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Abstract

The zeitgeist of Continuing Education and Training viz. CET organizations globally is in
tandem with the fast-shifting dynamics as well as altering mindsets pertaining to lifelong
learning. Particularly for developing countries like Turkiye, a country which is highly
heterogenous vis-a-vis its demographic structure, these changes are worthy of dwelling on. The
present qualitative study intends to delve into the current practices in the CET organizations in
question via seeking first-hand-information of leaders (heads / principals / coordinators /
administrators) as well as those attending the said organizations with a view to shedding light
to the practicum in relation to reaching out communities outside the immediate shareholders.
Whilst doing so it is attempted to cast light on the challenges of novel sort too. The main
research questions: 1) What leadership styles come to the forefront in CET organizations to
better serve the society? 2) What are the perceived challenges and how are these addressed?
3) How is the future of CET organizations respecting catering to community needs in a quality
fashion? The study is conducted with 10 leaders alongside 6 attendees of CET organizations in
various regions of Turkiye, resorting to purposeful sampling and by carrying out semi-
structured interviews on a one-to-one basis. The findings indicate the leaders along with the
attendees of CETs as the participants of this study hold views that do not bear a lot of
resemblance yet there exist some commonalities in this regard.
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Topluma 'Kaliteli* Hizmet mi? Universitelerdeki Siirekli Egitim
ve Ogretim Merkezleri: Iceriden Goriisler
Oz
Siirekli Egitim ve Ogretimin, yani SEO organizasyonlarimn diinya ¢apindaki zeitgeist'i,
hizla degisen dinamiklerin yani sira yasam boyu 6grenmeye iliskin degisen zihniyetlerle de
uyum icindedir. Ozellikle Tiirkive gibi gelismekte olan ve demografik yapisi bakimindan

oldukga heterojen bir iilke igin bu degisimler iizerinde durulmaya degerdir. Bu nitel ¢alisma,
yakin paydaglar disindaki topluluklara ulasma konusundaki wygulamalara stk tutmak
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amaciyla, s67 konusu SEQ kuruluslarindaki mevcut uygulamalart liderlerin (baskanlar /
miidiirler / koordinatérler / yoneticiler) yani sira séz konusu kuruluslara katilanlarin birinci
elden bilgilerine bagsvurarak arastirmayr amaglamaktadir. Bunu yaparken yeni tiirden
zorluklara da ik tutulmaya cahsimistir. Ana arastima sorular: 1) SEQ kuruluslarinda
topluma daha iyi hizmet verebilmek icin hangi liderlik tarzlari on plana ¢ikmaktadir? 2)
Algilanan zorluklar nelerdir ve bunlar nasil ele alinmaktadir? 3) SEQ kuruluslarinin gelecegi,
toplumun ihtiyaglarint kaliteli bir sekilde karsilamaya nasil saygr duyuyor? Calisma,
Tiirkiye'nin cesitli bolgelerindeki SEQ kuruluglarimin 10 liderinin yam sira 6 katilimcisiyla,
amagli  ornekleme yontemine bagvurarak ve birebir yari yapilandirilmis goriismeler
gergeklestirerek yiiriitiilmiistiiv. Bulgular, liderlerin ve bu ¢alismanmin katihimcilari olan
SEQ lerin katilimcilarinin ¢ok fazla benzerlik gostermeyen goviislere sahip oldugunu, ancak bu
konuda bazi ortak noktalar bulundugunu gostermektedir.

Anahtar Kelimeler: Egitim liderligi, siirekli egitim ve dgretim, yiiksekogretim.
Introduction

When one contemplates at the countries that have advanced in several areas of
development, the importance of education is inescapably emphasized (Ayyildiz &
Yilmaz, 2021; Beycioglu & Konan, 2008). For such development to be continuous,
for individuals to progress at all ages, and for the whole society to improve, education
and training must be provided in a quality manner throughout life. At this very point,
lifelong learning activities manifest themselves as the key pillars of the structure
(Bilsay Kul, 2012; Van Der Veen, 2006). It is known that lifelong learning activities
vary within the scope of needs and available opportunities, and alternative services
are produced accordingly. One of these services available is through continuous
education and training centers established within higher education institutions. These
centers serve within the scope of lifelong learning and help produce related policies
(Bowl, 2010). Offering opportunities pertaining to social contribution, responding to
social changes, meeting the needs and expectations of society, and ensuring the
continuity of education constitute the basic policies of these centers. Today,
continuing education and training centers are becoming more popular amongst the
members of the society who are from different walks of life (Candir Simsek, 2022).

Although continuing education and training centers appear to own similar
regulations and operating processes at first sight, they change within the course of
time and diversify in terms of content and structure in line with the aims and
possibilities of the universities they are located in over time. Due to this, there are
courses and training possessing variety in their content. In addition, as the goals and
objectives of the centers alter, the stakeholders they adress also change.

