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ABSTRACT

The aim of this study is to reveal teachers' views on smartphone and tablet
applications for teaching reading and writing skills. The study was designed
and conducted in the context of the phenomenology method, one of the
qualitative research methods. The study group consisted of 15 volunteer
primary school teachers who worked in K&gk district of Aydin province in the
2022-2023 academic year. The data were collected through semi-structured
interviews. The data obtained from the interviews were analyzed using the
"Nvivo for Windows" software and content analysis method. In this study,
teachers found the reading and writing instruction applications designed for
tablets and smartphones to be supportive and facilitative. Additionally, it was
found that the applications contributed to capturing students' attention,
provided opportunities for students to review what they learned, increased
students' motivation, and shortened the learning process. Moreover, teachers
were observed to use such applications at every stage, emphasizing the
importance of auditory stimulation.
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Introduction

Today's society can be described as an information society. Information and technological
developments naturally affect educational activities in the information society (Birgiil, 2014). One of
the fundamental elements of instructional activities is reading and writing instruction. This is
because reading and writing skills are essential skills that contribute to both individual and social
development (Altinkaynak et al., 2022). In addition, teaching first reading and writing covers all
processes of this skill that the child has to use throughout her life. The information and techlonology
advancements of the the age assist children in acquiring reading and writing skills in an easy and
enjoyable way (Sahin & Ozeng, 2021). The use of multimedia materials by teachers positively
influences students' language development and motivation (Altunhan et al., 2022). Additionally,
computer-assisted instruction (CAI), which incorporates multiple learning environments, is
frequently used in reading and writing instruction. Computer-assisted reading and writing
instruction have been found to be effective in areas such as handwriting (Haugland, 1992; Kablan,
2001), punctuation (Orhan-Karsak, 2014), reading comprehension (Sahin & Ozeng, 2021), reading
fluency (Ringenberg, 2005), phonological skills (Gingold, 2000; Van Daal & Reitsma, 2000; Vilaseca
et al., 2013), and general reading skills (Camacho, 2002; Degirmenci & Ertem, 2014; Mitchel & Fox,
2001; Orhan-Karsak, 2014; Wise et al., 1990). However, studies have shown that using games
developed with Web 2.0 tools does not have a positive impact on writing skills in reading and
writing instruction (Bui et al., 2006; Graham & Perrin, 2006; Orhan-Karsak, 2014). In addition, CAI
increases student motivation, attracts attention to the subject, and saves time for both students and
teachers (Orhan, 2007). Therefore, various educational software supporting the reading and writing
process have been developed (Kartal et al., 2017). Educational software can be used in many subjects,
particularly in Turkish language lessons and the reading and writing process.

Research indicates that educational software is utilized in the stages of sensory perception, sound
recognition, syllable formation, vocabulary instruction, sentence construction, and reading
comprehension (Judge, 2005; Sahin & Ozenc, 2021; Yalgin, 2006). Teachers have expressed that such
software makes instruction more concrete, minimizes individual differences among students, and
captures students' attention in the classroom ($Sahin & Ozeng, 2021). In addition, the games included
in the software are thought to be valuable in terms of providing the opportunity to make the
necessary repetition to automate word recognition in the reading and writing process (Basaran &
Kiligarslan, 2021; Beers et al., 2010). Additionally, educational software used in reading and writing
instruction for elementary students is said to have effects such as facilitating a quick transition to
reading, enabling repetition, concrete representation, increased motivation, and capturing interest
and attention (Giirol & Yildiz, 2015). In short, the use of educational software is important in
acquiring reading and writing skills, which basically affect individuals' entire lives. (Sahin & Ozeng,
2021). Educational software for reading and writing instruction is generally available online and for
a fee, similar to other countries (Khan Academy, Skool.pt, Edu.fi, Scootle, Educ.ar), and is frequently
encountered in Tiirkiye as well (Giirol & Yildiz, 2015). It can be stated that in Tiirkiye, software such
as EBA, Okulistik, Morpa Kampus and Derslig are frequently used (Tenekeci, 2020; Yazic1 &
Ozerbas, 2022).

There are also various literacy teaching applications (Apps) for smartphones and tablets on both the
Google Play Store and the App Store. Among these, "Okuyorum Ilkokuma Yazma" (I'm Reading,
I'm Writing), "Okuma Yazma Ogreniyorum" (I'm Learning to Read and Write), "Alfabe Okuma
Yazma Ogreniyorum" (Learning the Alphabet Reading and Writing), "Kolay ilkokuma" (Easy
Reading), and "Okuma Yazma Ogreniyorum ABC!" (I'm Learning to Read and Write ABC!) can be
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considered as the most frequently used applications. The applications have been downloaded and
used millions of times. These applications can be described as mobile-supported language learning
(MALL) tools developed on the basis of mobile learning (ML). Today, ML is a well-established
methodology due to its numerous benefits such as accessing learning content anytime and
anywhere, adjusting the content according to the needs of students and providing instant feedback
(Klimova, 2019). MALL is a method that aims to benefit from mobile tools that use computer
technologies for language learning (Chinnery, 2006; Jana, 2023).

When the relevant literature is examined, many studies on ML and MALL within this scope (Briz-
Ponce et al., 2017; Demouy et al., 2015; Godwin-Jones, 2011; Heil et al., 2016; Kacetl & Kimova, 2019;
Kim et al., 2013; Klimova, 2019; Ozeke, 2018; Solmaz, 2016; Sonmez et al., 2018; Yaman et al., 2016).
In this context, as a result of Delican's (2021) study, which aims to examine the mobile applications
developed for literacy teaching in terms of initial reading and writing teaching, it was found that the
applications studied in general are insufficient in terms of design, content, functionality and
technical features. In Yildiz's (2010) semi-experimental study, which aimed to determine the effect
of multimedia applications on students' reading skills in the initial literacy teaching process, it was
revealed that the students in the experimental group acquired reading and writing skills in a shorter
time. In the study conducted by Hutchison et al. (2012), a classroom teacher with 23 first grade
students integrated iPad applications into the reading and writing teaching process every day for 3
weeks. The research results showed that the relevant applications were capable of supporting the
reading and writing teaching process. Deris and Shukor (2019) aimed to reveal students' opinions
and experiences regarding various mobile applications used within the scope of MALL. In this
study, participants expressed positive opinions about the use of mobile applications. The ease of use
of mobile applications developed for mobile phones and tablets and the fact that they contain
various games are stated as the reasons for this situation. Again, the study conducted by Subramani
(2023) aimed to examine the features of free mobile applications developed for learning English. In
the study, 5 different free applications were selected and examined. As a result of the study, it was
determined that these applications increased students' motivation and interest in language learning.
When the studies in the literature are examined, it is seen that studies on MALL are limited.
However, it is very important for teachers to evaluate the applications developed on the basis of
primary reading and writing, which students frequently benefit from. Because the awareness and
experience of teachers at the point of applications used by children will contribute to the correct
guidance of children in addition, it is thought that teachers' perspectives on this issue will guide out-
of-class studies on MALL. Based on this, the aim of this research is to examine smartphone and tablet
applications regarding primary literacy teaching in the context of teachers' opinions. Based on this,
the aim of the research is to examine smartphone and tablet applications related to initial literacy
teaching in the context of teacher opinions. The results of the research will contribute to teachers,
parents and students regarding the smartphone and tablet applications used in the first reading and
writing process. The sub-objectives of the research are as follows:

a) What are the opinions of classroom teachers regarding the use of technological tools in
reading and writing instruction?

b) What are the opinions of classroom teachers regarding tablet and smartphone
applications for reading and writing instruction?

c¢) How do classroom teachers integrate the tablet and smartphone applications they use in
reading and writing instruction into the process?

d) What recommendations do classroom teachers have for the use of tablet and smartphone
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applications in reading and writing instruction for teachers, students, and parents?

Method

Research Design

This study, which aims to examine smartphone and tablet applications related to initial literacy
teaching in the context of teacher opinions, was designed and conducted according to the
phenomenology method, one of the qualitative research methods. Phenomenology is a qualitative
research method that aims to reveal how people describe events and how they experience them
(Patton, 2018). Although data collection methods such as observation, interview and document
analysis are used in qualitative research (Tavsancil & Aslan, 2001; Yildirim & Simsek, 2006: 39), the
main data collection tool in phenomenological research is in-depth interviews (Yildirim & Simsek,
2021). Therefore, the data in the study were obtained through semi-structured interviews.

Study Group

The study group of the research consists of 15 voluntary classroom teachers working in Kosk district
of Aydin province in the 2022- 2023 academic year. The study group of the research was determined
by the criterion sampling method (Creswell et al., 2007). Attention was paid to the fact that the
classroom teachers included in the study had experience with smartphone and tablet applications
for the first literacy skill. Because in case studies, the study group should be selected among
individuals who experience the phenomenon on which the research focuses (Creswell et al., 2007;
Yildirim & Simsek, 2021). Demographic data of the study group of the research are presented below.
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Table 1

Demographic Information of the Participants
Age Gender Seniority Graduated  Smartph Computer Online Educational

Department one Usage Software Usage
Usage Level Status
Level
Participant 1 57 K 23 Maths Medium- Medium- EBA /Derslig
level level
Participant 2 41 K 20 Primary Good Medium- Okulistik/Derslig
Education level
Participant 3 38 E 11 Primary Good Good EBA
Education
Participant 4 37 E 13 Primary Good Good Morpa
Education Kampiis/Okulistik/
EBA/Derslig
Participant 5 39 K 18 Primary Good Good Morpa/Okulistik/
Education EBA
Participant 6 34 E 12 Primary Good Good Okulistik/Morpa
Education Kampiis
Participant 7 41 K 11 Primary Good Good EBA/Morpa
Education Kampiis/Okulistik
Participant 8 37 E 12 Primary Good Medium- EBA/Okulistik/
Education level Morpa Kampiis
Participant9 39 E 18 Primary Good Good EBA/Okulistik/
Education Morpa Kampiis
Participant 43 E 12 Primary Good Good EBA
10 Education
Participant 42 E 20 Primary Medium-  Medium- Morpa
11 Education level level Kampiis/Okulistik
Participant 39 E 16 Primary Few Medium- Okulistik/Morpa
12 Education level Kampiis/EBA
Participant 43 K 21 Primary Medium- Medium- Okulistik/Morpa
13 Education level level Kampiis
Participant 39 E 18 Primary Medium- Good EBA/Okulistik
14 Education level
Participant 42 E 19 Primary Good Good Okulistik/Morpa
15 Education Kampiis

Data Collection Tools

In this qualitative research, a researcher-developed interview guide was used as the data collection
tool. This guide consists of open-ended questions and personal information aimed at revealing
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teachers' thoughts and experiences regarding smart phone and tablet applications in literacy
teaching. The process of creating the interview guide initially involved writing 11 interview
questions, which were later reduced to 8 based on the critiques provided by two experts in the field
of classroom education, and necessary revisions were made. The interview protocol consists of two
sections: the first section includes informed consent, and the second section contains the interview
guide. The interview guide includes personal information and interview questions. The personal
information section of the form includes questions about participants' demographic information as
well as self-assessment questions regarding their use of smartphones and computers. Additionally,
participants were asked about the online educational software they used in this section. The
interview questions section of the form includes the following questions: (a) What are your thoughts
on the use of technological tools in literacy teaching? (b) What do you think about literacy teaching
applications designed for tablets and smartphones? (c) What kind of experiences have you had with
literacy teaching applications designed for tablets and smartphones? Can you share your
experiences? (d) When comparing before and after using these applications, what can you say about
literacy teaching? (e) What positive aspects can you mention about these applications? (f) What
negative aspects can you mention about these applications? (g) What recommendations can you
make regarding the use of these types of applications and their implementation? (h) Is there
anything else you would like to add?

Data Collection Process

Before starting the research process, an application was made to Mugla Sitki1 Ko¢gman University
Social and Humanities Research Ethics Committee and the board decision (decision numbered
220169/9, dated 10.01.2023) was taken stating that the research to be conducted was ethical. The data
for this research were collected through semi-structured interviews. The semi-structured interviews
were conducted during the fall semester of the 2022-2023 academic year, and the data were collected
in a quiet environment through face-to-face interviews with classroom teachers working in Kosk
district of Aydin province, by the second researcher. Prior to the data collection process, the text of
the interview protocol was read to all the classroom teachers. Subsequently, appointments were
made for the interviews with the volunteer teachers. In this context, signed informed consent forms
were obtained from each participant. One interview was conducted with a teacher each day.
Additionally, the identities of the participants were kept confidential and represented in the study
as K1, K2, and so on, using coding. Furthermore, with permission from the teachers, a voice
recording device was used during the interviews to ensure accurate documentation. The entire data
collected during the interviews were transcribed and transferred to Microsoft Word for analysis.

Reliability of The Research

The research process was not influenced by the researchers' personal judgments. Interviews with
teachers were conducted in line with the purpose of the study. Questions were prepared to make
the participating teachers more sensitive to the chosen topic. An interview environment was created
in which teachers could comfortably express their own opinions, consistent with the interview
questions. Additionally, the real names of the teachers were not used in the research and were
encrypted. As a result, participants were given the freedom to withdraw from the study at any point
during the discussion process. The participants were informed by the guiding researcher that the
information obtained during the semi-structured interviews would not be shared with anyone other
than the researchers present in the sessions. No one was allowed to attend the interview sessions
except for the researchers and participants. Furthermore, participants were convinced that the
collected data would be presented in encrypted form in future research presentations related to the
study. Prior to the semi-structured interviews, each teacher voluntarily filled in an informed consent
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form. The transcript of the study's data was shared with the participants and arrangements were
made in line with the participants' feedback. To support the findings reached by the researchers and
reflect the perspectives of the teachers, the interview texts included sample quotations and detailed
descriptions (Lincoln & Guba, 1985). Abbreviations used for the teachers in the research were
expressed as follows, along with serial numbers: (K1): K: Participant, 1: First participant, and so on.

Data Analysis

In this study, the audio recordings of the semi-structured interviews with the participants were
transferred to the text in the MICROSOFT WORD environment. After this stage, the transcribed data
were read, notes were taken, and initial exploration was conducted. The data were then individually
coded. Differences in opinions on the codes obtained by each researcher were discussed, and
consensus was reached. Subsequently, themes were developed based on these codes. The content
analysis method was used to analyze the data obtained in this study (Patton, 2018; Saldafia, 2019).
The entire process was conducted using qualitative research analysis software called "Nvivo for
Windows". The findings obtained from the data of the study were presented in accordance with the
objectives of the research.

Findings

In the study, content analysis was conducted on the participant views obtained from the semi-
structured interviews, resulting in the identification of 7 themes, along with categories and codes
related to these themes. The identified themes are as follows: (1) Views on the use of technological
tools in literacy teaching, (2) Thoughts on literacy teaching applications designed for tablets and
smartphones, (3) Experiences related to tablet and smartphone applications, (4) Pre and post-literacy
teaching with educational software, (5) Positive aspects of the applications, (6) Negative aspects of
the applications, (7) Recommendations.

Figure 1

Opinions on the Use of Technological Tools in Primary Reading and Writing Instruction

The importance of
Failure to provnde using technological

equality of
oppcnumt‘x:‘!f in the Ms e {ead‘mg Use to visualize
@ instruction
technological tools | A

The use of - -
in lites teaching 5 Use in Supervised and
vacy teaching } technological tools . Useim | quided use
in literacy teaching teachi
has become a ng
necessity.

The necessity of U:se of — O
tising fechiiologica O/ technological tools ,ef;ﬁ;"a’:ﬁ%

tools in Inerdcy in Wmaamt?admg teaching
Attitudes towards Ancmng
technological tools«__ teaching
used in primary
eading and writing \ 1 Opmlons on the
!each;ng se of
tedmologlcal tools Being a facilitator
Y in primary reading Can be used to of education

create preliminary

The use of and writing : n
i informati "Attracting students’
iy g O e \ // attention

in literacy teaching

is a necessity of < e
the age‘ty Supporting the use o
of technological —— ) S
tools in literacy Benefits °f = S
leaming )teohnologncal tools T Helping to avoid
‘_/— used in primary e wasting time
reading and writing “

Provide physical
support

Enabling students lea "‘Q
to leam by playing

Ensunng students’
motivation

Making it easier to
reach goals
Makmg lessons Provlde permanent
interesting learning Keeping the Supporting the

student focused  teacher

41



Sayim Aktay ¢ Seckin Gok

Teachers' views on the use of technological tools in literacy teaching were examined, and the themes
that emerged were attitudes towards the use of technological tools in literacy teaching, the use of
technological tools in literacy teaching, and the benefits of using technological tools in literacy
teaching. Under the category of attitudes towards the use of technological tools in literacy teaching,
teachers were found to consider the use of technological tools important in literacy instruction, view
it as a necessity, emphasize its relevance to the demands of the digital age, advocate for its support,
and highlight the lack of equal opportunities in its use. Under the category of the use of technological
tools in literacy teaching, teachers expressed using technological tools to concretize and visualize
instruction, while emphasizing the importance of using them under supervision and guidance.
Under the category of the benefits of using technological tools in literacy teaching, teachers
expressed various thoughts, including that technological tools facilitate achieving learning goals,
help prevent time wastage, provide physical support, motivate students, make lessons more
engaging, enable learning through play, support teachers, facilitate education, promote lasting
learning, can be used to build prior knowledge, attract students' attention, and help students focus.

