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Dear Readers,

We are delighted to present you the November 2023 issue of the Journal of Limitless
Education and Research.

The aim of our Journal, which has been published continually by the Limitless Education and
Research Association (SEAD) since 2016, is to contribute scientifically to the field of education and
research. For this purpose, priority is given to publishing theoretical and applied studies and sharing
scientific information at national and international level.

The Limitless Journal of Education and Research is published three times a year, scanned in
various national and international indexes, and receives numerous citations. Our Journal with an
impact factor of 0.5 in SOBIAD 2021 is among the first 90 journals published in our country.

SEAD Journal is published with the scientific contributions and support of academicians
working in Turkey and abroad, such as articles, research and projects. Our journal has been
publishing for eight years without compromising its academic and scientific quality. We would like
to thank all the editors, writers, referees and translators who contributed to the preparation and
publication of our journal.

In this issue of our journal, as in other issues, four scientific research and articles related to
education are included. These studies are presented in two languages, Turkish and English.

We hope that our journal will make significant contributions to the field of education and
research. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,

Sizlere Sinirsiz Egitim ve Arastirma Dergisinin Kasim 2023 sayisini sunmaktan mutluluk
duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana kesintisiz olarak
yayinlanan Dergimizin amaci, egitim ve arastirma alanina bilimsel yonden katki saglamaktir. Bu
amagcla kuramsal ve uygulamali ¢alismalari yayinlamaya, bilimsel bilgileri ulusal ve uluslararasi
dizeyde paylagsmaya oncelik verilmektedir.

Sinirsiz Egitim ve Arastirma Dergisi, yilda Ug¢ sayl olarak yayinlanmakta, gesitli ulusal ve
uluslararasi indekslerde taranmakta ve ¢ok sayida atif almaktadir. SOBIAD 2021 yil etki faktérii 0,5
olan Dergimiz, lilkemizde yayinlanan ilk 90 dergi arasinda yer almaktadir.

SEAD Dergisi, yurt ici ve yurt disinda gorevli akademisyenlerin makale, arastirma, proje gibi
bilimsel katki ve destekleriyle yayinlanmaktadir. Akademik ve bilimsel kalitesinden 6diin vermeden
sekiz yildir yayin hayatini sirdirmektedir. Dergimizin hazirlanmasi ve yayinlanmasinda emegi gegen
bitlin editor, yazar, hakem ve ¢evirmenlere tesekkir ediyoruz.

Dergimizin bu sayisinda diger sayilarda oldugu gibi egitimle ilgili dort bilimsel arastirma ve
makaleye yer verilmistir. Bu calismalar Tiirkge ve ingilizce olarak iki dilde sunulmustur.

Dergimizin egitim ve arastirma alanina 6nemli katkilar getirmesini diliyoruz. Saygilarimizla.

SINIRSIZ EGIiTiM VE ARASTIRMA DERNEGI
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An Investigation into Assessment Applications in Textbooks
Used in Teaching Turkish as a Foreign Language Based on
Spoken Production and Interaction Skills Outcomes

Lecturer. Assist. Siileyman AKTAR, Hali¢ University, suleymanaktar@hotmail.com, 0000-0002-
6082-9297

Assoc. Prof. Dr. Esin YAGMUR SAHIN, Canakkale Onsekiz Mart University,
esinsahin25@gmail.com, 0000-0002-9730-3280

Abstract: The main purpose of this study is to reveal to what extent the measurement practices
prepared for verbal production and interaction skills in the “Altay | am Learning Turkish A1 book” overlap
with the acquisitions of the in the Ministry of National Education Turkish Teaching as a Foreign Language
Program (2020). The speaking skill, which is part of the narrative skills among the fundamental language
skills, is divided into two categories in the book: oral production and oral interaction skills. In the Ministry
of National Education (2020), the speaking skill is addressed under two subheadings as oral production
and oral interaction skills. In this research, the achievements in the Turkish as a Foreign Language Teaching
Program, which were prepared in accordance with the modern language teaching approach in
collaboration between the Ministry of National Education and Maarif Foundation in 2020, are considered
as the benchmark. The research is qualitative and descriptive in nature. The measurement applications
for oral production and oral interaction in the Altay Turkish I'm Learning A1 book were examined and
interpreted using the document analysis technique. According to the results obtained from the research
findings, it is observed that the measurement applications in the book align closely with the achievements
of the Ministry of National Education Turkish as a Foreign Language Teaching Program.

Keywords: Turkish teaching, Turkish teaching as a foreign language, Ministry of National
Education - Program of Turkish teaching as a foreign language, Speaking teaching, Speaking skills,
Textbooks.
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1. Introduction

Language, since the moment humans set foot on Earth, has served their own kind by
functioning as a means of communication, representing systematic markings that enable
interpersonal understanding (Kerimoglu, 2014; Sahin, 2015; Varisoglu, 2018). The ability to
process and use existing markings is a skill unique to humans. These skills are fundamentally
divided into two groups: comprehension (reading and listening) and expression (speaking and
writing). Among these skills, speaking stands out as the second step in communication after
listening (Barin, 2018; Dogan, 2009; Ozbay & Cetin, 2013; Temizyiirek, 2007). For the acquisition
of these skills in individuals, an application-focused language teaching approach should be

preferred (Dumanli Kadizade & Onder, 2016).

Learning a language is the result of processes that occur when the learner consciously
demonstrates the target language (Cohen, 2003). In this context, the importance of acquiring
categorical arrangements underlying language at the result level has become evident. In this
regard, it is possible to categorize language into three groups: native language, mother tongue,
and foreign language. Orug (2016) defines the native language as the "source language that
forms the ethnicity of many languages other than itself." Meanwhile, Karapinar (2016) describes
the mother tongue as the "language that the child acquires ready-made in the environment
where they are born." Regarding foreign languages, Kilic (2019) emphasizes that individuals
learning a language other than their native language will not only learn the language but also its

culture, highlighting the relationship between language and culture.

The individual can learn a language they want to acquire, other than their native
language, through either a natural environment or a classroom setting. In the teaching of Turkish
in a classroom setting, the importance of determining the target audience, specifically "Who?"
the target audience is, is significant. Questions such as "Is the target audience Turkish?", "Of
Turkish descent?", or "Foreign?" have led to methodological differences in Turkish teaching
(Aktar, 2023; Yiice, 2005). For instance, the teaching of Turkish to foreigners is known to be
widely conducted, both within and outside of Turkey, using the stepwise course method
specified in CEFR 2013. The main goal in the stepwise course system used in Turkish teaching is
to transform all fundamental language skill acquisitions at the learner's current level into
practical skills (Aktar & Sahin, 2022). For the tutor to achieve this goal, it is essential to focus on
methods that allow learners to convert existing materials into outputs, maintain their

preparedness level, and actively engage them in the classroom, instead of memorizing inputs
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used in traditional language teaching. Regarding this matter, the Common European Framework
of Reference for Languages mentions that language users can communicate by actively using
the target language. Additionally, the text divides speaking skills into two parts: oral production
skills and oral interaction skills (CEFR, 2013). In line with this understanding, the Ministry of
National Education (MEB) (2020) also addresses speaking skills under two subheadings, aiming
to facilitate content creation, implementation, and evaluation, which are crucial pillars of
teaching. In other words, MEB (2020), by clearly defining the boundaries of the learning domain
for speaking skills with specific subheadings and content containing specific achievements, is

thought to allow teachers to measure and assess their students more accurately.

Another crucial aspect for conducting accurate measurement and assessment is to
recognize that measurement and assessment are like two vehicles traveling in the same
direction but in different lanes. Turgut and Baykul (2015) define measurement as the act of
looking at any quality and expressing observation results with various markings. Evaluation, on
the other hand, is defined as the action of reaching a conclusion based on the obtained
measurements or expressing a judgment about the measured individual or objects (Tekin, 2020).
In a comprehensive sense, measurement and evaluation can be defined as the clear delineation
of whether a particular object or objects or an individual or individuals possess the desired

characteristic, using symbols and especially numerical expressions (Tekin, 2020; Karadtiz, 2009).

There are five different features that should be present in a good measurement tool.
These features can be expressed as reliability, consistency, validity, bias, and utility (Snow &

Brington, 1997; Turgut & Baykul, 2015; Karakus, 2019; Sénmez & Alacapinar, 2019).

The steps of the assessment and evaluation processes applied in teaching Turkish to

foreigners can be outlined as follows:
e |t is necessary to quantify all the features or qualities to be measured.
¢ Creating a sequence of procedural steps that can distinguish one skill from others.

¢ Developing a methodology or method to arrive at observations to be measured. It is
considered essential to have teaching programs as inputs in the education process to create a
method in measurement or to provide a more reliable range of action under the umbrella of the
method. Teaching programs play a crucial role in maintaining the quality of education and
systematically measuring and evaluating the language skills acquisition levels of students at the

end of the process. In summary, it is known that language teaching in the classroom is carried
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out systematically. One of the most important materials of this system is the teaching programs

prepared for language teaching (Brown, 2000; Glizel & Karadag, 2013).

Language education encompasses the process of the manifestation of achievements
determined for the 4 fundamental language skills on the application dimension in students
within a program (Maden, 2021). In order to carry out the teaching of Turkish to foreigners in a
planned and systematic manner, numerous teaching/course/program programs have been
prepared. Programs prepared by the Ministry of National Education for the Directorate General
of Lifelong Learning in 2016, blended model course programs prepared in 2019 for teaching
Turkish to foreigners, course programs addressing all foreigners prepared in 2017 for teaching
Turkish to foreigners, Turkish and Turkish Culture Course Teaching Program in 2018, Reference
Guide for the First Achievements in Teaching Turkish as a Foreign Language Before Al in 2018,
Ankara University TOMER Turkish as a Foreign Language Teaching Program in 2015, Maarif
Foundation Turkish Teaching Program as a Foreign Language in 2019, and the Ministry of
National Education Turkish Teaching Program as a Foreign Language in 2020 are among the
programs prepared for teaching Turkish as a foreign language (Aytan, Uzun & Glinaydin, 2020;
Durmuscelebi, 2015; Kaya & Kardas, 2020). Among all these programs, the Turkish Teaching
Program as a Foreign Language (MEB, 2020) is considered important as the first teaching
program prepared by the Ministry of National Education for teaching Turkish as a foreign

language.

In the Ministry of National Education (MEB, 2020), the speaking skill has been addressed
under two subheadings: oral interaction skill and oral production skill. These skills refer to an
individual's ability to verbally convey substances that may arise in their mind, such as emotions,
thoughts, ideas, desires, requests, and complaints, in a language other than their mother
tongue. When doing so in a foreign language, the individual needs to employ two different
channels: oral production and oral interaction. The oral production skill involves the ability of a
student to reinterpret an existing event, situation, or extension from their own perspective. On
the other hand, the oral interaction skill can be defined as the ability of an individual to reflect
or not reflect dialogues conducted by them outside of themselves. Essentially, the
developmental level of these skills is considered crucial in determining the roles of individuals in
both academic and social aspects of life. According to Ergin (1995), there are indispensable
elements that must be present in the process of oral interaction. These elements are expressed

as source, message, channel, receiver, and feedback. The source is the person who sends the
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message in the communication process and initiates the communication. The message is the
verbal or visual products that contain the source's emotion, thought, or information encoded in
a structured way (Tuna, 2014). The channel can be defined as the message given to ensure that
the message created by the source reaches the receiver (Dokmen, 1998). In oral interaction, the
receiver is the person or persons targeted by the source. Feedback is the final stage of this
equation. In feedback, the receiver organizes the emotion, thought, or information reflected by
the source in their mind. Later, they convey the message they created by deciphering their
thoughts with symbols to the recipient. This process of response is called feedback.
Conversations based on oral interaction are spontaneously developing, unplanned, and informal
discussions where there is no prior conversation plan, and the speaker is not driven by formality
concerns. For example, a foreign student prepares a shopping list before going to the grocery
store. In line with this list, they request their needs from the grocer. Here, the student has a
preparatory process of what to say and how to say it before speaking with the grocer, and the
student completes their shopping without entering into any bilateral conversation with the
grocer. Therefore, there is no oral interaction here. Because in such conversations, there is prior
preparation, and there is no dialogue. However, if the individual can find answers to instant
guestions asked by the grocer and create a counter-question while requesting their needs from
the grocer, oral interaction takes place. From this perspective, when measuring and evaluating
this skill, it can be said that it is important for the instructor to address questions related to

topics they have prepared in a conversational manner to the student.

The oral production skill, as defined by the Ministry of National Education (MEB, 2020),
refers to an individual's ability to convey their knowledge, thoughts, or fantasies about any event
or situation through the target language. Individuals with oral production skills can express their
thoughts on a predetermined topic or event after undergoing a preparatory process without
expecting feedback from the recipient. For instance, a foreign student prepares a shopping list
before going to the grocery store. In line with this list, the student verbally requests their needs
from the grocer. Here, the student has made an effort to determine what and how to say
something before talking to the grocer. The student completes their shopping without deviating
from this effort. The shopping the student does is an example of oral production skill. In
examinations designed to measure oral production skills, applications should be created to allow
students to restructure existing information and demonstrate their metacognitive abilities

effectively. It is important that these applications are designed to enable students to express
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their thoughts in line with the target language in a manner that does not expect feedback from

the source.
In measuring this skill;

¢ In the first stage, the necessary environment for students to accurately demonstrate
their skill outcomes is provided by the instructor. This environment is designed based on
variables such as the student's presentation location, the distance between the instructor and

the student, lighting, noise, and temperature.
¢ In the second stage, each student is given a text suitable for their level.

¢ In the third stage, students are asked to read the given text within a specified time and
convey what they understand from the text. In this stage, the instructor's unattended listening
is crucial for accurately measuring the student's oral production skill. The quality of textbooks

and measurement practices in textbooks is determinant for identifying the students' levels.

In ensuring the efficiency of time in education, one of the most important materials,
guiding both the teacher and the students who want to learn Turkish, is undoubtedly textbooks
(Onal & Kaya, 2006; Ozkan, 2010; Oz, 2012; Giizel Candan & Ergen, 2014; Hasirci, 2019). A
textbook is a systematic set of techniques prepared by authors considering the levels of students
based on the curriculum, designed to make learning and remembering information easier by
adhering to principles of vitality, and progressing within a structured integrity (Glines, 2022). In
other words, they are approved core materials for teaching a specific lesson to the target
audience, reviewed in accordance with the curriculum (Kilig, 2021). Indeed, a study by Ozbay
(2000) revealing that 94.4% of teachers conduct their lessons based on textbooks supports the
idea that textbooks are the fundamental material in the education process. Textbooks are
important as they take on the role of the teacher in the absence of the teacher, allowing
students to obtain the information they want outside of class (Altun et al., 2004). Additionally,
textbooks play a crucial role in determining the instructional activities related to the
achievements set in Turkish as a foreign language programs, enabling students to acquire these

achievements (Goger, 2008).

In summary, textbooks are the primary material used by educators and students in the
education process. Since these resources are designed specifically for the teaching of Turkish to
foreigners, they should not present the four basic language skills and language knowledge as if

they were intended for native Turkish speakers. When preparing books, it should be

439 The Journal of Limitless Education and Research, 8 (3), 434 - 480



(\Dzz7 An Investigation into Assessment Applications in Textbooks Used in...

Suleyman AKTAR, Esin YAGMUR SAHIN

remembered that students are foreign individuals, and the books should be meticulously

prepared according to their levels.

In light of all this information, the main aim of the study is to determine whether the
assessment practices prepared for oral production and oral interaction skills in the Altay | Learn
Turkish A1 book align with the Turkish as a Foreign Language Teaching Program (2020) of the
Ministry of National Education (MEB). In line with this objective, the study examines the
suitability of all units' assessment practices related to oral interaction and oral production skills
in the Altay | Learn Turkish Al Course Book in accordance with the achievements of the MEB
2020 Turkish as a Foreign Language Teaching Program. The evaluations conducted address the
research question, "How suitable are the assessment practices in the Altay | Learn Turkish Al
Course Book for oral production and oral interaction skills concerning the achievements of the
MEB 2020 Turkish as a Foreign Language Teaching Program?" Within this scope, answers to the

sub-problems listed below were sought:

1. In the assessment practices of the Altay | Learn Turkish A1 Course Book, which of the
oral interaction and oral production skills os of the Ministry of National Education (MEB) (2020)

are intended to be measured?

2. What types of assessment tools are used in the Altay | Learn Turkish A1 Course Book

to measure oral interaction and oral production skills?

3. How many different assessment practices related to oral interaction and oral
production skills are used in the Altay Al Turkish Learning Course Book, and how many times

are they employed?
4. To what extent are Al oral interaction skills outcomes used in the target book?
5. To what extent are Al oral production skills outcomes used in the target book?

Finally, based on the findings obtained from the sub-problems, some recommendations

are provided, concluding the research.
2. Method

In this study, a qualitative research method has been employed. The qualitative method
focuses on expanding and enriching existing knowledge rather than making generalizations
(Baltaci, 2019). In other words, it can be described as a research method in which qualitative

processes, such as observation, interviews, and document analysis, are used (Yildirim, 1999).
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2.1. Sample and Data Analysis

While examining the Altay | Learn Turkish A1 Coursebook, data collected through the
document analysis technique, one of the qualitative research methods, was analyzed through
descriptive analysis. The document analysis technique is part of qualitative research designs that
aim for an in-depth analysis of written documents related to the subject of interest (Yildirm &
Simsek, 2018). Descriptive analysis involves summarizing and interpreting data obtained
through certain data collection tools based on predetermined themes by the researcher; it is a

type of qualitative data analysis (Ozen & Arslan Hendekgi, 2016).
2.2. Limitations and Material

This study is limited to the measurement applications for oral production and oral
interaction skills in the Altay | Learn Turkish A1l Coursebook. The target textbook, "Altay | Learn
Turkish Set," was published in 2018 as part of the set, which was created considering the A1, A2,
B1, and B2 levels. The current set does not have materials suitable for smart board applications
or a teacher's handbook. Additionally, there are accompanying workbooks alongside the

coursebooks.
3. Findings

In this section of the research, findings related to the sub-problem statements
developed in light of the problem "How appropriate are the measurement applications in the
Altay | Learn Turkish A1 Coursebook for oral production and oral interaction skills according to
the 2020 Ministry of Education Turkish as a Foreign Language Teaching Program?" are
presented.