Without doubt, continuing education and training centers ensure services not only
for individuals but also for communities. Among the service-receiving groups, there
can be state institutions, private enterprises, families, and non-governmental
organizations (Giilsen, 2012). With the interest in continuing education and training
centers and the prevalence that occurs in this respect, issues emerge as well. Some of
these problems are the inability to act in harmony within centers and together with
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other centers, the barriers specific legal regulations in the establishment and operation
procedures cause to happen and adopting not-that-appropriate ways to manage and
operate, which leads to problems with modus operandi. Addedly, these centers were
entitled different and rather non-standard names, such as Lifelong Education Centers,
Continuing Education Centers, and Continuing Education Research and Application
Centers (Candir Simsek, 2022), which might result in confusion on the part of the
target audience. Apart from these differences, the validity of the documents submitted
by the target centers and the approval of these documents by competent institutions
form problem situations (Biger & Kurtulmus Kiroglu, 2011). In our country, a fair
number of activities have been implemented within the scope of the Bologna process
to ensure the internationalization and transformation of higher education under the
leadership of the Council of Higher Education (CoHE). With the Bologna process, the
services offered within the premises and boundaries of higher education organizations
started to be handled in light of specified standards and competencies. For this reason,
the Council of Turkish Universities Continuing Education Centers (TUSEM) was
opened in 2010 to warrant the desired coordination between continuing education and
training centers and to carry out standard-based practices. A good number of
continuing education and training centers then have become members of this council.
Assuring standard-based practices in continuing education and training centers under
the leadership of TUSEM has also raised more awareness of the concepts of quality,
accreditation and quality assurance system (Biger & Kurtulmus Kiroglu, 2011).

Recently, innovations that are pertinent to quality assurance systems and
accreditation have taken place, and our country has kept up with new
implementations. Turkish Higher Education Quality Council (THEQC) was
established in 2015 to coordinate any related implementations, and coordination was
regulated by this board. The mission of THEQC is to make sure the continuous
development of higher education institutions and to strengthen the quality assurance
system in higher education. There are sub-organizations authorized by THEQC to
conduct these transactions. These organizations monitor the services offered by
universities from many perspectives and oversee certification processes to check their
liability with the set standards, with the indicators and with the evidence declared
through the international frameworks. In this way, all quality and accreditation
processes in our country are made parallel to the global standards and international
competencies. Since continuing education and training centers also serve within
universities, they are studied with the help of a set of evaluation criteria determined
by THEQC and certification processes are completed in accordance with these
criteria. In the examinations by THEQC, it is essential to check the activities of
continuing education and training centers regarding “impartiality, transparency,
ethical behavior, independence, openness to cooperation, guidance, innovation,
respect for diversity” (THEQC, 2022). Continuing education and training centers need
to be in tandem with the rapidly changing dynamics and mindsets as regards lifelong
learning. It is imperative to focus on these changes, especially for developing
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countries like Tirkiye, which are quite heterogeneous in regard to their demographic
structures. Thence, analyzing the current situation of continuing education and
training centers in higher education institutions in Tirkiye employing the perspective
of quality service to society will be both a meaningful and purposeful move. In this
study, continuing education and training centers were explored considering two
different variables. First off, an inspection was made in respect to the leaders of these
centers. The existing leadership of the managers, their approaches to leadership
practices, their concerns about institutional and political issues aside from quality
assurance systems and practices, and their views on the future of continuing education
and training centers were investigated. Managers working in continuing education and
training centers play a chief role as highly good financial and physical opportunities,
detailed and powerful program content are not enough on their own. That is, a leader
should facilitate all the potential (Ayyildiz & Yilmaz, 2022). In the second stage, the
opinions of the stakeholders who received service from the continuing education and
training centers were inquired into. The expectations of these stakeholders, the quality
of the services provided, and the sufficiency of the centers thinking about quality and
quantity were enquired. Controlling the services provided and receiving feedback are
of vital importance both for the development of centers and for that of quality
assurance systems. Further, when the literature is thoroughly gone through, it is not
possible to find out adequate number of studies on continuing education and training
centers, through which the views of both leaders and stakeholders are taken. Within
the scope of the research, it is aimed to conduct interviews with the leaders
(directors/coordinators/managers) working in the continuing education and training
centers and the stakeholders who receive service from these centers so as to obtain
first-hand information about the practices of the continuing education and training
centers. Through the research process, answers were sought to the following sub-
problems:

1. What leadership styles are deployed by the leaders of continuing education
and training centers?

2. What challenges are perceived by these leaders, and how are they being
addressed?

3. What thoughts do leaders have about the future of continuing education and
training centers?

4. How are the leaders' views on the quality assurance systems of continuing
education and training centers?

5. How are the outlooks of the stakeholders who receive service from the
continuing education and training centers within the scope of the research?

Method

The study endeavors to determine the opinions of the leaders working in the
continuing education and training centers and those of the stakeholders who receive
service from these centers. The research process was constructed by embracing routes
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of qualitative research and those of the relevant approaches. Thusly, the Embedded
Theory design, one of the qualitative research methods, was resorted to. This design,
also known as grounded theory, seeks to make a detailed checking of qualitative
application data to create themes, categories and codes to come up with a theory at
the end. The concept of theory building here refers to the interpretation and meaning
of research results (Yildirim & Simsek, 2018).

