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The Investigation of Relationship between Teacher Burnout and Democratic School
Environment

Salih Zeki GENC', Temel Kalafat?

Abstract

The correlation between a democratic school environment and teacher burnout was
controlled in this study. The first part of study concerns developing a “Democratic School
Environment Scale (DESES)”, and the second, controls correlation between teacher
perception about democratic behaviour in school and teacher burnout. The research
participants, 150 teachers from Canakkale, Istanbul and Kayseri, were chosen randomly.
The study data was collated by using DESES and “Maslach Burnout Inventory (MBI)”. The
results reveal that DESES is a valid and reliable measurement tool for determining teacher
perception levels of democratic behaviour in their schools. It also reveals a negative
correlation between highly perceived democratic behaviour in schools and teacher burnout.
Keywords: burnout, Democratic School Environment Scale (DESES), democratic school

Ozet

Bu ¢aligmada, demokratik okul g¢evresi ve dgretmen tilkenmisligi arasindaki iligki kontrol
edilmistir. Calisma iki boliimden olusmaktadir. Birinci bolim, “Demokratik Okul
Olgegi nin gelistirilmesi, ikinci boliim ise 6gretmenlerin okullarda algiladiklar1 demokratik
davraniglarin  diizeyi ile Ogretmen tiikenmisligi arasindaki iliskinin incelenmesini
icermektedir. Arastirma katilimcilar1 Canakkale, Istanbul ve Kayseri’den tesadiifi olarak
alinan toplam 150 &gretmeni icermektedir. Calismanin verileri “Demokratik Okul Olcegi”
ve “Maslach Tiikenmislik Olgegi” kullanilarak toplanmistir. Calisma  sonuglari
“Demokratik Okul Olgegi”nin okul cevresindeki demokratik davranislarla ilgili algisini
O0lcmede gecerli ve giivenilir bir dlgme aract oldugunu ve okul ¢evresinde algilanan
demokratik davranislarin yiiksekligi ile 6gretmen tiikenmisligi arasinda negatif bir iligki
oldugunu ortaya koymaktadir.

Anahtar Kelimeler: tiikenmislik, Demokratik Okul Cevresi Olgesi (DOCO), demokratik
okul

INTRODUCTION

The concept of burnout was first explored by Freudenberger, who defined it as an
inability to work resulting from employment-related emotional exhaustion (Freudenberger,
1974). Maslach and Jackson (1981) explained further this concept. Indeed, burnout can be
understood as emotional exhaustion, loss of self-respect, decreased feelings of personnel
accomplishment, low morale, diminished enthusiasm and idealism and withdrawal.

Arguably, burnout is a universal problem in teaching, and the many studies of burnout
levels amongst teachers in different cultures is testimony to this (Abu-Hilal & Salameh, 1992;
Schaufeli, Daamen & Mierlo, 1994; Nakou-Bibou, Stogiannidou & Kiosseoglou, 1999; Barut
& Kalkan, 2002; Friedman & Isaac, 2003; Kirilmaz et. al., 2003; Evers, Tomic & Brouwers,
2004; Budak & Siirgevil, 2005; Girgin & Baysal, 2005; Gilindiiz, 2005; Ozdemir, 2006;
Unterbrink, Hack, Pfeifer, et. al, 2007). Studies have attempted to determine the causes of
burnout, and some are revealing of teachers’ unwillingness to improve themselves (Anderson
& Iwanicki, 1984), work stress (Somach & Miassy-Maljak, 2003), negative student
behaviours in class (Bibou-Nakou, Stogiannidou & Kiosseoglou, 1999; Evers, Tomic &
Brouwers, 2004), problems with school administration and uncertainty about the role of
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teaching and the nature of parent-teacher relationships (Schwab & Iwanicki, 1982; McNeely,
1983, Calabrese and Seldin, 1987; Friesen & Sarros, 1989; Fejgin, Talmor & Erlichi, 2005).

