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Professional Music Education and Employment of Music Teachers in Turkey
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Abstract

Objective of this study is to examine the employment status of the music teachers
completing the programs prepared in conformity with the aim of training music teachers at
the end of restructuring studies in terms of the qualified manpower output of the programs.
Accordingly, answer is sought for the following question; what is the rate of the music
teachers who graduate from the Education Faculties, the Conservatories and the Fine Arts
Faculties and are appointed to the public positions as music teachers at the end of Public
Personnel Selection Exam (PPSE - KPSS)? Descriptive method was used in the research.
Statistical information received from different Provincial Directorates of National Education
of Istanbul. Some recommendations were presented in line with the findings obtained from
these data.

Key Words: Music Teaching Education, Profession of Music Teaching, Employment of
Music Teachers

HISTORICAL BACKGROUND

Institutions that Provide Vocational Music Training in Turkey
Today, the institutions that provide vocational music training in Turkey have
gathered under the roof of Higher Education Counsil (YOK) since 1981. Having three
different structures in terms of existence purpose, these institutions are as follows;
v" Conservatories
v Music Departments in Faculties of Fine Arts
v" Section of Music Teaching, Department of Fine Arts Education in Education Faculties

Conservatories

The history of conservatories, which sustained their education from the Republic
Period until today, was summarized by Ucan (1997, p.46) as “it actually started in Ankara
State Conservatory that was established within the School of Music Teachers with a western-
modern sense in an attempt to train composers and singers in 1936”.

This institution was followed by state conservatories that were established in Izmir in
1958 and in Istanbul in 1969; and the Turkish Music State Conservatory was established in
Istanbul in 1975. By this way, the state conservatories, which reached four in number in the
1970s and became subordinated to University Rectorships or Faculties of Fine Arts with
rearrangements in 1982, were indicated as the primary higher education institutions that
provided the composition and singing training in Turkey in 1983. Ugan (1997, p.46)

The current number of university conservatories in Turkey is 33. 13 of these
institutions are the Turkish Music State Conservatories. 13 of them provide the training of
western music. On the other hand, the remaining seven conservatories have gathered the
departments providing the training of Turkish and Western music under its roof. According
to the data of 2012 Student Selection and Placement Center (SSPC), while the number of
students admitted to the Turkish Music State Conservatories is 818, the number of students
admitted to the Western music conservatories is 1022. (2012 Guide of Student Selection and
Placement Exam (OSYS)

The establishment objective of conservatories is to “preserve, sustain and spread the
cultures and arts of music, theatre, opera, ballet in our country, process and develop the
national accretions in these fields, approach the traditional accretion within the modern
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universal sense, and train intelligent, investigative, creative, interpreter, superintendent and
instructive  artists, = who  are  highly  authorized in  their = branches”.
http:/ /www.msgsu.edu.tr/ msu/pages/devlet_konservatuvari.

Music Departments in Faculties of Fine Arts

It is aimed to train artists in different branches of music departments of universities
that are called Faculty of Fine Arts or Faculty of Art and Design, make the artistic structure
of the society universal, constitute the senior staff in art and industry, and train authorized
and well-informed personnel for the next generations.
http:/ /www.msgsu.edu.tr/msu/pages/guzel sanatlar_fakultesi.

The number of Music Departments of Faculties of Fine Arts reached 12 at universities
in 2012. The number of students in these departments is 410. (2012 Guide of SSPE-OSYS)

Section of Music Teaching, Department of Fine Arts Education in Education

Faculties

Faculties of Education of Universities sustain their existence as the Departments of
Fine Arts Education, Music Teaching. They are based on the ground of the school, which was
established as the first Music Teaching School of the Turkish Republic in an attempt to train
classroom music teachers for primary and secondary schools in Ankara in 1924. Their
number has increased with each passing day in different geographical regions of Turkey,
depending on the Ministry of National Education and under the roof of Teacher’s High
Schools within the historical process. They have been sustaining the mission of training
music teachers within universities since 1982. They continued training music teachers as the
independent departments of universities until 1997 and were integrated as Departments of
Music Teaching, Art - Craft Teaching under the name of the Department of Fine Arts
Education as a result of the reconstruction works, which were performed by Faculties of
Education in 1997.