Research Group

The participants of the research consist of the leaders (chairmen / directors /
coordinators / managers) working in the continuing education and training centers in
Turkiye and the stakeholders who receive service from these centers. The purposive
sampling method was used in the research. With purposive sampling, sampling was
done adhering to the criteria that were the most suitable for the research (Canbazoglu
Bilici, 2019). For this purpose, 10 leaders of continuing education and training centers
in several regions of Turkiye and 6 stakeholders who receive service from these
centers were invited to the research. While determining the leaders, it was affirmed
whether they were working in distinctive continuing education centers, had at least
one year of managerial experience, and were willing and ready to participate in the
discussions about education and educational leadership. 7 male and 3 female leaders
participated in the research. When deciding on the stakeholders as attendees and
participants of this study, attention was paid to the fact that if these individuals
received manifold courses and training. The stakeholders consist of 3 male and 3
female participants.

Data Collection Tools

A semi-structured interview technique was utilized. In this context, 5 open-ended
interview questions were prepared separately for both leaders and stakeholders. The
interview questions were submitted to expert opinion for pre-application control, and
a preliminary pilot study was conducted with 2 participants from each of the groups.
As a result of the feedback obtained, the interview questions were restructured and
made ready for the final implementation.

Data Collection

During the research process, the application data were collected through the
interviews realized in online environments. The applications were executed over a
time period of 2 months. Prior to the interviews, informed consent forms were
presented to the participants and their voluntary participation was asserted. The
interviews took between 10-15 minutes on average. Audio recordings were taken
during the interview process and the recordings were then transcribed.
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Data Analysis

The data obtained were first transcribed. Afterward coding and sorting were arranged
by two of the researchers of the study. Before the coding and debugging process, a
coding guide was created and a sample coding was organized in order to corroborate
a high-quality coding (Ozkan, 2019; Saldana, 2010). After determining the themes,
categories, and codes, these were presented descriptively by making frequency tables
and exploiting direct quotations. To present the participants' opinions, the participants
were named as P1, P2, P3 and alike for anonymity purposes satisfying ethical
conventions.

Rigor and Trustworthiness

Within the scope of the research, a number of efforts were made toward
trustworthiness and rigor. Direct quotations are alluded to from time to time within
the scope of credibility and transferability. For the content analysis after the interview,
a coding guide was prepared, and sample coding was done. Further to these, expert
opinion was sought at all stages, necessary feedback was received, and arrangements
were made on this basis. To attest descriptive and interpretive validity, the data in the
research process were announced in an unbiased and objective way. At the point of
providing theoretical/internal validity, due care has been taken by the researchers to
confirm that the concepts and categories surfaced overlap with the findings arrived at
and that the applications exercised support each other (Batdi, 2019; Flick, 2009;
Patton, 2014).

Findings

The findings are demonstrated through each sub-problem situation. The first problem
situation of the research is “What leadership styles are deployed by the leaders of
continuing education and training centers?”” The leaders' answers to this question by
elaborating on the management styles and the corresponding leadership types and
frequency values are given in Table 1.

Table 1.
Leadership Types and Frequency Values
Leadership Behaviors Leadership Type (f
P1: I share my power with my colleagues and want them to get more
autonomous.
P4: | provide delegation of authority from time to time. Democratic 5
P7: 1 want my assistants to gain experience. (Participant) Leader

P9: I trust laws and regulations in the management process.
P10: | distribute the tasks insuring an equal distribution.
P3: I use my duties and authorities within the framework of
regulations.

P5: Civil servant law and legal practices predominate for me in the Bureaucratic Leader 3
management processes.

P6: | give importance to hierarchical powers in management.

P2: I always try to protect my colleagues during the management Humanistic (Relation-
process. | also apply the reward-punishment system at times. Oriented) Leader
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P8: We work as a team. Hence, the responsibility belongs to all of us.

That's why | think everyone is a leader. Distributor Leader 1

Total 10

Through Table 1 it is clear that the leaders are predominantly democratic
(participatory) leaders (f = 5), there are fewer leaders with bureaucratic leadership
features (f=3), and there is only one leader with relationship-oriented and one with
distributive leadership (f =1) has been determined. The second problem situation of
the research is “What challenges are perceived by these leaders, and how are they
being addressed?””. Table 2 contains themes, categories, codes, and frequency values
for these perceived difficulties.

Table 2.
Perceived Difficulties and Frequency Values
Theme Category Code ()
* Applications are subject to a strict training process (3)
political Implementation ~ * Hierarchically spread over a long period (1) 5
Po?icl ICZn d * Insadequate technical means (1)
( Leygll Decision * Lack of a fast and flexible decision-making system (2) 3
9 Making * The legal processes require hard and intense effort (1)
Challenges < - —= -
Authorization D_elegatlon of authority is very detailed and complex (1) 9
* Limited power/lack of empowerment (1)
Insufficient * Not sufficient budget allocated for education types (3)
Budget * Not considering the training content as the budget is 6
Budget Y being prepared (3)

g Non-Equal * Failure to distribute the budget equally and fairly to the
(Structural) Distribution centers (2) 2
Challenges - - -