Table 1

The findings related to the measurement applications in the 1st unit of the Altay | Learn Turkish
Al Course Book

Sequence of Page Number of Criterion Based on Which Outcome in Type of Assessment in the
Assessment in the Book Assessment in the Book the Curriculum Assessment Application

= Mea§ure.ment 7 A1.50.1. Pair Work Practices
Application

2. Meaﬁure.ment 12 A1SE.16 Repeating F"ractlices Based on
Application Listening

3. Measurement A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6., . .
Application 17 ALSE.7., A1.SU.2,, ALSU.3. AL.SU.4. Pair Work Practices

4. Measurement 18 A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6., Pair Work Practices
Application A1.SE.7.,A1.50.2., A1.50.3., A1.50.4.

5. Measurement A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6.

271 ) E.2, E.5., 6., - -

Application A1.SE.7., A150.2, A1SU.3., ALSU.4. Pair Work Practices

6. Measurement 2 A1.SE.5., A1.SE.6., A1.50.2.,A1.50.3., Analysis and Verbal Recapitulation
Application A1.50.7. Practices Based on Visuals

441 The Journal of Limitless Education and Research, 8 (3), 434 - 480



(\Dzz7 An Investigation into Assessment Applications in Textbooks Used in...

Suleyman AKTAR, Esin YAGMUR SAHIN

When Table 1 is examined, it is observed that in the 1st Unit of the Altay | Learn Turkish
A1l Course Book, a total of six measurement applications related to oral interaction skill and oral
production skill are included. While four of these applications are in the form of pair work, one
involves repeating based on listening, and one involves analyzing and repeating based on visuals.
When the 1st Unit of the book is evaluated in general, it is seen that this unit includes practices
compatible with the oral interaction skill achievements coded A1.SE.1 "Uses basic pattern
expressions related to greetings, introductions, and farewells" from the Turkish as a Foreign
Language Teaching Program (MEB, 2020), A1.SE.2 coded "Uses pattern expressions appropriate
to the situation (thanks, wishes, celebrations, etc.) in mutual conversations", A1.SE.5 coded
"Uses basic question expressions in conversations", A1.SE.6 coded "Asks questions and answers
guestions during speech", and A1.SE.7 coded "Answers basic questions about oneself in
conversations"; and with the oral production skill achievements coded A1.SU.1 "Pronounces the
letters in the alphabet", A1.5U.2 "Pronounces words correctly”, A1.SU.3 "Uses newly learned
words and pattern expressions in speeches", A1.SU.4 ‘'Introduces himself/herself/
family/someone else with simple sentences", and A1.SU.7 "Says simple words and pattern

expressions given with visual elements."

Table 2
Findings Regarding Assessment Applications in Unit 2 of the Altay A1 Coursebook
Sequence of Assessment Page Number of Criterion Based on Which Outcome in Type of Assessment in the
in the Book Assessment in the Book the Curriculum Assessment Application
1. Meaéure.ment 30 ALSE.3., ALSE.4., ALSE.17, ALSU.2. Verbal Repet.ltlon Practices for
Application Existing Words
2. Measurement 12 A1.SE.3., A1.SE.4., A1.SE.17, A1.50.2,, Analysis and Verbal Repetition
Application A1.50.7. Practices Based on Visuals
3. Measurement 37 A1.SE.3., A1.SE.4., A1.SE.17, A1.50.2,, Practices for Describing Images
Application A150.7., ALSU.8. g Imag
4. Measurement 37 A1.SE.3., A1.SE.4., A1.SE.17, A1.50.2,, Practices for Describing Images
Application A150.7., ALSU.8. g Imag
5. Measurement 38 ALSE3, ALSEA, ALSES, ALSELT, | . 0o o mages
Application AL1.50.2., A1.50.7., AL.SU.8. g Imag
6. Measurement a1 A1.SE.3., A1.SE.4., A1.SE.8., A1.SE.17, Speaking Practices Based on
Application A1.50.2., A1.50.7. Knowledge Sharing
7. Mea%ure.ment 41 A1.SE.16., A1.50.11. Review Practices Based on Reading
Application
8. Mea§ure.ment 22 A1.SE.16., A1SU.11. Speaking Practices Bz?lsed on
Application Knowledge Sharing
9. Measurement 45 A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., Practices for Describing Images
Application ALSE.24., A1.50.7., ALSU.8. & imag
10. Measurement A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., ) . )
Application 49 ALSE.24, ALSU.7, ALsUg. ~ ~Peaking Practices Based on Visuals
11. Measurement A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., . . .
Application >0 A1.SE.24., A1.50.7., ALSU.8. Speaking Practices Based on Visuals
12. Measurement A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., ) . )
Application 52 ALSE.24., A1.S0.7. Speaking Practices Based on Visuals

When Table 2 is examined, it is observed that in the 2nd Unit of the Altay | Learn Turkish

A1l Course Book, a total of 12 measurement applications related to oral interaction skill and oral
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production skill are included. These applications consist of four formal description exercises,
three speaking exercises on visuals, two speech exercises based on sharing information, one
exercise involving repeating existing words aloud, one exercise involving analysis and repeating
based on visuals, and one exercise involving repeating based on reading. Upon a general
evaluation of the 2nd Unit, it is evident that this unit incorporates practices aligned with the oral
interaction skill outcomes coded A1.SE.3 "Asks/tells the names of objects around," A1.SE.4
"Asks/tells the names of places/spaces around," A1.SE.5 "Uses basic question expressions in
conversations," A1.SE.6 "Asks questions and answers questions during speech," A1.SE.8 "Uses
basic descriptors in dialogues," A1.SE.16 "Uses basic numerical expressions in dialogues,"
A1.SE.17 "Uses word and pattern expressions related to social living spaces in speeches," and
A1.SE.24 "Uses simple expressions indicating location in speeches" from the Turkish as a Foreign
Language Teaching Program (MEB, 2020). Additionally, itincludes practices compatible with oral
production skill achievements coded A1.SU.2 "Pronounces words correctly," A1.50.7 "Says
simple words and pattern expressions given with visual elements," A1.SU.8 "Describes
spaces/events/situations expressed with visuals in simple sentences," and A1.50.11 "Uses basic

numerical expressions in speeches."

Table 3
Findings Regarding Assessment Applications in Unit 3 of the Altay A1 Coursebook
Sequence of Assessment Page Number of Criterion Based on Which Outcome in the Type of Assessment in the
in the Book Assessment in the Book Curriculum Assessment Application
1. Measurement 59 AL.SE.7, ALSE.9., AL.SE.17., ALSE.35. Speaking Practices Based on
Application Sharing Interests
2. Measurement 66 A1.SE.10., A1.SE.19., A1.SE.29., A1.50.5., Speaking Practices Based on
Application A1.50.7.,A1.50.8., A1.50.23., A1.50.31. Sharing Opinions

Upon examining Table 3, it is observed that in the 3rd Unit of the Altay | Learn Turkish
Al Course Book, a total of 2 measurement applications related to oral interaction skill and oral
production skill are included. One of these applications is based on sharing interests, while the
other involves sharing opinions. Upon a general evaluation of the 3rd Unit, it is evident that this
unit incorporates practices aligned with the oral interaction skill achievements coded A1.SE.7
"Answers basic questions about oneself in conversations," A1.SE.9 "Engages in dialogues about
hobbies/areas  of interest,” A1.SE.10 "Creates dialogues containing simple
informative/directive/warning sentences related to daily life," A1.SE.17 "Uses word and pattern
expressions related to social living spaces in speeches," A1.SE.19 "Creates dialogues expressing
wishes or complaints," A1.SE.29 "Creates dialogues containing advice/warnings," and A1.SE.35
"Creates dialogues containing personal opinions" from the Turkish as a Foreign Language

Teaching Program (MEB, 2020). Additionally, it includes practices compatible with oral
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production skill achievements coded A1.SU.5 "Uses basic descriptive expressions in speeches,"
A1.50.7 "Says simple words and pattern expressions given with visual elements," A1.50.8
"Describes spaces/events/situations expressed with visuals in simple sentences," A1.SU.23
"Expresses wishes or complaints in speeches," and A1.SU.31 "Uses expressions indicating

preferences/offers in speeches."

Table 4
Findings Regarding Assessment Applications in Unit 4 of the Altay A1 Coursebook

Sequence of Page Number of Criterion Based on Which Achievementinthe  Type of Assessment in the
Assessment in the Book Assessment in the Book Curriculum Assessment Application
A1.SE.7., A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.17.,
79 A1.SE.28., A1.SE.34., A1.SE.35., A1.50.4., A1.SU.5.,
A1.50.8., A1.50.18., A1.50.21., A1.50.31.
A1.SE.4., A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.17.,
84 A1.SE.24., A1.SE.35.,A1.50.5., A1.5U.8., A1.50.15.,
A1.50.23,, A1.50.31.
A1.SE.4., A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.17.,
88 A1.SE.24., A1.SE.35.,A1.50.5., A1.5U.8., A1.50.15.,
A1.50.23,, A1.50.31.

1. Measurement
Application

Speaking Practices Based
on Sharing Interests

2. Measurement
Application

Speaking Practices Based
on Sharing Opinions

3. Measurement
Application

Speaking Practices Based
on Sharing Opinions

Upon examining Table 4, it is observed that in the 4th Unit of the Altay | Learn Turkish
A1l Course Book, a total of three measurement applications related to oral interaction skill and
oral production skill are included. One of these applications is based on sharing interests, while
the others involve sharing opinions. Upon a general evaluation of the 4th Unit, it is evident that
this unit incorporates practices aligned with the oral interaction skill achievements coded
A1.SE.4 "Asks/tells the names of places/spaces in the surroundings," A1.SE.7 "Answers basic
questions about oneself in conversations," A1.SE.8 "Uses basic descriptors in dialogues," A1.SE.9
"Engages in dialogues about hobbies/areas of interest," A1.SE.14 "Includes comparisons in
dialogues," A1.SE.17 "Uses word and pattern expressions related to social living spaces in
speeches," A1.SE.24 "Uses basic locational expressions in speeches," A1.SE.28 "Uses
preference/offer sentences in speeches," and A1.SE.35 "Creates dialogues containing personal
opinions" from the Turkish as a Foreign Language Teaching Program (MEB, 2020). Additionally,
it includes practices compatible with oral production skill achievements coded A1.SU.4
"Introduces oneself/family/others with simple sentences," A1.SU.5 "Uses basic descriptive
expressions in speeches," A1.SU.8 "Describes spaces/events/situations expressed with visuals in
simple sentences," A1.SU.15 "Expresses personal feelings in simple sentences," A1.5U.18 "Uses
justifying expressions in speeches," A1.5U.21 "Engages in short and simple conversations about
hobbies/areas of interest," A1.SU.23 "Expresses wishes or complaints in speeches," and

A1.50.31 "Uses expressions indicating preferences/offers in speeches."
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Table 5
Findings Regarding Assessment Applications in Unit 5 of the Altay A1 Coursebook

Sequence of
Assessment in the
Book

Criterion Based on Which Outcome in the
Curriculum

Page Number of
Assessment in the Book

Type of Assessment in the
Assessment Application

1. Measurement

A1.SE.4., A1.SE.7., A1.SE.8., A1.SE.9., A1.SE.10.,
A1.SE.11., A1.SE.16., A1.SE.17., A1.SE.24,,

Speaking Practices Based on
Sharing Information about

Application %3 A1.SE.27., A1.SE.34., A1.50.4., A1.50.5., A1.50.6., Oneself and Immediate
A1.50.11., A1.50.20., A1.50.29. Environment
Al1.SE.7.,A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.19.,
2. Measurement 97 Al.SE':21., Al.S.I.-Z.27‘, A1.§E.28., A1.S“E.35., Speaking Practices Based on
Application A1.SU.5., A1.SU.6., A1.SU.16., A1.SU.18., Sharing Opinions
A1.50.29., A1.50.31.
A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6., A1.SE.7.,
3. Measurement 102 A1.SE.8., A1.SE.12., A1.SE.16., A1.SE.17., A1.SE.18., pair Work Practices
Application A1.SE.19., A1.SE.20., A1.SE.24., A1.SE.31.,
A1.50.9.,A1.50.23., A1.5U.26.
4. Measurement 105 A1.SE.31., A1.SU.3., ALSU.26. Pair Speaking Practices
Application
5. Measurement 107 A1.SE.5., A1.SE.8,, Al.SE_.'34., A1.50.4., A1.50.5., Description Practices
Application Al1.SU.18.
6. Measurement A1.SE.3., A1.SE.4., A1.SE.8., A1.SE.16., A1.SE.19.,
110 A1.SE.22., A1.SE.24., A1.SE.28., A1.SE.35,, Description Practices

Application AL1.50.5., A1.50.11., A1.50.23., A1.5U.31.

Upon examining Table 5, it is determined that in the 5th Unit of the Altay | Learn Turkish
A1l Course Book, a total of six measurement applications related to oral interaction skill and oral
production skill are included. Two of these applications involve pair work, two involve
describing, one involves sharing information about oneself and the immediate environment, and
one involves sharing opinions. Upon a general evaluation of the 5th Unit, it is evident that this
unit incorporates practices aligned with the oral interaction skill outcomes coded A1.SE.1 "Uses
basic pattern expressions for greetings, introductions, and farewells," A1.SE.2 "Uses appropriate
pattern expressions in mutual conversations (thanks, wishes, congratulations, etc.)," A1.SE.3
"Asks/tells the names of objects in the surroundings," A1.SE.4 "Asks/tells the names of
places/spaces in the surroundings," A1.SE.15 "Establishes simple dialogues expressing
emotional states," A1.SE.16 "Uses basic numerical expressions in dialogues," A1.SE.27
"Participates in conversations about professions and their characteristics," A1.SE.8 "Uses basic
descriptors in dialogues," A1.SE.9 "Engages in dialogues about hobbies/areas of interest,"
A1.SE.10 "Creates dialogues containing simple informative/directive/warning sentences about
daily life," A1.SE.11 "Uses family relationship names in dialogues," A1.SE.12 "Uses basic
expressions indicating time/dates in speeches," A1.SE.14 "Includes comparisons in dialogues,"
A1.SE.16 "Uses basic numerical expressions in dialogues," A1.SE.17 "Uses word and pattern
expressions related to social living spaces in speeches," A1.SE.19 "Creates dialogues expressing
desires or complaints,” A1.SE.20 "Creates dialogues containing requests/permissions/

requests/apologies," A1.SE.21 "Uses basic justifying expressions in speeches," A1.SE.22
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"Participates in dialogues about plans/drafts/dreams," A1.SE.24 "Uses basic locational
expressions in speeches," A1.SE.27 "Participates in conversations about professions and their
characteristics," A1.SE.28 "Uses preference/offer sentences in speeches," A1.SE.31 "Uses
expressions of politeness," A1.SE.34 'Introduces oneself/family/others with simple
expressions," and A1.SE.35 "Creates dialogues containing personal opinions" from the Turkish
as a Foreign Language Teaching Program (MEB, 2020). Additionally, it includes practices
compatible with oral production skill achievements coded A1.50.3 "Uses newly learned words
and pattern expressions in speeches," A1.SU.4 "Introduces oneself/family/others with simple
sentences," A1.SU.5 "Uses basic descriptive expressions in speeches," A1.5U.6 "Introduces a
profession with simple sentences," A1.5U.9 "Uses basic expressions indicating time/dates in
speeches," A1.5U.11 "Uses basic numerical expressions in speeches," A1.5U.16 "Expresses
personal opinions in simple sentences," A1.SU.18 "Uses justifying expressions in speeches,"
A1.5U.20 "Describes daily routines/habits in simple sentences," A1.5U.23 "Expresses desires or
complaints in speeches," A1.50.26 "Uses expressions of politeness," A1.5U.29 "Provides basic
information about a task performed,” and A1.SU.31 "Uses expressions indicating

preferences/offers in speeches."

Table 6
Findings Regarding Assessment Applications in Unit 6 of the Altay A1 Coursebook
Sequence of Page Number of Criterion Based on Which Outcome in the Type of Assessment in the
Assessment in the Book Assessment in the Book Curriculum Assessment Application
1. Measurement 116 A1.SE.4., A1.SE.7., Al.SE“.S., A1.SE.24., A1.50.5., Speaking Practices Based
Application Al.sU.10. on Knowledge Sharing
A1.SE.4., A1.SE.7., AL.SE.8., A1.SE.13., A1.SE.17., ) )
2 '\AA;;?:;E?:M 117 ALSE.24, ALSE 35, ALSU.4, ALSUS, ALSU.9, S;;ia'l::;gwﬁgzzc;csiali?:d
A1.50.10., A1.SU.11., A1.SU.16.
3. Measurement 123 ALSES., ALSE6., ALSE.7, ALSE.12, ALSEL6, speaking Practices
Application A1.SU.9., A1.SU.11.
4. Measurement 126 A1.SE.8., Al.SE.}Z., A1.SE_..17., A1.Sf..24., A1.SI§.28., Speaking Practices Based
Application A1.SE.35., A1.SU.5., A1.SU.6., A1.SU.18., A1.SU.22. on Sharing Opinions
5. Measurement 127 A1.SE.8., A1.SE.9., Al.SE.l__Z., A1.SE.16., A1.SE.24., Speaking Practices Based
Application A1.SU.9. on Knowledge Sharing

According to Table 6, Altay | Learn Turkish A1 Course Book includes five measurement
applications related to oral interaction skill and oral production skill in the 6th Unit. Three of
these applications involve information-sharing-based speaking, one involves opinion-sharing-
based speaking, and one involves pair conversation. Upon a general evaluation of the 6th Unit,
it is evident that this unit incorporates practices aligned with the oral interaction skill outcomes
coded A1.SE.4 "Asks/tells the names of places/spaces in the surroundings," A1.SE.5 "Uses basic
question expressions in speeches," A1.SE.6 "Asks questions and answers questions during
speech," A1.SE.7 "Answers basic questions about oneself in speeches," A1.SE.8 "Uses basic

descriptors in dialogues," A1.SE.9 "Engages in dialogues about hobbies/areas of interest,"
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A1.SE.12 "Uses basic expressions indicating time/dates in speeches," A1.SE.13 "Uses units of
measurement/quantity expressions in dialogues," A1.SE.16 "Uses basic numerical expressions
in dialogues," A1.SE.17 "Uses word and pattern expressions related to social living spaces in
speeches," A1.SE.24 "Uses basic locational expressions in speeches," A1.SE.28 "Uses
preference/offer sentences in speeches," and A1.SE.35 "Creates dialogues containing personal
opinions" from the Turkish as a Foreign Language Teaching Program (MEB, 2020). Additionally,
it includes practices compatible with oral production skill achievements coded A1.SU.4
"Introduces oneself/family/others with simple sentences," A1.SU.5 "Uses basic descriptive
expressions in speeches," A1.SU.6 "Introduces a profession with simple sentences," A1.5U.9
"Uses basic expressions indicating time/dates in speeches," A1.5U.10 "Introduces the immediate
environment with simple sentences," A1.50.11 "Uses basic numerical expressions in speeches,"
A1.5SU.16 "Expresses personal opinions in simple sentences," A1.50.18 "Uses justifying
expressions in speeches," and A1.5U.22 "Makes simple comparisons about situations, people,
living beings, and objects."