One of the teachers found it important to use technological tools in literacy teaching and he says
“The use of technological tools in primary school writing teaching is extremely important.
Integrating it into the lessons is becoming very important. Because you know, the children are on a
concrete operational stage” (K12). Another teacher emphasized that using technological tools in
reading and writing instruction has become a necessity and says "Using technological tools in
literacy education is now a requirement” (K6). Furthermore, one teacher expressed the necessity of
using technological tools in the learning process and says "I consider the use of technological tools
necessary in this process" (K8). Another teacher highlighted that the use of technological tools in
learning is a requirement of the digital age, stating, "Teachers should keep up with the times and
continuously improve themselves. There are still some who teach solely with books and notebooks"
(K5).

Regarding the support for the use of technological tools in reading and writing instruction, one
teacher expressed their opinion by stating, "I support the use of technological tools in the classroom.
We should take advantage of the technological innovations of our time" (K4). Additionally, it was
mentioned by one teacher that equal opportunities are not provided in terms of using technological
tools in literacy instruction, saying,

It should definitely be used, but there is a disadvantage in this situation. Students in
socioeconomically disadvantaged areas have very limited access to devices such as computers and
tablets. Although technology exists, it is difficult to say that it is distributed equally throughout our
country. It seems to be more appealing to children from affluent families in big cities. Although
there should be equal opportunities in education, unfortunately, in the field of technology, we are
somewhat behind (K5).

Teachers use technological tools to make instruction more concrete and visual in the process of
literacy teaching. One teacher explained the use of technological tools to make instruction more
concrete, saying, "For some of our children, letters can remain quite abstract during the stage of letter
recognition. In this regard, I think these tools can help to make it more concrete and facilitate better
perception and understanding of the letters" (K12). Another teacher mentioned using technological
tools to visualize instruction, stating, "Visuals and songs become effective for children" (K3).

Nearly half of the teachers emphasized the importance of using technological tools under
supervision and guidance. In this context, two teachers expressed their views by stating, "I think the
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use of these technological devices is good, but it should be limited and used in a controlled manner.
It should be within a tremendous level of control" (K6), and "Necessarily, these types of tools should
be used under the supervision of a family member or teacher, in other words, with adult guidance;
otherwise, it is not easy to maintain control over children" (K15).

Teachers have stated that the technological tools used in literacy teaching facilitate reaching the
goals. In this context, one teacher expressed their opinion as, "It facilitates reaching the goals" (K1).
Another teacher mentioned that the use of technological tools in reading and writing instruction
prevents time wastage, saying, "It also prevents time wastage" (K4). Another teacher emphasized
that these tools provide physical support to teachers during the reading and writing process, stating,
"We use our voice a lot during the reading and writing process, and technological tools assist us"
(K3). Additionally, one teacher expressed their belief that the technological tools used in literacy
teaching help motivate students, stating, "I think it is good for motivating children" (K13).

Figure 2

Opinions on Primary Reading and Writing Instruction Applications Designed for Tablets and Smartphones

Applications are
supportive and
facilitating for

b A Applications save
| teacher time

B, Applications
Applications save provide ease of
Facilitating parents  the process from transition between
in their children’s mediocrity activities in the
literacy learning teaching process.
process
[N
P?rr:gtts leamn the \\ Negative impact on
correct expression. Ny )
of sounds \ .f""’A—p,phcahons offer students' personal
an alternative development
In terms of teacher model Negative situations
chers regarding parents
In terms of parents / /
ot all apps are
Guiding parents in dﬁg‘ab!e |7°' .
the lite rocess Maren sleve
=R “——— pmy gy ——— NN
Positive aspects of teaching Negative as egar!é\_/e sﬁ;;';or;ss
applications applications of applications ~ "°931CIng Studen
designed for tablet
Let parents know and smartphone
what their child is
doing on the tablet Applications can
P negatively affect
Shortening the K I—— smder::t:hm
leaming process of > — Preventing apps ComiTmes
El e

Applications are
suitable for the
level of the student
in terms of content

Allowing the
students to repeat
ractices

- the pi
Contribution of the

-\ from avoiding skills
/ In terms of technology O
students
Applications atiract  zpplications to the

Applications I

increase student

motivation

Applications
Good compatibility eliminate level
of applications to differences
children's level between students
O children’s attention g ,dent's ability to

Contribution of use technological
applications to

gt i

education \‘ appeal

tools
Apps help close the to multiple senses
level gap between
children
Applications enable

Applications attract students to use
student attention their interest in
Applications enable technology
students to leam positively.
while having fun

Nearly half of the teachers emphasized that the technological tools used in literacy teaching make
lessons more engaging. In this regard, one teacher stated, "Teachers and students should benefit
from these advancements because they make the lesson more interesting" (K2). One teacher
highlighted that the technological tools used in literacy teaching support teachers, saying, "These
applications support teachers..." (K8). Another teacher expressed that these tools facilitate education,
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stating, "...They enable both good and easier learning for children to achieve lasting learning" (K11).

Almost half of the teachers stated that the technological tools used in the initial literacy teaching
contribute to ensuring the permanent learning of students. In this context, one teacher emphasized,
"It may sound exaggerated, but it also makes learning more lasting" (K4). Additionally, teachers
mentioned that the technological tools used in literacy teaching can be used to create prior
knowledge in students, with one teacher stating, "Especially when children watch videos related to
the topic before it is covered in class, they come to the classroom with higher readiness. This makes
their learning easier” (K13). They also mentioned that these tools capture students' attention, with
one teacher stating, "...It is not possible to capture the attention of children and enter their world
without using technological tools" (K9), and that these tools contribute to students' focus, stating,
"...With the advancement of technology and the introduction of tablets and phones into our lives, it
increases the child's interest and focus on the lesson" (K10).

When examining teachers' views on educational applications designed for tablets and smartphones
in literacy teaching, two categories of positive and negative aspects of the applications can be
observed. Teachers listed the positive aspects of the applications from the parents' perspective as
follows: helping parents learn correct pronunciation, guiding parents in the reading and writing
process, enabling parents to know what their children are doing on the tablet, and facilitating
parents' involvement in their children's reading and writing learning process.

Teachers also listed the positive aspects of the applications from the teachers' perspective: providing
support and facilitation for teachers, breaking the monotony of the process, saving teachers time,
facilitating transitions between activities during instruction, and presenting an alternative teaching
model.

Regarding the positive aspects of the applications from the students' perspective, teachers
mentioned: capturing students' attention, positively utilizing students' interest in technology,
providing opportunities for students to review, increasing students' motivation, enabling fun and
enjoyable learning, offering content suitable for students' level, appealing to multiple senses,
shortening the learning process, being suitable for children's level, overcoming avoidance of
technology, attracting students' interest, contributing to students' technological skills, eliminating
level differences among students, helping bridge the gap in level between children, and contributing
to individualized education.

In the category of negative aspects of the applications, teachers discussed negative situations from
the parents' and students' perspectives. In this context, teachers mentioned negative situations
related to students, such as not all applications being suitable for children's level, the potential
negative impact of applications on students' communication skills, and the potential negative effect
on students' personal development.

Nearly half of the teachers expressed positive thoughts regarding the educational applications for
tablets and smartphones designed for literacy teaching, specifically in terms of parents learning the
correct pronunciation of sounds. One teacher stated their opinion as follows:

From the parents' perspective, they can learn how the letters should be pronounced through these
applications. When children start school, they read the sounds as letters. For example, they read
the sound 'k' as 'ke.' This makes our job incredibly difficult. At home, the family taught them this
way. Actually, it's correct in terms of letter pronunciation, but you know it's not correct in terms of
sound... This kind of application can prevent this incorrect learning (K4).
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Almost half of the teachers also mentioned that the applications are supportive and facilitative for
teachers. One teacher described this by saying: "When I evaluate it from the teachers' perspective, I
think it makes our job easier. Before these applications, we had to prepare more materials. Now, we
can just open the applications and use them immediately" (K2).

More than half of the teachers emphasized the positive aspect of the applications in capturing
students' attention. One teacher stated: "They are more interested in these applications. If their
attention span is limited to 10 minutes with direct explanations, through these types of applications
and websites, their attention span can increase to 30-35 minutes with games and such" (K13).
Similarly, close to half of the teachers regarded it positively that the applications utilize students'
interest in technology. One teacher expressed this as follows: "Children already spend some time
with tablets and smartphones. Channeling this time into educational applications helps children use
their tablet time correctly and facilitates their learning" (K14).

Additionally, some teachers highlighted that the applications provide opportunities for students to
review. One teacher stated, "The application allows them to repeat what you've taught. This
reinforces their learning. Therefore, it can be considered among teaching methods and techniques”
(K8). Teachers also mentioned that the applications increase students’ motivation. One teacher
shared their surprise: "When I requested tablets for the primary school, parents thought I was joking.
But when I saw the extraordinary silence in the classroom and everyone focused on their tablets, as
a teacher, I was really surprised. I didn't expect them to be so motivated" (K12). Furthermore,
teachers noted that the applications enable fun and enjoyable learning. One teacher expressed this
by saying, "For students, I think it's really fantastic. They can learn reading and writing through
educational applications like playing games" (K2). Teachers also appreciated that the applications
offer content suitable for students' level. One teacher mentioned, "In terms of content, they are
suitable for letters, syllables, sentences, and texts. At least that's what I found when I examined them.
I'looked at the 7-8 most downloaded applications" (K15).

Regarding the applications appealing to multiple senses, one teacher stated, "Apart from just
listening and learning, doing it through observation, colors, and activities is more effective..." (K5).
Another teacher commented on the applications' ability to shorten the learning process: "Using
materials that students like accelerates and facilitates learning" (K14). Teachers also emphasized the
importance of the applications being suitable for students' level. One teacher emphasized, "It's
difficult to examine all the applications, but considering sound instruction among them, I think they
are suitable for their level" (K6). Another teacher discussed how the applications prevent the
avoidance of technology: "...Some parents don't buy them because they are expensive, and some
don't want their children to become tablet addicts. In my opinion, instead of avoiding technology, it
is better to use it appropriately and sensibly" (K10). Finally, teachers expressed that the positive
aspect of the applications is that they capture students' interest. One teacher stated, "Things that can
capture children's interest. I believe it benefits their learning. In short, it is engaging" (K11).

While some teachers highlighted the negative aspects of the applications from the parents'
perspective, one teacher mentioned,

If we look at it from the parents' point of view, I think they can struggle. Why? Because while they

try to keep their children away from tablets, phones, and computers at home, we, in a way, push
them more into this process. That's why I think they can have difficulties (K6).
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Teachers also mentioned that there can be negative aspects related to students. In this context, one
teacher stated, "It may not be suitable for every child's level. It may be boring for some and
challenging for others who are lagging behind. This could be a point of criticism" (K12).

Figure 3
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When examining teachers' experiences regarding tablet and smartphone applications, four
categories emerge: the emotions evoked in students as a result of application usage, the purpose of
using the applications, the ways in which teachers utilize the applications, and the reflections of
teacher experiences. Teachers expressed that the emotions evoked in students as a result of
application usage are happiness and excitement. Regarding the purpose of using the applications,
teachers listed their usage for review purposes, teaching sounds, assigning homework through the
applications, and increasing students' prior knowledge. Furthermore, teachers categorized their
usage of applications into two groups: as parents and teachers or solely as teachers. Finally, the
reflections of teacher experiences included recommending the applications, the lack of equal
opportunities, directing parents to free applications, the primitive nature of some applications, and
limited usage time.

Most teachers revealed that students are happy as a result of using the applications, with one teacher
stating, "Once children become very happy. You can read their happiness on their faces. Of course,
I also become happy" (K13). Some teachers expressed their thoughts on students getting excited due
to the usage of applications. One teacher mentioned, "Children get excited when we open something
new. They get excited when encountering a new application" (K12). Generally, teachers stated that
they use tablet and smartphone applications for review purposes and teaching sounds. One teacher
stated, "I tell them to use it at home. Practice the sound of this application at home. It's not like
homework, but more like a review activity after doing the homework" (K15). Another teacher
mentioned, "I have used such applications. They were very helpful in providing sounds. There are
suitable songs and games" (K3). Teachers also use smartphone and tablet applications either as
parents and teachers or solely as teachers. One teacher referred to using these applications as both a
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parent and teacher, saying, "I started using them with my daughter. Then I started using them in the
classroom" (K15). Another teacher mentioned using them solely as a teacher, stating, "I have used a
few applications. After using them, I saw that it was a different experience and a different
experiment for the children, as I mentioned earlier" (K15). Teachers found the applications
recommendable based on their experiences of using them. One teacher explained, "I saw that they
could be used to reinforce learning and support school learning. In fact, I recommended them to my
colleagues as well" (K5). Additionally, teachers pointed out that there is a lack of equal opportunities
resulting from the experiences with smartphone and tablet applications. In this regard, one teacher
detailed their thoughts, saying,

Here, we should also examine the socio-economic structure of the children. Not every family can
afford a tablet, computer, or smartphone. Therefore, not every child is at the same level, of course.
I believe it is beneficial for those who have the opportunity to use them (K6).

Furthermore, based on their experiences with these applications, teachers indicated that some
applications are paid, and parents should be directed towards free applications. One teacher
expressed their opinion, saying,

I particularly emphasize that I am very satisfied with the free ones. In terms of equal opportunities
in education, it is a great advantage for us to have them for free. Every teacher can reach every
student. Looking from another perspective, educational content is very rich in some platforms (K9).

Figure 4
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When examining the theme of teaching reading and writing before and after educational software,
two categories have emerged: the stages at which applications are used in teaching reading and
writing and the transformation of teaching reading and writing. Teachers have listed the stages at
which applications are used, including using applications at all stages, using applications to provide
sounds, using applications for revision, using applications intensively for providing sounds at every
stage, using applications in certain parts of the lesson, and using applications to establish prior
knowledge in students. Furthermore, teachers have divided the transformation of teaching reading
and writing into two categories: transformation related to the teaching process and transformation
related to students. Teachers have expressed that educational software transforms the teaching
process by shortening it, freeing it from ordinariness, changing the methods of repetition and
reinforcement, facilitating the process, and making it more student-centered. Additionally, teachers
have mentioned that the transformation related to students involves capturing their attention,
increasing their motivation, and boosting their self-confidence.

Most teachers have stated that they use educational software in all stages of the reading and writing
teaching process. In this regard, one teacher has mentioned,

It was easy for me to integrate these types of applications into my reading and writing process. 1
also used notebooks and books, but I considered them as supplementary resources. I can say that
these types of applications have been useful in almost every stage, when providing sounds,
evoking emotions, and in situations requiring repetition (K3).

While some teachers emphasize using educational applications in the stage of providing sounds,
one teacher has stated, "I mostly use them in the stage of sound recognition or evoking emotions.
During the assessment stage, I prefer using written materials. I use ready-made texts for evaluation”
(K11). While some teachers express their thoughts on using educational applications in certain parts
of the lesson, one teacher has mentioned,

Of course, we have our traditional methods that we can't give up. We enter our lesson normally
and towards the end of the lesson, for about ten minutes, although not all students have the
opportunity to have a tablet, most of them do, and we have fun and learn with these activities (K5).

Some teachers have stated that they use educational applications intensively in every stage of
providing sounds. In this context, one teacher has stated, "I use these applications and online
software more for providing sounds. But of course, I also use them in other stages of teaching
reading and writing. The emphasis is on sound-related skills..." (K14). Additionally, a few teachers
emphasize using educational applications in the revision stage of the reading and writing process.
One teacher has explained,

In the evenings, in addition to homework, they do more of the syllable, word, and sentence reading
sections using the application. For example, there is a car game that is very entertaining, a cat-
mouse game, balloon popping, all of which are reading and writing-specific games (K15).

Nearly half of the teachers emphasize that educational applications shorten the teaching process.
One teacher has mentioned, "These applications have changed my reading and writing teaching
process in terms of time. We can say that it further shortens the reading and writing process" (K6).
Some teachers have expressed their thoughts on how educational applications change the repetition
and reinforcement methods in the teaching process. One teacher summarized their thoughts as
follows:

First of all, we had a lot of opportunities for repetition. When using paper and books, we constantly
need to renew them. You have to print them continuously, and you can't erase and reuse them. But
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on a digital screen, you can use the activities repeatedly. In that sense, it has somewhat reduced
paper waste. Additionally, it makes our job easier in terms of reinforcement. It reinforces the
knowledge through constant repetition and usage, and since the students are engaged in playing,
they spend more time on the activities (K9).