* Centers are with relatively lower income (1)
Low Income * Education types and education incomes do not overlap 2
@
Insufficient * Lack of qualified personnel in service delivery (4) 6
Staff * Personnel performing more than one task (2)
Institutional Lack of * Not having enough experience (1) 2
(Management) Experience * Finding personnel in the development stage (1)
Challenges Superior- * Great differences between superior and subordinate
Subordinate features in the management process (1) 2
Balance * Intense effort by subordinates to persuade superiors (1)
* Inadequate publicity and information on continuing
Lack of education (4) 6
Promotion * Lack of detailed information about the training contents
Social 2)
Challenges Lack of * Low interest in centers (2)
* Believing in the power of certificates and trainings is at
Attached 4
a low level (1)
Importance

* Limited service area of continuing education centers (1)

Table 2 indicates the problems perceived by the leaders that are grouped under 4
different themes and 11 categories. The perceived challenges of leaders were
identified as political (policy) and legal challenges, budget (structural) challenges,
institutional (management) challenges, and societal challenges. The third problem
situation of the research is “What thoughts do leaders have about the future of
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continuing education and training centers?” The direct quotations from the
interviews are found below.

Leaders stated that continuing education and training centers would be more
powerful, if necessary, investments were made. ““P1: It has become relatively easy to
access information nowadays. This expands the boundaries of education and training.
P5: In the future, individuals will need more innovations and, accordingly, many new
applications. If investments are made in continuous education and training centers,
service areas can be expanded, and more beneficial practices can become possible.”

Leaders emphasize the need to catch up with the international bodies and the role
of coordination in continuing education centers apace with investments. This
highlights the necessity of quality assurance systems and international standardization
practices at the same time differentiating the function of CETs and informal/non-
formal learning activities. “P4: The jurisdictions and validity practices of the
certificates issued by the continuing education and training centers should be
enhanced. Trainings and education given should be different from just engaging in
personal development and completing a program. P3: If individuals know that the
education they have received has international standards, they will show more
interest.”

The leaders think continuing education and training centers may be equivalent to
formal education offered at universities. “P7: Continuing education centers
nowadays have specific programs and these do not point to a very long-time frame. If
infrastructures and staff are of good standard, a training equivalent to formal
education programs can be offered in the future.” These individuals hold the belief
that continuing education centers will be an indispensable part of universities in near
future. ““P6: Now these centers are with a specific content and thence with specific
audience. | think these centers will have innovative practices and meet international
competencies in the future. P2: Continuing education centers will need to serve
through a permanent education environment instead of an alternative learning
environment. P8: Continuing education and training centers can open up
postgraduate services in company with formal education with the opportunities they
will have in the future.”

The leaders are of the opinion that that the recognition of the centers’ being not
only at the national level but also at the international level will be higher in the future.
“P10: Continuing education centers can serve at an international level if they boost
their international relations and connections. P9: If quality assurance systems and
international program accreditations are provided, the documents given by the
continuing education centers will be of international quality.”

It seems that the leaders have positive thoughts about the future of continuing
education and training centers and that these centers can play a crucial role in many
stages of higher education in the future. The fourth problem situation of the research
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is “How are the leaders' views on the quality assurance systems of continuing
education and training centers?”” Table 3 documents leaders' ideas about continuing
education centers and quality assurance systems.

Table 3.
Leaders' Views on Quality Assurance Systems
Theme Category Code (f
* Qualification of issued certificates (3)
Certification * Valid internationally (2) 6
. * Providing specialization authorizations (1)
Positive * ional —
Opinions Recognition Inte_rnapona recogn_mon (@) ) 9
* Institutional promotion and service breadth (1)
- * Standard practices across the country (1)
Standardization Quality assurance and clarity of qualifications (1) 2
- * Lack of coordination between and mong centers (3)
Implgmentatlon * Failure to provide the same quality of service in all centers 5
Difficulty
Negative (2) - -
. S * Budget allocation, personnel competency, and failure to
Opinions Sustainability . . . 3
implement sustainable practices (3)
Administrative * Unstable country policies (1) 2

Stability * Managers are not competent enough (1)

Table 3 displays that the leaders have positive and negative point of views on
quality assurance systems, and these are classified under 2 themes and 6 categories.
The fifth and the last problem situation of the research is “How are the outlooks of
the stakeholders who receive service from the continuing education and training
centers within the scope of the research?”” Table 4 below contains stakeholder views
on continuing education and training centers.

Table 4.
Stakeholder Views on Continuing Education and Training Centers
Factor Sub-Factor
Quality of education
Preference Status Qualified faculty staff

Reputation of the university

Interruption of education
Education Status Self-improvement
Creation of alternative business areas
Have international connections
Have national level implementations
Adequate technical infrastructure
Ordinary and insufficient level of applications
Finding accredited programs
Qualification of certification
Having quality assurance systems
Adequacy of quality and accreditation policies
Subordinate to university administration
Limited powers
Insufficient budget and service areas
Not having an autonomous government
Leadership Status Strict compliance with the law by managers

Competence Status

Quality Assurance Status

Management Status

WR RPNNRPPRPPRPRRFERENDRNNDND NP S

Journal of Bayburt Education Faculty, Year: 2024 Volume: 19 Number: 41



Continuing education and training centers in universities 1644

Lack of experience of managers 1
Managers are not field experts 1
Ineffective use of leadership qualities 1