Table 7
Findings Regarding Assessment Applications in Unit 7 of the Altay A1 Coursebook

Sequence of

Page Number of Type of Assessment in

Assessment in the ) Criterion Based on Which Outcome in the Curriculum the Assessment
Assessment in the Book o
Book Application

1. Measurement 141 A1.SE.5., A1.SE.6., A1.SE.7., A1.SE.12., A1.SE.16., A1.50.4,, Pair Speaking Practices

Application AL.SU.11. peaxing
A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., A1.SE.7., AL.SE.8,,

2. Measurement 146 A1.SE.13., A1.SE.16., A1.SE.18., A1.SE.19., A1.SE.20., Speaking Practices

Application A1.SE.21., A1.SE.28., A1.SE.31., A1.SE.35., A1.50.5,, Based on Drama

A1.50.11., A1.50.16., A1.50.23., A1.5U.26., A1.5U.5.31.

According to Table 7, Altay | Learn Turkish A1 Course Book includes 2 measurement
applications related to oral interaction skill and oral production skill in the 7th Unit. One of these
applications involves pair conversation, while the other involves drama-based speaking
practices. Upon a general evaluation of the 7th Unit, it is evident that this unit incorporates
practices aligned with the oral interaction skill outcomes coded A1.SE.3 "Asks/tells the names of
objects in the surroundings," A1.SE.4 "Asks/tells the names of places/spaces in the
surroundings," A1.SE.5 "Uses basic question expressions in speeches," A1.SE.6 "Asks questions
and answers questions during speech," A1.SE.7 "Answers basic questions about oneself in
speeches," A1.SE.8 "Uses basic descriptors in dialogues," A1.SE.12 "Uses basic expressions
indicating time/dates in speeches," A1.SE.13 "Uses units of measurement/quantity expressions
in dialogues," A1.SE.16 "Uses basic numerical expressions in dialogues," A1.SE.18 "Uses

approval/acceptance/rejection expressions in dialogues," A1.SE.19 "Creates dialogues
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expressing requests or complaints," A1.SE.20 "Creates dialogues containing requests/
permission/requests/apologies," A1.SE.21 "Uses basic justifying expressions in speeches,"
A1.SE.28 "Uses preference/offer sentences in speeches," A1.SE.31 "Uses politeness expressions
in speeches," and A1.SE.35 "Creates dialogues containing personal opinions" from the Turkish
as a Foreign Language Teaching Program (MEB, 2020). Additionally, it includes practices
compatible with oral production skill outcomes coded A1.SU.4 "Introduces
oneself/family/others with simple sentences," A1.50.5 "Uses basic descriptive expressions in
speeches," A1.SU.11 "Uses basic numerical expressions in speeches," A1.SU.16 "Expresses
personal opinions in simple sentences," A1.SU.23 "Expresses requests or complaints," A1.50.26
"Uses politeness expressions in speeches," and A1.SU.5.31 "Uses sentences expressing

preferences/offerings in speeches."

Table 8
Findings Regarding Assessment Applications in Unit 8 of the Altay A1 Coursebook
Sequence of Page Number of Type of Assessment in the
Assessment inthe  Assessmentin the Criterion Based on Which Outcome in the Curriculum P L
Book Book Assessment Application

A1.SE.4., A1.SE.5., AL1.SE.6., A1.SE.7., A1.SE.8., A1.SE.12., Speaking Practices Aimed
1. Measurement

Application 157 A1.SE.16., A1.SE.17., A1.SE.23., A1.SE.24., A1.SE.32., at Expressing Retrospective
PP AL50.9., A150.11., A1.50.20. Activities
A1.SE.8, A1.SE.9., A1.SE.10., A1.SE.12., A1.SE.14., A1.SE.16.,

2. Measurement Speaking Practices Aimed

Application 163 A1.§E.17., A1.§E.24., A1.§§.32., Al.S.l_J.S., A1.SQ:9., at Sharing Daily Routines
A1.SU.11., A1.5U.15., A1.SU.19., A1.SU.20., A1.SU.21.
A1.SE.1., A1.SE.2., A1.SE.4., A1.SE.5., A1.SE.6., A1.SE.7.,
3. Measurement 167 A1.SE.12., A1.SE.15., A1.SE.16., A1.SE:_17., Al.SIi.lQ., Speaking Practices Based
Application A1.SE.24., A1.SE.28., A1.SE.35., A1.SU.5., A1.SU.9., on Drama

A1.50.11., A1.50.16., A1.50.23., A1.50.31.

According to Table 8, Altay | Learn Turkish A1 Course Book includes three measurement
applications related to oral interaction skill and oral production skill in the 8th Unit. One of these
applications involves speaking activities related to recounting past activities, another involves
speaking about daily routines, and the third is drama-based speaking. Upon a general evaluation
of the 8th Unit, it is evident that this unit incorporates practices aligned with the oral interaction
skill outcomes coded A1.SE.1 "Uses basic pattern expressions related to greetings, introductions,
and farewells," A1.SE.2 "Uses situation-appropriate pattern expressions in mutual conversations
(thanks, wishes, congratulations, etc.)," A1.SE.4 "Asks/tells the names of places/spaces in the
surroundings," A1.SE.5 "Uses basic question expressions in speeches," A1.SE.6 "Asks questions
and answers questions during speech," A1.SE.7 "Answers basic questions about oneself in
speeches," A1.SE.8 "Uses basic descriptors in dialogues," A1.SE.9 "Creates dialogues related to
hobbies/interest areas," A1.SE.10 "Creates dialogues containing simple information/directions/
warning sentences related to daily life," A1.SE.12 "Uses basic expressions indicating time/dates

in speeches," A1.SE.14 "Includes comparisons in dialogues," A1.SE.16 "Uses basic numerical
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expressions in dialogues," A1.SE.17 "Uses words and expressions related to social life areas in
speeches," A1.SE.19 "Creates dialogues expressing requests or complaints," A1.SE.23 "Creates
simple dialogues related to road, direction, and address descriptions," A1.SE.24 "Uses simple
expressions indicating location in speeches," A1.SE.28 "Uses preference/offer sentences in
speeches," A1.SE.32 "Creates dialogues about daily routines," and A1.SE.35 "Creates dialogues
containing personal opinions" from the Turkish as a Foreign Language Teaching Program (MEB,
2020). Additionally, it includes practices compatible with oral production skill outcomes coded
A1.50.5 "Uses basic descriptive expressions in speeches," A1.SU.9 "Uses basic expressions
indicating time/dates in speeches," A1.5U.11 "Uses basic numerical expressions in speeches,"
A1.50.15 "Expresses personal feelings in simple sentences," A1.SU.16 "Expresses personal
opinions in simple sentences," A1.5U.19 "Expresses plans/designs/dreams in simple sentences,"
A1.5U.5.20 "Describes daily routines/habits in simple sentences," A1.5U.5.21 "Makes short and
simple speeches about hobbies/interest areas," A1.5U.23 "Expresses requests or complaints,"

and A1.5U.31 "Uses sentences expressing preferences/offerings in speeches."

Table 9
Findings on the Number of Different Assessment Applications and the Frequency of Usage for
Oral Interaction and Oral Production Skills in the Altay | am Learning Turkish A1 Coursebook
Name of the Application Application Count
Speaking Practices Based on Knowledge Sharing 5
Speaking Practices Based on Sharing Opinions
Pair Work Practices
Practices for Describing Images
Speaking Practices Based on Speaking about Visuals
Analysis and Verbal Recapitulation Practices Based on Visuals
Speaking Practices Based on Sharing Interests
Description Practices
Speaking Practices Based on Drama
Repeating Practices Based on Listening
Verbal Repetition Practices for Existing Words
Repeating Practices Based on Reading
Speaking Practices Based on Sharing Information about Oneself and Immediate
Environment
Speaking Practices Aimed at Expressing Retrospective Activities
Speaking Practices Aimed at Sharing Daily Routines

R R P PP ERPNNMNNMNNOWSOOOVG

Upon examining Table 9, it can be observed that Altay Al Coursebook includes 15
different assessment practices related to oral interaction skills and oral production skills. Among
these assessment activities, the most prominent are (5) information-sharing-based discussions,
opinion-sharing discussions, and paired work. Following these, there are four instances of formal
description, three instances of speaking about visuals, two instances each of analysis and verbal
repetition based on visuals, interest-sharing discussions, description, and drama-based

discussions. Additionally, there is one instance each of repetition based on listening, verbal
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repetition of existing words, verbal repetition based on reading, information-sharing discussions
about oneself and one's immediate surroundings, discussions focusing on retroactive activities,

and discussions sharing daily routines.

Table 10
Findings on the Usage of A1 Oral Interaction Skill Achievements
Ol::tgzze Name of the Outcome(s) Times Outcome Used
Al1.SE.4. Asks/tells the names of places/spaces in the surrounding area. 19
A1.SE.17. Uses words and expressions related to societal living spaces in conversations. 17
A1.SE.8. Uses basic descriptors in dialogues. 16
A1.SE.24. Uses simple expressions indicating location in conversations. 16
A1.SE.5. Uses basic question expressions in conversations. 15
A1.SE.6. Asks and answers questions during speaking. 14
A1.SE.7. Answers basic questions about oneself in conversations. 14
A1.SE.16. Uses basic numerical expressions in dialogues. 13
A1.SE.3. Asks/tells the names of objects in the surroundings. 12
A1.SE.35. Engages in dialogues containing personal opinions. 10
A1.SE.9. Engages in dialogues related to hobbies/interests. 8
A1.SE.12. Uses basic expressions indicating time/history in conversations. 8
A1.SE.19. Creates dialogues expressing requests or complaints. 6
A1.SE.28. Uses sentences expressing preferences/offers in conversations. 6
A1.SE.1. Uses basic pattern expressions for greetings, introductions, and farewells. 5
ALSE2. Uses appropriate pattern expressions in mutual conversations (thanks, 5
wishes, congratulations, etc.).
A1.SE.14. Includes comparisons in dialogues. 5
Creates dialogues containing simple information/directions/warnings about
A1.SE.10. - 3
daily life.
A1.SE.31. Uses expressions of politeness. 3
A1.SE.34. Introduces oneself/family/someone else with simple expressions. 3
A1.SE.13. Uses units of measurement/quantity expressions in dialogues. 2
A1.SE.18. Uses expressions of approval/acceptance/rejection in dialogues. 2
A1.SE.20. Creates dialogues including requests/permissions/pleas/apologies. 2
A1.SE.21. Uses basic reasoning expressions in conversations. 2
A1.SE.27. Participates in conversations about professions and their characteristics. 2
A1.SE.32. Creates dialogues about daily routines. 2
A1.SE.11. Uses kinship terms in dialogues. 1
A1.SE.15. Creates simple dialogues expressing emotional states. 1
A1.SE.22. Participates in dialogues discussing plans/designs/dreams. 1
A1.SE.23. Creates dialogues about directions, location, and addresses. 1
A1.SE.29. Creates dialogues with advice/warnings. 1
A1.SE.30. Participates in conversations about past events. 1
A1.SE.25. Creates simple dialogues about the weather. NONE
A1.SE.26. Uses basic communication patterns in oral or visual conversations. NONE
A1.SE.33. Uses basic communication patterns in daily life instructions in dialogues. NONE

When looking at Table 10, it is observed that Altay Al Coursebook incorporates 32 out
of the 35 oral interaction skills outcomes outlined in the Turkish as a Foreign Language Teaching
Program. Among the outcomes falling under the category of oral interaction skills, the one with
the code A1.SE.4 has been utilized more frequently than others, appearing 19 times. Following
this, the outcome with the code A1.SE.17 has been used 17 times, while A1.SE.8 and A1.SE.24
have been used 16 times each. The outcomes with the codes A1.SE.5 (15 uses), A1.SE.6, and
A1.SE.7 (14 uses each) also stand out. A1.SE.16, used 13 times, and A1.SE.3, used 12 times, are
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noteworthy as well. The outcome with the code A1.SE.35 has been used 10 times, while A1.SE.9
and A1.SE.12 (8 uses each) follow. Outcomes A1.SE.19 and A1.SE.28 (6 uses each) and A1.SE.1,
A1.SE.2, and A1.SE.14 (5 uses each) come next. Outcomes A1.SE.10, A1.SE.31, and A1.SE.34 (3
uses each), A1.SE.13, A1.SE.18, A1.SE.20, A1.SE.21, A1.SE.27, and A1.SE.32 (2 uses each), and
A1.SE.11, A1.SE.15, A1.SE.22, A1.SE.23, A1.SE.29, and A1.SE.30 (1 use each) are also included.
However, there is no mention of outcomes A1.SE.25, A1.SE.26, and A1.SE.33, which involve
"establishing simple dialogues about the weather, using basic communication patterns in oral

or visual conversations, and incorporating simple daily instructions into dialogues" in the book.

Table 11

Findings on the Usage Rate of Al Oral Production Skill Outcomes

Outcome Code Name of the Outcome(s) Times Outcome Used
A1.50.5. Uses basic descriptive expressions in conversations. 15
A1.50.7. Tells basic words and phrases given for visuals. 11
A1.50.11. Uses basic numerical expressions in conversations. 11
A1.50.2. Pronounces words correctly. 10
A1.SU.S. Describes places/events/situations depicted with visual elements in simple 10

sentences.
A1.50.4. Introduces oneself/family/someone else with simple sentences. 8
A1.50.9. Uses basic expressions indicating time/history in conversations. 7
A1.50.23. Expresses desires or complaints. 7
A1.50.31. Uses expressions indicating preferences/offers in conversations. 7
A1.50.3. Uses new words and expressions learned in conversations. 5
A1.50.16. Expresses personal opinions with simple sentences. 4
A1.50.18. Uses reasoning expressions in conversations. 4
A1.50.6. Introduces a profession with simple sentences. 3
A1.50.15. Describes personal feelings with simple sentences. 3
A1.50.20. Narrates daily routines/habits with simple sentences. 3
A1.50.26. Uses polite expressions. 3
A1.50.10. Introduces the immediate surroundings with simple sentences. 2
A1.50.21. Makes short and simple speeches about hobbies/interests. 2
A1.50.29. Provides basic information about a task performed. 2
A1.50.1. Pronounces the letters of the alphabet. 1
A1.50.19. Narrates plans/designs/dreams with simple expressions. 1
A1.50.22. Makes simple comparisons related to situations, people, living beings, and objects. 1
A1.50.12. Narrates an event/situation/job in chronological order with simple expressions. NONE
A1.50.13. Narrates personal experiences in outline. NONE
. Makes simple conversations for
ALSU.14. celebrations/congratulations/wishes/thanks/invitations. NONE
A1.50.17. Makes simple presentations supported by visuals on familiar topics. NONE
A1.50.24. Determines the purpose of the speech. NONE
AL.SU.25. Uses appropriate strategies, methods, and techniques for the purpose of the NONE
speech.
A1.50.27. Makes short speeches about personal care and health. NONE
AL.SU.28. Describes basic information.in texts such as posters, tickets, brochures, NONE
advertisements, menus, etc.

A1.50.30. Narrates an event/situation/job in chronological order with simple expressions. NONE

Upon examining Table 11, it is observed that Altay A1 Coursebook incorporates 22 out
of the 31 oral production skills outcomes outlined in the Turkish as a Foreign Language Teaching
Program. Under the category of oral production skills, the outcome with the code A1.SU.5 is the
most frequently used in measurement practices, appearing 15 times. Following this, outcomes

A1.50.7 and A1.50.11, each used 11 times, and A1.SU.2 and A1.50.8, each used 10 times, stand
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out. Outcome A1.SU.4, used 8 times, and outcomes A1.50.9, A1.5U.23, and A1.5U.31, each used
7 times, are also noteworthy. Outcome A1.SU.3, used 5 times, and outcomes A1.5U.16 and
A1.50.18, each used 4 times, are next in line. Outcomes A1.50.6, A1.SU.15, A1.5U.20, and
A1.50.26, each used 3 times, and outcomes A1.50.10, A1.SU.21, and A1.50.29, each used 2
times, are also included. Outcomes A1.50.1, A1.SU.19, and A1.5U.22, each used 1 time, come
last. However, there is no mention of outcomes A1.5U.12, A1.50.13, A1.50.14, A1.SU.17,
A1.50.24, A1.50.25, A1.50.27, A1.50.28, and A1.5U.30 in the book.

4. Conclusion, Discussion and Suggestions

The study reveals that, based on the obtained data, traditional assessment practices are
more commonly used in the Altay | Learn Turkish A1l Coursebook for oral interaction and

production skills.

The Altay | Learn Turkish A1 Coursebook includes 15 different measurement applications
related to oral interaction and oral production skills. Among these measurement applications,
the most frequently used are information-sharing-based speech, opinion-sharing-based speech,
and pair work (5 times each). This is followed by formal description (4 times), speaking about
visuals (3 times), analyzing and repeating aloud based on visuals (twice each), sharing based on
interests, describing, and drama-based speech (twice each), and repeating based on listening,
repeating existing words aloud, repeating based on reading, sharing information-based speech
about oneself and one's immediate surroundings, speaking about retrospective activities, and

speaking about sharing daily routines (1 time each).