The distribution of Departments that train Music Teachers in Turkey according to
Universities is as follows;

There is a total of 24 Departments of Music Education at 24 Universities. According to
2012 Guide of SSPE, the number of students who were admitted to all of the departments is
825 is 2012.

INTRODUCTION

Examining the establishment objectives of the aforementioned institutions, it is seen
that they aim to produce labor force for theoretically different business lines in the field of
music. However, some different conditions are encountered in practice. The graduates of
conservatories and Faculties of Fine Arts have been and are still being appointed to the
profession of music teaching, as well.

One of the most important milestones in our history of the Republic in terms of
training teachers is the decision of involving the institutions, which used to train teachers
within the Ministry of National Education, in the university under the roof of Higher
Education Counsil (HEC) in 1982. According to this decision, Music Teaching Program is
also included in educational programs that were envisaged to be performed as from the
school year of 1983-84. (Kavak, Aydin, Altun, 2007, p. 40)

Transferring the function of training teachers to universities, the Higher Education
Counsil performed another comprehensive regulation in 1997 in terms of training teachers.
This regulation revealed some changes and innovations in dimensions such as the model of
training teachers, education periods, departments, program names and connections,
programs of institutions that train teachers and their cooperation with the MNE, etc. (Kavak,
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Aydm, Altun, 2007, p. 43) The function of training teachers was completely transferred to
faculties of education outside of some exceptions with this study that was conducted by the
High Education Board, and a new structuring was started in these faculties, which has
brought departments and programs training teachers for primary education forward. Within
the compass of these structuring studies, departments of music teaching sustain their
academical existence by growing with each passing day in order to meet the need of
qualified music teachers of our country within the context of Music Teaching Program of
Fine Art Education Departments of Faculties of Education at universities today.

As of today, there are 24 Departments of Music Teaching that train music teachers for
primary and secondary schools, within the Faculties of Education at different universities in
Turkey. Students are admitted in these institutions, which averagely accept 825 students in a
year, with university selection exam and then the special entrance talent exams performed by
each department. The assignment of the graduated preservice music teachers is performed
according to the results of the Public Personnel Selection Exam (PPSE - KPSS).

MNE teachers are selected with the PPSE that has been centrally conducted by SSPC
since 2001. The PPSE exam that is performed for the selection of teachers measure the
general ability, general culture and educational science knowledge of students. The view
regarding the fact that the lack of PPSE exam to measure the field information causes an
important deficiency (Ozoglu, 2010, p.24) has taken on a different dimension with the
explanation of the Minister of National Education Omer Dincer, which is as follows: “Beside
the PPSE, we will also perform a field exam. Thus, we are preparing to start a more careful
and efficient process for the selection of our teachers.” Cihan News Agency [3951373
http:/ /www haberler.com/

As well as this difficult process, the preservice music teachers who graduate from the
Faculty of Education also get obliged to compete with the graduates of other institutions that
provide vocational music training, in terms of being appointed to the limited staff following
the graduation.

This study aims to examine the employment problems of preservice music teachers
following the graduation, who are trained with programs that are prepared in line with the
objective of training music teachers. Accordingly; an answer will be sought to the question,
“What is the rate of the graduates of Faculty of Education, Conservatory and Faculty of Fine
Arts, who are appointed to the state staff as a result of the PPSE exam?”

METHOD

Descriptive method was used in the study. Statistical information that were obtained
from the National Education Directorate of Istanbul constituted the data of the working

group.

Working Group

The working group is consisted of music teachers, who render service in primary and
secondary educational institutions of the Ministry of National Education in totally 39
districts of the Province of Istanbul.