Furthermore, teachers have emphasized that educational applications rescue the reading and
writing process from monotony. One teacher stated, "It has started to increase the child's interest. It
takes the reading and writing process out of monotony. We can say it has made teaching reading
and writing through presentations or dictation a bit more enjoyable" (K12). In addition, one teacher
described the positive impact of these applications on the teaching process as, "These applications
have positively influenced the reading and writing process” (K1). Another teacher highlighted how
these applications make the teaching process easier, saying, "These types of applications have made
the reading and writing process easier. Children also do exercises on their phones and tablets at
home" (K1).
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Teachers also pointed out the transformation of students in the reading and writing process due to
educational applications. Regarding the increased attention of students, one teacher stated, "When
we use them in the classroom, there is no distraction. No child asks unnecessary questions. The
entire class focuses on the applications on the tablets. Everyone becomes engaged" (K13). Regarding
increased motivation, another teacher mentioned, "...I have observed that children are more
motivated. I have seen greater enthusiasm. Because when they see a tablet or phone, children are
somehow more motivated” (K13). Lastly, in terms of building self-confidence in students, one
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teacher explained,

Children also gain self-confidence. They learn, and their confidence increases with the awards such
as cups, applause, etc., which are frequently present in the applications. Children often hesitate to
answer in the classroom because they are afraid their peers will laugh at them for making mistakes.
Or sometimes children can be introverted. In addition to facilitating their learning, it also creates a
sense of accomplishment (K15).

When examining the positive aspects of applications, three categories emerge: the positive aspects
for children, the positive aspects for teachers, and the positive aspects for parents. Teachers have
listed the positive aspects of applications as appealing to children's multiple senses, contributing to
the reinforcement of learning, supporting individualized learning, motivating children, capturing
their attention and interest, facilitating fun learning experiences, enhancing children's self-
confidence, reducing negative behaviors in children, contributing to their motor skills, and
providing portability benefits. Teachers have expressed the positive aspects of applications for
themselves as time-saving, accelerating the teaching process, and easing their workload.
Furthermore, teachers' views on the positive aspects of applications for parents include facilitating
parents' literacy learning and informing them about the reading and writing process.

Nearly half of the teachers emphasize the contribution of applications to the reinforcement of
learning in terms of positive aspects for children. One teacher mentioned, "We solve more examples.
When we ask them to do the activities in the book, the activities are limited and few. But in
applications, we can find more examples for reinforcement" (K10). While some teachers expressed
their belief that applications contribute to individualized learning, one teacher stated, "Thanks to
these applications, advanced children can progress even further, and children who are behind can
catch up with their peers. Individualization is actually the essence of education" (K7). Some teachers
also mentioned that applications motivate children. One teacher stated, "They motivate children
better because when games and puzzles are involved, children's mental activities change positively.
They participate in the reading and writing process with more enthusiasm" (K6). Furthermore, some
teachers expressed that applications capture children's attention and interest. One teacher explained,
"They attract children's attention and focus more. They usually include content that children enjoy,
such as songs and games. Games are actually great educational tools, and digital games are a form
of play" (K14). Some teachers mentioned that applications make learning enjoyable for children. One
teacher stated, "It makes the lesson fun. Children learn while having fun. It breaks the monotony of
the reading and writing process..." (K12). They also mentioned that applications contribute to
children's self-confidence. One teacher expressed, "It helps children gain self-confidence and self-
awareness" (K5). Regarding the positive aspects of applications for teachers, they mentioned that
applications save time, make teaching easier, and facilitate faster learning. One teacher mentioned
time-saving through applications, saying, "As I mentioned earlier, it saves time..." (K8). They also
mentioned that applications make the teacher's job easier, stating, "It makes the teacher's job easier"
(K8), and "Learning takes place a bit faster. I think they grasp the blending technique faster,
especially in the reading and writing process" (K10). Additionally, in terms of the positive aspects
of applications for parents, one teacher mentioned that applications inform parents about the
reading and writing process, stating, "Sometimes, they provide information about the process to
parents, especially those who are unaware of the reading and writing process..." (K9). Another
teacher mentioned that parents learn to read and write through applications, saying, "When I was
working in the eastern region, there were parents who didn't know how to read and write. With
these applications, they learned to read and write together with their children..." (K7).
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Figure 6
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When examining the negative aspects of applications, six categories emerge: the potential for screen
addiction in children, the negative impact on children's communication skills, lack of equal
opportunities, deficiencies in applications, concerns about their use, and the negative effect of
applications on writing skills. Teachers expressed concerns about the potential for screen addiction
and physical deterioration in children due to the use of applications. They also highlighted the
potential negative impact of applications on children's communication skills and the lack of equal
opportunities regarding technological resources. Furthermore, teachers listed deficiencies in
applications, including software deficiencies, excessive repetition of content, an abundance of game
content, and a lack of progressive advancement in applications. Additionally, teachers expressed
concerns about the use of applications, such as children being exposed to these applications alone
and a lack of boundaries set for children. Finally, teachers mentioned that applications have a
negative effect on the acquisition of writing skills.

About half of the teachers expressed their concerns regarding the potential for applications to cause
screen addiction in children, stating, “Technology addiction is at an extreme level in many
individuals. It can draw children even more towards tablets and phones, making them more
dependent if they use them constantly.” (K6). Furthermore, one teacher emphasized their thoughts
on the physical harm that children may experience from constantly being in front of tablets and
phones, stating, “Being constantly in front of tablets and phones can lead to visual problems in
children. Parents and teachers should be careful.” (K4). One teacher addressed the issue of
applications negatively affecting children's communication skills, stating, “It can have a negative
impact on their communication with their friends.” (K1) Another teacher highlighted the lack of
equal opportunities in accessing technological tools, saying, “Some children do not have internet or
smartphones (to provide feedback). Even if a child has a tablet, they might not be able to use it
effectively. As a result, children who have access to smartphones and tablets seem to progress faster,
indicating a lack of equal opportunities, which the teacher expressed a desire to eliminate.” (K10) A
few teachers pointed out the shortcomings in applications. In this context, teachers have expressed
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concerns about the presence of software deficiencies in applications, stating, “Applications could be
made more professional, perhaps of higher quality. Graphics, games, and so on.” (K15).

They also highlighted the excessive repetition of content in applications, saying, “There are some
applications that become excessively monotonous, whether it's the sound level or the visuals,
causing children to get bored. As a result, children may shift their attention to other platforms.” (K7).
Furthermore, they pointed out the abundance of gaming content in applications, stating,
“Applications that contain too many games are perceived by children more as gaming apps rather
than learning tools. Consequently, children fail to establish a strong connection between the
application and the lesson.” (K5). Teachers also expressed their concerns about the lack of
progressive advancement in applications, saying, “Such applications should be designed in stages,
allowing children to progress through sections instead of accessing all the content at once. This way,
children won't get lost within the content. In short, the student will progress through the levels in
sequence.” (K13). Teachers indicated their worries regarding children using applications. One
teacher mentioned the importance of not leaving children alone with these applications, stating,
“Children need to be supervised when using tablets and smartphones because they can access
inappropriate games and content.” (K11). Another teacher mentioned the importance of setting
limits for children, saying, “I have restricted my students to half an hour. They are not allowed to
use phones and tablets for more than half an hour per day. However, some children don't adhere to
these rules, and their parents admit it.” (K10). Two teachers highlighted the negative impact of
applications on developing writing skills. One of them mentioned, “Children are essentially writing
using their fingers or matching and drag-and-drop methods. It is challenging to determine if this
can truly replace actual writing skills.” (K3).
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When examining the recommendations regarding applications, three categories can be identified:
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recommendations related to government support, recommendations related to usage, and
recommendations related to applications themselves. Teachers have made the following
recommendations regarding government support: ensuring equal access to applications, the
Ministry of National Education (MEB) creating its own application, and the Ministry conducting
inspections of applications. In terms of recommendations for usage, teachers have suggested
controlled usage of applications, usage of applications under adult supervision, and limited usage
of applications. As for recommendations related to applications themselves, teachers have expressed
their views on recommendations for monitoring applications, recommendations for the content of
applications, recommendations for the improvement of applications, recommendations for the
usage format of applications, and recommendations for the selection of applications.

Regarding the monitoring of applications, teachers have recommended that applications be
controlled by parents or teachers and monitored by the Ministry. In terms of the content of
applications, teachers have suggested organizing the content of applications based on level groups,
ensuring that the content of applications does not contribute to social segregation, and avoiding
repetitive content in applications. Teachers have also recommended measures to improve
applications, such as ensuring the appropriateness of advertisements in applications and ensuring
that applications are suitable in terms of methods and techniques. Recommendations for the usage
format of applications include supervised and controlled usage of applications and using
applications under the guidance of parents or teachers. Lastly, teachers have suggested various
recommendations for the selection of applications, including reviewing applications by teachers,
paying attention to the selection of appropriate applications, parents consulting with teachers, the
preparation of guidelines by commissions at the provincial level, providing training for teachers, the
Ministry preparing guidelines for applications, and teachers selecting the most suitable applications.

One of the teachers expressed the recommendation for ensuring equal access to applications as
follows:

If teachers have the means, meaning if 90% of the class has tablets, they should use them in the
classroom. In rural schools, half of the students have tablets, and the other half doesn't. But it
doesn't work like that. In central schools, students have tablets... (K15).

Another teacher made a recommendation regarding the Ministry of National Education (MEB)
creating its own applications:

If the Ministry of National Education prepares a platform similar to EBA and makes that
application available for download on the Play Store, it would be very beneficial. It would be more
reliable, and we wouldn't have doubts about what our children might encounter (K12).

Additionally, a teacher emphasized the recommendation for applications to be under the
supervision of the Ministry of National Education:

The Ministry of National Education should step in. After all, these are reading and writing
applications. They should inspect the existing applications and block access to inappropriate ones.
The Ministry of National Education should provide recommendations. They should refine it (K7).

Most teachers put forward recommendations for controlled, limited, or adult/teacher-guided usage
of applications. In this regard, one teacher mentioned controlled usage of applications: "They should
definitely be used with adult supervision and for a specific period of time. There is such a thing as
screen addiction or tablet and phone addiction. We need to be careful" (K1). Another teacher
emphasized the need for adult and teacher-guided usage:
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The doors to a virtual world are wide open to them. Some companies can exploit our children for
their commercial purposes. We need to be aware of this. Whether at home or at school, usage
should always be under the supervision of a parent (K3).

Furthermore, one of the teachers highlighted limited usage of applications: "There should be a time
limit. They shouldn't be used for hours on end" (K4).

Nearly half of the teachers recommend that applications be controlled by parents or teachers, with
one teacher explaining this issue as follows:

In general, I find the applications I've reviewed to be sufficiently up-to-date. Of course, there are
programs among them that have completely lost their relevance, which can be considered trash. It
is important to eliminate those. The responsibility falls on us (K5).

Another teacher emphasizes the recommendation for the supervision of applications by the Ministry
of National Education:

There is a need for a monitoring mechanism. For example, the Ministry of National Education can
collaborate with the Information and Communication Technologies Authority (BTK) to establish
and conduct these inspections through the necessary protocols. Because not every family or student
can do this on their own. There can also be uninformed usage (K9).

The recommendations for organizing the content of applications according to grade levels, ensuring
that the content does not contribute to social division, and avoiding repetitive content were
expressed by individual teachers. In this context, the recommendation for organizing content
according to grade levels was stated as: "It can be organized as first, second, and third levels. Each
parent can determine their child's level anyway" (K12). The recommendation for ensuring that the
content of applications does not contribute to social division is: "The visuals used in the application's
content should be arranged in a way that children are not influenced or, you know, that does not
create division in society" (K8). The recommendation for avoiding repetitive content in applications
is: "In terms of content, actually, without mentioning any names, I see that some applications
constantly repeat themselves. In fact, with continuous updates, we can encourage children to use
them more" (K14).

It was also noted by individual teachers that measures should be taken regarding the
appropriateness of advertisements in applications and that the compatibility of methods and
techniques should be ensured in applications. One teacher addressed the recommendation for taking
measures regarding the appropriateness of advertisements in applications by saying, "...It would be
more functional to simply block the advertisements from these applications. These advertisements
may not be suitable for children's level" (K4). Another teacher mentioned the recommendation for
ensuring the compatibility of methods and techniques in applications by stating, "...This is actually
one of the reasons why we shouldn't rely on just one application. Non-teachers can also develop
these applications. Sometimes, there may be inconsistencies and a lack of alignment in terms of
methods and techniques" (K11).

Based on the recommendations regarding the usage of applications, teachers emphasized the
importance of supervised and controlled usage of applications and the usage of applications under
the guidance of parents or teachers. One teacher emphasized the recommendation for supervised
and controlled usage of applications by saying, "As I mentioned, children should be used while
being controlled as much as possible. The same applies in the classroom, at school, and at home..."
(K6). Another teacher emphasized the recommendation for the usage of applications under the
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guidance of parents or teachers by stating, "Parents will benefit greatly from these when they use
them well, or rather when they provide proper guidance to their children" (K14).

When examining the recommendations regarding the selection of applications, it can be observed
that some teachers provided suggestions for teachers to review the applications. One teacher
expressed their recommendation by saying, "I suggest that teachers download and test most of these
applications before students. Just like when we buy or recommend books to children, we should
think of using and testing the applications in the same way before recommending them" (K9). Some
teachers provided recommendations for selecting applications suitable for children's levels. In this
context, one teacher stated, "Care should be taken for the content of the used applications to be in
line with the average level of the class" (K7). While some teachers emphasized the need for parents
to consult with teachers when selecting applications, one teacher mentioned, "Parents should never
create programs on their own. They should not randomly let their children use any application they
find. I believe they should consult their child's teacher and follow their recommendations" (K13).
Additionally, some teachers proposed the establishment of committees at the provincial level for the
selection of applications, where these committees could prepare guidelines and provide training for
teachers. One teacher mentioned the possibility of establishing committees at the provincial level by
saying, "This could be done by forming committees at the provincial level" (K5). Another teacher
elaborated on the need to provide training to teachers, stating,

I think it should be introduced. Teachers should attend conferences and informative seminars on
these applications. They need to acquire these types of applications. We teachers tend to stick to
routines. When we become stuck in routines, we cannot improve ourselves. The earlier we can
express it to students, the better. Teachers need to be informed. The better teachers are aware, the
more they can advise parents... (K8).

Conclusion, Discussion, and Suggestions

In this study, teachers found the first literacy teaching applications designed for tablets and
smartphones supportive and facilitative for teachers. However, teachers also evaluated such
applications from the students' point of view and reached the conclusion that the applications
contribute to attracting the attention of the students, provide the student with the opportunity to
repeat what they have learned and increase the motivation of the students. Through these
applications, teachers have reached the results that students learn by having fun and the learning
process is shortened. In $Sahin's (2019) study the use of educational software in primary literacy
teaching has been evaluated in terms of teacher opinions and in parallel with the findings of this
study, it has been concluded that such software facilitates teaching, attracts the attention of students,
adds richness to teaching and motivates students. Again, in this study, teachers have evaluated the
process from the point of view of students and drew attention to the fact that educational software
contributes to points such as embodying teaching, attracting students' attention to the lesson,
minimizing individual differences, motivating students. In his study, $Sahin (2019) discussed
software that focuses on teaching primary reading and writing within the scope of CBL. In this
context , software such as EBA, MorpaKampiis and Okulistik have been the subject of his study.
This study was discussed and conducted on the basis of ML and the related concept of MALL. In
other words, the software in this study consists mostly of tablet and smartphone applications
("Okuma Yazma Ogreniyorum" [I'm Learning to Read and Write], "Alfabe Okuma Yazma
Ogreniyorum" [Learning the Alphabet Reading and Writing], "Kolay {lkokuma" [Easy Reading], and
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"Okuma Yazma Ogreniyorum ABC!" [I'm Learning to Read and Write ABC!]). The findings of the
study conducted by Deris and Shukor (2019) indicate that students have positive attitudes towards
the use of mobile applications in learning vocabulary. It has also been demonstrated by Klimova
(2019) that language learning via smartphones increases students' performance. In Orhan's (2007)
study conducted with 12 teachers who do computer-assisted teaching, in parallel with the findings
of this study, it is seen that the teachers stated that computer-assisted teaching contributes to the
permanence of learning and that this method has contributions such as increasing student
motivation, attracting attention, and reducing spelling errors. In addition to all these, the results of
the study conducted by Sahin and Ozeng (2021) coincide with the results of this study. In this
context, in Sahin and Ozeng's (2021) study, classroom teachers stated that the software used in the
tirst reading and writing process generally did not have a negative aspect, and they emphasized that
such software concretizes teaching, enables students to attract their attention in a shorter time, is
supportive and facilitates planning and classroom management. can be seen. Birgiil (2014)
conducted a study to determine the opinions and attitudes of classroom teachers regarding
computer-assisted primary literacy teaching, and in this study, computers attract the attention of
students, make the learning environment fun, increase students' motivation and provide equal
opportunities among students. In light of all these studies, it can be stated that the use of mobile
applications increases students' motivation by making lessons more interesting (Deris & Shukor,
2019; Jana, 2023). Especially games in MALL applications increase student participation (Burston,
2015). It has been stated that MALL applications create an autonomous learning area for students
and thus contribute to increasing language learning to a higher level (Rea, 2021). However, as
revealed in the results of this study, it should not be overlooked that not all applications are equal
and that there are applications that are weak in terms of content and pedagogy (Godwin-Jones, 2011;
Jana, 2023). Therefore, it seems that some applications are not designed to enable students to
structure their knowledge (Kartal et al., 2017).