In the measurement applications of the Altay A1 Coursebook, it is observed that 32 out
of the 35 oral interaction skills outcomes in the Turkish as a Foreign Language Teaching Program
are covered. The outcome coded A1.SE.4, "Asks/tells the names of places/spaces in the
surroundings," is used more frequently (19 times) compared to other outcomes. Outcomes
coded A1.SE.11, "Uses kinship terms in dialogues," A1.SE.15, "Establishes simple dialogues
expressing emotional states," A1.SE.22, "Participates in dialogues discussing
plans/designs/dreams," A1.SE.23, "Establishes simple dialogues about directions and
addresses," A1.SE.29, "Establishes dialogues containing advice/warnings," and A1.SE.30,
"Participates in dialogues about past events," are the least utilized in terms of oral interaction
skills. There is no mention of outcomes coded A1.SE.25, "Establishes simple dialogues about the
weather," A1.SE.26, "Uses basic communication patterns in verbal or visual conversations," and

A1.SE.33, "Uses simple instructions in dialogues related to daily life."
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The examination within the scope of the research reveals that out of the 31 oral
production skills outcomes in the Turkish as a Foreign Language Teaching Program, 22 of them
are covered in the textbook. Among the oral production skills outcomes, the one coded A1.SU.5,
"Uses basic descriptive expressions in speeches," is the most frequently used in measurement
applications (15 times). The outcomes coded A1.SU.1, "Pronounces the letters of the alphabet,"
A1.50.19, "Expresses plans/designs/dreams in simple terms," and A1.5U.22, "Makes simple
comparisons about situations, individuals, living beings, and objects," are the least utilized in
terms of oral production skills, each being used only once. Outcomes such as A1.50.12,
"Describes an event/situation/job in simple terms in the order of occurrence," A1.5U.13,
"Narrates personal experiences in outline," A1.SU.14, "Makes simple speeches related to
celebrations/congratulations/well-wishes/thanks/invitations," A1.S0.17, "Makes a simple
presentation supported by visuals on familiar topics," A1.5U.24, "Determines the purpose of
speech," A1.50.25, "Uses strategies, methods, and techniques appropriate to the purpose of
speech," A1.5U.27, "Makes short speeches about personal care and health," A1.50.28, "Explains
basic information in texts such as posters, tickets, brochures, announcements, menus, etc.," and
A1.5U.30, "Describes an event/situation in simple terms in the order of occurrence," are not

covered in the oral production skills section of the textbook.

The study reveals that similar results have been obtained regarding the Altay | Learn
Turkish Al Course Book based on the literature review. Concerning the measurement
applications prepared for speaking skills in Turkish language teaching textbooks, Kocayanak
(2021) compared the New Hittite book with the Journey to Turkish book in a study titled
"Comparison of Speaking Skill Activities in Turkish Language Course Books." According to the
research findings, the New Hittite book stood out in terms of the number of activities. In this
book, the ratio of oral communication is 45.71%, while the ratio of oral interaction is 54.29%. In
the Journey to Turkish book, the ratio of oral communication and oral interaction activities is
evenly distributed (50%). The research pointed out that in the Journey to Turkish book, activities
such as "narrating experiences" and "providing information" are prominent in oral

communication, while in the New Hittite book, practices such as "discussion," "addressing the
audience," and "recitation/repetition" are used. In a study titled "Implementation of Speaking
Instruction in the Program and Textbook Axis," Benzer and Unsal (2019) expressed the
inadequacy and deficiency of measurement applications in textbooks, indicating the need to
address these deficiencies. Senyigit and Okur (2019) determined that books prepared for

teaching Turkish to foreigners are structured with a thematic approach. In their study, they
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found that there is either no mention or very little mention of a specific achievement related to
pronunciation in the relevant textbooks. In another study, Gogen (2021) examined seven
academic Turkish textbooks. When evaluated as a whole, the practices in the books include
activities such as "explanation, discussion, defending opinions, making presentations,
summarizing, evaluating, prepared speech, persuasive speech." It was concluded that
"explanation" and "discussion" practices are most frequently included among Speaking
Practices. Maden and Durmaz (2022) found that the textbook gives more emphasis to
participatory speech application. According to the research results, participatory speech
includes discussion, speaking by selecting from the word and concept pool, summarizing, and
guided speech. Based on these results, the researchers emphasized the need to diversify the
speaking skill measurement practices in textbooks prepared for teaching Turkish to foreigners.
In Kurudayioglu's (2019) research, it was found that basic, intermediate, and advanced level
books did not include imprompt speech types such as self-introduction, thank-you-apology
speeches, phone conversations, visits, greetings and farewells, and opening speeches. In
response to this result, it was suggested to diversify and increase speaking activities and
practices in textbooks. Sallabas and Saglik (2020), in their research titled "Language Use Areas
in Turkish Teaching Sets for Foreigners," stated that there is no coordination regarding the
language use areas in Turkish teaching sets. When all the activities in the set are considered,
they determined that except for the Gazi set, the other sets emphasize personal areas, while the
Gazi set prioritizes educational areas. They expressed that in the preparation of textbooks,
language use areas should be taken into consideration and structured accordingly. Yavuzel
(2018) examined Gazi TOMER (A2) and Yedi iklim (A2) textbooks in the scope of the research.
The researcher found that in both books, mostly the "Guided Speech" type is included in
speaking activities. However, especially in the Gazi TOMER A2 textbook, speaking methods such
as "Speaking with Empathy" and "Persuasive Speaking" are also included. As a result, it was
concluded that more diverse methods are used in speaking activities in the Gazi TOMER A2

textbook.
4.1. Suggestions

The study indicates that in the Altay | Learn Turkish Al Course Book, prepared for
teaching Turkish to foreigners, there is insufficient inclusion of alternative measurement
practices that consider the basic language skills outcomes in oral interaction and oral

production, as outlined by the Ministry of National Education (MEB) in 2020. Therefore, it is
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suggested that new textbooks can be prepared to include alternative measurement tools that

encompass basic language skills outcomes.

It is observed that in many of the measurement practices related to oral production and
oral interaction skills in the Altay | Learn Turkish Al Course Book, visual materials are not
adequately included. Including visual materials in measurement and evaluation practices in
textbooks can help students perceive assessments more positively, as it reduces test anxiety.
Thus, authors can prepare books that include measurement and evaluation practices with visual
materials, balancing the seriousness of assessments without deviating from the importance of

exams.

In the examined textbook, the measurement practices related to oral production and
oral interaction skills do not fully align with some of the outcomes outlined in the 2020 Turkish
as a Foreign Language Teaching Program of the Ministry of National Education. Therefore, it is
recommended that, during the revision of the book, measurement practices that encompass

these specific outcomes should be included.
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1. Girig

Dil, insanoglunun yeryizine ilk adimini attigl andan bu yana kendi soyunun hizmetine
sundugu; bir bildirisim araci vazifesi géren ve bireyler arasi anlasmayi saglayan sistemli
isaretlemelerin timini ifade etmektedir (Kerimoglu, 2014; Sahin, 2015; Varisoglu, 2018). Var
olan isaretlemelerin islenmesini saglayip onu kullanabilmek ise insana 6zgi bir beceri isidir. Bu
beceriler temelde anlama (okuma ve dinleme) ile anlatma (konusma ve yazma) biciminde iki
gruba ayrilir. Bu becerilerden konusma becerisi, iletisimin dinlemeden sonraki ikinci adimi olmasi
yoniyle dikkat cekmektedir (Barin, 2018; Dogan, 2009; Ozbay & Cetin, 2013; Temizyiirek, 2007).
Bu alanin bireyde kazanim bulmasi icin uygulama odakli dil 6gretimi yolu tercih edilmelidir

(Dumanli Kadizade & Onder, 2016).

Bir dili 6grenme, hedef dili 6grenenin biling ortaya koymasiyla olusan siireclerin
sonucudur (Cohen, 2003). Bu sonug diizleminde dilin temelinde yatan kategorik diizenlemeleri
alimlamanin 6nemi belirginlesmistir. Bu baglamda dili temelde ana dil, ana dili ve yabanci dil
olarak 3 gruba ayirmak miimkdn olacaktir. Orug (2016) ana dil’i: “Kendinden baska pek ¢cok dilin
etnigini meydana getiren kaynak dil.” seklinde tanimlarken; Karapinar (2016) da ana dili’ni:
“Cocugun dogdugu ortamda hazir olarak bulup edinmis oldugu dildir.” seklinde tanimlamistir.
Yabanci dil hakkinda Kili¢ (2019), bir bireyin kendi ana dili disinda 6grendigi dil olduguna vurgu
yaparak yabanci dil 6grenen kimselerin sadece dil 6grenmekle kalmayacaklarina, ayni zamanda
da 6grenmis olduklari dilin kiltirini de 6greneceklerine deginip dil ve kiltir iliskisine de vurgu

yapmistir.

Birey, edimle elde ettigi kendi ana dilinin disinda 6grenmek istedigi dili ya dogal ortamda
ya da sinif ortaminda 6grenebilecegi bir gergektir. Tlrkcenin sinif ortaminda 6gretilmesinde
hedef kitlenin “Kim?” oldugunun énemi blyuktir. Hedef kitlenin “Tiark mi?”, “Tark soylu mu?”
ya da “Yabanci mi?” oldugu sorulari Tirkce 6gretimine dayal yontemsel farkhliklari da
beraberinde getirmistir (Aktar, 2023; Yiice, 2005). Ornegin, yabancilara Tiirkce égretimi Tirkiye
icinde ya da Turkiye disinda yaygin olarak CEFR 2013’te belirtilen basamakli kur yontemiyle
ogretildigi bilinmektedir. Tlrkce 6gretiminde kullanilan basamakl kur sisteminde yer alan temel
amag ise, Tlrkge 6grenicilerinin bulundugu seviyedeki tiim temel dil becerileri kazanimlarini
uygulama boyutunda dgrencide beceriye dénistiirmektir (Aktar & Sahin, 2022). Ogreticinin bu
amaci gerceklestirebilmesi icin geleneksel dil 6gretiminde kullanilan girdileri 6grenicilere
ezberletmek yerine, 6grenicilerin var olan maddeleri ciktiya donustirebilmelerine olanak

saglayici, onlarin hazirbulunusluk diizeyini yiksek tutan ve onlari sinif icinde aktif kilabilen
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ydntemlere agirlik vermesi énemlidir. Bu hususla ilgili olarak Diller i¢in Avrupa Ortak Basvuru
Metni incelendiginde dil kullanicilarinin  hedef dili aktif kullanilabilmesi ile iletisim
gerceklestirebileceklerinden s6z etmektedir. Ayrica metinde konusma becerisinin s6zli Gretim
becerisi ve sozll etkilesim becerisi olmak Uzere 2'ye ayrildigi da gorilmektedir (CEFR, 2013).
MEB’de (2020) de temel dil becerilerinden konusma becerisi bu anlayisi hedef alarak iki alt
baslikta ele alindig1 goriilmektedir. Bu alt basliklar, konusma becerisinin ilgili alt basliklarina 6zel
icerik olusturma, uygulama ve o6gretimin en 6nemli ayaklarindan olan degerlendirme
yapabilmede kolaylik saglayacagi 6ngorilmektedir. Bir baska ifadeyle MEB’de (2020) konusma
becerisine yonelik 6grenme alaninin sinirlari daha net ifade edilen alt basliklari ve bu alt
basliklara 6zel kazanimlari bulunduran bir icerige sahip olmasi nedeniyle 06greticilerin
Ogrenicilerini daha saglikh bir sekilde o6lclip degerlendirebilmesine de olanak taniyacagi

dislintlmektedir.

Saglikh bir 6lcme ve degerlendirme yapabilme adina 6nemli olan bir diger husus ise,
Olcme ve degerlendirme ayni yolda farkli seritlerde giden 2 arac¢ gibi oldugunu bilmek
gerekliligidir. Turgut ve Baykul (2015) 6lgcmeyi herhangi bir nitelige bakip, gézlem sonuglarini
cesitli isaretlemelerle ifade etmek biciminde tanimlamaktadir. Degerlendirme ise, elde edilen
Olclimlerden hareketle bir sonuca varma veya olclilen birey ya da nesneler hakkinda bir yargi
ortaya koyabilme eylemi (Tekin, 2020) olarak tanimlanmaktadir. Olgme ve degerlendirme
batincil olarak ise, belli bir nesnenin ya da nesnelerin veya bir kimse ya da kimselerin
belirlenmek istenilen 6zellige sahip olup olmadiginin sembollerle ve 6zellikle sayisal ifadelerle

belirginlestirilmesidir (Tekin, 2020; Karadiiz, 2009) seklinde tanimlanilabilmektedir.

lyi bir 6lcme aracinda bulunmasi gereken 5 farkli 6zellik vardir. Bu 6zellikler giivenirlik,
tutarhlik, gecerlilik, yanlihk ve kullanislilik seklinde ifade edilebilmektedir (Snow & Brington,
1997; Turgut & Baykul, 2015; Karakus, 2019; Sénmez & Alacapinar, 2019).

Yabancilara Tirkgenin 6gretiminde uygulanan 6lgme ve degerlendirme islemlerinin

adimlari su sekillerde gosterilebilir:
* Olgiilecek olan dzellik ya da nitelik ne ise tiimiini nicelemek gerekmektedir.

¢ Bir beceriyi diger becerilerden ayirabilecek bir sira islem basamaklar olusturmak

gerekmektedir.

e Olgiilmek istenilen gézlemlemeleri yargiya vardirabilmek icin bir metodoloji ya da

yontem olusturmanin gerekli oldugu diisiinilmektedir. Olgmede bir ydntem olusturabilmek ya
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da yontem ¢atisi altinda daha givenilir bir hareket alani saglayabilme adina 6gretim programlari
egitim-6gretim silirecinde mutlak olmasi gereken girdilerdendir. Olusturulan 0Ogretim
programlari, egitimin kaliteli bir sekilde slrdirilmesinde ve sire¢ sonunda 6grencilerin dil
becerileri kazanim boyutlarinin ne dizeyde oldugunun sistemli bir sekilde 6lgulip
degerlendirilebilmesinde 06gretim elemanina mentorluk yaptigl icin 6nemli gérilmektedir.
Ozetle, sinif ortaminda gerceklesen dil gretiminin sistematik bir yolla yapildigi bilinmektedir. Bu
sistemin en 6nemli materyallerinden biri dil 6gretimi izerine hazirlanan 6gretim programlaridir

(Brown, 2000; Guzel & Karadag, 2013).

Dil egitimi, bir program dahilinde 4 temel dil becerisi icin belirlenen kazanimlarin
uygulama boyutunda oOgrenciler lzerinde belirginlesme sirecini kapsar (Maden, 2021).
Yabancilara Tirkgenin 6gretiminin planl ve sistemli olarak yirutilebilmesi adina pek ¢ok
ogretim/kurs/kur programi hazirlanmistir. 2016 yilinda Milli Egitim Bakanliginca Hayat Boyu
Ogrenme Genel Miidiirligi icin hazirlanmis olan programlar, 2019 yilinda yabancilara Tiirkce
O0gretiminde harmanlanmis modelde hazirlanan kurs programlari, 2017 yilinda yabancilara
Turkce 6gretiminde hazirlanan tiim yabancilara hitap eden kurs programlari, 2018 yilinda Tiirkce
ve Tiirk Kuiltiirii Dersi Ogretim Programi, yine 2018 yilinda A1 Oncesi Yabanci Dil Olarak Tiirkgenin
Ogretimindeki ilk Kazanimlar icin Basvuru Rehberi, 2015 yilinda Ankara Universitesi TOMER
Yabanci Dil Olarak Tiirkge Ogretim Programi, 2019 yilinda Maarif Vakfi Yabanci Dil Olarak Tiirkge
Ogretimi Programi, 2020 yilinda Milli Egitim Bakanlig Yabanci Dil Olarak Tiirkce Ogretimi
Programi yabanci dil olarak Tirkcenin 6gretimi lizerine hazirlanmis olan programlardandir
(Aytan, Uzun & Ginaydin, 2020; Durmuscelebi, 2015; Kaya & Kardas, 2020). Tim bu programlar
arasinda Tiirkgenin Yabanci Dil Olarak Ogretimi Programi (MEB, 2020) MEB’in Yabanci dil olarak
Tirkcenin 6gretilmesi amaciyla hazirlanan ilk 6gretim programi olmasi agisindan énemli olarak

gorilmektedir.

MEB’de (2020) temel dil becerilerinden konusma becerisi sozlli etkilesim becerisi ve
sozlli Uretim becerisi olmak Uzere 2 alt bashkta ele alinmistir. Bu beceriler; bireyin duygu,
disunce, fikir, arz, talep, istek, sikayet gibi zihninde olusabilecek maddeleri ana dili disinda sozlii
olarak aktarabilmesi yetenegidir. Bireyin ana dili disinda yabanci bir dilde bunu yaparken iki farkli
aktarim yolu kullanabilmesi gerekir. Bunlardan biri sozli Uretim digeri ise sozli etkilesimdir.
S6zI Uretim becerisi 6grencinin var olan bir olayi, durumu ya da uzantiy1 kendi goris agisindan
yeniden yorumlayabilmesi yetenegidir. Sozli etkilesim becerisi ise, bireyin kendi disinda

gerceklestirdigi diyaloglari yansitabilip yansitamama durumu olarak tanimlanabilir. Temelde bu
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becerilerin birey Gzerindeki geliskinlik dizeyinin durumu, o bireylerin hem akademik hem de
sosyal hayatlarindaki rollerinin belirlenmesinde 6nemli sayilmaktadir. Ergin (1995)’e gore sozlii
etkilesim slrecinde var olmasi gereken vazgecilemez unsurlar bulunmaktadir. Bu unsurlar;
kaynak, ileti, kanal, alici ve dont biciminde ifade edilmektedir. Kaynak, iletisim silirecinde iletiyi
aliciya génderen ve iletisimi baslatan kisidir. ileti ise, kaynagin duygusunu, diisiincesini ya da
bilgisini kodlanmis bir sekilde biinyesinde barindiran sézel ya da gorsel trtnlerdir (Tuna, 2014).
Kanal, kaynagin olusturmus oldugu iletinin aliciya ulagsmasini saglayan mesaja verilen ad
biciminde tanimlanabilir (D6kmen, 1998). So6zli etkilesimde alici ise, kaynak tarafindan hedef
olarak gorilen kisi ya da kisilerdir. Donit, tim bu denklemin son asamasidir. Donitte alici,
kaynagin kendisine yansittigi duyguyu, dislinceyi, bilgiyi zihninde yapilandirir. Daha sonra ise
duslincelerini sembollerle desifre ederek olusturdugu mesaji muhatabina iletir. Bu yanitlama
siirecine donit adi verilmektedir. S6zIU etkilesime dayali olan konusmalar, irticalen (dogaglama)
gelisen, dncesinde herhangi bir konusma planinin bulunmadigl ve resmiyet kaygisinin konusan
tarafindan giidiilmedigi konusmalardir. Ornegin, yabanci bir dgrenci bakkala alisveris icin
gitmeden 6nce alisverisine yonelik bir ihtiyac listesi hazirlar. Bu listeye uygun olarak bakkaldan
ihtiyaglarini ister. Burada 6grencinin bakkalla konusmadan dnce neyi nasil soyleyecegine iliskin
bir 6n hazirlik stireci vardir ve 6grenci bu hazirhgin disina ¢tkmadan, bakkalla herhangi bir ikili
konusma icerisine girmeden alisverisini tamamlar. Dolayisiyla burada bir s6zlii etkilesim yoktur.
Clinkd bu tarz konusmalarda bir 6n hazirlik vardir ve diyalog yoktur. Ancak, bireyin bakkaldan
kendi ihtiyaclarini istemesinin disinda bakkalin ona sormus oldugu anlik sorulara cevaplar bulup
karsi bir soru olusturabilmesi durumunda s6zli etkilesim gerceklesmis olur. Bu acgidan
bakildiginda, bu beceriyi 6lcme ve degerlendirme yaparken 6gretim elemaninin 6nceden
hazirlamis oldugu konulara iliskin sorulari sohbet havasi icinde 6grenciye yoneltmesi 6grencinin

sozlli etkilesim becerisinin 6lglilmesinde dnem arz ettigi soylenebilir.