CONCLUSION
According to the data obtained from the General Teacher Training and Developing

Directorate of the Ministry of National Education, the total number of music teachers
rendering service in public schools of the Ministry of National Education is 8959. The
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number of music teachers who have been appointed to the state staff for the last ten years is
4894. 184 of music teachers render service as managers.”

The qualities that are required for teachers’ assignment are as follows:

e Having obtained the base point and above, which was determined for the field to be
assigned on the basis of the point PPSEP10 in the Public Personnel Selection Exam
conducted in 2011 and 2012,

e Having successfully completed the pedagogical formation of non-thesis master’s
program of secondary school branch teaching, which was opened within the scope of
the cooperation of Ministry and High Education Board,

e For applicants with no certificate of pedagogical formation or non-thesis master’s
program of secondary school branch teaching), having obtained the point 75 and
above in the Public Personnel Selection Exam (PPSEP10) with an obligation of having
obtained the base point and above in the field to be assigned (Republic of Turkey,
Ministry of National Education, General Directorate of Human Resources, 2012-2
Guide for Application and Assignment in Teaching, p.4).

1390 music teachers render service in totally 39 districts of the province of Istanbul,
which comprise the working group. The distribution of 1390 music teachers according to the
institutions they graduated from is as follows:

Regarding the music teachers, 737 graduated from the Faculty of Education, 591
graduated from the Conservatory and 62 graduated from the Faculty of Fine Arts."

In other words, 53% of music teachers are pedagogically equipped music teachers,
who received the lessons of field and field education that constitute 50% of the program and
are required by the profession of teaching, and the lessons of professional teaching
knowledge that constitute 22% of the program and general culture lessons that constitute
28% of the program. The recruitments regarding the field and professional education
competences of music teachers are progressing even further with each passing day.

Regarding the music teachers who render service in the province of Istanbul, 42,5%
graduated from the Conservatory and 4,46% graduated from the Faculty of Fine Arts.
Examining the programs of these institutions, it is observed that there is no lesson in special
fields such as music pedagogy, pedagogical music  education, etc.
http://mzk.gsf. marmara.edu.tr/en/ http://www.msgsu.edu.tr/msu/pages/155.aspx

The renovation of the primary school music program based on the constructivist
approach in 2006 required the reconstruction of the undergraduate program of music
teaching in 2007.

Examining the content and learning fields of the program of primary school music
lesson, the following fact is encountered:

Educational Program of Music Lesson is grounded on four basic learning fields as
“Listening - Singing - Playing”, “Musical Perception and Enlightenment”, “Musical Culture” and
“Creativity in Music”. These learning fields are closely united with one another in terms of
their contents and could be separated artifically only when necessary.

As well as the traditional sense of education, the program also includes the
participatory and active learning methods required by the era. (Dalcroze, Orff, Kodaly,
Suzuki etc.) The use of relevant modern methods in music education of especially 1-3rd
grades and partially 4-5th grades, who are in the transition period, in line with “Play, Dance,
Action” will have a distinct importance in teaching the lesson. (Republic of Turkey, Ministry
of National Education, General Directorate of Primary Education, Curriculum and Guide for
Primary Education Music Lesson - 1 - 8th Grades- Ankara, 2006, pp.7-8).

* Information that were obtained from the General Teacher Training and Developing Directorate of the Ministry
of National Education on April 24, 2012.
* Information that were obtained from the National Education Directorate of istanbul on July 12, 2012.
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Examining the lessons included in 2007 Undergraduate Program of Faculties of
Education, it is observed that these conditions are provided. Preservice teachers are expected
to improve themselves as much as possible in line with their personal characteristics and
competences on one hand, and learn how to transfer these information, skills and
competences to their students in the profession of music teaching in these lessons on the
other. The objective of sustaining this process in an integrated and supportive way has also
been included in the program both theoretically and practically. According to the new
program, as well as the active learning methods aimed at the music lesson that show a
parallelism with the student-centered sense of education (Dalcroze, Orff, Kodaly, etc.), the
general educational methods were also included in the learning and teaching process of the
music lesson in primary schools. In accordance with the acquisitions in music education, the
use of relevant methods has a distinct importance in teaching the lesson, in line with “Play,
Dance, Action” (Curriculum of Primary Education Music Lesson, 2006, pp.8-9). The reason of
including the Lesson of Play-Dance-Music in the undergraduate program is related with this
condition.