Conclusion, Discussion and Recommendations

In this research, through which continuous education and training centers are perused
apropos of leader and stakeholder views, findings were attained that may shed light to
the field, that is to say, to prospective studies and to policy making. When the
leadership types of leaders working in continuing education and training centers are
taken into account, it is seen that democratic (participatory) leadership and
bureaucratic leadership are preferred intensely. It is observed that humanist
(Relationship Oriented) leadership and distributed leadership are less preferred. These
show that the leaders share the authorities they have, and laws are mainly obeyed in
the management process, and the duties are distributed equally in the task process
(Ayyildiz & Yilmaz, 2023; Yilmaz, 2021). As a matter of fact, there are a bunch of
studies in the relevant line of literature (e.g., Aktas & Ozgenel, 2020; Karaca, 2017)
underpinning that people who are leaders and who work in institutions such as
universities oftentimes turn to democratic and bureaucratic leadership. Thence, it is
witnessed that the literature supports our findings.

In a study conducted by Yildirim and Akcay (2017), four main themes and 11
categories were identified regarding the challenges faced by leaders. These challenges
were categorized as political (policy) and legal challenges, budget (structural)
challenges, institutional (management) challenges, and societal challenges. The study
revealed that leaders in continuing education centers encounter difficulties related to
their experience with legal regulations, budget utilization, and the availability of
physical facilities. It is particularly crucial to comprehend and address these
challenges for the effective management and successful operation of continuing
education centers. Challenges such as legal regulations, budget management, and the
accessibility of physical facilities can impede leaders from effectively managing these
educational institutions. Therefore, developing solution-oriented approaches in these
areas is of paramount importance.

When the views of the leaders on the future of the continuing education and
training centers are considered, it is discovered that the continuing education and
training centers are believed to play an essential role in the future, necessary
investments should be made in these centers, and studies should be designated to
better linger on the improvement of the quality assurance systems. Armstrong (2013)
underpinned the necessity of having internationally competent quality assurance
systems in continuing education centers and italicized that these systems should be
sustainable.

When the leaders' views on the quality assurance systems are reviewed, it is
unveiled that the thoughts are piled up into 6 categories under positive and negative
themes. Positive opinions point to certification, recognition, and standardization,
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whereas negative opinions to implementation, sustainability and administrative
stability.

When the views of the stakeholders who receive service from the continuing
education and training centers are probed, 6 factors seem to have materialized. These
factors were being preferred, training status, competence status, quality assurance
status, management status and leadership status. It has been concluded that the
stakeholder views are primarily positive, but they have negative opinions with
reference to management and leadership situations. Candir Simsek (2022) similarly
factored continuing education centers through the rationale behind their preference,
the reason behind receiving education, their role and contributions, level of awareness
of shareholders, strengths and areas open to development.

The following suggestions can be made bearing in mind the findings:

1.  Continuing education and training centers should be renewed on the topic of
quality assurance systems, and the competencies to be gained should be
certified internationally.

2. Actions that are of informative nature can be performed for the promotion of
continuing education and training centers to pave the way for welcoming
more individuals as attendees.

Declaration of Competing Interest

The authors herein report that they have no conflict of interest. The present study was
carried out adhering to ethical and scientific conduct. All the referencing and in-text
citations in the manuscript are in line with the related academic conventions.

Kaynakca

Aktas, A., & Ozgenel, M. (2020). Okul miidiirlerinin liderlik stillerinin gretmen performansina
etkisi. Uluslararasi Liderlik Calismalar: Dergisi: Kuram ve Uygulama, 3(2), 1-18.

Armstrong, M. (2013). How to manage people (3. Baski1). Kogan Page Limited.

Ayyildiz, P., & Yilmaz, A. (2021). 'Moving the kaleidoscope' to see the effect of creative
personality traits on creative thinking dispositions of pre- service teachers: The
mediating effect of creative learning environments and teachers' creativity fostering
behavior. Thinking Skills and Creativity, 41, 100879, 1-10.
https://doi.org/10.1016/j.tsc.2021.100879

Ayyildiz, P., & Yilmaz, A. (2022). "Liderlik Kapasitesinin Hazir Olus/Isteklilik/Yetkinlik
Bakimlarindan Olgiilmesi” Olgeginin Tiirkge’ye Uyarlanmasi: Gegerlik ve Giivenirlik
Calismast. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 23(3), 2262-2289.
https://doi.org/10.29299/kefad.1119467

Ayyildiz, P., & Yilmaz, A. (2023). Effective school management: Leadership capacity of the
school principal. D. Outhwaite & C.A. Simon (Edts.). In Leadership and Management
for Education Studies: Introducing Key Concepts of Theory and Practice (pp.46-58).
Routledge. https://doi.org/10.4324/9781003321439

Journal of Bayburt Education Faculty, Year: 2024 Volume: 19 Number: 41


https://doi.org/10.1016/j.tsc.2021.100879
https://doi.org/10.29299/kefad.1119467
https://doi.org/10.4324/9781003321439

Continuing education and training centers in universities 1646

Batdi, V. (2019). Meta-tematik analiz. Batdi, V. (Ed.). Meta-tematik analiz 6rnek uygulamalar
icinde, (s. 1-76). An1 Yayincilik.