Teachers stated that they used the first literacy teaching applications designed for tablets and
smartphones at every stage with a focus on making the voice felt. In many studies (Birgiil, 2014;
Orhan-Karsak, 2014; Kaymaz & Yesilyurt, 2020), in parallel with this study, it is seen that teachers
use web-based educational software, multimedia materials and computers at every stage of the first
reading and writing teaching process, including the teaching of sounds. In the study conducted by
Giirol and Yildiz (2015), classroom teachers mostly prefer to use EBA and education portals at every
stage, especially in preparation for teaching reading and writing, making sound felt, and forming
syllables and words. In addition, in the empirical study conducted by Basaran and Kilingarslan
(2021), it was determined that there was a significant difference in favor of the experimental group
between the experimental group in which letter/sound teaching was carried out with web 2.0 tools
and the control group in which letter/sound teaching was carried out traditionally. In addition, in
the study conducted by Sahin and Ozeng (2021), it is seen that it is important and beneficial for
teachers to use educational software at every stage. Teachers found the first literacy teaching apps
designed for tablets and smartphones supportive and facilitative. In parallel with this result, Sahin's
(2019) study concluded that educational software supports the reading teaching process. In addition,
the result of the study conducted by Sahin and Ozeng (2021) coincides with this study in that the
software used in primary reading and writing is supportive for teachers. Teachers evaluated these
applications for students and stated that the applications contributed to attracting students' attention
and repeating what they learned. In parallel with these results, Basaran and Kilingarslan's (2021)
study, which aimed to reveal the effectiveness of games designed with Web 2.0 tools used in primary
literacy teaching, pointed out that these games improved children's first reading and writing skills,
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and that one of the reasons for this was that educational games allowed constant repetition. In the
study conducted by Birgiil (2014), teachers stated that computer-assisted teaching makes the reading
and writing process more remarkable due to visual and auditory elements. Contrary to all these, this
study also concluded that the first literacy teaching applications designed for smartphones and
tablets may lead to screen addiction in students and negatively affect students' communication
skills. Some studies (Aykar & Yurdakal, 2021; Jana, 2023; Kiling et al., 2021) have found that it is a
problem for children to be in front of the screen for a long time and that this situation may cause
screen addiction. Additionally, in this study, teachers stated that the first literacy teaching
applications designed for smartphones and tablets negatively affected students' writing skills. When
the studies conducted in this context in the literature (Orhan-Karsak, 2014; Kaymaz & Yesilyurt,
2020) are examined, it is clearly shown that the educational software used in primary reading and
writing teaching has a negative effect or no effect on students' writing skills, but computer-assisted
teaching is effective in writing and punctuation. It is also possible to find relevant findings (Turunen,
2019). In addition, teachers stated that the first literacy teaching applications designed for
smartphones and tablets were found interesting by students. The findings of studies (Atalay &
Anagiin, 2014; Larison, 2009; Mc Kenna & Watkins, 1996) that reveal technological tools differentiate
this process compared to the traditional literacy teaching process and thus increase students'
interests and desires are also in this direction.

In summary, teachers emphasized that using technological tools in the first reading and writing
process is important, necessary and mandatory. In this context, it has been stated by many
researchers that computer-assisted teaching and the use of educational software contribute to
literacy teaching and that the reading skills of students who practice with such software improve
more (Kartal et al., 2017; Ponce et al., 2013; Teale et al., 2002). More specifically, ML, makes language
learning accessible anywhere and anytime, thus allowing students to learn autonomously (Deris &
Shukor, 2019; Rea, 2021). In this study, teachers found it positive that students used the first literacy-
based applications designed for smartphones and tablets. It is seen that the results of the studies
conducted in this context (Degirmenci, 2014; Giirol & Yildiz, 2015; Vilaseca et al., 2013) also coincide
with the results of this study. However, in parallel with the findings of this study, care should be
taken when choosing educational mobile applications designed on the basis of language learning
(Benton et al., 2018). Because mobile applications may also have potential harms such as distracting
the student's attention and containing content that is not compatible with the curriculum (Jana,
2023). In this context, teachers' guidance on this issue is considered important (Kervin, 2016).

Based on the results of the study, the following suggestions can be made to researchers, teachers and
parents:

e Children should use smartphone and tablet applications for primary reading and writing
education with the supervision of a parent or teacher.

e Children should not be exposed to such practices for a long time. Thus, applications should
be prevented from creating screen addiction.

e Teachers should increase their awareness of such practices.

e Parents or students should make their application choices in accordance with the advice of
their teachers.
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yazma Ogretimi uygulamalarinin 6gretmenler agisindan destekleyici ve
kolaylastiric1 bulmustur. Ek olarak uygulamalarin 6grencinin dikkatini cekmede
katki sagladigi, 6grenciye ogrendiklerini tekrar etmelerine imkan sagladig,
ogrencilerin motivasyonunu arttirdig1 ve 6grenme siirecini kisalttig1 sonuglarina
da ulagmustir. Ayrica 6gretmenlerin bu tiir uygulamalar1 sesi hissettirme
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Giris

Gilintimiiz toplumu bilgi toplumu olarak nitelendirilebilir. Bilgi ve teknolojik gelismeler, bilgi
toplumunda egitim &gretim faaliyetlerini dogal olarak etkilemektedir (Birgiil, 2014). Ogretim
faaliyetlerinin temel unsurlarindan biri ilk okuma yazma 6gretimidir. Ciinki{i okuma yazma becerisi
bireyin hem toplumsal hem de kisisel gelisimine katki saglayan temel becerilerden biridir
(Altinkaynak ve digerleri, 2022). Ayrica ilk okuma yazma Ogretimi, ¢ocugun hayati boyunca
kullanmak durumunda oldugu bu becerinin tiim siireglerini kapsamaktadir (Altunkaynak ve
Cagimlar, 2020). Cagin getirdigi bilgi ve teknolojik gelismeler ¢ocuklarin ilk okuma yazma
becerilerini kolay ve eglenceli bir sekilde kazanmalarina yardimci olmaktadir (Sahin ve Ozenc,
2021). Ogretmenlerin ¢oklu ortam materyalleri kullanmasi 6grencilerin dil gelisimini ve
motivasyonunu olumlu yonde etkilemektedir (Altunhan ve digerleri, 2022). Ek olarak coklu
dgrenme ortamlarim iginde barindiran bilgisayar destekli dgretim (BDO) ilk okuma yazma 6gretimi
stirecinde siklikla kullanilmaktadir. Ciinkii Bilgisayar destekli okuma yazma o6gretiminin, yazi
(Haugland, 1992; Kablan, 2001), noktalama (Orhan-Karsak, 2014), okudugunu anlama (Sahin ve
Ozeng, 2021), okuma akicilig1 (Ringenberg, 2005), sesbilgisel beceriler (Gingold, 2000; Van Daal ve
Reitsma, 2000; Vilaseca ve digerleri, 2013) ve genel okuma becerileri (Camacho, 2002; Degirmenci ve
Ertem, 2014; Mitchell ve Fox, 2001; Orhan-Karsak, 2014; Wise ve digerleri, 1990) tizerinde etkili
oldugu goriilmiistiir. Ancak Web 2.0 araglan ile gelistirilen oyunlar kullanilarak okuma yazma
Ogretiminin yazma becerisi tizerinde olumlu bir etkisi olmadig1 yapilan ¢alismalar sonucu ortaya
konulmustur (Bui ve digerleri, 2006; Graham ve Perrin, 2006; Orhan-Karsak, 2014). Tiim bunlarin
yaninda BDO, dgrencinin motivasyonunu arttirmakta, konuya dikkati cekmekte ve 6grenciye ve
Ogretmene zaman kazandirmaktadir (Orhan, 2007). Buradan hareketle okuma yazma siirecini
destekleyen cesitli egitsel yazilimlarin gelistirildigi goriilmektedir (Kartal ve digerleri, 2017). Egitsel
yazilimlar bircok derste kullanilabildigi gibi Tiirkce dersinde ozellikle de ilk okuma yazma
siirecinde de kullanilmaktadir. Yapilan arastirmalar egitsel yazilimlardan, sesleri hissetme, sesleri
tanima, hece olusturma, kelime Ogretimi, climle olusturma ve son olarak okudugunu anlama
asamalarinda yararlanildigini ortaya koymaktadir (Judge, 2005; Sahin ve Ozeng, 2021; Yalgin, 2006).
Ogretmenler, bu tiir yazilimlarin §gretimi somutlagtirdigini, 8grencilerin bireysel farkliliklarini en
aza indirdigini ve 6grencinin dikkatini derse gektigini ifade etmistir (Sahin ve Ozeng, 2021). Ayrica
yazilimlarin icinde yer alan oyunlarin, okuma yazma siirecinde kelime tanimanin otomatiklegsmesi
i¢in gerekli tekrar1 yapma imkani vermesi agisindan da degerli oldugu diistintilmektedir (Basaran
ve Kiligarslan, 2021; Beers ve digerleri, 2010). Ek olarak ilk okuma yazma 6gretiminde kullanilan
egitsel yazilimlarin 6grenci agisindan; kisa siirede okumaya ge¢me, tekrar yapabilme imkani,
somutlastirma, motivasyonu arttirma, ilgi ve dikkat ¢cekme gibi etkilerinin oldugu belirtilmektedir
(Giirol ve Yildiz, 2015). Kisaca bireylerin tiim yasamini temelden etkileyen okuma yazma becerisinin
kazanilmasinda egitim yazilimlarinin kullanimi 6nem tegkil etmektedir (Sahin ve Ozeng, 2021).
[lkokuma yazma &gretimine iligkin egitsel yazilimlar genelde gevrimigi ortamda ve iicretli bir
sekilde kullanima sunulmaktadir. Egitsel yazilimlara diger {ilkelerde (Khan Academy, Skool.pt, Edu
fi, Scootle, Educ.ar) oldugu gibi iilkemizde de sik¢a rastlanmaktadir (Giirol ve Yildiz, 2015).
Ulkemizde ise EBA, Okulistik, Morpa Kampiis ve Derslig gibi yazilimlarm siklikla kullanildig1 ifade
edilebilir (Tenekeci, 2020; Yazic1 ve Ozerbas, 2022).

Ayrica akilli telefonlar ve tabletler icin hem Google Play Store’da hem de App Store’da gesitli ilk
okuma yazma uygulamalari (aplikasyonlar) bulunmaktadir. Bunlardan “Okuyorum Ilkokuma
Yazma” “Okuma yazma Ogreniyorum” “Alfabe Okuma Yazma Ogreniyorum” “Kolay Ilkokuma”
“Okuma Yazma Ogreniyorum ABC!” en sik kullanilan uygulamalar olarak degerlendirilebilir. Bu
uygulamalarin milyonlarca kez indirilip kullanildig1 goriilmektedir. Bu uygulamalar, mobil
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O0grenme temelinde gelistirilen mobil destekli dil 6grenme araglari olarak nitelendirilebilir.
Glintimiizde mobil 6grenme, 6grenme igerigine her zaman ve her yerden erisilebilmesi, igerigin
ogrencilerin ihtiyaglarina gore ayarlanmasi ve zamaninda geri bildirim saglanmasi gibi sayisiz
faydasi nedeniyle koklii bir metodolojidir (Klimova, 2019). Mobil destekli dil 6grenimi ise bilgisayar
teknolojilerini kullanan mobil araglardan dil 6grenimi noktasinda yararlanmay1 hedefleyen bir
yontemdir (Chinnery, 2006; Jana, 2023).

Tgili literatiir incelendiginde mobil grenme ve bu kapsamda yer alan mobil destekli dil 5grenimine
yonelik bir¢ok galisma (Briz-Ponce ve digerleri, 2017, Demouy ve digerleri, 2015; Godwin-Jones,
2011; Heil ve digerleri, 2016; Kacetl ve Kimova, 2019; Kim ve digerleri, 2013; Klimova, 2019; Ozeke,
2018; Solmaz, 2016; Sonmez ve digerleri, 2018; Yaman ve digerleri, 2016) yapildig1 goriilmektedir.
Bu baglamda Delican’in (2021) okuma yazma 6gretimine yonelik gelistirilen mobil uygulamalarin
ilk okuma ve yazma 6gretimi agisindan incelemeyi amagladig1 calismasinin sonucunda genel olarak
incelenen uygulamalarin tasarim, icerik, islevsellik ve teknik 6zellikler bakimindan yetersiz oldugu
bulgusuna ulagilmistir. Yildiz (2010) ilk okuma yazma Ogretim siirecinde ¢oklu ortam
uygulamalarmin 6grencilerin okuma becerisi tizerine etkisini tespit etmeyi amaclayan yar1 deneysel
calismasinda deney grubu 6grencilerin okuma ve yazma becerilerini daha kisa siirede kazandig:
ortaya ¢ikarilmistir. Hutchison ve digerlerinin (2012) yiiriittiikleri ¢alismada 23 birinci sinif 6grencisi
olan bir smif 6gretmeni 3 hafta boyunca her giin okuma yazma Ogretim siirecine iPad
uygulamalarini entegre etmis ve bu calismanin sonunda ilgili uygulamalarin okuma ve yazma
ogretim siirecini destekleyebilecek nitelikte oldugu tespit edilmistir. Deris ve Shukor (2019) ise
mobil destekli dil 6grenimi kapsaminda kullanilan gesitli mobil uygulamalara iliskin 6grencilerin
goriis ve deneyimlerini ortaya c¢ikarmayir amacglamistir. Bu c¢alismada katilimcilar mobil
uygulamalarin kullanimina yonelik olumlu goriisler bildirmistir. Cep telefonlar1 ve tabletler igin
gelistirilmis mobil uygulamalarm kullanim kolayliginin olmasi ve cesitli oyunlar igermesi bu
durumun nedenleri olarak ifade edilmistir. Yine mobil destekli dil 6grenimi kapsaminda
Subramani’'nin (2023) yaptig1 calismada Ingilizce 6grenmeye yonelik gelistirilen {icretsiz mobil
uygulamalarin 6zellikleri incelenmek istenmistir. Calismada 5 farkl ticretsiz uygulama segilmis ve
incelenmistir. Calisma sonucunda bu uygulamalarin 6grencilerde dil Ogrenimine yonelik
motivasyonu ve ilgiyi artirdigy tespit edilmistir. Literatiirdeki calismalar incelendiginde mobil
destekli dil 6grenimine yonelik ¢alismalarin siirli oldugu goriilmektedir.

Ogrencilerin siklikla yararlandigi ilk okuma yazma temelinde gelistirilmis uygulamalarin
ogretmenler agisindan degerlendirilmesi olduk¢a Onemlidir. Ciinkii ¢ocuklarin kullandig:
uygulamalar noktasinda 6gretmenlerin farkindaligi ve deneyimleri ¢cocuklara bu baglamda dogru
rehberlik yapilmasina katk: saglayacaktir. Ek olarak 6gretmenlerin bu konudaki bakis agilar1 mobil
destekli dil 6grenimine yonelik yapilan smif disi ¢alismalara yon verecegi diisiiniilmektedir.
Buradan hareketle arastirmanin amaci, ilk okuma yazma 6gretimine iliskin akilli telefon ve tablet
uygulamalarimi O0gretmen goriisleri baglaminda incelemektir. Arastirma sonucunda ulasilan
sonuglar 6gretmenlere, velilere ve 6grencilere ilk okuma yazma siirecinde kullanilan akill1 telefon
ve tablet uygulamalarna iliskin katki saglayacaktir.

Arastirmanin alt amaglari ise soyledir:

a) Smuf ogretmenlerinin ilk okuma yazma o6gretiminde teknolojik araclarmn kullanimina
yonelik goriisleri nelerdir?

b) Simf Ogretmenlerinin ilk okuma yazma Ogretimine iliskin tablet ve akilli telefon
uygulamalarina yonelik goriisleri nelerdir?
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c) Smif 6gretmenleri ilk okuma yazma 6gretiminde kullandiklar1 tablet ve akilli telefon
uygulamalarini okuma yazma 6gretim siirecine nasil entegre etmektedir?

d) Siuf oOgretmenlerinin ilk okuma yazma Ogretimine iliskin tablet ve telefon
uygulamalarmin kullanimi konusunda 6gretmen, 6grenci ve velilere 6nerileri nelerdir?