It could be asserted that there is a certain consistency between lesson types and the
objective of training music teachers. In addition to this, the great variation of lessons also
attracts attention. According to Kalyoncu (2004), this also is a step taken for the
concretization of the identity of the training of music teaching in our country. The program
of training music teachers is explicitly separated from the programs of other institutions that
provide vocational music training, such as conservatory and musicology and tries to find its
own way.

(Kalyoncu; 2005) Examining the application process of the undergraduate program of
music teaching that was restructured in 2007 within departments, it is observed that the
program has not fully been comprehended by applicators yet, the dilemma regarding
whether they train music teachers or artists is decreasing each day, and some important
steps have been taken in terms of making the objective of training purposive musician music
teachers, who are aimed at the competences of a music teacher, the common ground of all
departments and instructors.

Attention must be paid to some other subject at this point. Now that there is an effort
of developing the programs of training teachers in accordance with today’s conditions and
needs, based on 2006 program of primary education music lesson prepared according to the
constructivist approach of music teaching departments, how meaningful is it to charge the
graduates of conservatories and faculties of education as music instructors, which does not
correspond to the program contents, lesson types, objectives of institutions to train labor
force, etc.? Why is such an application needed when the music teachers, who graduated from
the Faculty of Education, wait to be assigned to the required staff? Are the pedagogical
formation or non-thesis master’s program of secondary education field teaching, which are
participated by youngsters who graduate from these institutions in an attempt to be assigned
as teachers, sufficient for making up this deficiency in real terms? Such questions are
independently the subjects of other researches. It is beneficial to notify in this paper that an
academician, who teaches pedagogical formation in music education within the scope of
field professional training lessons, would not be efficient only by grounding on observations
and experiences.

2012 teachers assignments are gratifying in terms of the contingents of music
teachers. The envisaged numbers for assignments are as follows: 913 for the first assignment,
38 for inter-institution assignment, 12 for the first inter-institution assignment, and totally
963 assignments of music teachers for the school year of 2012 - 2013

http:/ /www.mebpersonel.com/ogretmen-atamalari/ogretmen-atama-kilavuzu-
vayinlandi-h11618.html
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Even though there is no explicit data about the rate of institutions from which the
recently-assigned teachers graduated yet, it is doubtless that the Ministry of Education
assign those who provide the required conditions of assignment.

The problem of music teachers regarding employment is actually the common
problem of all teachers. Ozoglu (2010) determined the problems of teachers regarding
employment as follows:

1. Being unable to balance supply-demand with various reasons,

2. Unbalanced distribution of teachers in our country, in terms of regions and
settlements (rural-urban),

3. Timing of new assignments in teachers employments,

4. Contractual employment of teachers.

Reconsidering the employment problem in music teaching staff, the reason of
assigning the graduates of conservatories and faculties of fine arts to teaching staff is related
with the fact that there is no sufficient working area for the graduates of these two
institutions. Such assignments that also observed in other fields of teaching affect the
occupational status of teaching negatively. It makes us think that the concept of “Let those
who are unable to find a job become teacher” is also valid today and causes a complication
regarding the acceptance of whether teaching is actually an occupation or not. As Ozoglu
(2010) indicates, “the questions that are vital for training teachers, such as what qualifications
are sought for a teacher, by which institutions these teachers will be trained, how they will
be employed and how they will improve themselves after becoming teachers are worthless
and the fact that the logic of “those who know also teach” is dominant in the employment of
teachers is not satisfactory. Besides, there is no need to assign the graduates of other
institutions before completing the assignment of the graduates of Faculties of Education in
the field of music teaching.