Sozlu Gretim becerisi ise, bireyin hedef dil Gizerinden herhangi bir olaya ya da duruma
iliskin bilgisini, diislincesini ya da hayallerini aktarabilirlik becerisidir (MEB, 2020). S6zI{i Gretim
becerisine sahip olan yabanci bireyler, dnceden belirlenen bir konu ya da olaya iliskin
distincelerini bir 6n hazirlik slireci gegirip aliclya ifade etme yetenegine sahiptirler. Burada
kaynak, olusturdugu iletiden geri besleme almasini beklemez. Ornegin, yabanci bir 6grenci
bakkala alisveris icin gitmeden 6nce alisverisine yonelik bir ihtiyag listesi hazirlar. Bu listeye
uygun olarak bakkaldan so6zli olarak ihtiyaglarini ister. Burada 6grencinin bakkalla konusmadan
once neyi nasil soyleyecegine iliskin bir 6n ¢cabasi vardir. Ve 6grenci bu ¢abasinin disina ¢ikmadan

alisverisini tamamlar. Ogrencinin yapmis oldugu bu alisveris sézlii iretim becerisiyle yapmis
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oldugu alisverise bir drnektir. S6zIU Uretim becerisinin 6l¢imiine yonelik yapilan sinavlarda
olusturulan uygulamalarin, 6grencilerin var olan bir bilgiyi yeniden yapilandirabilmesine ve

Ustbilissel becerilerini ortaya ¢ikarabilmesine uygun olarak tasarlanmasi 6nemlidir.
Bu becerinin 6lgimine yonelik olarak;

e ilk asamada, 6grencilerin beceri kazanimlarini dogru bir sekilde sergileyebilmesi igin
gerekli ortam Ogretim elamaninca saglanir. Bu ortam, 6grencinin anlatim yeri ile 6gretim

elemaninin mesafesi, 151k, glirliltl, 1s1 gibi degiskenlere bagl olarak dizayn edilir.
« ikinci asamada, 6grencilerin her birine seviyelerine uygun diisen bir metin verilir.

e Ugilincii asamada, 6grencilerden verilen metni belirli bir siire icinde okumasi ve
metinden anladiklarini aktarmasi istenir. Burada 6gretim elemaninin, katilimsiz dinleme yapmasi
dgrencinin sozlli Uretim becerisini dogru 6lcmede 6nemlidir. Ogrencilerin seviyelerinin
belirlenebilmesi icin ders kitaplarinin ve ders kitaplarindaki 6l¢gme uygulamalarinin niteligi

belirleyicidir.

Egitim- 6gretimde zaman verimliliginin saglanmasi hususunda gerek 6gretmene gerekse
Turkce 0grenmeyi isteyen Ogrenciye yol gdstermesi agisindan en 6nemli materyallerden biri
siiphesiz ders kitaplaridir (Onal & Kaya, 2006; Ozkan, 2010; Oz, 2012; Giizel Candan & Ergen,
2014; Hasirci, 2019). Ders kitabi, 6gretim programlari temel alinarak 6grencilerin seviyeleri
gozetilerek yazarlar tarafindan hazirlanan, 6grenmeyi ve o6grenilen bilgileri daha sonra
hatirlamayi kolay kilabilen hayatilik ilkeleri gozetilerek olusturulan, sistemli bir batinlik
dahilinde ilerleyen teknikler buttintdir (Glnes, 2022). Baska bir ifadeyle belirli bir dersin hedef
kitleye 6gretimi icin icerigi, 6gretim programina uygun bir sekilde incelenerek onaylanmis olan
temel materyallerdir (Kilig, 2021). Nitekim Ozbay’in (2000) yapmis oldugu bir arastirmada
Ogretmenlerin %94,4’Unln ders kitabina bagl olarak derslerini yiirittiklerini ortaya koymasi da
ders kitaplarinin egitim- 6gretim slirecinin temel materyali oldugunu destekler niteliktedir. Ders
kitaplari 6gretmenin olmadig§l zamanlarda 6gretmenin gorevini lstlenmesiyle ders disinda da
ogrencilerin istemis olduklari bilgileri alabilmelerine olanak tanimasi yoniyle de 6énem arz
etmektedir (Altun vd., 2004). Bununla beraber 6grencilerin Tlirkgenin yabanci dil olarak 6gretimi
programlarinda belirlenen kazanimlari edinebilmesinde ders kitaplarinin bu kazanimlara yénelik

icerdigi 6gretim faaliyetleri belirleyici olmaktadir (Goger, 2008).

Ozetle, ders kitaplan egitim-dgretim siirecinde egiticilerin ve 6grencilerin kullandig

temel materyaldir. Bu kaynagin 6zellikle yabancilara Tirkce 6gretimi alaninda kullanilmak tzere
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tasarlanmis olacagi icin 4 temel dil becerisini ve dil bilgisini ana dili Tirkge olan bireylere sunuyor
gibi sunmamasi gerekir. Kitaplar hazirlanirken 6grencilerin yabanci bireylerden olustugu
unutulmamalidir. Onlarin seviyelerine yonelik olarak kitaplarin imtina ile hazirlanmasi

gerekmektedir.

Tim bu bilgiler 1s1i8inda arastirma materyali olan Altay Tiirkge Ogreniyorum Al
kitabindaki sozli Gretim ve s6zIU etkilesim becerileri icin hazirlanan 6lgme uygulamalarinin MEB
Tiirkgenin Yabanci Dil Olarak Ogretimi Programi (2020) s6zlii Giretim ve sozli etkilesim becerileri
kazanimlariyla 6rtistp 6rtismedigini ortaya koymak calismanin temel amacini olusturmaktadir.
Bu amag dogrultusunda arastirmada Altay Tirkge Ogreniyorum Al Ders Kitab’ndaki tim
Unitelerin sozll etkilesim becerisi ve s6zIU Uretim becerisi ile ilgili 6lcme uygulamalarinin MEB
2020 Tirkgenin Yabanci Dil Olarak Ogretimi Programi kazanimlarina gére uygunluguna iliskin
incelemeler yapilmistir. Yapilan incelemeler, “Altay Tirkce Ogreniyorum A1 Ders Kitabi’'ndaki
6lgme uygulamalarinin MEB 2020 Tiirkgenin Yabanci Dil Olarak Ogretimi Programindaki sézlii
Uretim ve sozlu etkilesim becerileri kazanimlarina goére uygunlugu nasildir?” problem sorunu

kapsamaktadir. Bu kapsamda asagida belirtilen alt problemlerin cevaplari aranmistir:

1. Altay Tiirkce Ogreniyorum Al Ders Kitabi’nin 6lcme uygulamalarinda, MEB (2020)
sozIli etkilesim ve sozli Uretim becerileri kazanimlarindan hangisi/ hangileri 6lgtlmek

istenmistir?

2. Altay Tirkce Ogreniyorum Al Ders Kitabi’'nin sozli etkilesim ve sézli iretim

becerilerini 6lgmek icin kullanilan 6lgme araglarinin tirleri nelerdir?

3. Altay Al Tirkce Ogreniyorum Ders Kitabi’'nda sozlii etkilesim ve sézlii iiretim

becerisine yonelik kag farkh 6lgme uygulamasi kag defa kullanilmistir?
4. Al s6zIU etkilesim becerisi kazanimlari hedef kitapta ne kadar kullanilmistir?
5. Al s0zlU Gretim becerisi kazanimlari hedef kitapta ne kadar kullanilmistir?

Son olarak alt problemlerden elde edilen bulgular isiginda da birtakim onerilerde

bulunulup arastirma sonuglandiriimistir.
2. Yontem

Bu calismada, arastirma yontemlerinden nitel yontem kullaniimistir. Nitel yontem;

genellemeler yapmaktan ziyade, mevcut bilginin hacmini ve 6zglnlGgini merkeze koyar
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(Baltaci, 2019). Baska bir deyisle gozlem, gériisme ve dokiiman analizi gibi nitel yontemlerin

kullanilip nitel bir siirecin izlendigi arastirma yontemi (Yildirim, 1999) seklinde ifade edilebilir.
2.1. Arastirmanin Deseni ve Verilerin Analizi

Altay Tirkce Ogreniyorum A1l Ders Kitabi’'ni incelerken nitel arastirma yontemi
desenlerinden dokiiman analizi teknigiyle toplanan veriler betimsel analiz yoluyla
¢ozimlenmistir. Dokiiman analizi teknigi, hedef konu ile ilgili yazili belgelerin derinlemesine
analizini hedef alan nitel arastirma desenlerindendir (Yildirrm & Simsek, 2018). Betimsel analiz
ise, kimi veri toplama araglariyla elde edilen verilerin arastirmaci tarafindan daha 6nceden
belirlenen temalara gbre o6zetlenip yorumlanmasini iceren nitel veri analiz tlrl olarak

dzetlenebilmektedir (Ozen & Arslan Hendekgi, 2016).
2.2. Sinirliliklar ve Galisma Materyali

Bu calisma, Altay Tirkce Ogreniyorum A1l Ders Kitabi’'nda yer alan sézlii tGretim ve sozli
etkilesim becerilerine yonelik 6lcme uygulamalariyla sinirhdir. Hedef ders kitabi “Altay Tirkce
Ogreniyorum Seti” icinde 2018 yilinda basilmistir. ilgili set A1, A2, B1 ve B2 basamaklari
gozetilerek olusturulmustur. Mevcut setin akilli tahta uygulamalarina uygun materyalleri ve

o0gretmen el kitabi yoktur. Bunun disinda, ders kitaplarinin yaninda ¢alisma kitaplari mevcuttur.
3. Bulgular

Arastirmanin bu bélimiinde “Altay Tirkce Ogreniyorum Al Ders Kitabi’ndaki dlgme
uygulamalarinin MEB 2020 Tiirkgenin Yabanci Dil Olarak Ogretimi Programindaki s6zli tiretim
ve sozli etkilesim becerileri kazanimlarina gére uygunlugu nasildir?” probleminin is1ginda

gelisen alt problem climlelerine ait bulgular yer almaktadir.

Tablo 1
Altay A1 ders kitabinin 1. linitesindeki 6lcme uygulamalarina iliskin bulgular
Olgme Uygulamasinin Olgme Uygulamasinin Ogretim Programindaki Hangi - -
Kitaptaki Sirasi Kitaptaki Sayfa Numarasi Kazanimin Olgiit Alindigi Olgme Uygulamasinin Tard
1. Glgme Uygulamasi 7 A1.50.1. ikili Calisma Uygulamalari
2. Glcme Uygulamas| 12 ALSE.16 Dinlediginden Hareketle Tekrar Etme
Uygulamalari
R A1.SE.1., A1.SE.2., AL.SE.5., A1.SE.6., -
3. Olgme Uygulamasi 17 ALSE.7. ALSU.2. ALSU.3, ALSU.4. Ikili Calisma Uygulamalari
-- A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6., —
4. Olgme Uygulamasi 18 ALSE.7. ALSU.2. A1SU.3., ALSU.4. Ikili Calisma Uygulamalar
. A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6., -
5. Olgme Uygulamasi 21 ALSE.7. ALSU.2. ALSU.3., ALSU.4. Ikili Calisma Uygulamalari
.. A1.SE.5., A1.SE.6., A1.50.2., A1.50.3.,, Gbrsellerden Hareketle Coziimleme
6. Olgme Uygulamasi 26

A1.50.7. ve Sesli Tekrar Etme Uygulamalari

Tablo 1 incelendiginde Altay Tiirkce Ogreniyorum A1 Ders Kitabi’'nin 1. Unitesinde s6zlii

etkilesim becerisi ve sozIU iretim becerisine dair toplamda 6 6lgme uygulamasina yer verildigi
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gorilmektedir. Bu uygulamalarin 4’G ikili calisma uygulamalari seklindeyken, 1’i dinlediginden
hareketle tekrar etme, 1’i de gorsellerden hareketle ¢c6ziimleme ve sesli tekrar etme uygulamasi
seklindedir. Kitabin 1. Unitesi genel olarak degerlendirildiginde bu (initede Tiirkgenin Yabanci Dil
Olarak Ogretimi Programinda (MEB, 2020) yer alan s6zlii etkilesim becerisi kazanimlarindan
A1.SE.1. kodlu “Selamlasma, tanisma ve vedalasma ile ilgili temel kalp ifadeleri kullanir.”,
A1.SE.2. kodlu “Karsilikli konusmalarda duruma uygun (tesekkir, temenni, kutlama vb.) kalip
ifadeleri kullanir.”, A1.SE.5. kodlu “Konusmalarda temel soru ifadelerini kullanir.”, A1.SE.6. kodlu
“Konusma esnasinda sorular sorar ve sorulara cevap verir.” ve A1.SE.7. kodlu “Konusmalarda
kendisiyle ilgili temel sorulara cevap verir.” kazanimlarina; s6zIi Gretim becerisi kazanimlarindan
da A1.SU.1. kodlu “Alfabedeki harfleri sesletir.”, A1.5U.2. kodlu “Kelimeleri dogru telaffuz eder.”,
A1.50.3. kodlu “Konusmalarinda yeni dgrendigi kelime ve kalip ifadeleri kullanir.”, A1.SU.4.
kodlu “Kendisini/ailesini/bir baskasini basit cimlelerle tanitir.” ve A1.5U.7 kodlu “Gérsel 6gelerle
verilen basit kelime ve kalip ifadeleri sdyler.” kazanimlarina uygun uygulamalara yer verildigi
gorilmektedir.

Tablo 2

Altay A1 ders kitabinin 2. (initesindeki 6l¢me uygulamalarina iliskin bulgular
Olgme Uygulamasinin
Kitaptaki Sirasi

Ogretim Programindaki Hangi
Kazanimin Olgiit Alindigi

Olgme Uygulamasinin

Kitaptaki Sayfa Numarasi Olgme Uygulamasinin Turd

Var Olan Sozctikleri Sesli Tekrar Etme

1. Olgme Uygulamasi 30 A1.SE.3., A1.SE.4., A1.SE.17, A1.50.2.
Uygulamalari
2. 8leme Uveulamasi 32 A1.SE.3., A1.SE.4., A1.SE.17, Gorsellerden Hareketle Céziimleme ve
- Dl ve A1.50.2.,A1.50.7. Sesli Tekrar Etme Uygulamalari
. A1.SE.3., A1.SE.4., A1.SE.17, . .
3. Olgme Uygulamasi 37 ALSU.2., ALSU.7, ALSU.S. Resmi Tasvir Etme Uygulamalari
. A1.SE.3., A1.SE.4., A1.SE.17, . .
4. Olgme Uygulamasi 37 A150.2., A150.7, ALSU.8. Resmi Tasvir Etme Uygulamalari
.. A1.SE.3., A1.SE.4., A1.SE.8., A1.SE.17, . A
5. Olgme Uygulamasi 38 ALSU.2., ALSU.7. ALSU.S. Resmi Tasvir Etme Uygulamalari
" A1.SE.3., A1.SE.4., A1.SE.8., A1.SE.17, Bilgi Paylagim Temelli Konusma
6. Olgme Uygulamasi 41 A1.50.2., A1.50.7. Uygulamalari
7. Glgme Uygulamasi 41 ALSE.16., ALSU.11. Okudugundan Hareketle Tekrar Etme
Uygulamalari
8. Olgme Uygulamasi 4 ALSE.16., AL.SU.11. Bilgi Paylasim Temelli Konusma
Uygulamalari
. A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., . .
9. Olgme Uygulamasi 45 ALSE.24. A1.50.7., ALSUS. Resmi Tasvir Etme Uygulamalari
10. Sleme Uveulamast 49 A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., Gorseller Uzerine Konusma
-oleme Lve ALSE.24., A1SU.7., ALSU.8. Uygulamalar,
11. Bleme Uvaulamasi 50 A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., Gorseller Uzerine Konusma
-Hieme Lye AL.SE.24., A1.S0.7., ALSU.8. Uygulamalari
12. Bleme Uveulamasi 52 A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., Gorseller Uzerine Konusma
-Dime Lve A1.SE.24., A1.SU.7. Uygulamalar,

Tablo 2 incelendiginde Altay Tiirkge Ogreniyorum A1 Ders Kitabi’'nin 2. Unitesinde s6zlii

etkilesim becerisi ve so6zll Uretim becerisine dair toplamda 12 6lgme uygulamasina yer verildigi
gorilmektedir. Bu uygulamalarin 4’inde resmi tasvir etme, 3’iinde gorseller lizerine konusma,

2’sinde bilgi paylasma temelli konusma, 1’inde var olan sodzclkleri sesli tekrar etme, 1’inde
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gorsellerden hareketle ¢oziimleme ve sesli tekrar etme, 1’inde de okudugundan hareketle tekrar
etme uygulamalarina vyer verildigi gorilmistir. Kitabin 2. Unitesi genel olarak
degerlendirildiginde bu (initede Tiirkcenin Yabanci Dil Olarak Ogretimi Programinda (MEB, 2020)
yer alan sozli etkilesim becerisi kazanimlarindan A1.SE.3. kodlu “Cevresindeki nesnelerin adini
sorar/soyler.”, A1.SE.4. kodlu “Cevresindeki yer/mekan adlarini sorar/soyler.”, A1.SE.5. kodlu
“Konusmalarda temel soru ifadelerini kullanir.”, A1.SE.6. kodlu “Konusma esnasinda sorular
sorar ve sorulara cevap verir.”, A1.SE.8. kodlu “Diyaloglarinda temel betimleyicileri kullanir.”,
A1.SE.16. kodlu “Diyaloglarinda temel sayisal ifadeleri kullanir.”, A1.SE.17 kodlu
“Konusmalarinda toplumsal yasam alanlarina yonelik kelime ve kalip ifadeleri kullanir.” ve
A1.SE.24. kodlu “Konusmalarinda konum bildiren basit ifadeleri kullanir.” kazanimlarina; sézli
liretim becerisine ait kazanimlardan da A1.SU.2. kodlu “Kelimeleri dogru telaffuz eder.”,
A1.5U.7. kodlu “Gérsel dgelerle verilen basit kelime ve kalip ifadeleri séyler.”, A1.5SU.8. kodlu
“Gorsellerle ifade edilmis mekanlari/olaylari/durumlari basit ciimlelerle anlatir.” ve A1.50.11.
kodlu “Konusmalarinda temel sayisal ifadeleri kullanir.” kazanimlarina uygun uygulamalara yer

verildigi tespit edilmistir.