Yontem

Arastirma Modeli

flkokuma yazma &gretimine iligskin akilli telefon ve tablet uygulamalarim &gretmen goriisleri
baglaminda incelemeyi amacglayan bu calisma nitel arastirma yontemlerinden olgubilim
(fenomenoloji) yontemine gore desenlenmis ve yiiriitiilmiistiir. Olgubilim insanlarin olaylar1 nasil
betimledigini ve onlar1 nasil deneyimledigini ortaya ¢ikarmayi amacglayan bir nitel arastirma
yontemidir (Patton, 2018). Nitel arastirmalarda gozlem, goriisme ve dokiiman analizi gibi veri
toplama yontemleri kullanilsa da (Tavsancil ve Aslan, 2001; Yildirim ve Simsek, 2006: 39) olgubilim
aragtirmalarinda baglica veri toplama araci derinlemesine yapilan goriismelerdir (Yildirim ve
Simsek, 2021). Bu nedenle galismada veriler yar1 yapilandirilmis goriismeler yoluyla elde edilmistir.

Calisma Grubu

Arastirmanin ¢alisma grubunu 2022- 2023 egitim 0gretim yilinda Aydin ili Kosk ilgesinde gorev
yapan sinif ogretmenlerinden goniillii 15 kisi olusturmaktadir. Arastirmanin ¢alisma grubu 0lgtit
ornekleme yontemi ile belirlenmistir. Calismaya dahil edilen sinif 6gretmenlerinin ilk okuma yazma
becerisine yonelik akilli telefon ve tablet uygulamalarma iligkin deneyimi olmasina dikkat
edilmistir. Ciinkii olgubilim ¢alismalarinda ¢alisma grubu arastirmanin odaklandigr olguyu
deneyimleyen bireyler arasindan secilmelidir (Creswell ve digerleri, 2007; Yildirim ve Simsek, 2021).
Aragtirmanin ¢alisma grubuna ait demografik veriler asagida sunulmustur.
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Tablo 1
Katilimcilara Hliskin Demografik Bilgiler
Yas Cinsiyet Kidem Mezun Akalh Bilgisayar Cevrimigi Egitsel
Olunan Telefon  Kullanim  Yazilim Kullanma
Bolim Kullanim Diizeyi Durumu
Diizeyi
Katilimic 1 57 K 23 Matematik Orta Orta EBA /Derslig
Katilmae 2 41 K 20 Sinif iyi Orta Okulistik/Derslig
Ogretmenligi
Katilimer 3 38 E 11 Siruf Iyi Tyi EBA
Ogretmenligi
Katihmci 4 37 E 13 Sinuf Iyi Iyi Morpa
Ogretmenligi Kampiis/Okulistik/
EBA/Derslig
Katilimc1 5 39 K 18 Sinif Iyi Tyi Morpa/Okulistik/
Ogretmenligi EBA
Katilimer 6 34 E 12 Siruf Iyi Tyi Okulistik/Morpa
Ogretmenligi Kampiis
Katihma 7 41 K 11 Sinuf Iyi Iyi EBA/Morpa
Ogretmenligi Kampiis/Okulistik
Katilimc1 8 37 E 12 Sinif Iyi Orta EBA/Okulistik/Mor
Ogretmenligi pa Kampiis
Katilimer 9 39 E 18 Siruf Iyi Tyi EBA/Okulistik/
Ogretmenligi Morpa Kampiis
Katilimec1 10 43 E 12 Sinuf Iyi Iyi EBA
Ogretmenligi
Katilmc1 11~ 42 E 20 Sinif Orta Orta Morpa
Ogretmenligi Kampiis/Okulistik
Katilima 12 39 E 16 Sinif Orta iyi Okulistik/Morpa
Ogretmenligi Kampiis/EBA
Katilmc1 13 43 K 21 Sinif Orta Orta Okulistik/Morpa
Ogretmenligi Kampiis
Katihmci 14 39 E 18 Sif Iyi Iyi EBA/Okulistik
Ogretmenligi
Katilma1 15 42 E 19 Sinif Tyi fyi Okulistik/Morpa
Ogretmenligi Kampiis

Veri Toplama Araglarn

Nitel bir aragtirma olan bu ¢alismada veri toplama araci olarak arastirmacilar tarafindan gelistirilen
gortisme formu kullanilmistir. Bu form, 6gretmenlerin ilk okuma yazma 6gretimine iliskin akilli
telefon ve tablet uygulamalarina yonelik diistincelerini ve deneyimlerini ortaya koymay1 amaglayan
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acik uglu sorulardan ve kisisel bilgilerden olusmaktadir. Gorlisme formunun olusturulmasi
stirecinde once 11 tane goriisme sorusu yazilmis daha sonra bu soru sayisi sinif egitimi alaninda iki
uzman tarafindan yapilan elestiriler dogrultusunda 8’e diisiiriilmiis ve gerekli diizeltmeler
yapilmistir. Goriisme protokolii iki boliimden olusmaktadir. Birinci boliimde onam, ikinci boliimde
goriisme formu yer almaktadir. Gorlisme formunda kisisel bilgiler ve goriisme sorulari yer
almaktadir. Formun kisisel bilgiler boliimiinde katilimcilara hem demografik bilgilerine yonelik
sorular hem de akilli telefon ve bilgisayar kullanim diizeylerine yonelik 6z degerlendirme sorulari
yoneltilmistir. Ek olarak bu boliimde katihimcilara kullandiklari cevrimigi egitsel yazilimlar da
sorulmustur. Formun goriisme sorular1 bdliimiinde, (a) [lkokuma yazma gretiminde teknolojik
araglarin kullanimina iligskin diistinceleriniz nelerdir? (b) Tablet ve akill1 telefonlar icin tasarlanmis
ilk okuma yazma 6gretimi uygulamalari ile ilgili ne diisiiniiyorsunuz? (c) Tablet ve akilli telefonlar
icin tasarlanmus ilk okuma yazma 6gretimi uygulamalarma iligkin ne tiir deneyimler yasadiniz?/
Yasadiginiz deneyimlerden bahseder misiniz? (¢) Bu uygulamalari kullanmadan 6ncesi ve sonrasin
karsilastirdiginizda ilk okuma yazma egitimi baglaminda neler soyleyebilirsiniz? (d) Bu
uygulamalarin olumlu yonlerine iligkin neler sdyleyebilirsiniz? (e) Bu uygulamalarin olumsuz
yonlerine iliskin neler soyleyebilirsiniz? (f) Bu tip uygulamalar ve bu uygulamalarin kullanimi
konusunda neler onerebilirsiniz? (g) Baska eklemek istediginiz bir sey var m1? sorular yer almistir.

Veri Toplama Siireci

Arastirma siirecine baslamadan once Mugla Sitki Kogman Universitesi Sosyal ve Beseri Bilimler
Arastirmalar: Etik Kuruluna bagvurulmus ve gergeklestirilecek arastirmanin etik olduguna yonelik
kurul karari (220169/9 sayili, 10.01.2023 tarihli karar) alinmistir. Arastirmanin verileri yari
yapilandirilmis goriismeler yoluyla toplanmustir. Yar1 yapilandirilmig goriismeler, 2022-2023 egitim
ogretim yilinin giiz doneminde gergeklestirilmis olup veriler ikinci arastirmaci tarafindan Aydin ili
Kosk ilgesinde gorev yapan smif Ogretmenlerinden sessiz bir ortamda ve yiiz yiize sekilde
toplanmistir. Veri toplama siireci Oncesinde goriisme protokoliindeki metin tim smif
ogretmenlerine okunmustur. Ardindan goniillii 6gretmenlerle yapilacak goriismeler icin randevu
alimmistir. Bu baglamda her katilimcidan imzali bilgilendirilmis olur formu alinmistir. Her giin bir
ogretmenle goriisme yapilmistir. Ek olarak katilmecilarin kimlikleri gizli tutulup K1, K2...seklinde
kodlanarak calismada ifade edilmistir. Ayrica Ogretmenlerden izin alinarak ses kayit cihazi
kullanilmistir. Boylece goriisme kayit altina alinmistir. Gortisme esnasinda toplanan verilerin tiimii
MICROSOFT WORD ortamina transkript edilerek aktarilmigtir.

Arastirmanin Giivenirliligi

Aragtirma siireci, arastirmacilarin kisisel yargilar1 dogrultusunda kesinlikle yonlendirilmemistir.
Arastirmanin amaci dogrultusunda 6gretmenler ile goriismeler gerceklestirilmistir. Segilen konuyla
ilgili gortismelere katilan 6gretmenlerin daha duyarli olmasimi saglayacak sorular hazirlanmistir.
Ogretmenlere goriisme sorulariyla uyumlu, kendi fikirlerini rahatca ifade edebilecekleri bir
goriisme ortami olusturulmaya ¢alisilmistir. Ayrica 6gretmenlerin gercek isimleri, arastirmada ifade
edilmeyip sifrelenmistir. Buna bagli olarak oturumda katilimcilara tartisma stirecinin herhangi bir
noktasinda ¢alismadan ayrilabilme Ozgiirliigii taninmustir. Yar: yapilandirilmis goriismeler
stirecinde elde edilen bilgilerin, oturumlarda bulunan aragtirmacilar disinda herhangi bir kisiye
aktarilmayacagr konusunda katilimcilar, goriismeyi yonlendiren arastirmaci tarafindan
bilgilendirilmistir. Arastirmacilar ve katilimcilar disinda kimsenin goriisme oturumlarina
katilmasina izin verilmemistir. Yine elde edilen materyalin gelecekte ¢alisma ile ilgili yapilacak
arastirma sunumlarinda sifrelenerek sunulacagi konusunda katilimcilar ikna edilmistir. Yar:
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yapilandirilmis goriismeler Oncesinde her bir 6gretmenden goniillii olarak katildiklarina dair
bilgilendirilmis olur formu da almmistir. Calismanin verilerine iliskin transkript katilimcilarla
paylasilmis ve katilimcalarin doniitleri dogrultusunda diizenlemeler gerceklestirilmistir.
Arastirmacilar tarafindan ulasilan sonuglar1 desteklemek ve 6gretmenlerin bakis agilarini yansitmak
amaciyla 6gretmen goriisme metinlerinden 6rnek alintilara ve ayrintili betimlemelere (Lincoln ve
Gubea, 1985) yer verilmistir. Arastirmada 6gretmenler icin kullanilan kisaltmalar sira numaralari ile
birlikte soyle ifade edilmistir: (K1): K: Katilimci, 1: Birinci katihmar gibi.

Verilerin Analizi

Bu calismada, katimcilar ile gerceklestirilen yari yapilandirilmis goriismelere ait ses kayitlar:
MICROSOFT WORD ortaminda yaziya aktarilmistir. Bu asamadan sonra arastirmacilar tarafindan
transkript edilen veriler okunmus, notlar alinarak 6n kesif yapilmis ve ayri ayr1 kodlanmustir. Her
bir arastirmacinin elde ettigi kodlar tizerindeki fikir ayriliklar1 tartisilarak uzlasma saglanmustir.
Ardindan bu kodlarla ilgili temalar olusturulmustur. Bu ¢alismada elde edilen veriler analiz
edilirken igerik analizi yontemi kullanilmistir (Patton, 2018; Saldafia, 2019). Tiim bu siire¢ "Nvivo
for Windows" adli nitel arastirma analiz yazilimi ile yiiriitiilmiistiir. Calismanin verilerinden elde
edilen sonuglar arastirmanin amaglarina uygun bir bigimde sunulmaya ¢alisilmistir.

Bulgular

Arastirmada gergeklestirilen yar1 yapilandirilmis goriismeler sonucunda elde edilen katilimci
gorisgleri tizerinde igerik analizi yapilmis olup bu analiz sonucunda 7 tema ve bu temalara iligkin
kategoriler ve kodlar belirlenmistir. Ulagilan temalar, (1) flk okuma yazma 6gretiminde teknolojik
ara¢ kullanimina iliskin goriisler, (2) Tablet ve akilli telefon igin tasarlanmis ilk okuma yazma
Ogretimi uygulamalar1 konusundaki diisiinceler, (3) Tablet ve akilli telefon uygulamalarma iliskin
deneyimler, (4) Egitsel yazilimlardan 6nce ve sonra ilk okuma yazma 6gretimi, (5) Uygulamalarin
olumlu yénleri, (6) Uygulamalarm olumsuz yonleri, (7) Oneriler seklindedir.

Ogretmenlerin ilk okuma yazma 6gretiminde teknolojik arag kullanimina iligkin goriigleri temasi
incelendiginde ilk okuma yazma 6gretiminde kullanilan teknolojik araglara iliskin tutum, ilk okuma
yazma Ogretiminde teknolojik araglarin kullanimi ve ilk okuma yazma 6gretiminde kullanilan
teknolojik araclarn faydalari kategorileri ortaya ¢ikmistir. llkokuma yazma &gretiminde kullanilan
teknolojik araglara iliskin tutum kategorisi altinda Ogretmenlerin okuma yazma Ogretiminde
teknolojik ara¢ kullanmayi O6nemli bulduklari, okuma yazma Ogretiminde teknolojik arag
kullanmanin bir zorunluluk haline geldigini diistindiikleri, okuma yazma 6gretiminde teknolojik
ara¢ kullaniminin ¢agin geregi oldugunu ifade ettikleri, okuma yazma 6gretiminde teknolojik arag
kullaniminin desteklenmesi gerektigine dikkat ¢ektikleri, okuma yazma 6gretiminde teknolojik arag
kullamiminda firsat esitliginin saglanamadigmi vurguladiklar1 goriilmektedir. flkokuma yazma
ogretiminde teknolojik araclarmn kullanimi kategorisi altinda oOgretmenler, teknolojik araglar
ogretimi somutlastirmak ve gorsellestirmek amaciyla kullandiklarmni ifade ederken denetimli bir
sekilde ve rehber esliginde kullanmanin 6nemini de vurgulamistir. Ilkokuma yazma Ogretiminde
kullanilan teknolojik araglarin faydalar: kategorisi altinda ise 0gretmenler, teknolojik araclarin
hedeflere ulagsmay kolaylastirdigi, zaman kaybinin 6niine gegmeye yardimci oldugu, fiziksel agidan

.....

oynayarak Ogrenmesini sagladigi, Ogretmenlere destek oldugu, egitimi kolaylastirdigi, kalici
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......

ve 0grencilerin odaklanmasini sagladig1 noktalarinda diistincelerini ifade etmistir.
Resim 1
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Ogretmenlerden biri okuma yazma 6gretiminde teknolojik arag¢ kullanmay1 énemli buldugunu
“Ilkokuma yazma 6gretiminde teknolojik araglarin kullanimi son derece nemli. Derslere entegre
etmek gayet 6nem kazanmiyor. Ciinkii su donem ¢ocuklar biliyorsunuz somut donemdeler” (K12)
seklinde ifade etmistir. Bir diger 6gretmen, okuma yazma 6gretiminde teknolojik ara¢ kullanmanin
bir zorunluluk haline geldigini “Yani ilk okuma yazma egitiminde teknolojik araglar1 kullanmak
artik bir zorunluluk” (K6) seklinde ortaya koymustur. Bununla birlikte 6gretmenlerden biri okuma
yazma Ogretiminde teknolojik araglar1 kullanmanmn bir gereklilik oldugunu “Ben bu siirecte
teknolojik araglarin kullanimini gerekli buluyorum” (K8) biciminde ifade ederken, dgrenme
siirecinde teknolojik arag kullaniminin ¢agin geregi oldugunu bagka bir 6gretmen “Ogretmenler
¢ag1 yakalamali stirekli kendini gelistirmeli. Hala sadece kitap defterle 6gretim yapanlar var” (K5)
biciminde vurgulamistir. Okuma yazma ogretiminde teknolojik ara¢ kullaniminin desteklenmesi
gerektigi konusunda Ogretmenler biri diisiincesini “Teknolojik araglarin smifta kullanilmasini
destekliyorum. Cagmn getirdigi teknolojik yeniliklerden faydalanmaliyiz” (K4) seklinde ifade
etmistir. Ayrica okuma yazma 6greniminde teknolojik ara¢ kullanimi noktasinda firsat esitliginin
saglanamadigini 6gretmenlerden biri su sekilde ifade etmistir:

Mutlaka kullanilmasi lazim fakat su durumda da soyle bir dezavantaj gikiyor karsimiza
sosyoekonomik agidan geri kalmis bolgelerdeki 6grencilerin bilgisayar tablet vb. gibi arag gereclere
ulagma olasilig1 ok minimum diizeyde bu yiizden teknoloji her ne kadar var olsa da yurdumuzun
her tarafinda esit olarak dagildigini sdylemek gii¢. Daha ¢ok biiytik sehirlerde ve ekonomik imkan
genis ailelerin ¢ocuklarina hitap eden bir sey gibi. Aslinda egitim 6gretimde firsat esitligi olsa da
maalesef teknoloji alaninda bu biraz geride kalmis durumda (K5).