The definitions of burnout are based primarily on psychology and sociology (Maslach
& Jackson, 1997; Dworkin et. al., 2003). They argue that burnout occurs in organizations. In
addition, burnout is not only observed amongst teachers, but also other school staff
(principals, counselors, social service personnel, nurses, etc.). This reveals that burnout is
caused by both psychological factors and organizational environment (Friedman, 2002;
Somach & Miassy-Maljak, 2003; Tam & Mong, 2005; Nagy, 2006). In the literature, there are
many psychological studies, although organizational environment is often neglected.
However, Dewey described the democratic school environment in the nineteenth century and
highlighted the importance of organization (Dewey, 2007). These democratic leadership
processes are desirable for schools not only because they reflect socially mandated ethical
commitments to collective process. They can be professionally justified as a necessary
approach to leading schools effectively in the increasingly culturally diverse communities and
a world transformed by the effects of technology and the forces of globalization (Begley &
Zaretsky, 2004). A democratic school environment is one in which teachers and students,
along with administrators, engage in open and shared decision-making processes where
differences are minimized (Dworkin, Saha & Nill, 2003; Gray & Feldman, 2004). Antonio
(2008) says that implementing democratic school brings positive effects to schools in terms of
improved levels of commitment, empowerment and trust among educational stakeholders. In
order to reach democratic school climate must be developed strategies that will prepare
principals, teachers, parents and even students to live cooperatively and responsively with
each other by responsible for education (Zeichner, 1989).

Purpose of the Study

A review of the relevant literature reveals a general lack of interest in the relationship
between teacher burnout and a democratic school environment in Turkey. To date, the studies
have usually explained burnout in terms of individual psychology. Only one study was found
related with democratic school and burnout which was done by Budak and Siirgevil (2005). In
comparison, environmental and especially organizational factors have been neglected by
researchers. Therefore, the aim of this study is to examine the correlation between results
from a “Democratic School Environment Scale (DESES)” and teacher burnout. Our
hypothesis is that when teachers perceive a school environment as democratic, burnout
decreases. The following question is asked: Is there a link between the level of teacher
burnout and perceptions about the democratic school environment (in all subscales)?

METHOD

Participants

In the study, a correlational research design was used, and schools were selected
which administrators of these schools had volunteered to participate in the study. The
participants in the study include 150 (100 women, 50 men) teachers, who were willing to
participate, chosen from these different primary and secondary schools in Canakkale, Istanbul
and Kayseri.

Materials

In order to evaluate teachers’ perceptions of democratic behaviours in a school
environment, a “Democratic Environment School Scale (DESES)” was employed, which has
been developed by researchers. The steps are described below.

Vol 2/ No 1/ January 2013



Cumhuriyet International Journal of Education
e—ISSN: 2147-1606

Teacher burnout was determined by using the “Maslach Burnout Inventory (MBI)”,
developed by Maslach and Jackson (1981), and adapted to research in Turkey by Ergin
(1992). This questionnaire has 22 items with three subscales, which are Emotional Exhaustion
(EE), Depersonalization (D) and Personal Accomplishment (PA). EE and D contain items that
are positive expressions, whilst PA subscale contains negative expressions and is scaled as
reverse. However, although MBI was originally responded to on a seven-point Likert-type
scale, the Turkish form was developed as a five-point Likert-type, more appropriate to
Turkish culture. The greater the EE and D scores, the greater the burnout, the more the PA
scores the less the burnout. The Cronbach Alfa Scores of Subscales were found by Ergin
(1992) to be EE= 0.83, D=0.65, PA=0.72. In this study, Ergin’s form was used.

Procedures

The first step in developing “Democratic School Environment Scale (DESES)” was
formation of item pool from related literature. These items were presented to five experts for
their opinions. After these presentations, 22 items from the item pool were selected for
analysis based on related literature and expert opinions. The used first analysis for developing
scale were “explanatory factor analysis” and then “confirmatory factor analysis” which they
examine “construct validity” of scale. Then, the Cronbach Alfa coefficient was calculated.
Also, the correlation between obtained structure of scale and “teacher burnout” was controlled
and then assessments made. After analysis, the scale consisted of 21 items and three
subscales; “relations in class”, “relationships with colleagues and school management”,
“parents participation in school”. In table 1, the subjects measured by the scale are shown.
Reliability and validity scores about scale are given in the results.