SUGGESTIONS

Being able to balance supply-demand in employment could only be possible when
each institution trains labor force that is actually needed. It is required to review the student
contingents of institutions providing vocational music training and receive students in line
with the need of the country in the relevant field.

This study revealed that especially the graduates of conservatories have difficulties
with finding a job in fields they were trained and they are involved in state staff almost the
same as the graduates of Faculties of Education. Instead of employing the graduates of this
institution in music teaching, convenient working areas shall be created as a solution. For
instance, the establishment of new orchestras has become inevitable in almost every city.
Such a solution will also retrieve the music teachers who graduate from Faculties of
Education from unfair competition.

The establishment objective and program content of faculties of fine arts shall be
reviewed once again. It shall be clarified whether these institutions train artists or labor force
in the fields of music studies and music technology.
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Tiirkiye’de Mesleki Miizik Egitimi Ve Miizik Ogretmeni Adaylarinin Is Istihdam1
Sibel COBAN?
GIRIS

Giintimtizde Tirkiye’de mesleki miizik egitimi veren kurumlar, 1981 yilindan
itibaren Yiiksek Ogretim Kurulu (YOK) catis1 altinda toplanmiglardir. Varolus amaglari
acisindan birbirinden farkl ti¢ ayr1 yapida olan bu kurumlar sunlardir;

v" Konservatuarlar,

v'  Giizel Sanatlar Fakiiltelerinde, Miizik Boliimleri,

v Egitim Fakiiltelerinde, Giizel Sanatlar Egitimi Bolimii Miizik Ogretmenligi Ana bilim
dallar.

Kurumlarin kurulus amaclar1 incelendiginde miizik alaninda birbirinden farkl is

kollarma insan gticii yetistirmeyi amagladiklar1 anlagilmaktadir.
Devlet konservatuvarlarinin amaci “iilkemizdeki miizik, tiyatro, opera, bale kiltiir ve
sanatlarmi1 korumak, yasatmak ve yaymak, bu alanlardaki ulusal birikimleri isleyip
gelistirmek, geleneksel birikimi cagdas evrensel anlayisi i¢cinde islemek, dalinda yiiksek
nitelikte yetkili, kilturlti, arastirici, yaratici, yorumcu, yonetici ve Ogretici sanatcilar
yetistirmektir”. http:/ /www.msgsu.edu.tr/msu/pages/devlet_konservatuvari.

Giizel Sanatlar Fakiiltesi'nin boliimlerinde, farkli agirliklar gosteren dallarda sanatci
yetistirilmesi, toplumun sanatsal yapisinin evrensel degerlere ulastirilmasi, sanatin ve
endistrinin tst diizey kadrolarinin olusturulmasi ve gelecek kusaklara kendi meslek
alanlarinda  yetkili ~ve  bilgili  elemanlarin  yetistirilmesi = amaclanmaktadir.
http:/ /www.msgsu.edu.tr/ msu/pages/ guzel sanatlar fakultesi.

Egitim Fakiilteleri, Giizel Sanatlar Egitimi Boliimii Miizik Ogretmenligi Ana bilim
dallarinin amaci ise; tilkemizin ihtiyaclar1 dogrultusunda, mesleki bilgi ve becerileri
kullanarak sanat egitimi verecek, 6grenme ve Ogretmeyi bilen, yaratici, analitik dustince
yapisina sahip, arastirmaci, yeniliklere acik, giicli kuramsal alt yapiya ve uygulamaya
yonelik bilgi donanimia sahip -calgisini ve sesini ¢ok iyi kullanabilen, bireysel ve grup
calismalarma yatkin, nitelikli profesyonel miizik Ogretmenlerini yetistirmektir.
http://mzo.aef. marmara.edu.tr/genel-bilgiler/.

Ancak uygulamada farkli durumlarla karsilasiimaktadir. Konservatuar ve Giizel
Sanatlar Fakiiltesi mezunlarinin da miizik ¢gretmenligi meslegine atamalar1 yapilmis ve
yapilmaktadir.