Beycioglu, K., & Konan, N. (2008). Yasam boyu 6grenme ve Avrupa egitim politikalar1.
Elektronik Sosyal Bilimler Dergisi, 7(24), 369-382.

Biger, O., & Kurtulmus Kiroglu, M. M. (2011). Tiirkiye’de egitim ve istihdam politikalar1
baglaminda yasam boyu egitim ve siirekli egitim merkezleri. F. Ercan, S. Korkusuz
Kurt (Ed.), Metalasma ve iktidarin baskisindaki iiniversite, (s. 475-498). Kayhan
Matbaacilik.

Bilsay Kul, O. (2012). Milli Egitim Bakanlig1 hizmet i¢i egitim programlarinda tiniversitelerin
stirekli egitim merkezlerinin tistlenebilecegi roller iizerine bir degerlendirme. 1. Ulusal
Siirekli Egitim Kongresi, Kusadast.

Bowl, M. (2010). University continuing education in a neoliberal landscape: developments in
England and aotearoa New Zealand. International Journal Of Lifelong Education,
29(6), 723-738.

Canbazoglu Bilici, S. (2019). Ornekleme yéntemleri. Ozmen, H. ve Karamustafaoglu, O.
(Eds.). Egitimde arastirma yontemleri iginde, (S. 56-78). Pegem Akademi Yayincilik.

Candir Simsek, H. (2022). Universitelerin strekli egitim merkezi faaliyetlerinin kadin
katilimeilar  agisindan  degerlendirilmesi: Istanbul {iniversitesi siirekli egitim
merkezi’nde nitel bir arastirma. Sosyal Sivaset Konferanslari Dergisi, 83, 365-391.
https://doi.org/10.26650/jspc.2022.83.1114398

Flick, U. (2009). An introduction to qualitative research. (Fourth Edition). Sage Publications,
Inc.

Giilsen, C. (2012). Avrupa Birligi siirecinde yasam boyu egitim: standardizasyon ve is birligi.
1. Ulusal Siirekli Egitim Kongresi, Kusadasi.

Karaca, O. F. (2017). Saglik kuruluslarinda yoneticilerin otoriter ve demokratik liderlik
davranmiglarimin ¢alisanlarin motivasyonu tizerindeki etkileri. Yiksek Lisans Tezi,
Istanbul Medipol Universitesi Saglik Bilimleri Enstitiisii. Istanbul.

Ozkan, U. B. (2019). Egitim bilimleri arastirmalart i¢in dokiiman inceleme yontemi. (1.Baski).
Pegem Akademi Yayincilik

Patton, M. Q. (2014). Nitel arastirma ve degerlendirme yiontemleri. (Cev. M. Bltlin ve S. B.
Demir, Ed.) Pegem Akademi Yayncilik.

Saldana, J. (2010). The coding manual for qualitative researchers. Sage Publications, Inc.

Turkish Higher Education Quality Council (THEQC) (2022). Mission & vision.
https://yokak.gov.tr/hakkinda/misyon-vizyon

Van Der Veen, R. (2006). Communication and creativity: methodological shifts in adult
education. International Journal of Lifelong Education. 3(25), 231-240.

Yildirim, R., & Akgay, R.C. (2017). Siirekli egitim merkezi yoneticilerine gore yasam boyu
dgrenme hizmetlerinin y&netsel etkililiginin degerlendirilmesi. Usak Universitesi
Egitim Arastirmalari Dergisi, 3(3), 1-28. https://doi.org/10.29065/usakead.335020

Yildirim, A., & Simsek, H. (2018). Sosyal bilimlerde nitel arastirma yéontemleri (11.Baski).
Seckin Yayincilik.

Yilmaz, A. (2021). The effect of technology integration in education on prospective teachers'
critical and creative thinking, multidimensional 21st century skills and academic
achievements. Participatory Educational Research, 8(2),163-199.
https://doi.org/10.17275/per.21.35.8.2

Bayburt Egitim Fakiiltesi Dergisi, Yil: 2024 Cilt: 19 Say:: 41


https://doi.org/10.26650/jspc.2022.83.1114398
https://yokak.gov.tr/hakkinda/misyon-vizyon
https://doi.org/10.29065/usakead.335020
https://doi.org/10.17275/per.21.35.8.2