Table 1: The behaviours evaluated by “Democratic School Inventory”

Relationship With Colleagues

Relations in Class and School Management

Parent Participation in School

1. Student participation in decision- 1. Awareness of school mission. 1. Awareness of school mission.
making process in class. 2. Good relationship with 2. Parent participation in decision-
2. Student cooperation and colleagues, management making process in school.
communication in class. 3. Teacher participation in 3. Parent communication with their
3. Student awareness of tasks in decision-making process in school. children.
class. 4. Good relationship with teacher
4. Good student behaviour towards and school management.

each other and teacher in class.

After the analysis of scale, correlations between teachers’ perception of democratic
behaviours in a school environment and burnout levels were controlled.

Data Analysis

Validity and reliability analysis of “Democratic School Environment Scale (DESES)”
were done using explanatory factor analysis (EFA) and confirmatory factor analysis (CFA)
and the Cronbach Alfa correlation coefficient by researchers. Also, the correlation between
subscales of DESES; DESES and MBI were examined with Pearson moment correlation
coefficient.

RESULTS
Construct Validity

Factor analysis, which is composed of multivariate statistics, is used to discover the
small number of unrelated and conceptually meaningful new variables (factors, dimensions),
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by bringing together p number variables that are associated with each other. In this study, in
order to relate the “Democratic School Environment Scale (DESES)” to Turkish teachers, the
“explanatory factor analysis (EFA)” was used. EFA is the process of finding factor by taking
into account the relationship between variables (Bliyiikoztiirk, 2005). In this study, .30 and
higher scores of factor loadings were accepted as sufficient (Crocker & Algina, 1986).

Explanatory Factor Analysis (EFA): Principally, in EFA, the correlation matrix
between all items was controlled; whether this showed significant correlation was also
controlled. Then, its suitability for factor analysis was checked and significant correlations
between them determined. First, analysis began with 22 items, according to the preliminary
results of factor analysis, because when one item factor loading was found lower than .30, it
was removed and then analysis was repeated with 21 items. The final results reveal that any
item shows lower scores than .30 and overlapping. Sample size and normality were examined
with the values of Barlett Sphericity test and KMO test. Significant scores of Barlett test and
high scores of KMO value indicate suitable data for factor analysis. (Biiyiikoztiirk, 2005). In
this study, KMO value of .86 and Barlett Sphericity test 2 value of 1327,23 (p<.001) were
found. These indicate that the study data is suitable for factor analysis.

Defined factors by factor analysis are subjected to rotation process to provide
“independence, openness in interpretation and significance.” As a result of this process, whilst
factor loadings of items on a factor increase, factor loadings of items on other factor decrease
(Biiyiikoztiirk, 2005). After the rotation, items were subjected to analysis with the three-factor
construct. The latter was shown to have appropriate values in the results of the principal
component analysis and varimax rotation. However, although obtained scree plot chart (graph
1) and values of eigen explain one factor predominantly, a three-factor structure was also
found to be appropriate. The three-factor structure only explain 50%, 50 of total variance.

Scree Plot

Eigenvalue
'y
l

1 2 3 a 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21
Component Number

Graph 1. Factor Eigen Values of “Democratic School Environment Scale (DESES)”

In table 2, factor loadings and factor loadings distribution are illustrated. As seen in
table 2, “Democratic School Environment Scale (DESES)” explain a suitable construct for
three-factors. The first factor, “relations in class”, includes 9 items and factor loadings of
these items differ in the range .37 to .79. “Relation in class” explains only 35.13% of total
variance.

The second factor, “parent participation”, includes six items and factor loadings of
these items differ in the range .60 to .74. “Parent participation in school” explains only
08.61% of total variance.