Tablo 3
Altay A1 ders kitabinin 3. linitesindeki 6lcme uygulamalarina iliskin bulgular
Olgme Uygulamasinin Olgme Uygulamasinin Ogretim Programindaki Hangi Kazanimin s _—
Kitaptaki Sirasi Kitaptaki Sayfa Numarasi Olgiit Alindig Olgme Uygulamasinin Turd
1. Olgme Uygulamasi 59 ALSE.7, ALSE.9. ALSE.17., AL.SE.35. llgi Alan Paylasim Temelli
Konusma Uygulamalari
2. Bleme Uvaulamast 66 A1.SE.10., A1.SE.19., A1.SE.29., A1.50.5., Gorus Paylagim Temelli
-ieme Uve AL1.50.7., A1.50.8., A1.50.23., AL.SU.31. Konusma Uygulamalari

Tablo 3 incelendiginde Altay Tiirkce Ogreniyorum A1 Ders Kitabi’'nin 3. Unitesinde sézlii
etkilesim becerisi ve s6zlU lretim becerisine dair toplamda 2 dlgme uygulamasina yer verildigi
gorllmustir. Bu uygulamalarin 1’inde ilgi alani paylasim temelli, digerinde ise goriis paylasim
temelli konusma uygulamalarina yer verildigi gorilmistir. Kitabin 3. Unitesi genel olarak
degerlendirildiginde bu iinitede Tiirkcenin Yabanci Dil Olarak Ogretimi Programinda (MEB, 2020)
yer alan sozIu etkilesim becerisi kazanimlarindan A1.SE.7. kodlu “Konusmalarda kendisiyle ilgili
temel sorulara cevap verir.”, A1.SE.9. kodlu “Hobilerine/ilgi alanlarina iliskin diyaloglar kurar.”,
A1.SE.10. kodlu “Glnlik hayata iliskin basit bilgilendirme/y6nlendirme/uyari cimleleri iceren
diyaloglar kurar.”, A1.SE.17. kodlu “Konusmalarinda toplumsal yasam alanlarina yénelik kelime
ve kalip ifadeleri kullanir.”, A1.SE.19. kodlu “istek veya sikayetlerini anlatan diyaloglar kurar.”,
A1.SE.29. kodlu “Tavsiye/uyari iceren diyaloglar kurar.” ve A1.SE.35. kodlu “Kisisel géruslerini
iceren diyaloglar kurar.” kazanimlarina; s6zlii Giretim becerisi kazanimlarindan da A1.SU.5. kodlu

“Konusmalarinda temel betimleyici ifadeleri kullanir.”, A1.5U.7. kodlu “Gérsel 6gelerle verilen
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basit kelime ve kalip ifadeleri soyler.”, A1.50.8. kodlu “Gérsellerle ifade edilmis
mekanlari/olaylari/durumlari basit ciimlelerle anlatir.”, A1.SU.23. kodlu “istek veya sikdyetlerini
anlatir.” ve A1.S0.31. kodlu “Konusmalarinda tercih/teklif bildiren ifadeler kullanir.”

kazanimlarina uygun uygulamalara yer verildigi tespit edilmistir.

Tablo 4
Altay A1 ders kitabinin 4. Unitesindeki Olgme Uygulamalarina iliskin Bulgular

Olgme Uygulamasinin =~ Olgme Uygulamasinin Ogretim Programindaki Hangi Kazanimin Olgiit
Kitaptaki Sirasi Kitaptaki Sayfa Numarasi Alindig
A1.SE.7., A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.17.,
1. Olgme Uygulamasi 79 A1.SE.28., A1.SE.34., A1.SE.35., A1.50.4., A1.SU.5.,
A1.50.8., A1.50.18., A1.50.21., A1.50.31.
A1.SE.4., A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.17.,
2. Olgme Uygulamasi 84 A1.SE.24., A1.SE.35.,A1.50.5., A1.5U.8., A1.50.15.,
A1.50.23,, A1.50.31.
A1.SE.4., A1.SE.8., AL1.SE.9., A1.SE.14., AL1.SE.17.,
3. Olgme Uygulamasi 88 A1.SE.24., A1.SE.35.,A1.50.5., A1.5U.8., A1.50.15.,
A1.50.23,, A1.50.31.

Olgme Uygulamasinin Tiirii

ilgi Alani Paylasim Temelli
Konusma Uygulamalari

GOrus Paylagim Temelli
Konusma Uygulamalari

GoOrus Paylagim Temelli
Konusma Uygulamalari

Tablo 4 incelendiginde Altay Tiirkge Ogreniyorum A1 Ders Kitabi’'nin 4. Unitesinde s6zlii
etkilesim becerisi ve so0zlii Uretim becerisine dair 3 oOlgme uygulamasina yer verildigi
goralmdastir. Bu uygulamalarin 1’inde ilgi alani paylasim temelli, digerinde ise goriis paylasim
temelli konusma uygulamalarina yer verildigi gériilmistir. Kitabin 4. Unitesi genel olarak
degerlendirildiginde bu linitede Tiirkcenin Yabanci Dil Olarak Ogretimi Programinda (MEB, 2020)
yer alan sozli etkilesim becerisi kazanimlarindan A1.SE.4. kodlu “Cevresindeki yer/mekan
adlarini sorar/séyler.”, A1.SE.7. kodlu “Konusmalarda kendisiyle ilgili temel sorulara cevap
verir.”, A1.SE.8. kodlu “Diyaloglarinda temel betimleyicileri kullanir.”, A1.SE.9. kodlu
“Hobilerine/ilgi alanlarina iliskin diyaloglar kurar.”, A1.SE.14. kodlu “Diyaloglarinda
karsilastirmalara yer verir.”, A1.SE.17. kodlu “Konusmalarinda toplumsal yasam alanlarina
yonelik kelime ve kalp ifadeleri kullanir.”, A1.SE.24. kodlu “Konusmalarinda konum bildiren basit
ifadeleri kullanir.”, A1.SE.28. kodlu “Konusmalarinda tercih/teklif cimleleri kullanir.” ve
A1.SE.35. kodlu “Kisisel gorislerini iceren diyaloglar kurar.” kazanimlara; s6zIQ (iretim becerisine
ait kazanimlardan da A1.SU.4. kodlu “Kendisini/ailesini/bir baskasini basit ciimlelerle tanitir.”,
A1.S0.5. kodlu “Konusmalarinda temel betimleyici ifadeleri kullanir.”, A1.SU.8. kodlu
“Gorsellerle ifade edilmis mekanlari/olaylari/durumlari basit ciimlelerle anlatir.”, A1.SU.15.
kodlu “Kisisel duygularini basit ctimlelerle anlatir.”, A1.50.18. kodlu “Konusmalarinda
gerekcelendirme ifadelerini kullanir.”, A1.50.21. kodlu “Hobilerine/ilgi alanlarina iliskin kisa ve
basit konusmalar yapar.”, A1.5U.23. kodlu “istek veya sikayetlerini anlatir.” ve A1.5U.31. kodlu
“Konusmalarinda tercih/teklif bildiren ifadeler kullanir.” kazanimlarina uygun uygulamalara yer

verildigi tespit edilmistir.
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Tablo 5

Altay A1 ders kitabinin 5. linitesindeki 6lcme uygulamalarina iliskin bulgular
Olgme Uygulamasinin  Olgme Uygulamasinin Ogretim Programindaki Hangi Kazanimin Olgiit
Kitaptaki Sirasi Kitaptaki Sayfa Numarasi Alindig
A1.SE.4., A1.SE.7., AL.SE.8., AL.SE.9., A1.SE.10.,
A1.SE.11., A1.SE.16., A1.SE.17., A1.SE.24.,,

Olgme Uygulamasinin Tiirii

Kendisi ve Yakin Cevresi ile ilgili

1. Olgme Uygulamasi 3 ALSE.27., A1SE.34, ALSU.4, ALSU.5, ALSU.6, D8 Pay'if'muLenTae‘I!'”Ko”“ma
A1.50.11., A1.50.20., A1.50.29. e
A1.SE.7., A1.SE.8., A1.SE.9., A1.SE.14., A1.SE.19.,
2. Bleme Uvaulamas: 97 A1.SE.21., A1.SE.27., A1.SE.28., A1.SE.35., Gorug Paylagim Temelli
-ieme Lve A1.50.5., A1.50.6., A1.50.16., A1.5U.18., Konusma Uygulamalari
A1.50.29., A1.50.31.
A1.SE.1., A1.SE.2., A1.SE.5., A1.SE.6., A1.SE.7.,
) A1.SE.8., A1.SE.12., A1.SE.16., A1.SE.17., A1.SE.18., . ..
3. Olgme Uygulamasi 102 ALSE.19, ALSE.20., ALSE.24. ALSE.31, Ikili Calisma Uygulamalari
A1.50.9., A1.50.23., A1.50.26.
4. Olgme Uygulamasi 105 A1.SE.31., A1.50.3, A1.50.26. ikili Konusma Uygulamalari
5. Olgme Uygulamasi 107 ALSE.5., ALSE8., AAllSSEU?’fS' A150.4, A15U.5, Tasvir Etme Uygulamalar
A1.SE.3., A1.SE.4., A1.SE.8., A1.SE.16., A1.SE.19., Tasvir Etme Uygulamalari
6. Olcme Uygulamasi 110 A1.SE.22., A1.SE.24., A1.SE.28., A1.SE.35.,

A1.5U.5.,A1.50.11., A1.50.23., A1.50.31.

Tablo 5 incelendiginde Altay Tiirkce Ogreniyorum A1 Ders Kitabi’'nin 5. {initesinde sdzlii
etkilesim becerisi ve sozli Uretim becerisine dair toplam 6 6lcme uygulamasina yer verildigi
tespit edilmektedir. Bu uygulamalarin 2’sinde ikili calisma uygulamalarina, 2’sinde tasvir etme,
1’inde kendisi ve yakin gevresi ile ilgili bilgi paylasim temelli konusma, 1’inde de goris paylasim
temelli konusma uygulamalarina yer verilmistir. Kitabin 5. Unitesi genel olarak
degerlendirildiginde bu iinitede Tiirkcenin Yabanci Dil Olarak Ogretimi Programinda (MEB, 2020)
yer alan sozli etkilesim becerisi kazanimlarindan A1.SE.1. kodlu “Selamlasma, tanisma ve
vedalasmaileilgili temel kalip ifadeleri kullanir.”, A1.SE.2. kodlu “Karsilikh konusmalarda duruma
uygun (tesekkir, temenni, kutlama vb.) kalip ifadeleri kullanir.”, A1.SE.3. kodlu “Cevresindeki
nesnelerin adini sorar/soyler.”, A1.SE.4. kodlu “Cevresindeki yer/mekan adlarini sorar/soyler.”,
A1.SE.15. kodlu “Duygu durumlarini ifade eden basit diyaloglar kurar.”, A1.SE.16. kodlu
“Diyaloglarinda temel sayisal ifadeleri kullanir.”, A1.SE.27. kodlu “Meslekler ve ozellikleri
hakkindaki konusmalara katilir.”, A1.SE.8. kodlu “Diyaloglarinda temel betimleyicileri kullanir.”,
A1.SE.9. kodlu “Hobilerine/ilgi alanlarina iliskin diyaloglar kurar.”, A1.SE.10. kodlu “Gunlik
hayata iliskin basit bilgilendirme/y6nlendirme/uyari ciimleleri iceren diyaloglar kurar.”,
A1.SE.11. kodlu “Diyaloglarinda akrabalik adlarini kullanir.”, A1.SE.12. kodlu “Konusmalarinda
tarih/zaman bildiren temel ifadeleri kullanir.”, A1.SE.14. kodlu “Diyaloglarinda karsilastirmalara
yer verir.”, A1.SE.16. kodlu “Diyaloglarinda temel sayisal ifadeleri kullanir.”, A1.SE.17. kodlu
“Konusmalarinda toplumsal yasam alanlarina yonelik kelime ve kalip ifadeleri kullanir.”,
A1.SE.19. kodlu “istek veya sikayetlerini anlatan diyaloglar kurar.”, A1.SE.20. kodlu “Yardim

talebi/izin/rica/6zlr/iceren diyaloglar kurar.”, A1.SE.21. kodlu “Konusmalarinda temel
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gerekcelendirme ifadelerini kullanir.”, A1.SE.22. kodlu “Plan/tasari/hayallerin konusuldugu
diyaloglara katilir.”, A1.SE.24. kodlu “Konusmalarinda konum bildiren basit ifadeleri kullanir.”,
A1.SE.27. kodlu “Meslekler ve ozellikleri hakkindaki konusmalara katilir.”, A1.SE.28. kodlu
“Konusmalarinda tercih/teklif cimleleri kullanir.”, A1.SE.31. kodlu “Nezaket ifadelerini
kullanir.”, A1.SE.34. kodlu “Kendini/ailesini/bir baskasini basit ifadelerle tanitir.” ve A1.SE.35.
kodlu “Kisisel goruslerini iceren diyaloglar kurar.” kazanimlara; sozli liretim becerisine ait
kazanimlardan da A1.5U.3. kodlu “Konusmalarinda yeni égrendigi kelime ve kalip ifadeleri
kullanir.”, A1.SU.4. kodlu “Kendisini/ailesini/bir baskasini basit ciimlelerle tanitir.”, A1.SU.5.
kodlu “Konusmalarinda temel betimleyici ifadeleri kullanir.”, A1.50.6 kodlu “Bir meslegi basit
ciimlelerle tanitir.”, A1.50.9. kodlu “Konusmalarinda tarih/zaman bildiren temel ifadeleri
kullanir.”, A1.50.11. kodlu “Konusmalarinda temel sayisal ifadeleri kullanir.”, A1.5U.16. kodlu
“Kisisel gbrislerini basit ciimlelerle anlatir.”, A1.5U0.18. kodlu “Konusmalarinda gerekcelendirme
ifadelerini kullanir.”, A1.50.20. kodlu “Ginlik rutinlerini/aliskanliklarini basit ciimlelerle
anlatir.”, A1.50.23. kodlu “istek veya sikayetlerini anlatir.”, A1.5U.26. kodlu “Nezaket ifadelerini
kullanir.”, A1.50.29. kodlu “Yaptig bir is hakkinda basit seviyede bilgi verir.” ve A1.SU.31. kodlu
“Konusmalarinda tercih/teklif bildiren ifadeler kullanir.” kazanimlara uygun uygulamalara yer

verildigi tespit etmistir.

Tablo 6
Altay A1 ders kitabinin 6. linitesindeki 6lcme uygulamalarina iliskin bulgular
Olgme Uygulamasinin Olgme Uygulamasinin Ogretim Programindaki Hangi Kazanimin Olgiit .. Lo
Kitaptaki Sirasi Kitaptaki Sayfa Numarasi Alindigi Olgme Uygulamasinin Tard
- Bilgi Paylagim Temelli
1. Glgme Uygulamasi 116 ALSE4., ALSE.7., ALSE8, A1SE.24, ALSU.5., Konusma Uygulamalari

A1.50.10.

A1.SE.4., A1.SE.7., A1.SE.8., A1.SE.13., A1.SE.17.,

2. Olgme Uygulamasi 117 A1.SE.24., A1.5E.35.,A1.50.4., A1.50.5., A1.50.9,,
A1.50.10., A1.50.11., A1.50.16.

AL.SE.5., ALSE.6., ALSE.7., A1.SE.12., AL.SE.16.,

Bilgi Paylagim Temelli
Konusma Uygulamalari

3. Olgme Uygulamasi 123 ALSU.9. ALSU.11. Ikili Konusma Uygulamalar
4. Bleme Uveulamasi 126 A1.SE.8., A1.SE.12., A1.SE.17., A1.SE.24., A1.SE.28., GorUs Paylagim Temelli

- Dleme Tye ALSE.35., A1.SU.5., A1.5U.6., ALSU.18., ALSU.22. Konusma Uygulamalari
5. Olcme Uygulamasi 127 A1.SE.8., A1.SE.9., A1.SE.12., A1.SE.16., A1.SE.24., Bilgi Paylagim Temelli

A1.50.9. Konusma Uygulamalari

Tablo 6’ya gore Altay Tirkce Ogreniyorum Al Ders Kitab’nin 6. Unitesinde sézlii
etkilesim becerisi ve sozIi Uretim becerisine dair 5 dlgme uygulamasina yer verilmistir. Bu
uygulamalarin 3’inde bilgi paylasim temelli konusma, 1’inde goris paylasim temelli konusma,
1’inde de ikili konusma uygulamalarina yer verildigi gériilmustir. Kitabin 6. Unitesi genel olarak
degerlendirildiginde bu iinitede Tiirkcenin Yabanci Dil Olarak Ogretimi Programinda (MEB, 2020)
yer alan sozli etkilesim becerisi kazanimlarindan A1.SE.4. kodlu “Cevresindeki yer/mekéan

adlarini sorar/soéyler.”, A1.SE.5. kodlu “Konusmalarda temel soru ifadelerini kullanir.”, A1.SE.6.
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kodlu “Konusma esnasinda sorular sorar ve sorulara cevap verir.”, A1.SE.7. kodlu “Konusmalarda
kendisiyle ilgili temel sorulara cevap verir.”, A1.SE.8. kodlu “Diyaloglarinda temel betimleyicileri
kullanir.”, A1.SE.9. kodlu “Hobilerine/ilgi alanlarina iliskin diyaloglar kurar.”, A1.SE.12. kodlu
“Konusmalarinda tarih/zaman bildiren temel ifadeleri kullanir.”, A1.SE.13. kodlu “Diyaloglarinda
Olct birimlerini/miktar ifadelerini kullanir.”, A1.SE.16. kodlu “Diyaloglarinda temel sayisal
ifadeleri kullanir.”, A1.SE.17. kodlu “Konusmalarinda toplumsal yasam alanlarina yonelik kelime
ve kalip ifadeleri kullanir.”, A1.SE.24. kodlu “Konusmalarinda konum bildiren basit ifadeleri
kullanir.”, A1.SE.28. kodlu “Konusmalarinda tercih/teklif cimleleri kullanir.” ve A1.SE.35. kodlu
“Kisisel goruslerini iceren diyaloglar kurar.” kazanimlara; so0zli (retim becerisine ait
kazanimlardan da A1.SU.4. kodlu “Kendisini/ailesini/bir baskasini basit ciimlelerle tanitir.”,
A1.50.5. kodlu “Konusmalarinda temel betimleyici ifadeleri kullanir.”, A1.SU.6. kodlu “Bir
meslegi basit ciimlelerle tanitir.”, A1.5U.9. kodlu “Konusmalarinda tarih/zaman bildiren temel
ifadeleri kullanir.”, A1.SU.10. kodlu “Yakin cevresini basit ciimlelerle tanitir.”, A1.SU.11. kodlu
“Konusmalarinda temel sayisal ifadeleri kullanir.”, A1.50.16. kodlu “Kisisel gérislerini basit
ciimlelerle anlatir.”, A1.50.18. kodlu “Konusmalarinda gerekcelendirme ifadelerini kullanir.” ve
A1.50.22. kodlu “Durum, kisi, canli ve nesnelerle ilgili basit karsilastirmalar yapar.” kazanimlara
uygun uygulamalara yer verildigi tespit edilmistir.