Ogretmenler, ilk okuma yazma dgretimi siirecinde teknolojik araclar1 6gretimi somutlagtirmak ve
gorsellestirmek icin kullanmaktadir. Ogretmenlerden biri teknolojik araglarm &gretimi
somutlastirma amaciyla kullanimini1 “Harfler hissettirme asamasinda baya soyut kalabiliyor bazi
¢ocuklarimiz igin. Bu yonde bu arag geregler biraz daha somutlastirma, harfi daha iyi gorme,
kavrama asamasinda faydali olabildigini diistintiyorum” (K12) seklinde aciklarken bir diger
O0gretmen teknolojik araglarin 6gretimi gorsellestirme amaciyla kullanimini “Cocuklar igin gorseller
sarkilar oluyor” (K3) seklinde ifade etmistir. Ogretmenlerin yariya yakim teknolojik araglarm
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denetimli bir sekilde ve bir rehber egliginde kullanilmas: gerektigini dnemle vurgulamistir. Bu
baglamda 6gretmenlerden ikisi goriislerini “Bence bu teknolojik aletlerin kullanimai iyi ancak sinirh
stirede seviyede kullanmak lazim. Yani muazzam bir kontroliin i¢inde olmali” (K6) ve “Kaginilmaz
bir sekilde aile veya 6gretmen esliginde yani yetiskin egliginde kullanilmal1 bu tiir araglar yoksa
¢ocuklarin kontrolii hi¢ de kolay olmuyor” (K15) seklinde belirtmistir.

Ogretmenler ilk okuma yazma &gretiminde kullanilan teknolojik araglarin hedefe ulagmayi
kolaylastirdigini belirtmistir. Bu baglamda bir Ogretmen goriisiinii “Hedeflere ulasmay:
kolaylastirir.” (K1) seklinde ifade etmistir. Yine bir 0gretmen ilk okuma yazma Ogretiminde
kullanilan teknolojik araglarin zaman kaybinin 6niine gectigini “Zaman kaybini da 6nliiyor ayrica”
(K4) seklinde ifade ederken bir diger 6gretmen bu araglarin 6gretmenlere fiziksel agidan destek
oldugunu “Okuma yazma siirecinde sesimizi ¢ok kullaniyoruz teknolojik araglar bize yardima
oluyor” (K3) seklinde vurgulamigtir. Ek olarak 6gretmenlerden biri, ilk okuma yazma 6gretiminde
kullanilan teknolojik araglarin 6grencilerin giidiilenmesini saglamasi konusundaki diisiincesini
“Cocuklar giidiilemede iyi oldugunu diistiniiyorum” (K13) seklinde ifade etmistir. Ogretmenlerin
yarisina yakini ilk okuma yazma 6gretiminde kullanilan teknolojik araglarin dersleri ilgi ¢ekici hale
getirdigini vurgulamigtir. Bu baglamda dgretmenlerden biri goriisiinii “Ogretmenler ve 8grenciler
bu gelismelerden faydalanmali. Ciinkii bu teknolojik araglar sayesinde ders daha ilgi ¢ekici hale
geliyor” (K2) seklinde belirtmistir. [lkokuma yazma 6gretiminde kullanilan teknolojik araglarin
ogretmenlere destek oldugunu 6gretmenlerden biri “Bu uygulamalar 6gretmene destek...” (K8)

£“"

seklinde vurgularken baska bir 6gretmen bu araglarin egitimi kolaylastirict oldugunu “...Yani
cocukta kalic1 bir 6grenmenin olabilmesi igin iyi hem de 6gretmenin isini kolaylastirryor” (K11)
seklinde ifade etmistir. Ogretmenlerin yarisma yakini ilk okuma yazma 6gretiminde kullanilan
teknolojik araglarin 6grencilerin kalic1 6grenmesini saglamaya katki sundugunu belirtmistir. Bu
baglamda 6gretmenlerden biri diisiincesini “Size abart1 gelecek ama 6grenmenin daha kalic1 hale
gelmesini de sagliyor” (K4) seklinde vurgulamistir. Ayrica Ogretmenler, ilk okuma yazma
ogretiminde kullanilan teknolojik araglarin  6grencide oOn bilgiler olusturmak amaciyla
kullanilabilmesini “Ozellikle smifta islenecek konu &ncesinden evde gocuklar o konuyla ilgili
videolar1 izlediginde hazirbulunusluklar1 daha yiiksek seviyede sifa geliyorlar. Boylece
ogrenmeleri daha kolay oluyor” (K13) seklinde, bu araglarin &grencilerin dikkatini ¢ektigini
“...Teknolojik araglar1 kullanmadan g¢ocuklarin dikkatini ¢ekmek ve onlarin diinyasma girmek
miimkiin degil” (K9) seklinde ve yine bu araglarin 6grencilerin odaklanmalarmna katki sagladig:
“...Gelisen teknolojiyle cocugun tablet ve telefonlarin hayatimiza girmesiyle ¢ocugun ilgisini ve
derse kars1 odaklanmasini arttirtyor” (K10) seklinde agiklamistir.
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Resim 2
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Ogretmenlerin tablet ve akilli telefon igin tasarlanmis ilk okuma yazma 6gretimi uygulamalari
konusundaki diisiinceleri temas: incelendiginde uygulamalarin olumlu yanlar1 ve uygulamalarin
olumsuz yanlar1 olmak iizere iki kategorinin ortaya cktg goriilmiistiir. Ogretmenler,
uygulamalarin velilerin agisindan olumlu yanlarini, velilerin seslerin dogru ifadesini 6grenmesi,
veliye okuma yazma siirecinde rehber olmasi, velilerin ¢ocuklarinin tablette ne yaptigini bilmesi ve
velilere ¢ocuklarin okuma yazma Ogrenim siirecinde kolaylik saglamasi seklinde siralamistir.
Ogretmenler, uygulamalarin §gretmenler agisindan olumlu yanlarimni, uygulamalarin gretmenlerin
icin destekleyici ve kolaylastirici olmasi, uygulamalarin siireci siradanliktan kurtarmasi,
uygulamalarin Ogretmenin zamandan tasarruf etmesini saglamasi, uygulamalarin Ogretim
siirecinde etkinlikler arasi gegis kolaylig1 saglamasi ve uygulamalarin alternatif bir 6gretmen modeli
sunmast olarak siralamigtir. Ogretmenler, uygulamalarm dgrenciler agisindan olumlu yanlar ise
uygulamalarin 6grencinin dikkatini gekmesi, uygulamalarin 6grencilerin teknolojiye olan ilgilerini
olumlu kullanmasini saglamasi, uygulamalarin Ogrencinin tekrar yapmasima firsat vermesi,
uygulamalarin 6grencinin motivasyonunu arttirmasi, uygulamalarin 6grencinin eglenerek
O0grenmesini saglamasi, uygulamalarin icerik bakimindan 6grencinin seviyesine uygun olmasi,
uygulamalarm birden ¢ok duyuya hitap etmesi, uygulamalarn 6grenme siirecini kisaltmasi,
uygulamalarin ¢ocuklarin seviyesine uygunlugun iyi olmasi, uygulamalarmn teknolojiden
ka¢cinmanin 6niine ge¢gmesi, uygulamalarin ¢ocuklarin ilgisini ¢ekmesi, uygulamalarin 6grencinin
teknolojik ara¢ kullanma becerisine katki saglamasi, uygulamalarin 6grenciler arasindaki seviye
farklarin1 ortadan kaldirmasi, uygulamalarin g¢ocuklar arasindaki seviye farkim1i kapatmada
yardimc1 olmasi ve uygulamalarmn bireysel egitime katkisinin olmasi seklinde siralamustir.
Uygulamalarin olumsuz yanlar1 kategorisinde 6gretmenler, bu kategoriyi veliler agisindan olumsuz
durumlar ve 0grenciler agisindan olumsuz durumlar olmak tizere iki farkli noktada ele almistir. Bu
baglamda 6gretmenler, 6grencilere iliskin olumsuz durumlari, uygulamalarin hepsinin ¢ocuklarin
iletisim becerilerini olumsuz

seviyesine uygun olmamasi, uygulamalarin 06grencilerin

etkileyebilmesi ve 6grencilerin kisisel gelisiminin olumsuz etkilenmesi seklinde ifade etmistir.
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Ogretmenlerin yarisina yakini velilerin seslerin dogru ifadesini 6grenmesi konusunda tablet ve
akilli telefon igin tasarlanmis ilk okuma yazma Ogretimi uygulamalarina yonelik olumlu
diistincelerini belirtmistir. Bu baglamda 6gretmenlerden biri diisiincesini

Veliler agisindan degerlendirecek olursam harflerin nasil sdylenmesi gerektigini buralardan
ogrenebilirler. Cocuklar okula bagladiklarinda sesleri harf okuyorlar. Ornek verecek olursam “k”
sesini “ke” olarak okuyorlar. Bu da bizim isimizi inanilmaz zorlastiriyor. Evde aile boyle 6gretmis.
Aslinda harfin okunusu olarak dogru ama iste ses olarak biliyorsun oyle degil... bu tiir
uygulamalarla bu yanlis 6grenmenin oniine gegilebilir (K4)

seklinde agiklamigtir. Ogretmenlerin yine yarisina yakininin uygulamalarin 6gretmenler agisindan
destekleyici ve kolaylastirict oldugunu belirtmistir. Bu baglamda 6gretmenlerden birinin bu konuyu
“Ogretmenler agisindan degerlendirdigimde isimizi kolaylagtirdigim diistiniiyorum. Ciinkii bu
uygulamalar olmadan ©nce daha fazla materyal hazirlamak zorunda kaliyorduk. Simdi
uygulamalar1 agip hemen kullanabiliyoruz” (K2) seklinde agikladig1 gortilmiistiir. Ogretmenlerin
yarisindan fazlasinin uygulamalarin 6grenciler agisindan olumlu yanlarma yonelik dgrencinin
dikkatini cekmesi konusunu 6nemle vurguladiklar: goriilmiistiir. Bu baglamda 6gretmenlerden biri
“Daha ¢ok ilgililer bu uygulamalara. Diiz anlatimla dikkat seviyeleri 10 dakikayla sinirhysa bu tip
uygulamalar ve internet siteleri sayesinde oyunlarla falan dikkat seviyeleri 30-35 dakikaya
cikabiliyor” (K13) seklinde agiklamistir. Ogretmenlerin yarisina yakini ise uygulamalarin
ogrencilerin teknolojiye olan ilgilerini bu yonde kullanmasini olumlu olarak nitelendirmistir.
Ogretmenlerden biri bu konuyu “Cocuklar nasilsa tabet ve akilli telefonlarla bir miktar vakit
geciriyor. Bu vakti bu tip egitsel uygulamalara kanalize etmek hem ¢ocugun tablette gecirecegi vakti
dogru kullanmasini saglamaya yariyor hem de cocugun 6grenmesini sagliyor” (K14) seklinde ifade
etmistir. Bununla birlikte 6gretmenlerin bir kismi uygulamalarin 6grencinin tekrar yapmasina firsat
vermesini “Senin anlatti§in seyi o uygulama tekrar etmis oluyor. Boylece 6grenmeyi pekistirmis
oluyor. O yiizden 6gretim yontem ve teknikleri arasinda yer alabilir” (K8) seklinde, uygulamalarin
ogrencinin motivasyonunu arttirmasmi “Ben ilkokula tablet istedigimde veliler saka yaptigimi
zannetmiglerdi. Neyse sinifta olaganiistii bir sessizlik herkes elindeki tabletle gorevine odaklanmis
oldugunu goriince bir 0gretmen olarak ben ¢ok sasirmistim. Bu kadar motive olacaklarini
diisiinmemistim” (K12) seklinde, uygulamalarin 6grencinin eglenerek 6grenmesini saglamasini
“QOgrenciler icin tabi ki ok miitkemmel oldugunu diisiiniiyorum. Teknolojik araglarla oyun oynar
gibi okuma yazma 6grenebiliyorlar” (K2) seklinde ve uygulamalarin igerik bakimindan 6grencinin
seviyesine uygun olmasimi “Igerik olarak harf hece-ciimle-metin olarak uygun gidiyorlar. En
azindan benim incelediklerim. En ¢ok indirilen 7-8 uygulamaya baktim” (K15) seklinde belirtmistir.
Ogretmenlerden biri uygulamalarin birden ¢ok duyuya hitap etmesi konusuna “Onun diginda
sadece dinleyerek bir seyleri 6grenmektense gozlem yoluyla renlerle etkinliklerle bunu yapmak
daha kalic1...” (K5) seklinde deginirken bir diger 0gretmen uygulamalarin 6grenme siirecinin
kisaltmast konusuna “Ogrencilerin sevdikleri materyalleri kullanmasi 6grenmeyi hizlandirir,
kolaylastirir” (K14) seklinde deginmistir. Uygulamalarin ¢ocuklarin seviyesine uygunlugunun iyi
olmas1 konusunu 6gretmenlerden biri “Uygulamalarin hepsini incelemek gii¢ ama incelediklerim
arasinda ses O0gretimini diisiiniince seviyelerine uygun oldugunu diisiintiyorum” (K6) seklinde
vurgularken bagka bir 6gretmen uygulamalarmn teknolojiden kaginmanin 6niine ge¢gmesi konusunu
“...Ailelerin bir kism1 pahali oldugu icin bir kism1 da tablet bagimlisi cocuklar1 olmasin diye
almiyorlar. Bence boyle teknolojiden kagmak yerine yerinde ve mantikli kullanmak daha dogru”
(K10) seklinde agiklamistir. Son olarak 6gretmenler, 6grenciler agisindan uygulamalarin ¢ocuklarin
ilgisini cekmesinin olumlu oldugunu “Cocuklarin ilgisini celebilecek seyleri. Ogrenmelerinde fayda
sagladigini diistintiyorum. Kisaca ilgi ¢ekici oluyor” (K11) seklinde ifade etmistir.
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Ogretmenlerin bir kismi, veliler agisindan uygulamalarin olumsuz yanlar1 oldugunu vurgularken
o0gretmenlerden biri bu konudan “Veliler odaginda bakacak olursak. Velilerin ¢ok zorlanabilecegini
diistiniiyorum. Neden c¢iinkii onlar evde ¢ocuklar: tabletten telefondan bilgisayardan uzak tutmaya
calisirken biz bir bakima bu siirecin igine daha ¢ok itiyoruz velileri. O agidan zorlanabileceklerini
diistiniiyorum” (K6) seklinde bahsetmistir. Ayrica 6gretmenler, 6grencilere iliskin olumsuz yonlerin
olabilecegini belirtmistir. Bu baglamda ogretmenlerden biri bu konuya “Cocuklarin seviyesi
konusunda her ¢ocugun seviyesine uygun olmayabilir. Bazilarina sikici gelebilir 6nden gidenler igin
bazilarina ise zor gelebilir. Burada belki elestirilecek bir nokta olabilir” (K12) seklinde deginmistir.

Resim 3

Tablet ve Akilli Telefon Uygulamalarina Iliskin Deneyimler

Ogretmen olarak Cocuklann on

kullanim bilgisini arttrmak Sesleri ogretmek
amaciyla kullamml amaciyla kullanimi
Ebeveyn ve \n
Gdretmen olarak\\
I
kullanim e Sy _____----"‘”’Uygulamadan odev
. . vermek amaciyla
Ogretrl:enlelann Uygulamalann kullanimi
uygulamalan
kullanim sekdi S amau\O
Tekrar amacryla
kullanimi
3 Tablet ve akalli
telefon

uygulamalarina

/ iliskin deneyimler

Firsat esitligi
Uygulamalann /eks;khgl olmasi
kullanimi

sonucunda

ogrencide ortaya Ogretmen ~—————
gikan duygu deneyimlerinin —)
yansunalan
Ogrencinin mutlu \ Uygulamalann
olmasi \ favsiye ediimesi
Odrencinin Velilerin ucretsiz O =
heyecan duymasi ytgfg'ulajmflaral Uygullarr‘]alann ilkel killll-g':lll Iﬁ-g;

Ogretmenlerin tablet ve akilli telefon uygulamalarina iliskin deneyimleri temasi incelendiginde
uygulamalarin kullanimi sonucunda 6grencide ortaya ¢ikan duygu, uygulamalarin kullanim amaci,
ogretmenlerin uygulamalar1 kullanim gekli ve 6gretmen deneyimlerinin yansimalari olmak {izere
dort kategorinin ortaya ciktign goriilmiistiir. Ogretmenler, uygulamalarin kullanimi sonucunda
ogrencide ortaya ¢ikan duygular1 6grencinin mutlu olmasi ve 6grencinin heyecan duymasi olarak
ifade etmistir. Ogretmenler uygulamalarin kullanim amaglarini, tekrar amactyla kullanim, sesleri
ogretmek amaciyla kullanim, uygulamadan 6dev vermek amaciyla kullanim ve ¢ocuklarmn o6n
bilgisini arttirmak amaciyla kullanim olarak siralamistir. Yine 6gretmenler, uygulamalar: kullanim
sekillerini ebeveyn ve 6gretmen olarak kullanim ve 6gretmen olarak kullanim olarak ayristirmistir.
Son olarak 6gretmenler, deneyimlerinin yansimalarini ise uygulamalarin tavsiye edilmesi, firsat
esitligi eksikligi olmasi, velilerin {icretsiz uygulamalara yonlendirilmesi, uygulamalarin ilkel
kalmasi ve sinirli siire kullanilmasi seklinde siralamigtir.