The third factor, “Relationship Colleagues and School Management”, includes SixX
items and factor loadings of these items differ in the range .47 to .70. “Relationship
Colleagues and School Management” explain only 06, 76% of total variance.
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Table 2: Factor Loadings and Factor Loading Distribution of ‘“‘Democratic School Environment Scale
(DESES)”

Rotated Component Matrix(a)

Component
1 2 3
Item 8 ,794 239,097
Item 12 ,725 ,168  ,201
Item 2 ,686 228 127
Item 10 ,624 251 224
Item 19 ,561 418 095
Item 21 ,536 171 167
Item 20 ,526 208 411
Item 5 461 ,043 223
Item 18 371 ,224 355
Item 15 ,307 ,745 045
Item 14 ,135 ,743 198
Item 11 ,253 ,737 018
Item 6 ,167 671 377
Item 9 ,294 ,630 ,033
Item 4 ,106 ,601 152
Item 17 ,158 ,1561 706
Item 3 ,042 -,031 684
Item 13 211 319 674
Item 7 ,305 ,070 631
Item 1 ,196 439 627
Item 16 ,181 ,036 475

Extraction Method: Principal Component Analysis.
Rotation Method: Varimax with Kaiser Normalization.

Rotation converged in 6 iterations.

Confirmatory Factor Analysis (CFA): The other method used by researchers for
controlling construct validity of “Democratic School Environment Scale (DESES)” is
“Confirmatory Factor Analysis (CFA).” By using CFA, previously identified a hypothesis or
theory about relations between the variables can be examined (Biiyiikoztiirk, 2005). CFA
determines the degree of fit of factors with real data, which has a theoretical basis and consists
of several variables. Also, CFA is used to explain the degree of confirm of construct
previously defined by explanatory factor analysis or other techniques. Researchers can
identify easily the deficiencies of construct or the problem in construct and can decide what
changes are necessary by using the consequences of CFA (Simsek, 2007). Thus, the purpose
of CFA in the study is to establish whether factors of a “Democratic School Environment
Scale (DESES)” work in Turkish culture. In CFA, in order to establish the degree of fit
between the examined model and the original form the fit index is used. The first used fit
index is Chi-Square. In this study, fit index of Chi-Square Goodness, Comparative Fit Index
(CFI), Model AIC, Saturated AIC, Relative Fit Index (RFI), Incremental Fit Index (IFI) and
Root Mean Square Error of Approximation (RMSEA) were examined. CFI values larger than
.90 indicate acceptable fit index and CFI values of larger than .95 indicate good fit index. In
RMSEA, RMR and SRMR, values of lower than .05 indicate good fit index and values lower
than .08 indicate acceptable fit index. Moreover, when the value of part Chi-Square to degree
of freedom is 2 and lower than 2, this indicates that the model is good, and when it is 5 and
lower than 5, it indicates that the model has acceptable fit index (Simsek, 2007). CFA results
of the study show that the value of Chi-Square is significance (x2(186)=254,94, N=150,
sd=186, p=.01). Fit index of RMSEA=0.07, RMR=0.06, CFI=0.95, IFI=095, Model AIC=
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447.42, Saturated AIC= 462.00 were found. These fit index indicate that model is fit. The
factor loadings of the model are shown in graph 2.
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Graph 2. Factor Loadings and Path Diagram of Democratic School Environment Scale (DESES).

Reliability

The reliability results of DESES and the correlation values between DESES and
teacher burnout are given below.

Cronbach Alfa Values and Correlation Results between Subscales of Democratic
School Environment Scale (DESES)

In the study, the reliability values of DESES were examined using Cronbach Alfa
internal consistency. Also, the correlations between subscales of DESES are given in table 2.

Table 2. The Values of Internal Consistency of DESES and Correlations Results between the Subscales of
(DESES)

DESES Subscales Internal Consistency 1 2 3
1. Relations in Class .84*
2. Parent Participation 72* .61*
3. Relationship with Colleagues and School Management .80* 58*  .48*

*p<0.05

Cronbach Alfa Coefficient for all items was found as o= .90. In addition to these
results, as expected, democratic behaviours in an organization show negative correlation with
teacher burnout according to related literature. When reliability coefficients of subscales were
examined, o= .84 for subscale of “relations in class,” a= .72 for subscale of “parent
participation in school,” o= .80 for subscale of “relationship with colleagues and school
management” were found. These values are sufficient for scale reliability. Also, when the
correlation results between subscales of DESES are examined, we can say that they have
enough values.