Tablo 7

Altay A1 ders kitabinin 7. linitesindeki 6lcme uygulamalarina iliskin bulgular
Olgme Uygulamasinin  Olgme Uygulamasinin

. .. Ol |
Ogretim Programindaki Hangi Kazanimin Olglt Alindigi Oleme Uygulamasinin

Kitaptaki Sirasi Kitaptaki Sayfa Numarasi Tard
1. Blcme Uygulamasi 141 A1.SE.5., A1.SE.6., A1.SE.7., A_gl.SE.lZ., A1.SE.16.,A1.50.4., ikili Konusma
A1.SU.11. Uygulamalari
A1.SE.3., A1.SE.4., A1.SE.5., A1.SE.6., A1.SE.7., A1.SE.8,,
" A1.SE.13., A1.SE.16., A1.SE.18., A1.SE.19., A1.SE.20., Drama Temelli
2. Olgme Uygulamasi 146

A1.SE.21., A1.SE.28., A1.SE.31., A1.SE.35., A1.5U.5,, Konusma Uygulamalari
A1.50.11., A1.50.16., A1.50.23., A1.50.26., A1.50.5.31.

Tablo 7 incelendiginde Altay Tiirkce Ogreniyorum A1 Ders Kitabi’'nin 7. Unitesinde s6zlii
etkilesim becerisi ve s0zllii Uretim becerisine dair 2 6lgme uygulamasina yer verildigi
gorulmektedir. Bunlarin 1’i ikili konusma, digeri ise drama temelli konusma uygulamalari
seklindedir. Kitabin 7. Unitesi genel olarak degerlendirildiginde bu tinitede Tiirkcenin Yabanci Dil
Olarak Ogretimi Programinda (MEB, 2020) yer alan sézlii etkilesim becerisi kazanimlarindan
A1.SE.3. kodlu “Cevresindeki nesnelerin adini sorar/soyler.”, A1.SE.4. kodlu “Cevresindeki
yer/mekan adlarini sorar/sdyler.”, A1.SE.5. kodlu “Konusmalarda temel soru ifadelerini
kullanir.”, A1.SE.6. kodlu “Konusma esnasinda sorular sorar ve sorulara cevap verir.”, A1.SE.7.
kodlu “Konusmalarda kendisiyle ilgili temel sorulara cevap verir.”, A1.SE.8. kodlu “Diyaloglarinda

temel betimleyicileri kullanir.”, A1.SE.12. kodlu “Konusmalarinda tarih/zaman bildiren temel
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ifadeleri kullanir.”, A1.SE.13. kodlu “Diyaloglarinda 6lgu birimlerini/miktar ifadelerini kullanir.”,
A1.SE.16. kodlu “Diyaloglarinda temel sayisal ifadeleri kullanir.”, A1.SE.18. kodlu “Diyaloglarinda
onay/kabul/ret ifadeleri kullanir.”, A1.SE.19. kodlu “istek veya sikayetlerini anlatan diyaloglar
kurar.”, A1.SE.20. kodlu “Yardim talebi/izin/rica/ozlir/iceren diyaloglar kurar.”, A1.SE.21. kodlu
“Konusmalarinda temel gerekcelendirme ifadelerini kullanir.”, A1.SE.28. kodlu “Konusmalarinda
tercih/teklif cumleleri kullanir.”, A1.SE.31. kodlu “Nezaket ifadelerini kullanir.” ve A1.SE.35.
kodlu “Kisisel gorislerini iceren diyaloglar kurar.” kazanimlara; sozll liretim becerisine ait
kazanimlardan da A1.SU.4. kodlu “Kendisini/ailesini/bir baskasini basit ciimlelerle tanitir.”,
A1.50.5. kodlu “Konusmalarinda temel betimleyici ifadeleri kullanir.”, A1.SU.11. kodlu
“Konusmalarinda temel sayisal ifadeleri kullanir.”, A1.SU.16. kodlu “Kisisel gorislerini basit
ciimlelerle anlatir.”, A1.50.23. kodlu “istek veya sikayetlerini anlatir.”, A1.SU.26. kodlu “Nezaket
ifadelerini kullanir.” ve A1.50.5.31. kodlu “Konusmalarinda tercih/teklif bildiren ifadeler

kullanir.” kazanimlara uygun uygulamalara yer verildigi gérilmustar.

Tablo 8
Altay Al ders kitabinin 8. initesindeki 6lgme uygulamalarina iliskin bulgular
Olgme Olgme Uygulamasinin
Uygulamasinin Kitaptaki Sayfa Ogretim Programindaki Hangi Kazanimin Olgiit Alindigi~ Olgme Uygulamasinin Tari
Kitaptaki Sirasi Numarasi
1. Olcme A1.SE.4., A1SE.5., A1.SE.6., A1.SE.7., A1.SE.8., A1.SE.12., Geriye Donlik Aktivitelerini
Uygulamasi 157 A1.SE.16., A1.SE".17., Al.SVI_E.23., A1.S!E_.24., Al1.SE.32., Belirtmeye Yonelik
A1.SU.9,, A1.SU.11., A1.SU.20. Konusma Uygulamalari
2. Bleme A1.SE.8, A1.SE.9., A1.SE.10., A1.SE.12., A]-...SE.14., A;l.SE.lG., Gunlak Rutin!}erin.i
Uygulamas| 163 A1.§E.17., A1.§E.24., A1.S_!E.32., Al.S.l_J.S., A1.SU_:9., Paylasmaya Yonelik
A1.SU.11,, A1.SU.15., A1.SU.19., A1.SU.20., A1.SU.21. Konusma Uygulamalari
A1.SE.1., A1.SE.2., A1.SE.4., A1.SE.5., A1.SE.6., AL.SE.7.,
3. Olgme 167 A1.SE.12., A1.SE.15., A1.SE.16., A1.SE:.17., Al.SI;.lQ., Drama Temelli Konusma
Uygulamasi A1.SE.24., A1.SE.28., A1.SE.35., A1.SU.5., A1.SU.9., Uygulamalari

A1.50.11., A1.50.16., A1.50.23., A1.50.31.

Tablo 8 incelendiginde Altay Tiirkge Ogreniyorum A1l Ders Kitabi’nin 8. Unitesindeki
sozlli etkilesim becerisi ve sozIU Uretim becerisine dair 3 6lgme uygulamasina yer verildigi
gorlilmuistir. Bu uygulamalarin 1’i geriye donlik aktivitelerini belirtmeye yonelik konusma, 1’
gunlik rutinlerini paylasmaya yonelik konusma, 1'i de drama temelli konusma seklindedir.
Kitabin 8. Unitesi genel olarak degerlendirildiginde bu iinitede Tirkgenin Yabanci Dil Olarak
Ogretimi Programinda (MEB, 2020) yer alan sozli etkilesim becerisi kazanimlarindan A1.SE.1.
kodlu “Selamlasma, tanisma ve vedalasma ile ilgili temel kalip ifadeleri kullanir.”, A1.SE.2. kodlu
“Karsilikli konusmalarda duruma uygun (tesekkiir, temenni, kutlama vb.) kalip ifadeleri
kullanir.”, A1.SE.4. kodlu “Cevresindeki yer/mekadn adlarini sorar/soyler.”, A1.SE.5. kodlu
“Konusmalarda temel soru ifadelerini kullanir.”, A1.SE.6. kodlu “Konusma esnasinda sorular
sorar ve sorulara cevap verir.”, A1.SE.7. kodlu “Konusmalarda kendisiyle ilgili temel sorulara

cevap verir.”, A1.SE.8. kodlu “Diyaloglarinda temel betimleyicileri kullanir.”, A1.SE.9. kodlu
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“Hobilerine/ilgi alanlarina iliskin diyaloglar kurar.”, A1.SE.10. kodlu “Giinlik hayata iliskin basit
bilgilendirme/yonlendirme/uyari ctumleleri iceren diyaloglar kurar.”, A1.SE.12. kodlu
“Konusmalarinda tarih/zaman bildiren temel ifadeleri kullanir.”, A1.SE.14. kodlu “Diyaloglarinda
karsilastirmalara yer verir.”, A1.SE.16. kodlu “Diyaloglarinda temel sayisal ifadeleri kullanir.”,
A1.SE.17. kodlu “Konusmalarinda toplumsal yasam alanlarina yonelik kelime ve kalip ifadeleri
kullanir.”, A1.SE.19. kodlu “istek veya sikayetlerini anlatan diyaloglar kurar.”, A1.SE.23. kodlu
“Yol, yon ve adres tariflerine iliskin basit diyaloglar kurar.”, A1.SE.24. kodlu “Konusmalarinda
konum bildiren basit ifadeleri kullanir.”, A1.SE.28. kodlu “Konusmalarinda tercih/teklif ciimleleri
kullanir.”, A1.SE.32. kodlu “Gunliik rutinler hakkinda diyaloglar kurar.” ve A1.SE.35. kodlu “Kisisel
gorislerini iceren diyaloglar kurar.” kazanimlara; s6zll Gretim becerisine ait kazanimlardan da
A1.SU.5. kodlu “Konusmalarinda temel betimleyici ifadeleri kullanir.”, A1.50.9. kodlu
“Konusmalarinda tarih/zaman bildiren temel ifadeleri kullanir.”, A1.50.11. kodlu
“Konusmalarinda temel sayisal ifadeleri kullanir.”, A1.50.15. kodlu “Kisisel duygularini basit
ciimlelerle anlatir.”, A1.50.16. kodlu “Kisisel gorislerini basit cimlelerle anlatir.”, A1.50.19.
kodlu “Plan/tasari/hayallerini basit ifadelerle anlatir.”, A1.50.5.20. kodlu “Gunliik
rutinlerini/aliskanliklarini basit ciimlelerle anlatir.”, A1.50.5.21. kodlu “Hobilerine/ilgi alanlarina
iliskin kisa ve basit konusmalar yapar.”, A1.50.23. kodlu “istek veya sikayetlerini anlatir.” ve
A1.50.31. kodlu “Konusmalarinda tercih/teklif bildiren ifadeler kullanir.” kazanimlara uygun

uygulamalara yer verildigi tespit edilmistir.

Tablo 9
Altay Tiirkce Ogreniyorum A1 ders kitabindaki sézlii etkilesim ve sézlii iiretim becerisine yénelik

kac farkli 6lcme uygulamasinin kag¢ defa kullanildigina iliskin bulgular
Uygulama Adi Uygulama Adedi
Bilgi Paylasim Temelli Konusma Uygulamalari 5
Goris Paylagim Temelli Konugsma Uygulamalari
ikili Calisma Uygulamalari
Resmi Tasvir Etme Uygulamalari
Goérseller Uzerine Konusma Uygulamalari
Gorsellerden Hareketle Cozimleme ve Sesli Tekrar Etme Uygulamalari
ilgi Alani Paylagim Temelli Konusma Uygulamalari
Tasvir Etme Uygulamalari
Drama Temelli Konugsma Uygulamalari
Dinlediginden Hareketle Tekrar Etme Uygulamalari
Var Olan Sozcikleri Sesli Tekrar Etme Uygulamalari
Okudugundan Hareketle Tekrar Etme Uygulamalari
Kendisi ve Yakin Cevresi ile ilgili Bilgi Paylasim Temelli Konusma Uygulamalari
Geriye Doniik Aktivitelerini Belirtmeye Yonelik Konusma Uygulamalari
Gunlik Rutinlerini Paylasmaya Yonelik Konusma Uygulamalari

P P RPRPRPEPNNMNNMNNWOWSOOVG

Tablo 9 incelendiginde Altay Al Ders Kitabi’nin s6zli etkilesim becerisi ve s6zli Gretim

becerisiile ilgili 15 farkli 6lgme uygulamasina yer verdigi gériilmektedir. Olgme amagli hazirlanan
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bu uygulamalariginde en ¢ok (5) bilgi paylasim temelli konusma, géris paylasim temelli konusma

ve ikili galisma tlrlerine yer verilmistir. Bunu 4 kez resmi tasvir etme; 3 kez gorseller izerine

konusma; 2’ser kez gorsellerden hareketle ¢oziimleme ve sesli tekrar etme, ilgi alani paylasim

temelli konusma, tasvir etme ve drama temelli konusma; 1’er kez de dinlediginden hareketle

tekrar etme, var olan sozciikleri sesli tekrar etme, okudugundan hareketle tekrar etme, kendisi

ve yakin gevresi ile ilgili bilgi paylasim temelli konusma, geriye dénik aktivitelerini belirtmeye

yonelik konusma ve ginliik rutinlerini paylasmaya yonelik konusma uygulamalari takip etmistir.

Tablo 10
A1 sézlii etkilesim becerisi kazanimlarinin ne kadar kullanildigina iliskin bulgular
Kazanim Kazanimin Kag Defa
Kodu Kazanim Adi Kullanildigi
A1.SE.4. Cevresindeki yer/mekan adlarini sorar/séyler. 19
ALSE.17. Konusmalarinda toplumsal yasam alanlarina yonelik kelime ve kalp ifadeleri 17
kullanir.
A1.SE.8. Diyaloglarinda temel betimleyicileri kullanir. 16
A1.SE.24. Konusmalarinda konum bildiren basit ifadeleri kullanir. 16
A1.SE.5. Konusmalarda temel soru ifadelerini kullanir. 15
A1.SE.6. Konugsma esnasinda sorular sorar ve sorulara cevap verir. 14
Al1.SE.7. Konusmalarda kendisiyle ilgili temel sorulara cevap verir. 14
A1.SE.16. Diyaloglarinda temel sayisal ifadeleri kullanir. 13
A1.SE.3. Cevresindeki nesnelerin adini sorar/soyler. 12
A1.SE.35. Kisisel goruslerini iceren diyaloglar kurar. 10
A1.SE.9. Hobilerine/ilgi alanlarina iligkin diyaloglar kurar. 8
A1.SE.12. Konusmalarinda tarih/zaman bildiren temel ifadeleri kullanir. 8
A1.SE.19. istek veya sikayetlerini anlatan diyaloglar kurar. 6
A1.SE.28. Konusmalarinda tercih/teklif ctimleleri kullanir. 6
Al1.SE.1. Selamlagma, tanisma ve vedalasma ile ilgili temel kalip ifadeleri kullanir. 5
Karsilikli konusmalarda duruma uygun (tesekkiir, temenni, kutlama vb.) kalip
A1.SE.2. . . 5
ifadeleri kullanir.
A1.SE.14. Diyaloglarinda karsilastirmalara yer verir. 5
ALSE.10. GUnluk hayata iliskin basit bilgilendirme/ydnlendirme/uyari ciimleleri iceren 3
diyaloglar kurar.
A1.SE.31. Nezaket ifadelerini kullanir. 3
A1.SE.34. Kendini/ailesini/bir baskasini basit ifadelerle tanitir. 3
A1.SE.13. Diyaloglarinda 6l¢l birimlerini/miktar ifadelerini kullanir. 2
A1.SE.18. Diyaloglarinda onay/kabul/ret ifadeleri kullanir. 2
A1.SE.20. Yardim talebi/izin/rica/6zlr/igeren diyaloglar kurar. 2
A1.SE.21. Konusmalarinda temel gerekcelendirme ifadelerini kullanir. 2
A1.SE.27. Meslekler ve 6zellikleri hakkindaki konugmalara katihr. 2
A1.SE.32. Gunlik rutinler hakkinda diyaloglar kurar. 2
A1.SE.11. Diyaloglarinda akrabalik adlarini kullanir. 1
A1.SE.15. Duygu durumlarini ifade eden basit diyaloglar kurar. 1
A1.SE.22. Plan/tasari/hayallerin konusuldugu diyaloglara katilir. 1
A1.SE.23. Yol, yon ve adres tariflerine iliskin basit diyaloglar kurar. 1
A1.SE.29. Tavsiye/uyari iceren diyaloglar kurar. 1
A1.SE.30. Gegmis olaylar hakkindaki konusmalara katilir. 1
A1.SE.25. Hava durumui ile ilgili basit diyaloglar kurar. YOK
A1.SE.26. Sesli veya goruntili konugmalarda temel iletisim kaliplarini kullanir. YOK
A1.SE.33. Gunlik hayattaki basit yonergeleri diyaloglarinda kullanilir. YOK

Tablo 10’a bakildiginda Altay Al Ders Kitabi'nin 6lgme uygulamalarinda Tirkcenin

Yabanci Dil Olarak Ogretimi Programinda yer alan 35 sozlii etkilesim becerisi kazanimindan
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32’sine yer verildigi gorilmustir. Kitapta sozIU etkilesim becerisi altinda yer alan kazanimlardan
A1.SE.4. kodlu kazanim diger kazanimlara oranla daha fazla kullanilmistir (19). Bunu 17 kez
kullanimi ile A1.SE.17. kodlu kazanim, 16’sar kez kullanimiyla A1.SE.8. ve A1.SE.24. kodlu
kazanimlar, 15 kez kullanimla A1.SE.5. kazanim, 14’er kez kullanimla A1.SE.6. ve A1.SE.7. kodlu
kazanimlar, 13 kez kullanilan A1.SE.16. ve 12 kez kullanilan A1.SE.3. kodlu kazanim, 10 kez
kullanilan A1.SE.35. kodlu kazanim, 8’er kez kullanilan A1.SE.9. ve A1.SE.12. kodlu kazanimlar,
6’sar kez kullanilan A1.SE.19. ve A1.SE.28. kodlu kazanimlar ve 5’er kez kullanilan 1.SE.1.,
A1.SE.2. ve A1.SE.14. kodlu kazanimlar, 3’er kez kullanilan A1.SE.10., A1.SE.31. ve A1.SE.34.
kodlu kazanimlar, 2’ser kez kullanilan A1.SE.13., A1.SE.18., A1.SE.20., A1.SE.21., A1.SE.27. ve
A1.SE.32. kodlu kazanimlar, 1’er kez kullanilan A1.SE.11., A1.SE.15., A1.SE.22., A1.SE.23,,
A1.SE.29. ve A1.SE.30. kodlu kazanimlar takip etmektedir. A1.SE.25., A1.SE.26. ve A1.SE.33.
kodlu: “Hava durumu ile ilgili basit diyaloglar kurar, sesli veya goruntili konusmalarda temel
iletisim kaliplarini kullanir ve ginlik hayattaki basit yonergeleri diyaloglarinda kullanir.”

seklindeki kazanimlara ise hig yer verilmemistir.