Ogretmenlerin ¢ogu uygulamalarmn kullanimi sonucunda &grencilerin mutlu oldugunu ortaya
koyarken 6gretmenlerden biri bu konudan “Bir kere ¢ocuklar ¢ok mutlu oluyorlar. Yiizlerinden
mutluluklar okunuyor. Ben de mutlu oluyorum tabi” (K13) seklinde bahsetmistir. Ogretmenlerin
bazilarinin ise uygulamanin kullanimi sonucunda ogrencilerin heyecanlandigina yonelik
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diistincelerini ifade ettigi goriiliirken 6gretmenlerden biri bu konuya “Cocuklar yeni bir sey
actigimizda heyecanlaniyorlar. Yani yeni bir uygulama ile karsilastiklarinda heyecanlaniyorlar”
(K12) seklinde deginmistir. Ogretmenler tablet ve akilli telefon uygulamalarini genelde tekrar
yapmak ve sesleri 6gretmek amaciyla kullandiklarini ifade etmistir. Bu konudan 6gretmenlerden
biri “Evde kullanmalarini sdyliiyorum. Su uygulamanin su sesini evde caligin. Odev gibi degil de
daha gok. Odevi yaptiktan sonra bir tekrar aktivitesi gibi...”(K15) seklinde bahsederken diger bir
dgretmen “ Bu tiir uygulamalari kullandim. Ornegin ses verirken ¢ok yardimai oldu. Uygun sarkilar
var. oyunlar var” (K3) seklinde bahsetmistir. Ayrica Ogretmenler akilli telefon ve tablet
uygulamalarini ebeveyn ve Ogretmen olarak ya da sadece Ogretmen olarak kullanmaktadir.
Ogretmenlerden biri bu uygulamalar1 ebeveyn ve ogretmen olarak kullanimina “Kizimda
kullanmaya baslamistim. Sonra sinifta kullanmaya basladim” (K15) seklinde deginirken diger bir
ogretmen sadece 6gretmen olarak kullanimina “Birka¢ uygulamay1 kullandim. Kullandiktan sonra
da az 6nce de dedigim gibi cocuklar i¢in farkli bir deneyim ve farkl bir tecriibe oldugunu goérdiim”
(K15) seklinde deginmistir. Ogretmenler bu uygulamalari kullanmalarina iliskin deneyimleri
sonucunda uygulamalar1 tavsiye edilebilir bulmus ve bu durumu O6gretmenlerden biri
“Ogrenmelerini pekistirdigi okuldaki 6grenmeyi destekleyecek sekilde kullanilabilecegini gérdiim.
Hatta diger arkadaslarima da tavsiye ettim” (K5) seklinde agiklamistir.

Resim 4

Egitsel Yazilimlardan Once ve Sonra llk Okuma Yazma Ogretimi

Odretim sirecini
agrenci merkezli
Odretim sirecinde  hale getirmesi
tekrar ve pekdgtime * Ogrencinin
yantemlenni \ dikicatin b fazi
dedistirmesi \ Oretim siirecini iklatini daha fazla
\ retim sirecini toplamas:
. \ kolaylagtirmas: A
Odretim stirecinie—__ \ /( / L g
siradanhktan H'“‘“—H___h / Odrenciye czgiven
kurtarmasi — O / 7 kazandimas:
"-\-\__\_\_\__ /
d____———"____f_ Ogretim sirecine O
“ iligkin dantisim Oy
. _—T0grenciye iligkin s
Ogretim sirecini - donigum Ofirencini
- rencinin
fosaltmasi llkokuma yazma rnotl%asy\munu
ogretiminin arthrmas
dondigimi
Odretim surecenine
pozitif etki etmesi
4 Egitzel
yazihmlardan once
ve sonra ilkokuma
yazma agretimi Uygulamalann
Uygulamalann seslen hissettirme
_@grencide dn agamasinda
bilgiler clugturma “‘x\ kullarimi
sirecinde kullanimi HR
-— S _———»Uygulamalann sesi
Uygulamalann tim T Uygulamalann — hissettirme
agamalarda kokuma yazma yogdunluklu her

il
lullanimi ’,./J Saretiminde agamada kullarimi
,f/( kullamildig T~
e agamalar T

Uygulamalann
dersin baz
balumlerinde
kullanimi

Uygulamalann
tekrar agamasinda
kullanimi

Yine ogretmenler akilli telefon ve tablet deneyimlerinin sonucunda firsat esitligi olmadigini
belirtmistir. Bu baglamda 6gretmenlerden biri diistincelerini “Burada ¢ocuklarin sosyoekonomik
yapisini da incelemeli. Her aile tablete bilgisayara ve akilli telefona sahip olamayabiliyor. O
bakimdan her ¢ocuk ayni seviyede olmuyor tabi. Imkam olanlarin kullanmasmn ise faydali
oldugunu diisiiniiyorum” (K6) seklinde ayrintilandirmistir.  Ek olarak Ogretmenler bu
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uygulamalara iliskin deneyimleri sonucunda uygulamalarin bir kisminin ticretli oldugu ve velilerin
ticretsiz uygulamalara yonlendirilmesi gerektigini ortaya koymustur. Bu baglamda 6gretmenlerden
biri diisiincesini “Ozellikle altini giziyorum ficretsiz olanlardan ¢ok memnunum. Egitimde firsat
esitligi noktasinda bakildiginda ticretsiz olmasi bizim igin biiyiik bir avantaj. Her 6gretmen her
ogrenci ulagabiliyor. Bagka bir pencereden bakacak olursak da yani egitsel pencereden de icerikler
¢ok zengin baz1 platformlarda” (K9) seklinde agiklamistir.

Egitsel yazilimlardan 6nce ve sonra ilk okuma yazma 6gretimi temasi incelendiginde uygulamalarin
ilk okuma yazma 6gretiminde kullanildig1 asamalar ve ilk okuma yazma 6gretiminin dontistimii
olmak iizere iki kategorinin ortaya giktig1 goriilmiistiir. Ogretmenler, uygulamalarm ilk okuma
yazma Ogretiminde hangi asamalarda kullanildigini, uygulamalarin tiim asamalarda kullanimz,
uygulamalarin sesleri hissettirme asamasinda kullanimi, uygulamalarin tekrar asamasinda
kullanimi, uygulamalarin sesi hissettirme yogunluklu her asamada kullanimi, uygulamalarin dersin
bazi boliimlerinde kullanimi ve uygulamalarin 6grencide 6n bilgiler olusturma siirecinde kullanimi
olarak siralamistir. Yine 6gretmenler ilk okuma yazma 6gretiminin doniistimiinii, 6gretim siirecine
iliskin doniisiim ve Ogrenciye iliskin doniisiim olarak ikiye ayirmustir. Ogretmenler, egitsel
yazilimlarin 6gretim siirecini doniistiirdiigiinii ifade etmistir. Bu dontisiim, egitsel yazilimlarin
Ogretim silirecini kisaltmasini, egitsel yazilimlarin ogretim siirecini siradanliktan kurtarmasini,
Ogretim siirecinde tekrar ve pekistirme yontemlerini degistirmesini, Ogretim siirecini
kolaylagtirmasimi ve 6gretim siirecini 6grenci merkezli hale getirmesini kapsamaktadir. Ayrica
ogretmenler 0grencilere iliskin doniistimiin 6grencinin dikkatini daha fazla toplamasi, 6grencinin
motivasyonunu arttirmasi ve oOgrenciye oOzgiiven kazandirmasi konularinda gerceklestigini
belirtmistir.

Ogretmenlerin cogu egitsel yazilimlari okuma yazma Ogretim siirecinin tiim asamalarda
kullandigini belirtmistir. Bu baglamda 6gretmenlerden biri bu konudan “Bu tiir uygulamalar: ilk
okuma yazma siirecime entegre etmem kolay oldu. Yine defter ve kitap kullandim. Ama bunlar1 da
yardimci kaynak gibi diisiindiim. Hemen her asamada isime yaradi bu tiir uygulamalar diyebilirim.
Sesleri verirken, hissettirirken, tekrar gerektiren durumlarda” (K3) seklinde bahsetmistir.
Ogretmenlerin bir kismi egitsel uygulamalar1 sesleri hissettirme asamasinda kullandigim
vurgularken 6gretmenlerden biri bu konuyu “Ben sesi kavratma yani hissettirme agsamasinda daha
¢ok kullanmiyorum. Degerlendirme asamasinda yazili materyal kullanmay1 tercih ediyorum.
Degerlendirmede hazir metinleri kullaniyorum” (K11) seklinde agiklamistir. C)gretmenlerden
bazilarinin egitsel uygulamalari dersin bazi boliimlerinde kullandigina yonelik diistincelerini ifade
ettigi goriiliirken bir 6gretmen bu konuya

Tabi klasik bir seyimiz var ondan vazgegemiyoruz. Dersimize normal olarak girip dersin sonuna
dogru ayirdigim bir on dakikayla her ne kadar biitiin 6grencilerin tablet alma imkani olmasa da ki
biiyiik bir kisminin var bunlarla bu gibi calismalar1 yaparak egleniyoruz ve 6greniyoruz (K5)

seklinde deginmistir. Ogretmenlerden bazilar ise egitsel uygulamalar sesi hissettirme yogunluklu
her asamada kullandigini ifade etmistir. Bu baglamda 6gretmenlerden biri bu durumu “Bu
uygulamalar1 ve ¢evrimici yazilimlar: daha ¢ok sesi hissettirmede kullantyorum. Ama elbette diger
ilk okuma yazma 6gretimi basamaklarinda da kullaniyorum. Yogunluk sesle ilgili kazanimlarda
oluyor...”(K14) seklinde ortaya koymustur. Ek olarak az sayida 6gretmen, egitsel uygulamalari ilk
okuma yazma siirecinin tekrar asamasmda kullandigini vurgularken 6gretmenlerden biri bu
konuda “Aksam evde 6devlerin yaninda bu sefer uygulamanin daha ¢ok hece, kelime ve ctimle
okuma boliimlerini yapiyorlar. Birinde araba oyunu var mesela ¢ok eglenceli, kedi fare oyunu var,
balon patlatma gibi hepsi de okuma yazmaya 6zel oyunlar” (K15) seklinde agiklamustir.
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Ogretmenlerin yarisina yakini egitsel uygulamalarin dgretim siirecini kisalthgmi vurgularken
o0gretmenlerden biri bu konudan “Bu uygulamalar benim okuma yazma 0gretim siirecimi zaman
acisindan degistirdi. Okuma yazma stirecini daha da kisalttigii soyleyebiliriz” (K6) seklinde
bahsetmigtir. Ogretmenlerin bir kismmin egitsel uygulamalarn 6gretim siirecinde tekrar ve
pekistirme yontemlerini degistirmesine yonelik diisiincelerini 6gretmenlerden birinin

Oncelikle ¢ok fazla tekrar etme sansimiz oldu. Kagt kitap yani yazili materyal kullandigimizda
bunlar siirekli yenilemek gerekli. Siirekli basmak gerekiyor. Silip kullanamazsiniz. Ama dijital
ekranda etkinlikleri defalarca kullanabilirsiniz. O agidan bakacak olursak kagit israfin1 da bir nebze
olsa da engelledi. Bir de pekistirme noktasinda bizim isimizi baya kolaylastirtyor. Hem pekisiyor
siirekli tekrar ettigi i¢in, o bilgiyi kullandig1 icin ¢ok kisa siirede pekisiyor hem de 6grenci oynadig:
i¢in daha fazla stire etkinlikleri yapiyor (K9)

seklindeki diistinceleri 6zetlemistir. Ayrica 6gretmenler egitsel uygulamalarin ilk okuma yazma
siirecini siradanliktan kurtardigini ortaya koymustur. Bu baglamda 6gretmenlerden biri bu konuyu
“Cocugun ilgisini daha da arttirmaya bagladi. Ilkokuma yazma siirecini monotonluktan gikardi.
Sunum yoluyla ¢ocuga okuma yazma ogretme veya dikte yaptirma seklinden biraz daha eglenceli
hale getirdi diyebiliriz” (K12) seklinde ifade etmistir. Ek olarak Ogretmenler biri egitsel
uygulamalarin 6gretim siirecine pozitif etki etmesini “Bu uygulamalar okuma yazma siirecini
pozitif yonde etkiledi” (K1) seklinde ifade ederken bir diger 6gretmen bu uygulamalarin 6gretim
siirecini kolaylastirmasimni “Bu tip uygulamalar okuma yazma siirecini kolaylastirdi. Cocuklar evde
de telefon ve tabletlerinden alistirmalar yapiyorlar” (K1) seklinde ifade etmistir. Ogretmenler,
egitsel yazilimlarin ilk okuma yazma stirecinde 6grenciye iliskin doniisiimii noktasinda 6grencinin
dikkatini daha fazla toplamasi konusunu “Sinifta kullandigimizda dikkat dagilmiyor. Oradan bir
cocuk gereksiz bir soru sormuyor. Tim smifin ilgisi tabletteki uygulamalarda oluyor. Hepsi

1"

odaklanmis oluyor” (K13), 6grencinin motivasyonunu arttirmasi konusunu “...cocuklarin daha
motive oldugunu gordiim. Daha istekli oldugunu gordiim. Ciinkii tablet ve telefon gordiiklerinde

cocuklar bir sekilde daha motive” (K13) ve 6grenciye 0zgiiven kazandirmas: konusunu

Bir de 6zgiiven kazaniyor cocuklar. Ogreniyorlar ve uygulamalarda ¢ok olan kupa, alkis vb.
odiillerle de 6zgiivenleri artiyor. Sinifta olsa yanlis yaptiginda arkadaslarim giilecek diye endise
eden ¢ocuklar ¢cogu zaman cevap dahi vermek istemiyor. Ya da ¢ocuklar ice doniik olabiliyorlar.
Bu ¢ocuklarin 6grenmelerini saglamanin yaninda yapabilme duygusu da olusuyor (K15)

seklinde agiklamistir.