Ogretmen yetistirme acgisindan, Cumhuriyet tarihinin, 6nemli doéniim noktalarindan
biri Milli Egitim Bakanlig1 (MEB) biinyesinde yer alan 6gretmen yetistiren kurumlarin, 1982
yilinda kurulan Yiiksek Ogretim Kurulu (YOK) catist altinda iiniversite biinyesine alinmasi
kararidir. Bu karar geregince, 1983-84 ogretim yilindan itibaren uygulanmasi ongoriilen
ogretim programlari arasinda Miizik Ogretmenligi Programu da yer almaktadir (Kavak,
Aydin, Altun, 2007, s. 40). Ogretmen yetistirme islevinin {iniversitelere devredilmesinin
ardindan 1997 yilinda yiiksekogretim kurulu 6gretmen yetistirme konusunda yeniden
kapsamli bir diizenleme gerceklestirmistir. Bu diizenleme ile 6gretmen yetistirme modeli,
ogretmen yetistiren kurumlarm 6gretim stireleri, boltimleri, program adlar1 ve baglantilari,
programlari, MEB ile isbirligi vb. boyutlarda degisiklik ve yenilikler ortaya konulmustur
(Kavak, Aydin, Altun, 2007, s. 43). Yiiksekogretim kurulu tarafindan baslatilan bu ¢alisma ile
Ogretmen yetistirme, bazi istisnalar1 disinda tamamen egitim fakiiltelerine verilmistir.
[Ikogretime 6gretmen yetistiren bslim ve programlari one cikaran yeni bir yapilanmaya
gidilmistir. Bu yapilanma calismalar1 dahilinde miizik 6gretmenligi ana/bilim dallar1 da

% Dog. Dr. Marmara Universitesi, cobansibel@gmail.com
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glinimiizde iniversitelerin egitim fakiilteleri giizel sanatlar egitimi boltimlerinin miizik
ogretmenligi programi kapsaminda tlkemizin nitelikli miizik 6gretmeni ihtiyacim
karsilamak {izere her gecen giin geliserek egitim-6gretim calismalarini stirdtirmektedirler.

Bugtin Tiirkiye’de farkli {tiniversitelerin egitim fakiilteleri biinyesinde, ilk ve
ortadgretim okullarma miuzik 6gretmeni yetistiren 23 miizik 6gretmenligi ana bilim dal
vardir. Yilda ortalama olarak 785 o6grencinin kabul edildigi bu kurumlara 6grenciler,
tiniversite se¢cme smavinin ardindan her ana bilim dalmin kendi i¢cinde yaptig1 6zel yetenek
giris sinavi ile alinmaktadir. Mezun olan miizik 6gretmeni adaylarmin gorev atamalar: ise
Kamu Personeli Se¢cme Sinavi (KPSS) sonuclarma gore kisitli sayida yapilmaktadir. Egitim
fakiiltesi miizik 6gretmenligi ana bilim dali mezunu miizik 6gretmeni adaylar1 bu zorlu
stirecin yani sira mezun olduktan sonra diger mesleki miizik egitimi veren kurum
mezunlariyla da kisith olan kadrolara atanmalar1 konusunda rekabet etme durumuyla kars:
karsiya gelmektedirler.

Bu calismanin ana amaci, yeniden yapilanma calismalar1 sonucunda miizik
Ogretmeni yetistirme amacma uygun olarak hazirlanan programlarla yetistirilen miizik
Ogretmeni adaylarmin mezun olduktan sonra is istthdamini ve programlarin egitilmis insan
glicti tirtin ¢iktis1 olarak mevcut durumunu incelemektir.

YONTEM

Arastirmada  betimsel yontem kullamlmistir. Istanbul ili Milli Egitim
Mudirlugi'nden alman istatistiki bilgiler calismanin verilerini olusturmustur. Verilerden
elde edilen bulgular sonucunda bazi 6neriler sunulmustur.