Tablo 11

A1l sozlii Gretim becerisi kazanimlarinin ne kadar kullanildigina iliskin bulgular

Kazanim Kodu Kazanim Adi Kazanimin Kag Defa Kullanildigi
A1.50.5. Konusmalarinda temel betimleyici ifadeleri kullanir. 15
A1.50.7. Gorsel ogelerle verilen basit kelime ve kalip ifadeleri soyler. 11
A1.50.11. Konusmalarinda temel sayisal ifadeleri kullanir. 11
A1.50.2. Kelimeleri dogru telaffuz eder. 10
A1.50.8. Gorsellerle ifade edilmis mekanlari/olaylari/durumlari basit ciimlelerle anlatir. 10
A1.50.4. Kendisini/ailesini/bir baskasini basit cimlelerle tanitir. 8
A1.50.9. Konusmalarinda tarih/zaman bildiren temel ifadeleri kullanir. 7
A1.50.23. istek veya sikayetlerini anlatir. 7
A1.50.31. Konusmalarinda tercih/teklif bildiren ifadeler kullanir. 7
A1.50.3. Konusmalarinda yeni 6grendigi kelime ve kalip ifadeleri kullanir. 5
A1.50.16. Kisisel goruslerini basit cimlelerle anlatir. 4
A1.50.18. Konusmalarinda gerekgelendirme ifadelerini kullanir. 4
A1.50.6. Bir meslegi basit climlelerle tanitir. 3
A1.50.15. Kisisel duygularini basit ciimlelerle anlatir. 3
A1.50.20. Gunluk rutinlerini/aliskanliklarini basit ctimlelerle anlatir. 3
A1.50.26. Nezaket ifadelerini kullanir. 3
A1.50.10. Yakin gevresini basit cimlelerle tanitir. 2
A1.50.21. Hobilerine/ilgi alanlarina iliskin kisa ve basit konugsmalar yapar. 2
A1.50.29. Yaptigi bir is hakkinda basit seviyede bilgi verir. 2
A1.50.1. Alfabedeki harfleri sesletir. 1
A1.50.19. Plan/tasari/hayallerini basit ifadelerle anlatir. 1
A1.50.22. Durum, kisi, canli ve nesnelerle ilgili basit karsilagtirmalar yapar. 1
A1.50.12. Bir olayi/durumu/isi olus sirasina gére basit ifadelerle anlatir. YOK
A1.50.13. Kisisel deneyimlerini ana hatlariyla anlatir. YOK
A1.50.14. Kutlama/tebrik/temenni/tesekkir/davet icerikli basit konusmalar yapar. YOK
A1.50.17. Asina oldugu konularda gorsellerle desteklenmis basit bir sunum yapar. YOK
A1.50.24. Konugsma amacini belirler. YOK
A1.50.25. Konusma amacina uygun strateji, yontem ve teknikleri kullanir. YOK
A1.50.27. Kisisel bakim ve saglikla ilgili kisa konugmalar yapar. YOK
A1.50.28. Afis, bilet, brostir, ilan, meni vb. metinlerdeki temel bilgileri anlatir. YOK
A1.50.30. Bir olayi/durumu olus sirasina gore basit ifadelerle anlatir. YOK
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Tablo 11 incelendiginde Altay Al Ders Kitabi’nin Tiirkgenin Yabanci Dil Olarak Ogretimi
Programinda yer alan 31 sozIU Gretim becerisi kazanimdan 22’sine yer verildigi gortlmdastur.
S6zIU Uretim becerisi bashgl altinda yer alan kazanimlardan A1.S0.5. kodlu kazanim 15 kez
kullanilan bir kazanim olmasindan dolayi 6lgme uygulamalarinda en fazla kullanilan kazanim
olmustur. Bunu 11’er kez kullanilan A1.50.7. ve A1.5U.11. kodlu kazanimlar, 10’ar kez kullanilan
A1.50.2. ve A1.50.8. kodlu kazanimlar, 8 kez kullanilan A1.5U.4. kodlu kazanim, 7’ser kez
kullanilan A1.50.9., A1.50.23. ve A1.50.31. kodlu kazanimlar, 5 kez kullanilan A1.SU.3. kodlu
kazanim, 4’er kez kullanilan A1.50.16. ve A1.50.18. kodlu kazanimlar, 3’er kez kullanilan
A1.50.6., A1.50.15., A1.50.20. ve A1.50.26., 2’ser kez A1.5U.10., A1.5U.21. ve A1.5U.29. kodlu
kazanimlar, 1’er kez kullanilan A1.SU.1., A1.50.19. ve A1.50.22. kodlu kazanimlar takip
etmektedir. A1.50.12., A1.50.13., A1.50.14., A1.50.17., A1.50.24., A1.50.25., A1.50.27.,

A1.50.28. ve A1.50.30. kodlu kazanimlara ise hic yer verilmemistir.
4. Sonug, Tartisma ve Oneriler

Calismada, elde edilen verilerden hareketle Altay Tirkce Ogreniyorum Al Ders
Kitabi’'nda yer alan sozIli etkilesim ve sozli Uretim becerilerine yonelik dlgme uygulamalari
incelendiginde geleneksel 6lgme uygulamalarinin daha yaygin sekilde kullanildigi sonucuna

ulasiimistir.

Altay Tiirkge Ogreniyorum Al Ders Kitabi’'nin sézlii etkilesim becerisi ve s6zlii Giretim
becerisiile ilgili 15 farkli 6lgme uygulamasina yer verdigi gorilmektedir. Olcme amagli hazirlanan
bu uygulamalar icinde en ¢ok (5 defa) bilgi paylasim temelli konusma, goris paylasim temelli
konusma ve ikili calisma tiirlerine yer verilmistir. Bunu 4 kez resmi tasvir etme; 3 kez gorseller
Uzerine konusma; 2’ser kez gorsellerden hareketle ¢b6ziimleme ve sesli tekrar etme, ilgi alani
paylasim temelli konusma, tasvir etme ve drama temelli konusma; 1’er kez de dinlediginden
hareketle tekrar etme, var olan sozciikleri sesli tekrar etme, okudugundan hareketle tekrar
etme, kendisi ve yakin gevresi ile ilgili bilgi paylasim temelli konusma, geriye doniik aktivitelerini
belirtmeye yonelik konusma ve glinlik rutinlerini paylasmaya yonelik konusma uygulamalari

takip etmistir.

Altay A1l Ders Kitab’'nin dlgme uygulamalarinda Tiirkgenin Yabanci Dil Olarak Ogretimi
Programinda yer alan 35 sozl{ etkilesim becerisi kazanimindan 32’sine yer verildigi gorilmustir.
Kitapta sozli etkilesim becerisi altinda yer alan kazanimlardan A1.SE.4. kodlu “Cevresindeki
yer/mekan adlarini sorar/soyler.” kazanimi diger kazanimlara oranla daha fazla kullanilmistir (19

defa). 1’er kez kullanilan A1.SE.11. kodlu “Diyaloglarinda akrabalik adlarini kullanir.”, A1.SE.15.
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kodlu “Duygu durumlarini ifade eden basit diyaloglar kurar.”, A1.SE.22. kodlu
“Plan/tasari/hayallerin konusuldugu diyaloglara katilir.”, A1.SE.23. kodlu “Yol, yon ve adres
tariflerine iliskin basit diyaloglar kurar.”, A1.SE.29. kodlu “Tavsiye/uyari iceren diyaloglar kurar.”
ve A1.SE.30. kodlu “Gecgmis olaylar hakkindaki konusmalara katilir.” kazanimlari s6zli etkilesim
becerisine yonelik olarak en az kullanilan kazanimlar olmuslardir. A1.SE.25. kodlu “Hava durumu
ile ilgili basit diyaloglar kurar.”, A1.SE.26. kodlu “Sesli veya gorintili konusmalarda temel
iletisim kahplarini  kullanir.” ve A1.SE.33. kodlu “Gunlik hayattaki basit yonergeleri

diyaloglarinda kullanilir.” seklindeki kazanimlara ise hig yer verilmemistir.

Arastirma kapsaminda incelenen ders kitabinin Tiirkgenin Yabanci Dil Olarak Ogretimi
Programinda yer alan 31 s6zIU Gretim becerisi kazanimindan 22’sine yer verildigi goralmdastar.
S6zIU Uretim becerisi basligi altinda yer alan kazanimlardan A1.SU.5. kodlu “Konusmalarinda
temel betimleyici ifadeleri kullanir.” kazanimi 6lgme uygulamalarinda en fazla kullanilan kazanim
olmustur (15 defa). 1’er kez kullanilan A1.SU.1. kodlu “Alfabedeki harfleri sesletir.”, A1.50.19.
kodlu “Plan/tasari/hayallerini basit ifadelerle anlatir.” ve A1.50.22. kodlu “Durum, kisi, canl ve
nesnelerle ilgili basit karsilastirmalar yapar.” kazanimlari sézIi Gretim becerisine yonelik olarak
en az kullanilan kazanimlar olmustur. A1.50.12. kodlu “Bir olayi/durumu/isi olus sirasina gére
basit ifadelerle anlatir.”, A1.50.13. kodlu “Kisisel deneyimlerini ana hatlariyla anlatir.”, A1.5U.14.
kodlu “Kutlama/tebrik/temenni/tesekkiir/davet icerikli basit konusmalar yapar.”, A1.5U.17.
kodlu “Asina oldugu konularda gérsellerle desteklenmis basit bir sunum yapar.”, A1.SU.24. kodlu
“Konusma amacini belirler.”, A1.50.25., kodlu “Konusma amacina uygun strateji, ydntem ve
teknikleri kullanir.”, A1.5U.27. kodlu “Kisisel bakim ve saglikla ilgili kisa konusmalar yapar.”,
A1.50.28. kodlu “Afis, bilet, brosiir, ilan, menii vb. metinlerdeki temel bilgileri anlatir.” ve
A1.50.30. kodlu “Bir olayi/durumu olus sirasina gore basit ifadelerle anlatir.” kazanimlarina ise

hig yer verilmemistir.

Alanyazin incelendiginde Altay Tiirkce Ogreniyorum A1l Ders Kitabi tizerine yapilan bu
calisma ile benzer nitelikte sonuglara ulasildigl gorilmektedir. Yabanci dil olarak Tirkgenin
ogretiminde kullanilan ders kitaplarindaki konusma becerisine yonelik hazirlanan 6lgme
uygulamalariyla ilgili olarak; Kocayanak (2021) Yabanci Dil Olarak Tiirkce Ders Kitaplarinda Yer
Alan Konusma Becerisi Etkinliklerinin Karsilastiriimasi bashkli ¢calismasinda Yeni Hitit kitabi ile
Tirkceye Yolculuk kitabini karsilastirmali olarak incelemistir. Arastirma bulgularina gore etkinlik
sayisi baglaminda Yeni Hitit kitabinin 6n plana ¢iktigl sonucuna ulasmistir. Bu kitapta, sozlu

iletisim orani toplamda %45.71, sozli etkilesim orani ise %54,29’dur. Tirkgeye Yolculuk
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kitabinda ise, sozll iletisim ve sozlii etkilesim etkinliklerinin orani birbirine esit (%50) bir dagihm
gosterdigi tespit edilmistir. Tlirkceye Yolculuk kitabinda sozli iletisimde “deneyimlerini anlatma”
ve “bilgi verme” etkinlikleri 6n plandayken Yeni Hitit kitabinda “tartisma” “kitleye seslenme” ve
“sesletim/tekrar etme” uygulamalarinin kullanildigina arastirma iginde deginilmistir. Benzer ve
Unsal (2019) Konusma Ogretiminin Program ve Ders Kitabi Ekseninde Uygulamaya Yansimasi
baslikli calismalarindaki arastirma sonuglarina gore ders kitaplarindaki 6lcme uygulamalarinin
yetersizligini ve eksikligini dile getirerek bu eksikliklerin giderilmesine yonelik isarette
bulunmuslardir. Senyigit ve Okur (2019) yabancilara yonelik Tirkcenin 6gretilmesi adina
hazirlanan kitaplarin tema odakli yaklasimla yapilandirildigini belirlemislerdir. Arastirmacilar
calismalarinda, ilgili ders kitaplarinda telaffuz ile ilgili agik bir kazanima ya hi¢ yer verilmedigi ya
da ¢ok az yer verildigi sonuglarina ulasmislardir. Gégcen (2021) arastirmasinin kapsaminda
incelenen 7 akademik Tirkce ders kitabi incelemistir. Bu ders kitaplari bir bitiin olarak
degerlendirildiginde kitaplarda yer alan uygulamalar “aciklama, tartisma, goris savunma, sunum
yapma, Ozetleme, degerlendirme, hazirlikli konusma, ikna edici konusma” uygulamalaridir.
Konusma uygulamalari iginde en sik olarak “agiklama” ve “tartisma” uygulamalarina yer verildigi
sonucuna ulasiimistir. Maden ve Durmaz (2022) arastirmalarinda ders kitabinda katilimli
konusma uygulamasina daha fazla yer verildigini tespit etmislerdir. Arastirma sonugclarina gore
katilimh konusmayi tartisma, kelime ve kavram havuzundan secgerek konusma, 6zetleme ve
gidimli konusma izlemistir. Bu sonuglara gbre arastirmacilar, yabancilara Tiirkgenin 6gretimi
icin hazirlanan ders kitaplarindaki konusma becerisi hazirlanmis 6lgme uygulamalarinin
cesitlendirilmesi gerektigini vurgulamislardir. Kurudayioglu (2019) arastirmasinda temel, orta ve
ileri dizey kitaplarda kendini tanitma, tesekkiir-6ziir konusmalari, telefonda konusma, ziyaret,
karsilama ve ugurlama, selamlasma konusmalari, agis konusmalari gibi hazirliksiz konusma
turlerine hi¢ yer vermedigini tespit etmistir. Bu sonuca yonelik olarak ders kitaplarindaki
konusma etkinliklerinin ve uygulamalarinin gesitlendirilerek artiriimasi gerektigini énermistir.
Sallabas ve Saglik (2020) Yabancilara Tiirkge Ogretim Setlerinde Yer Alan Konusma Etkinliklerinde
Dilin Kullanim Alanlari bashkl arastirmalarindan elde edilen bulgular sonucunda, Tiirkge 68retim
setlerinde dilin kullanim alanlarina iliskin bir esgiidim olmadigini ifade etmislerdir. Setteki tim
etkinlikler temel alindiginda ise Gazi seti disindaki diger setlerin dilin kullanim alanlarindan kisisel
alani 6n plana aldigini, Gazi setinin ise egitsel alani 6nceledigini belirleyip hazirlanacak olan ders
kitaplarinda dilin kullanim alanlarinin géz éntinde bulundurularak yapilandiriimasi gerektigini
ifade etmislerdir. Yavuzel (2018) arastirma kapsaminda Gazi TOMER (A2) ve Yedi iklim (A2) ders

kitaplarini incelemistir. Arastirmaci, her iki kitaptaki konusma etkinliklerinde c¢ogunlukla
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“Gudimli Konusma” tiiriine yer verildigi, bununla birlikte 6zellikle Gazi TOMER A2 ders
kitabinda “Empati Kurarak Konusma”, “ikna Edici Konusma” gibi konusma yéntemlerine de yer
verildigini saptamistir. Bunun sonucunda ise, Gazi TOMER A2 ders kitabinda konusma

etkinliklerinde daha gesitli yontemlerin kullanildigi sonucuna ulagsmistir.
4.1. Oneriler

Arastirmada incelenen yabancilara Tiirkce 6gretimi amaciyla hazirlanan Altay Tirkge
Ogreniyorum A1 Ders Kitabi’nda dlgme uygulamalarina, MEB’de (2020) yer alan sozlii etkilesim
ve sozlli Gretim temel dil becerisi kazanimlarini gbzeten alternatif 6lgme uygulamalarina yeterli
Olcide yer verilmedigi gortlmistir. Bu sebeple hazirlanacak yeni ders kitaplari, temel dil becerisi

kazanimlarini iceren alternatif 6lcme araclarini da icerecek sekilde hazirlanabilir.

Altay Tiirkce Ogreniyorum A1 Ders Kitabi’'ndaki s6zli tretim ve sdzlii etkilesim becerileri
ile ilgili 6lgme uygulamalarinin cogunda gorsel materyallere yer verilmedigi gértlmektedir. Ders
kitaplarinda 6lcme degerlendirme uygulamalari icinde gorsel materyallere yer vermek
O0grencinin olcme ve degerlendirmeye sinav kaygisiyla degil de daha pozitif bakmasini
saglayacagindan kitap yazarlari, bunu gozeterek ancak sinav ciddiyetinden de uzaklastirmayacak

tirden 6lgme degerlendirme uygulamalari tasiyan kitaplar hazirlayabilirler.

Bu ¢alismada incelenen ders kitabinda yer alan sozlii Gretim ve sozlii etkilesim becerileri
ile ilgili 6lcme uygulamalarinin MEB 2020 Tiirkcenin Yabanci Dil Olarak Ogretimi Programi iginde
yer alan kimi kazanimlarla ortlismedigi gérilmustir. Kitabin revizesi yapilirken ilgili kazanimlari

da icinde barindiracak 6lgme uygulamalarina yer verilmesi 6nerilmektedir.

CIKAR CATISMASI BEYANI
Yazarlar bu ¢alismalarinda herhangi bir sekilde cikar catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu galismalarinda arastirma ve yayin etigine uyuldugunu beyan eder.
YAZAR SORUMLULUK BEYANI

Calismay ylriten yazarlar arastirmanin her asamasini kendileri gergeklestirdiklerini ve eserde

her iki arastirmacinin da katkisinin esit oldugunu beyan ederler.
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