Correlation Results between “Democratic School Environment Scale (DESES)”
and “Teacher Burnout”

Results for correlations between perceived democratic behaviours in a school
environment by teachers and teacher burnout are following.

Vol 2/ No 1/ January 2013



Cumhuriyet International Journal of Education
e—ISSN: 2147-1606

Table 3: Correlations Results between The Subscales of Democratic School Environment Scale (DESES) and
Subscales of Masclach Burnout Scale

Emotional Depersonalization Personal

Exhaustion Accomplishment
Relations in Class -.38** - 24%* 50**
Parent Participation -.16* -.05 27%*
Relationship with Collegaues and _3gxx Py 3

School Management

** p< 01; *p< .05

When the related literature is examined, it can be seen that relations in class, good
relationship with parents, colleagues and school management and school-parent cooperation
effect the level of teachers’ professional satisfaction. In this study, therefore, a correlation
existed between the “Democratic School Environment Scale (DESES)” and teacher burnout.

In the analysis of results, whilst negative correlation was found between the subscale
of “relation in class” and the subscales of “emotional exhaustion” (r= -.39, p< .01) with
“depersonalization” (r= -.25, p< .01), positive correlation was found between the subscales of
“relation in class” and “personal accomplishment” (r= .50, p<.01).

Also, the study results reveal that the subscale of “parent participation in school” of
the “Democratic School Environment Scale (DESES)” demonstrated negative correlation with
“emotional exhaustion” (r= -.16, p< .05) and “depersonalization” (r= -.05, p< .05), and
positive correlation with “personal accomplishment” (r= .27, p< .05). However, the
correlation between this subscale and the subscale of “depersonalization” was not significant.

Moreover, whilst the subscale of “Relationship with colleagues and school
management” of the “Democratic School Environment Scale (DESES)” demonstrated
negative correlation with the subscales of “emotional exhaustion” (= -.38, p< .01) and
“depersonalization” (r= -.22, p< .05), it demonstrated positive correlation with “personal
accomplishment” (r= .36, p<.05).

DISCUSSION AND CONCLUSION

Maslach and Jackson (1981) described burnout as psychological. However, new
studies have provided a sociological explanation, based on the theory that teacher burnout
arises from school and its severity is affected by the democratic behavior in this environment
(Dworkin et. al., 2003; Dworkin, 2001).

In this study, we examined the related literature on teachers’ perceptions of
democratic behavior in school. The first step was to develop a measuring tool, the
“Democratic School Environment Scale (DESES)”, for determining how much teachers
perceive behaviour in school as democratic. Second, we examined the correlation between
perceived democratic behavior and teacher burnout. As a result of the analysis, “Democratic
School Environment Scale (DESES),” is deemed to be a structure with three factors. This
construct explains % 50 of total variance. Also, the confirmatory factor analysis confirms this
three-factor model. Cronbach Alfa values for reliability show that the scale has enough
reliability scores.

In examining correlations between perceived democratic behavior and teacher
burnout, it is evident that when “relations in classroom” are perceived as democratic, the
teacher levels of “emotional exhaustion” and “depersonalization” decrease, whilst “personal
accomplishment” increases. This is expected, and other studies reached similar conclusions.
Fejgin et. al. (2005) explain that teachers experience greater burnout the more they have
students with behavior problems and learning disabilities, complaints about unsuitable sport
facilities, insufficient professional support, problems of class organization, class control, time
allocation and evaluation and within-group social interactions. In addition, Hastings and
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Bham (2003) stress the correlation between teacher burnout and student misbehavior. It must,
however, be emphasized the predictive power of student participation in the classroom and
school in reducing teacher burnout (Covell, McNeil & Howe, 2009).

Moreover, whilst significant correlation between “parent participation in school” and
the level of teacher “depersonalization” was found, it was seen that “parent participation in
school” reduced the level of teachers’ “emotional exhaustion” and redound level of teacher
“personal accomplishment.” These results reveal that “parent participation in school” does
not directly correlate with teacher depersonalization. Friesen and Sarros’s (1989) argued that
interpersonal relationships, individual needs in profession, are important predictors of
teachers’ depersonalization and personal accomplishment levels. However, in our study,
similar results were found for the level of teachers’ “emotional exhaustion” and “personal
accomplishment.”