1647 A. Yilmaz & P. Ayyildiz

Genigsletilmis Ozet

Kalkinma ve gelisme konusunda ilerlemis olan iilkeler incelendiginde, egitimin bu
stirecteki 6nemi siklikla vurgulanmaktadir (Beycioglu & Konan, 2008). Kalkinma ve
gelismenin siirekli olabilmesi, bireylerin her yasta egitim alabilmesi ve toplumun
kendi kendini gelistirebilmesi i¢in egitim ve Ogretimin siirekli ve hayat boyu
saglanmasi gerekmektedir. Bu noktada hayat boyu 6grenme faaliyetleri siirece dahil
olmaktadir (Bilsay Kul, 2012; Van Der Veen, 2006). Hayat boyu 6grenme faaliyetleri,
ihtiyaclar ve mevcut imkanlar dahilinde cesitlilik gdstermekte ve alternatif hizmetler
tiretilmektedir. Bu hizmetlerden bir tanesi de yiiksekdgretim kurumlar1 binyesinde
kurulan siirekli egitim ve 6gretim merkezleridir. Bu merkezler hayat boyu 6grenme
kapsaminda hizmet vermekte ve buna bagli politikalar iiretmektedir (Bowl, 2010).
Toplumsal katki sunmak, toplumsal degisimlere cevap vermek, toplumun ihtiyag ve
beklentilerini karsilamak ve egitimin siirekli olmasini saglamak bu merkezlerin temel
politikalarini olusturmaktadir. Giiniimiizde, siirekli egitim ve 6gretim merkezleri giin
gectikce daha ¢ok tercih edilen bir konuma gelmektedir (Candir Simsek, 2022).

Siirekli egitim ve dgretim merkezleri ilk baglarda benzer yonetmeliklere ve igleyis
siireglerine sahip olmakla birlikte zamanla tiniversitelerin amaglart ve imkanlari
dogrultusunda hem igerik olarak hem de yapisal olarak degisiklik ve ¢esitlilik
gostermeye baglamistir. Bu neden birgok farkli igerige sahip olan kurs ve egitimler
bulunmaktadir. Merkezlerin hedef ve amaglart degistik¢e hizmet sundugu paydaslar
da degisim gostermektedir. Siirekli egitim ve 6gretim merkezleri yalnizca bireyler i¢in
degil toplumlar iginde hizmet sunmaktadir. Hizmet alan gruplar arasinda devlet
kurumlari, 6zel girisimler, aileler ve sivil toplum kuruluslart bulunabilmektedir
(Giilsen, 2012). Siirekli egitim ve dgretim merkezleri hayat boyu 6grenmeye iliskin
degisen zihniyetlerin yani sira hizla degisen dinamiklerle kaginilmaz olarak uyum
icindedir. Ozellikle Tiirkiye gibi demografik yapisi itibariyle oldukca heterojen ve
gelismekte olan {ilkeler igin s6z konusu degisimler iizerinde durulmasi ¢ok 6nemlidir.
O halde Tiirkiye'deki yiiksekogretim kurumlarinda bulunan siirekli egitim ve 6gretim
merkezlerinin mevcut durumunun topluma kaliteli hizmet merceginden irdelenmesi
hem anlamli hem de amagli bir hareket olacaktir. Bu arastirmada siirekli egitim ve
dgretim merkezleri iki farkli degisken dikkate alnarak incelemistir. ilk olarak bu
merkezlerde gérev yapan yoneticiler agisindan inceleme yapilmistir. Yoneticilerin
mevcut liderlik durumlari, liderlik uygulamalarina yaklagimlari, kurumsal ve politik
konulardaki kaygilari, kalite giivence sistemleri ve uygulamalari, siirekli egitim ve
ogretim merkezlerinin gelecegi konularinda goriisleri incelenmistir. Siirekli egitim ve
ogretim merkezlerinde gorev yapan yoneticiler kilit rol oynamaktadir. Cilinkii maddi
ve fiziki imkanlarin iyi olmasi, program igeriklerinin detayli ve giiclii olmasi tek
basina yeterli olmamaktadir. Arastirma kapsaminda siirekli egitim ve Ogretim
merkezlerinde gorev yapan liderler (bagkanlar / mudurler / koordinatorler /
yoneticiler) ve bu merkezlerden hizmet alan paydaslar ile goriigmeler yapilmasi ve
stirekli egitim ve 6gretim merkezlerinin uygulamalar1 hakkinda ilk elden bilgilerin
almmmas1 amaglanmigtir. Arastirma siirecinde su alt problemlere yanit aranmustir:
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1. Siirekli egitim ve 6gretim merkezlerinde gorev yapan liderler ne tiir liderlik
tarzlarin1 benimsemistir?