BULGULAR

Milli Egitim Bakanligr Ogretmen Yetistirme ve Gelistirme Genel Midiirligi'nden
alman verilere gore devlet okullarinda gorev yapan miizik 6gretmenlerinin toplam sayisi
8959’dur. Son on yilda devlet kadrolarina atamalar1 yapilmis miizik 6gretmeni sayisi ise
4894’ tiir. Miizik dgretmenlerinin 184’ii ise yonetici olarak gorev yapmaktadir.”

Calisma grubunu olusturan [stanbul ilinin toplam 39 ilgesinde 1390 miizik 6gretmeni
gorev yapmaktadir. 1390 miizik 6gretmeninin mezun olduklar1 kurumlara gore dagilimi
soyledir:

Miizik 6gretmenlerinin 737’si Egitim Fakiiltesi, 591'i Konservatuar, 62’si ise Giizel
Sanatlar Fakiiltesi mezunudur.”

Bagka bir deyisle miizik 6gretmenlerinin %531, 6gretmenlik mesleginin gerektirdigi
ve programin %50’sini olusturan alan ve alan egitimi dersleri, %22'sini olusturan
ogretmenlik meslek bilgisi dersleri ve %28’ini olusturan genel kiiltiir derslerini alarak
pedagojik egitim acisindan da donanimli olarak yetismis miizik dgretmenleridir. Miizik
ogretmenlerinin alan ve meslek egitimi (6gretmenlik meslek bilgisi) yeterlikleri ile ilgili
iyilestirmeler her gecen giin daha da gelismektedir.

Istanbul ilinde gorevli diger miizik dgretmenlerinin %42,5’i Konservatuar, %0.045'i
ise Giizel Sanatlar Fakiiltesi mezunudur. Bu kurumlarin programlar1 incelendiginde ise
miizik pedagojisi, ¢ocuk miizik egitimi, v.b. 6zel alanlarda derslerin olmadig:1 dikkati
cekmektedir.
http://mzk.gsf. marmara.edu.tr/en/ http://www.msgsu.edu.tr/msu/pages/155.aspx

* Milli Egitim Bakanlig1 Ogretmen Yetistirme ve Gelistirme Genel Miidiirliigii’nden 24 Nisan 2012 tarihinde
alman bilgi.
* Istanbul Milli Egitim Miidiirliigii’nden 12 Temmuz 2012 tarihinde alinan bilgi.
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TARTISMA

[lkogretim miizik programmin 2006 yilinda yapilandirmact temel yaklasima
dayandirilarak yenilenmesi, miizik 6gretmenligi lisans programinin da 2006 yilinda yeniden
yapilandirilmasimi gerektirmistir.

Programda, geleneksel 6gretim anlayisinin yani sira cagin geregi olan katilimci ve
aktif 6gretme yontemlerine de yer verilmistir.

Egitim Fakiiltelerinin 2006 lisans programinda yer alan dersler incelendiginde bu
kosullar1 sagladig1 goriilmektedir. Ogretmen adaylarmin bu derslerde, bir yandan bireysel
ozellik ve yetkinlikleri dogrultusunda wulasabildikleri en tist dtizeyde kendilerini
gelistirmeleri diger yandan da bu bilgi, beceri ve yetkinliklerini miizik 6gretmenligi
mesleklerinde 6grencilerine nasil aktaracaklarmi dgrenmeleri hedeflenmektedir. Bu stirecin
birlikte ve birbirini destekleyerek devam ettirilmesi programda kuramsal ve uygulamali
olarak da yerini almistir. Yeni programa gore ilkogretim okullarindaki miizik dersinin
Ogrenme ve Ogretme siirecinde, 6grenci merkezli egitim anlayisi ile paralellik gosteren
miizik dersine yonelik aktif 6grenme yontemleri (Dalcroze, Orff, Kodaly, vb.) ile birlikte
genel dgretim yontemlerine de yer verilmistir. Miizik egitiminde kazanimlara uygun olarak,
“Oyun, Dans, Devinim” ekseninde ilgili yontemlerden yararlanilmasi, dersin islenisinde ayr1
bir 6nem tagimaktadir). (T.C. Milli Egitim Bakanlig1 ilkogretim Genel Midiirligii ilkogretim
Miizik Dersi Ogretim Programi ve Kilavuzu -1 - 8. Smiflar- Ankara, 2006, s.7-8). Lisans
programinda Oyun-Dans-Miizik dersinin yer almasi da bu sebeptendir.