The study results also reveal that in situations where “relationships with colleagues
and school management” are not perceived as democratic by teachers, the level of teacher
“emotional exhaustion” and ‘“depersonalization” increase, and level of teacher “personal
accomplishment” decreases. For this reason, good relationships with colleagues and principals
are important because teachers feel appreciated and accepted. These kinds of feelings lift
morale and enthusiasm. In this regard, McNell (1983) emphasizes that burnout is unlikely to
abate substantially in the absence of efforts to build humane organizational conditions. Also,
Dorman (2003) argues that a supportive organization and mission consensus reduce teacher
burnout.

The study results suggest that teacher burnout correlates mostly with democratic
behavior in class, relationship with school management and colleagues and parents’
participation in school. Indeed, this situation relates to the context of a “democratic school
climate.” Some researchers support this point of view. The more teachers perceived their
social environment at work as positive and democratic, the less they experienced burnout.
When they reported that they did not have undisciplined students, or communication problems
with the school principle and parents, they did not experience burnout (Sabanci, 2009;
Skaalvik & Skaalvik, 2009; Grayson & Alvarez, 2008; Talmor, Reiter & Feigin, 2005; Tatar
& Horenczyk, 2003). The value of a democratic school environment in terms of educational
activities was strongly supported by John Dewey almost a century ago (Dewey, 2007).
However, the importance of this concept in reducing burnout cannot be ignored.

This present study has shown that teacher burnout is due not only to psychological
but also sociological factors. If we want to treat this condition, first of all we have to control
the environment. In order to achieve this aim, standards of democratic behavior must be
taught students, fair performance evaluation standards have to be put into practice and school
administrators need to be selected from amongst capable people.
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Ogretmen Tiikenmisligi fle Demokratik Okul Cevresi Arasindaki Iliskinin Incelenmesi
Salih Zeki GENC’, Temel Kalafat*
Giris

Amag

Giliniimiizde bilimsel gelisme ve degismelerin ¢ok hizli gergeklesmesiyle artik
okullarda verilen egitimin amaci 6grencilere sadece belli temel becerileri 6gretmek olmaktan
uzaklagmistir. Artik yeni okul ve Ogretmen anlayisina goére O6gretmen, Ggrencilere belli
bilgilerin ne oldugunu Ogreten degil, ihtiyag duyacagi bilgileri nasil 0grenecegini, yani
ogrenmeyi 6greten kisi konumunu almistir. Ogretmenlere yiiklenen bu roliin gergeklesmesi
ancak Ogretmenlerin siirekli kendilerini yenilemelerini ve bu isi yaparken oldukca sabirli
davranmalarin1 gerektirmektedir. Fakat bu gerekliliklere ragmen egitim sistemleri dikkatli bir
bicimde incelendiginde ne yazik ki 6gretmenlerin bu becerilere yeterince sahip olmadigi
goriilmektedir. Bunun en biiylik nedenlerinden biri 6gretmenlerin zamanla mesleklerine
basladiklar1 ilk andaki kendini gelistirme heyecanlarini ve motivasyonlarini kaybetmis
olmalaridir. Bu asamadan sonra arttk meslekteki calismalar Ogretmenlere eglenceli
gelmemektedir. Bu yiizden is yerine gitmek artik bireylere gittikce zor gelmektedir. Literatiir
incelendiginde ise gitmekle ilgili bu istek kaybmin “tikenmislik” olarak tanimlandigi
goriilmektedir. Tiikkenmislik, 6gretmenlik mesleginde yaygin olarak goriilen evrensel bir
problem olarak kabul edilebilir. Ciinkii farkl kiiltiirlerde bir¢ok arastirmact G6gretmen
tikenmisligi ile ilgili ¢aligmalar yapmistir. Tiirkiye’de de tiikenmislikle ilgili yapilan
caligmalar oldugu goriilmektedir. Fakat tiikenmislikle ilgili yapilan bu c¢alismalar
incelendiginde, demokratik okul cevresi ile Ogretmen tiikenmisligi arasindaki iligkiyi
inceleyen fazla bir ¢alisma olmadig1 goriilmektedir. Tiikkenmislikle ilgili yapilan ¢aligmalar
genellikle tiikenmigligin bireysel kaynaklar1 tizerinde durmaktadir. Bu nedenle g¢evresel ve
ozellikle kurumsal faktorler goz ardi edilmektedir. Fakat 6zellikle son yillarda yurt disinda
yapilan ¢aligmalar tiikenmisligin sadece bireyin i¢sel durumu iizerine odaklanarak degil ayni
zamanda cevresel faktorler iizerine odaklanarak da azaltilabilecegi lizerinde durmaktadir. Bu
temelde yapilan bu ¢aligmanin iki temel amaci vardir. Bunlardan birincisi “Demokratik Okul
Cevresi Olgegi (DOCO) nin gelistirilmesidir. Ikincisi ise, “Demokratik Okul Cevresi Olgegi
(DOCO)"nden elde edilen veriler ile dgretmen tiikkenmisligi arasindaki iliskiyi incelemektir.
Bu c¢alismada ortaya konulan hipoteze gore 6gretmenlerin okul cevresindeki davraniglar
demokratik olarak algilama diizeyleri arttikca tiikkenmislik diizeyleri de azalacaktir.