2. Liderler tarafindan algilanan zorluklar nelerdir ve bunlar nasil ele alinmaktadir?

3. Liderler, siirekli egitim ve dgretim merkezlerinin gelecegi konusunda ne tiir
diisiincelere sahiptir?

4. Liderlerin siirekli egitim ve 6gretim merkezlerinin kalite giivence sistemleri
kapsamindaki goriisleri nelerdir?

5. Sirekli egitim ve 6gretim merkezlerinden hizmet alan paydaslarin goriisleri
nelerdir?

GOmiilii teori deseni ile nitel uygulama verilerinin detayli incelemesinin yapilmas,
tema, kategori ve kodlarin olugturulmasi ve bir kuram olusturulmasi hedeflenmektedir
(Yildirnm & Simsek, 2018). Arastirmanin g¢alisma grubunu Tiirkiye'deki siirekli
egitim ve Ogretim merkezlerinde gorev yapan liderler (baskanlar / mudurler /
koordinatorler/yoneticiler) ve bu merkezlerden hizmet alan paydaglar
olugturmaktadir. Arastirmada amacli 6rnekleme yontemi kullanilmistir (Canbazoglu
Bilici, 2019).Arastirmada hem liderler hem de paydaslar i¢in ayr1 ayr1 5 adet agik uglu
gorligme sorusu hazirlanmigtir. Arastirma siirecinde uygulama verileri ¢evrimigi
ortamlar araciligiyla goriigme yapilarak toplanmistir. Uygulamalar 2 aylik bir zaman
diliminde gerceklestirilmistir. Goriismeler Oncesi katilimcilara aydinlatilmis riza
onam formlart sunulmus ve goniillii olarak katilimlar1 saglanmistir. Goriisme
stirecinde ses kayitlar1 alinmig ve kayitlar daha sonra transkript edilmistir. Arastirma
sonucunda elde edilen veriler ilk olarak transkript edilmistir. Daha sonra iki farkll
arastirmact tarafindan kodlama ve ayiklama islemleri yapilmistir. Kodlama ve
ayiklama yapma islemi yapilmadan once yiiksek kalitede kodlama yapilabilmesi i¢in
kodlama kilavuzu olusturulmus ve ornek kodlamalar yapilmistir (Ozkan, 2019;
Saldana, 2010). Tema, kategori ve kodlarin belirlenmesinden sonra frekans tablolart,
grafikler ve dogrudan alintilar yapilmak suretiyle betimsel olarak sunulmustur.
Katilimer goriisleri sunulurken P1, P2, P3 seklinde kodlamalar yapilmistir.

Stirekli egitim ve dgretim merkezlerinde gorev yapan liderlerin sahip olduklari
liderlik tiirleri incelendiginde yogun olarak demokratik (katilimci) liderlik ve
biirokratik liderligin tercih edildigi goriilmektedir. Hiimanist (iliski Odakl) Liderlik
ile dagitimet liderligin ise daha az tercih edildigi goriilmektedir. Bu sonuglar liderlerin
sahip oldugu yetkileri paylastig1, yonetim siirecinde yasa ve kanunlara agirlikli olarak
uyuldugunu ve gorev siirecinde gorevlerin esit bir sekilde dagitiminin yapilmaya
calistldigin1 gostermektedir. Nitekim alan yazinda lider konumunda bulunan ve
iiniversiteler gibi kurumlarda ¢alisan kisilerin demokratik ve biirokratik liderligi daha
cok benimsedigini belirten birgok calisma (Aktas & Ozgenel, 2020; Karaca, 2017)
bulunmaktadir. Bu sonuglar alan yazin tarafindan desteklenmektedir. Liderler
tarafindan algilanan zorluklar incelendiginde 4 farkli tema ve 11 Kategori
olusturulmustur. Bu zorluklar siyasi (politika) ve yasal zorluklar, biit¢e (yapisal)
zorluklari, kurumsal (yonetim) zorluklari ve toplumsal zorluklar olarak belirlenmistir.
Yildirim ve Akgay (2017) tarafindan yapilan ¢alismada da liderlerin siirekli egitim

Bayburt Egitim Fakiiltesi Dergisi, Yil: 2024 Cilt: 19 Say:: 41



1649 A. Yilmaz & P. Ayyildiz

merkezlerinde yasal diizenlemeler, biitce kullanimi ve fiziki olanaklar agisindan
zorluklar yasadig: belirlenmistir.

Armstrong (2013) siirekli egitim merkezlerinde uluslararasi yetkinlige sahip kalite
giivence sistemlerinin bulunmasmin gerekliligini vurgulamis ve bu sistemlerin
stirdiiriilebilir olmasi gerektigini ifade etmistir. Liderlerin kalite glivence sistemlerine
yonelik goriisleri ele alindiginda olumlu ve olumsuz temalar altinda toplam 6
kategoride diisiincelerin y1gildig1 goriilmektedir. Olumlu gorisler sertifikalandirma,
taninirlik ve standartlasma kategorilerini olustururken olumsuz goriisler ise uygulama
zorlugu, siirdiiriilebilirlik ve yonetimsel istikrar kategorilerinde olusmustur.

Siirekli egitim ve Ogretim merkezlerinden hizmet alan paydaslarin goriisleri
incelendiginde 6 faktor ortaya ¢ikmistir. Bu faktorler tercih edilme durumu, egitim
alma durumu, yetkinlik durumu, kalite glivencesi durumu, yonetim durumu ve liderlik
durumu olarak belirlenmistir. Paydag goriislerinin yogun olarak olumlu oldugu ancak
yonetim ve liderlik durumlari agisindan olumsuz goriislerinde bulundugu
belirlenmistir. Candir Simsek (2022) benzer sekilde siirekli egitim merkezlerini tercih
nedenleri, egitim alma nedeni, roli, katkilar1, bilinirligi, giiglii ve gelisime agik yonleri
seklinde faktorlestirmistir.

Arastirma sonucunda su 6nerilerde bulunabilir;

1. Sirekli egitim ve dgretim merkezlerinin kalite glivence sistemleri agisindan

yenilenmesi ve uluslararas1 diizeyde yetkinliklerinin sertifikalandirilmasi
gerekmektedir.

2. Siirekli egitim ve dgretim merkezleri hakkinda daha ¢ok bilgilendirme ve
tanmitim faaliyetlerinin gercgeklestirilmesi ve bireylerin daha fazla hizmet
almasinin saglanmasi 6nerilebilir.
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