bir degisiklige neden olup olmadigi gibi
sosyal agidan onemli olan boyutlarinin da sorgulanmasi gerekmektedir. Bu baglamda zihin yetersizligi olan
bireylere yeni sosyal beceriler kazandirmak ve bu sosyal becerileri toplum i¢inde kullanmalarini saglamak igin
gerceklestirilen Ogretim uygulamalarinda sosyal gegerlik verilerinin toplanmis olmast olduk¢a Onemli
goriilmektedir. Ulkemizde son yillarda gerceklestirilen aragtirmalarda agirlikli olarak sosyal gecerlik verisinin
toplandig1 goriilmektedir (Avcioglu, 2012-a; Avcioglu, 2013; Cadir, 2008; Celik, 2010; Emecen, 2008). Bu durum
sosyal gecerlige verilen 6nemin giderek artmakta oldugunun bir gostergesidir.

Aragtirmalar giivenirlik verileri agisindan incelendiginde arastirmalarin biiyiik ¢ogunlugunda uygulama
glivenirligi verisinin ve gozlemciler aras1 giivenirlik verisinin toplandigi goriilmektedir. Bu da yapilan
arastirmalarin hepsinin planlandigi gibi uygulanmasina 6zen gosterildigini karsimiza g¢ikarmaktadir. Ayrica
giivenirlik verilerinin toplanmis olmasi arastirmalarin uygulama asamalariyla ilgili soru isaretlerini de ortadan
kaldirmaktadir.

Bu ¢aligmada zihin yetersizligi olan bireylere sosyal beceri 6gretimi ¢alismalarina iliskin Tiirkiye’de hakemli
dergilerde yayinlanmis makaleler ve yayimlanmis yiiksek lisans ve doktora tezlerinin incelenmesi amaglanmustir.
Bu amagla caligmaya, 2000-2017 yillar1 arasinda, zihinsel yetersizligi olan bireylere sosyal beceri dgretiminin tek
denekli deneysel desenler kullanilarak yapilan arastirmalar dahil edilmistir. Calismada, zihin yetersizligi olan
bireylere sosyal beceri 6gretimine iligkin bilgi verilmis ve zihin yetersizligi olan bireylere sosyal beceri 6gretimiyle
ilgili arastirmalar incelenmeye calisilmistir. Calisma, 2000-2017 yillar1 arasinda, zihin yetersizligi olan bireylere
yonelik tek denekli arastirma olarak desenlenen, sosyal beceri 6gretimine iligkin, Tiirkiye’de hakemli dergilerde
yayinlanmig makaleler ve yayimlanmis yiiksek lisans ve doktora tezlerini iceren 13 arastirmanin goézden
gegirilerek incelenmesiyle sinirli olmasina ragmen, ¢alismanin alanyazina ve arastirmacilara katkida bulunacagi
ve 151k tutacagl diisiiniilmektedir. Zihin yetersizligi olan bireylerin 6nemli sinirliliklarindan birinin de sosyal
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beceriler oldugu diisiiniiliirse bu alanda gergeklestirilen calismalarin az sayida oldugu ve zihin yetersizligi olan
bireylerin daha kaliteli bir yasam siirmeleri adina arastirmacilarin bu alana 6nem vermesi gerektigi soylenebilir.

Bu ¢aligsmadan yola ¢ikarak ileride, (a) zihin yetersizligi olan bireylere tek denekli deneysel desenler disinda,
farkli deneysel yontemlerin kullanildig1 arastirmalarin, (b) farkli yetersizlik guruplarindaki bireylerin yer aldigt
sosyal beceri dgretimi arastirmalarinin ve (c) sosyal beceri dgretim yontemlerinin etkililik ve verimliliklerinin
kargilagtirmali olarak incelenebilecegi arastirmalarin yapilmasi 6nerilmektedir.
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