Yontem

Arastirmanin katilimcilari, Canakkale, Istanbul ve Kayseri’den galisma igin izin veren
okul yoneticilerinin yer aldigi okullarda gerceklestirilmistir. Bu okullardan c¢aligmaya
katilmaya goniillii 150 Ogretmen uygulamaya dahil edilmistir. Arastirma verileri,
ogretmenlerin algiladigi demokratik davraniglarin  diizeyini arastirmacilar  tarafindan
gelistirilen “Demokratik Okul Cevresi Olgegi (DOCO)” ile 6gretmenlerin tiikenmislik diizeyi
ise “Maslach Tiikenmislik Olgegi (MTO)” ile toplanan veriler yoluyla kontrol edilmistir.
Calismanin birinci adimmi “Demokratik Okul Cevresi Olgegi (DOCO) nin gelistirilmesi
olusturmaktadir. Olgegin gelistirilmesi asamasinda, ilk 6nce ilgili literatiire dayali olarak
madde havuzu olusturulmus, daha sonra uzman goriislerine basvurulmustur. Uzman goriisleri
dikkate alinarak yapilan diizenlemeden sonra 6lgek agimlayict ve dogrulayici faktor analizi
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yapilarak son halini almistir. Analizler Olcegin ii¢ faktorlii bir yapiya uygun oldugu
gostermistir. Bu faktorler; “smif ici iliskiler”, “okul yonetimi ve meslektaslarla iliskiler” ile
“ailelerin okula katilimi” olarak adlandirilmigtir. Ayni zamanda Jlgegin giivenir olup
olmadiginin belirlenmesi amaciyla i¢ tutarlilik diizeyi Cronbach alfa katsayisi ile hesaplanmis
ve tim Olgek i¢in Cronbach alfa diizeyinin .90 bulunurken her {i¢ faktoriin i¢ tutarlilik
katsayilar1 .72’nin {izerinde bulunmustur. Aynm1 zamanda “Demokratik Okul Cevresi Olgegi
(DOCO) nin alt boyutlar1 arasindaki korelasyonlarin yeterli degerlere sahip olduklari
gorliilmiistiir. Bu analiz sonucglar1 da o6l¢egin yeterli giivenirlik diizeyine sahip oldugunu
gostermektedir. Arastirma sonuglar1 incelendiginde, “Demokratik Okul Cevresi Olgegi
(DOCO)”nin dgretmenlerin okul ¢evresindeki davranislar1 demokratik olarak algilayip
algilamadiklarin1  degerlendirebilecek gecerli ve giivenilir bir Olgme aract oldugu
goriilmektedir. Ogretmenlerin mesleki tiikenmislik diizeyinin belirlenmesi amaci1 ile
kullanilan “Maslach Tiikenmislik Olgegi” de Maslach ve Jackson (1981) tarafindan
gelistirilmis ve Ergin (1992) tarafindan Tirkce’ye uyarlanmistir. “Maslach Tiikenmislik
Olgegi” de yine ii¢ alt dlgekten olusmaktadir. Bunlardan birincisi “duygusal tiikkenmislik,”
ikincisi “duyarsizlasma” ve Ugiinciisii de “kisisel basar1’”dir. Bu alt Olgeklerden “kisisel
basar1” ters olarak puanlanmaktadir.