Ders tiirleri ile miizik 6gretmeni yetistirme hedefi arasinda belli bir tutarlilik oldugu
gortilmektedir. Bunun yani sira derslerin ¢ok cesitli oldugu da dikkati gekmektedir.
Kalyoncu'ya (2004)'ya gore bu ayn1 zamanda, tilkemizdeki miizik 6gretmenligi egitiminin
kimliginin belirginlesmesi yolunda da atilmus bir adimdir. Miizik 6gretmeni yetistirme
programi, konservatuar ve miizikoloji gibi diger mesleki miizik egitimi veren kurumlarin
programlarindan belirgin olarak ayrilip, kendi yoniinii bulma yolundadr.

Bu noktada bir baska konuyu diistinmek gerekmektedir. Miuzik o6gretmenligi
anabilim dallar1 yapilandirmaci yaklasima gore yeniden hazirlanan 2006 ilkogretim miizik
dersi programini dikkate alarak ogretmen yetistirme programlarini giintin kosullarina ve
ihtiyaca yonelik gelistirme yontinde caba icinde iken, programlarmin icerigi, ders tiird,
kurumlarin insan giicii yetistirme amaci, v.b. acilardan ortiismeyen konservatuar ve giizel
sanatlar faktilteleri mezunlarmm miizik egitimcisi olarak gorevlendirilmeleri ne kadar
manidardir? Egitim Fakiiltesi miizik Ogretmenligi ana bilim dali mezunu miizik
ogretmenleri ihtiya¢ duyulan kadrolara atama beklerken boyle bir uygulamaya neden gerek
goriilmektedir? Bu kurumlardan mezun olan genglerin 6gretmen olarak atanabilmeleri i¢in
katildiklar1 pedagojik formasyon ya da ortadgretim alan 6gretmenligi tezsiz yiiksek lisans
calismalar1 gercek anlamda bu eksikligi kapatmaya yetmekte midir? vb. sorular bash basina
basgka arastirmalarin konularidar.

ONERILER

Istihdamda arz - talep dengesinin saglanabilmesi, her kurumun ihtiyaci kadar insan
glicti yetistirmesi ile mimkiindiir. Mesleki miizik egitimi veren kurumlarin o6grenci
kontenjanlar1 bir kez daha gozden gecirilmeli ve tilkenin ilgili alandaki ihtiyaci oraninda
ogrenciler alinmalidir.

Ozellikle konservatuar mezunlarinin egitimini aldiklar1 alanlarda is bulma sikmntis
yasadiklar1 ve neredeyse egitim fakiiltesi mezunlar1 oraninda dgretmenlik kadrolarinda yer
aldiklar1 bu arastirma ile bir kez daha anlagilmistir. Bu kurum mezunlarinin miizik
ogretmenliginde istihdam edilmeleri yerine ¢6ziim olarak uygun is alanlar1 yaratmak
diistintilmelidir. Bunun icin, 6rnegin hemen her ilde yeni orkestralarm kurulmasi kaginilmaz
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olmustur. Boyle bir ¢coziim egitim fakiiltesi mezunu miizik 6gretmenlerini de haksiz rekabet
durumundan kurtaracaktir. Giizel sanatlar fakiiltelerinin kurulus amaci ile program
icerikleri bir kez daha gozden gecirilmelidir. Bu kurumlarin sanatgi mu yoksa miizik
arastirmalar1 ve miizik teknolojisi alanlarinda mi1 insan giicli yetistirdikleri netlik
kazanmalidur.
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