Bulgular

Ogretmenlerin  algiladiklar1 demokratik davranislar ile 6gretmen tiikenmisligi
arasindaki iliski ise pearson moment korelasyon katsayisi ile analize tabi tutulmustur.
Ogretmenlerin okul cevresindeki davranislart demokratik olarak algilama diizeyleri ile
ogretmen tiikkenmisligi arasindaki iligski incelendiginde, “sinif ici iliskileri” demokratik olarak
algilayan Ogretmenlerin “duygusal tiikenmislik” ve “duyarsizlagsma” diizeyleri diiserken,
“kisisel basar1” diizeylerinde de bir artigin oldugu goriilmiistiir. Ayn1 zamanda “ailelerin okula
katilm” diizeylerini yiiksek algilayan Ogretmenlerin “duygusal tiikkenmislik” diizeyleri
diiserken ve “kisisel basar1” diizeyleri yiikselirken, bu algilamadaki artisin ya da diisiisiin
“duyarsizlagsma” alt boyutu ile anlamli bir iligkisi bulunamamaistir. Demokratik Okul Cevresi
Olgegi (DOCO)’nin son alt boyutu olan “meslektaslar ve okul yonetimi ile iliskiler”
boyutunun oOgretmen tiikenmisligi ile iligkisi incelendiginde “duygusal tiikenmislik” ve
“duyarsizlagsma” alt boyutunda diisiis goriiliirken, 6gretmenlerin “kisisel basar1” diizeylerinde
de bir artis oldugu goriilmektedir. Bu sonuglar, demokratik okul c¢evresinin, 6gretmenlerin
tiikenmislik diizeyleri ile iligkili oldugu hipotezimizi desteklemektedir.

Sonuc ve Oneriler

Alanyazindaki bir¢ok calisma tilkenmisligi psikolojik bir kavram olarak tanimlarken,
yeni yapilan c¢aligmalarla birlikte bu kavramin sosyolojik bir alt yapisi oldugu da agik bir
bigimde ifade edilmistir. Bu caligmalar agirlikli olarak tiikenmisligin okul cevresindeki
iliskilerden etkilendigini vurgulamaktadirlar. Ogretmenlerin bu g¢evrede sahit olduklari
demokratik davranislar, tiikenmisligin boyutlarin1 biiyiik 6l¢iide etkilemektedir. Ozellikle,
smif icinde Ogrencilerin birbirlerine ve Ogretmenlerine karsi sergiledikleri davranislar
tilkenmisligi etkileyen en dnemli faktor olarak goze carpmaktadir. Ogretmenlerin “siif igi
iligkiler” ile “okul yOnetimi ve meslektaslarla iliskileri” olumsuz olarak algilamalari
ogretmenlerin duygusal tiikkenmislik ve duyarsizlastirma diizeylerini arttirirken, “kisisel
bagar1” diizeylerini ise diisiirmektedir. Fakat ayni iligkinin ailelerin okula katilim diizeyleri ile
ayn1 derecede yiiksek bulunmamasi beklenen bir sonu¢ degildir. Eger 0Ogretmen
tikenmisligini ortadan kaldirmak istiyorsak, her seyden Once yapilmasi gereken, okul
cevresini demokratik hale getirmektir. Bu amaca ulasma ise ancak 6grencilere demokratik
davranis standartlarinin  kazandirilmasi, adil performans degerlendirme standartlarinin
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olusturulmas1 ve uygulamaya sokulmasi, okul yoneticilerinin liderlik becerisi olan ve
demokratik davraniglara sahip olan kisilerden se¢ilmesi gerekmektedir.
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