Uygulamalarin olumlu yonleri temasi incelendiginde uygulamalarin ¢ocuklara yonelik olumlu
yonleri, uygulamalarin 6gretmenlere yonelik olumlu yonleri ve uygulamalarin velilere yonelik
olumlu yonleri olmak iizere ii¢ kategorinin ortaya giktig1 gériilmiistiir. Ogretmenler, uygulamalarin
olumlu yonlerini, ¢ocuklarin bir¢ok duyusuna hitap etmesi, 6grenmenin pekistirilmesi noktasinda
katki saglamasi, bireysel 6grenmeye katki sunmasi, ¢ocuklar: motive etmesi, ¢cocuklarin dikkatini ve
ilgisini ¢ekmesi, ¢ocuklarin eglenerek 6grenmelerini saglamasi, ¢ocuklarin 6zgiivenlerine katki
saglamasi, ¢ocuklardaki olumsuz davranislarin azalmasi, ¢ocuklarin kas becerisine katki saglamasi
ve taginabilirlige iliskin yararlar olarak siralamistir. Ogretmenler, uygulamalarin gretmenlere
yonelik olumlu yonlerini ise uygulamalarin zamandan tasarruf saglamasi, uygulamalarin 6gretim
siirecini hizlandirmas: ve uygulamalarin 6gretmenin isini kolaylastirmasi olarak ifade etmistir. Ek
olarak 6gretmenlerin uygulamalarin velilere yonelik olumlu yonlerine iligkin goriislerinin velilerin
okuma yazma 6grenmesini ve veliyi okuma yazma siirecine iligskin bilgilendirmesini kapsadig:
gorilmiistiir.
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Resim 5

Uygulamalarin Olumlu Yonleri

Veliyi okuma
yazma strecine
iligkin Velilerin okuma
bilgilendirmesi yazma ogrenmesi
Coculdann
ozguvenlerine katki
sadlamasi
Tagnabilirige
Cocuklann kas iligkin yararlar
becerisine katki

Uygulamalann saglamasi

velilere yonelik f

olumlu yonlen /

/ Cocuklann birgok
duyusuna hitap
etmesi O
___—-""_—-”) Ogrenmenin
WS pekistinimesi
Uygulamalann —__ HOkIBS‘I:da katks
5 Uygulamalanin ocukdara yoneli ‘_\ saglamasi
olumlu yonleri olumlu yonleri
Cocuklardaki
olumsuz
davraniglann
azalmasi

Uygulamalann Bireysel Cocuklann dikkatini
ogretmenlere Sgrenmeye katki ve ilgisini gekmesi
yonellk olumlu sunmast
yonlen
Uygulamalann O
ogretmenin igini Cocuklann
kolaylagtirmasi _ Eglenerek )
e Uygularnalarm ogrenmelerini Cocuek‘l'?‘rér?ohve
ygulamalann zamandan tasarruf saglamasi

ogretim sirecini

hislands i saglamasi

Ogretmenlerin yariya yakmi uygulamalarin cocuklara yonelik olumlu yénleri baglaminda
O0grenmenin pekistirilmesi noktasinda katki sagladigini vurgularken Ogretmenlerden bir bu
konudan “Daha ¢ok ornek ¢oziiyoruz. Kitaptaki etkinliklerimizi yapalim dedigimizde kitaptaki
etkinliklerimiz siirli oluyor, az oluyor. Ama uygulamalarda pekistirme agisindan daha ¢ok
ornekler bulabiliyoruz” (K10) seklinde bahsetmistir. Ogretmenlerin bir kismi uygulamalarin
bireysel 6grenmeye katki sunduguna yonelik diisiincelerini ifade ettigi goriiliirken 6gretmenlerden
biri bu konuya “Bu uygulamalar sayesinden ileride olan ¢ocuk daha ileriye gidebiliyor geride olan
¢ocuk da akranlarina yetisebiliyor. Bireysellesmesi aslinda egitimin” (K7) seklinde deginmistir. Yine
O0gretmenlerin bir kismi1 uygulamalarin ¢ocuklart motive ettigini ifade etmistir. Bu baglamda
ogretmenlerden biri bu konuyu “Cocuklar1 daha iyi motive ediyor. Ciinkii igin i¢ine oyun girince
bulmaca girince ¢ocuklarin zihinsel aktiviteleri de olumlu anlamda degisiyor. Okuma yazma
siirecine daha da istekli sekilde katiliyorlar” (K6) seklinde belirtmistir. Bununla birlikte
O0gretmenlerin bir kismi uygulamalarin ¢ocuklarin dikkatini ve ilgisini ¢ektigini “Cocuklarin ilgisini
ve dikkatini daha gok cekiyor. Icinde sarkilar, oyunlar gibi cocugun hosuna gidecek icerikler oluyor
genelde. Oyun aslinda ¢ok iyi bir egitim araci. Dijital oyunlar da sonugta bir gesit oyun” (K14)
seklinde aciklamistir. Ogretmenlerin bir kismi, uygulamalarin ¢ocuklarin eglenerek 6grenmelerini
sagladigini “Dersi eglenceli hale getiriyor. Cocuk eglenirken 6greniyor. Ilkokuma yazma siirecini
monotonluktan ¢ikariyor...”(K12) seklinde ifade ederken uygulamalarin ¢ocuklarin 6zgiivenlerine
katk: sagladigim1 “Cocuklarin kendine giiveninin artmasi, kendine farkindaliginin olusmasini
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saglamasini sagliyor” (K5) seklinde ifade etmistir. Uygulamalarin 6gretmenlere yonelik olumlu
yonleri kapsaminda ogretmenler, uygulamalar yoluyla zamandan tasarruf sagladigim1 “az once
bahsettigim gibi zamandan tasarruf...”(K8) seklinde, Ogretmenin isini kolaylastirmasmi
“Ogretmenin isini kolaylagtiriyor” seklinde ve “Ogrenme biraz daha hizli gergeklesiyor. Ozellikle
okuma yazma silirecinde birlestirme teknigini daha hizli kavradiklarini diistintiyorum” (K10)
seklinde belirtmistir. Ek olarak uygulamalarn velilere yonelik olumlu yonleri kapsaminda
o0gretmenlerden biri uygulamalarin velileri okuma yazma stirecine iliskin bilgilendirdigine “Bazen
de oOzellikle ilk okuma yazma siirecinden haberi olmayan velilere siire¢ hakkinda bilgi
veriyor...”(K9) seklinde deginirken diger bir 6gretmen uygulamalar yoluyla velilerin okuma yazma
ogrenmesine “Evde okuma yazma bilmeyen benim doguda calisirken velilerim vardi. Bu
uygulamalarla onlar ¢ocuklariyla beraber okuma yazmayi 6grendiler...” (K7) seklinde deginmistir.

Resim 6

Uygulamalarin Olumsuz Yonleri

uygulamalarda
Tozia olmasi Uygulamalanin
A igenginin asin
/ tekrar etmesi
Uygulamalann
_ asamah
ilerlememesi
Uygulamalann_
yazma becerisinin
kazanimasina - Uygulamalarda
olumsuz etkisi yaz!hrpsal
Uygulamalarda eksiklikler
eksiklikler olmasi bulunmasi
— B
ST Firsat esitligi
6 Uygulamalnn\ ‘\\\\ olmamasi
olumsuz yonleri
)

Cocuklarda letigim
ilerini
olumsuz

etkileyebilmesi
Uygulamalann
kullanimina iligkin
kaygilar olmasi Cocuklarda ekran_____
| bagimhligina Eae S
sebebiyet !
verebilmesi
Coculdarda fiziksel
bozulma endigesi
Cocuklara sinir
koyulmamasi
Cocuklann tek
bagina bu Cocuklarda ekran_
uygulamalara bagimlihg: endigesi
maruz kalmasi

Uygulamalarin olumsuz yonleri temasi incelendiginde uygulamalarin c¢ocuklarda ekran
bagimliligina sebebiyet verebilmesi, ¢ocuklarda iletisim becerilerini olumsuz etkileyebilmesi, firsat
esitligi olmamasi, uygulamalarda eksiklikler olmasi, uygulamalarin kullanimina iliskin kaygilar
olmasi ve uygulamalarin yazma becerisinin kazanilmasmna olumsuz etkisi olmak iizere alt1
kategorinin ortaya ¢iktig1 goriilmiistiir. Ogretmenler, uygulamalarin cocuklarda ekran bagimliligma
sebebiyet verebilmesi baglaminda uygulamalari kullanmanin ¢ocuklarda ekran bagimlilig:
yaratabilecegi endisesini ve ¢ocuklarda fiziksel bozulma endisesini tasidig1 goriilmiistiir. Ayrica
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Ogretmenler, uygulamalarin c¢ocuklarda iletisim becerilerini olumsuz etkileyebilecegini ve
teknolojik araglara iliskin firsat esitligi olmadigini vurgulamistir. Yine 6gretmenler uygulamalara
iliskin eksiklikleri, uygulamalarda yazilimsal eksiklikler bulunmasi, uygulamalarin igeriginin asir1
tekrar etmesi, uygulamalarda oyun igeriginin fazla olmas: ve uygulamalarin asamali ilerlememesi
seklinde siralamustir. Ek olarak ogretmenler uygulamalarin kullanimma iliskin kaygilar olmasimi
cocuklarin tek basma bu uygulamalara maruz kalmasi ve g¢ocuklara siir koyulmamas: gibi
goriiglerle ifade etmistir. Tiim bunlarin 6tesinde ogretmenler uygulamalarin yazma becerisinin
kazanilmasina olumsuz etkisi oldugunu belirtmistir.

Ogretmenlerin yariya yakini uygulamalarin ¢cocuklarda ekran bagimlhiligina sebebiyet verebilmesi
noktasindaki endiselerini “Teknoloji bagimlilig1 bircok kiside hat sathada. Yani ¢ocuklar1 daha da
cok tablet ve telefon bagina gekebiliyor. Bunlara daha da bagimli hale getirebiliyor ¢ocuk siirekli
bunlar1 kullanirsa tabi...” (K6) seklinde ifade etmistir. Ayrica 6gretmenlerden biri gocuklarin fiziksel
acidan zarar gorebilecegine yonelik diisiincelerini “Siirekli tablet ve telefon basinda olmak
¢ocuklarda gorme sorunlarina da yol agabilir. Aileler ve 6gretmenler dikkat etmeli” (K4) seklinde
vurgulamigtir. Ogretmenlerden biri uygulamalarn cocuklarda iletisim becerilerini olumsuz
etkileyebilmesi konusuna “Arkadaslariyla iletisimini olumsuz etkileyebilir” (K1) seklinde
deginirken diger bir 6gretmen teknolojik araglara ulasma noktasinda firsat esitligi olmadigina “Baz1
cocuklarmn internet ve akilli telefonu yok. Onlardan doniit alamiyoruz. Cocuk etkili kullanamiyor.
Tableti olsa da. Dolayisiyla akilli telefon ve tablet gibi teknolojik araglara erisebilen ¢ocuklar biraz
daha hizli ilerliyor gibi geliyor bana. Aslinda firsat esitligi yok olmasinu isterdik” (K10) seklinde
acgiklik getirmistir. Az sayida 6gretmen uygulamalardaki eksikliklere dikkat cekmistir. Bu baglamda
ogretmenler, uygulamalarda yazilimsal eksiklikler bulunmasini “Uygulamalar biraz daha
profesyonel yapilabilir. Daha kaliteli belki. Grafikler, oyunlar vesaire” (K15) seklinde,
uygulamalarin igeriginin asir1 tekrar etmesini “Asir1 monoton kagan uygulamalar var. ses diizeyi
olsun, oradaki gorseler olsun, gocugun sikilmasma neden olabiliyor. Boylece cocuk baska mecralara
kayabiliyor” (K7) seklinde, uygulamalarda oyun igeriginin fazla olmasim “Cok fazla oyun
barindiran uygulamalar ¢ocuklar tarafindan 6grenmeden ¢ok oyun uygulamasi olarak algilaniyor.
Boyle olunca ¢ocuklar uygulamanin dersle baglantisin1 tam olarak kuramuyorlar...” (K5) seklinde
ve uygulamalarin asamali ilerlememesini “Bu tiir uygulamalar asama olacak sekilde yapilmali.
Cocuklar tiim igerige birden ulasmak yerine boliim ilerleyebilmelidir. Bu sekilde ¢ocuk igerigin
icinde kaybolmaz. Kisaca seviyeleri sirayla asacak 6grenci” (K13) seklinde ortaya koymustur.
Ogretmenler, cocuklarin uygulamalar1 kullanmasina yonelik kaygilari oldugunu ifade etmistir. Bu
baglamda 6gretmenlerden biri ¢ocuklarin tek basina bu uygulamalara maruz kalmasini “Cocuklar
tablet ve akilli telefon kullanirken de yanlarinda olmak gerekiyor. Farkli uygun olmayan oyun ve
igeriklere ulasabiliyorlar” (K11) seklinde ifade ederken diger bir 6gretmen c¢ocuklara simr
koyulmamasin “Ben 6grencilerime yarim saat ile sitmirlandirdim. Giinliik yarim saatten fazla telefon
ve tablet yok. Ama buna uymuyor bazi ¢ocuklar, biliyorum, aileleri itiraf ediyor...” (K10) seklinde
belirtmistir. Ogretmenlerden ikisinin uygulamalarin yazma becerisinin kazanilmasma olumsuz
etkisi olduguna dikkat cektigi goriilmiistiir. Ogretmenlerden biri bu konudan “Cocuklar sonugta
parmakla veya eslesme hatta siiriikle birak yoluyla yaziyorlar. Bu gercek yazma becerisinin yerini
tutar mi1 zor...” (K3) seklinde bahsetmistir.
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Resim 7

Uygulamalara Yonelik Oneriler

toplumsal \ Uygulamatardaki
- \ reklamiann
olmamas: \ uygunhuguna

aknmast
#

Deviet katiosina
_yonelik onenler

MEBun kendi Fursat cxiginin
uygulamasini Lo
Yepmas:

yapma:

Uygulamalara yonelik oneriler temas: incelendiginde devlet katkisina yonelik oneriler, kullanima
yonelik Oneriler ve uygulamalara yonelik Oneriler olmak iizere {i¢ kategorinin ortaya ¢iktig
goriilmiistiir. Ogretmenler, devlet katkisina ydnelik oneriler baglaminda uygulamalara erigim
noktasinda firsat esitliginin saglanmasmi, MEB’in kendi uygulamasmi yapmasmi ve MEB'in
uygulamalara yonelik denetim yapmasini 6nermistir. Ogretmenler, kullamima yonelik &neriler
baglaminda uygulamalarin kontrollii kullanimini, uygulamalarin yetigkin egliginde kullanimini ve
uygulamalarin smirhi kullanimini Onermistir. Uygulamalara yonelik Oneriler baglaminda ise
ogretmeneler goriislerini uygulamalarin denetimine yonelik oneriler, uygulamalarin icerigine
yonelik oneriler, uygulamalarin iyilesmesine doniik oneriler, uygulamalarin kullanim sekline
yonelik Oneriler ve uygulamalarin se¢imine yonelik Oneriler konular1 temelinde ifade etmistir.
Ogretmenler uygulamalarin denetimine iliskin uygulamalarin veli veya 6gretmen tarafindan
kontrol edilmesini ve uygulamalarin MEB tarafindan denetlenmesini 6nermistir. Ogretmenler,
uygulamalarin icerigine iliskin uygulamalardaki igeriklerin seviye gruplarma gore diizenlenmesini,
uygulamalardaki igeriklerin toplumsal ayrismaya neden olmamasini ve uygulamalardaki igeriklerin
tekrara diismemesini Onermistir. Ogretmenler uygulamalarin iyilestirilmesine iligkin
uygulamalardaki reklamlarin uygunluguna yonelik tedbir alinmasimi ve uygulamalarmn yontem ve
teknik agisindan uygun olmasini énermistir. Ogretmenler uygulamalarin kullanim sekline iliskin
uygulamalarin denetimli ve kontrollii kullanimin1 ve uygulamalarin veli veya Ogretmen
rehberliginde kullanilmasini dnermistir. Son olarak 6gretmenler, uygulamalarin se¢imine iliskin
O0gretmenin incelemesini, uygun uygulama se¢imine dikkat edilmesini, velilerin 6gretmenlerine
danismasmi, illerde komisyonlarin rehber hazirlamasini, o6gretmenlere egitim verilmesini,
bakanligin uygulamalara iliskin rehber hazirlamasmi ve Ogretmenin en dogru uygulamay1
secmesini Onermistir.

Ogretmenlerden biri uygulamalara erisim noktasinda firsat esitliginin saglanmasi onerisini
“Ogretmenler eger imkanlar1 varsa yani sinifin yiizde doksaninin tableti varsa smnifta kullansimlar.
Kirsal okullarda yarisinin var yarisinin yok. Boyle olmuyor ama. Merkez okullarda var ¢ocuklarin
tableti...”(K15) seklinde ifade ederken MEB’in kendi uygulamalarini yapmasina yonelik oneriyi
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baska bir 6gretmen “Milli egitim bakanlig1 bu konuyla ilgili bir platform hazirlarsa EBA gibi. Veliler
o uygulamay1 “playstore” dan indirebilecek sekle getirirlerse. Aslinda ¢ok faydali olur. Hem daha
giivenilir olur. Hem ¢ocuklarimizin nelerle karsilasabilecegi konusunda tereddiitlerimiz olmaz”
(K12) seklinde ifade etmistir. Ek olarak bir 6gretmenin uygulamalarin MEB’in denetiminde olmasi
gerektigi onerisini “Milli Egitimin buna el atmasi lazim. Sonugta okuma yazma uygulamalari. Olan
uygulamalar1 denetleyip uygunsuz olanlarin erisimini kapatmasi lazim. Milli egitim tavsiye etmeli.
Rafine etmeli” (K7) seklinde vurguladig: gortilmiistiir.

Ogretmenlerin ¢ogu uygulamanin kullanimina yénelik kontrollii, smirh, yetigkin veya dgretmen
rehberliginde kullanimmna iligkin 6nerilerini ortaya koymustur. Bu baglamda 6gretmenlerden biri
uygulamalarin kontrollii kullanimina “Mutlaka bir yetiskin esliginde belirli bir stirede kullanmali.
Cinki ekran bagimlilig1 veya tablet telefon bagimlilig1 diye bir sey var. Dikkat etmek lazim” (K1)
seklinde deginirken, diger bir 6gretmen yetiskin ve 6gretmen rehberliginde kullanimina “Sanal bir
diinyanin kapilar1 onlara ardmna kadar agik. Bazi sirketler ¢ocuklarimizi bu anlamda ticari
amaglarina hizmet eder bir bigimde kullanabilirler. Buna goziimiizii agmaliyiz. Evde veya okulda
kullanirken mutlaka bir ebeveyn esliginde kullanim gergeklesmeli” (K3) seklinde deginmistir.
Ayrica 6gretmenlerden biri uygulamalarm sinirh kullanimina “Siire smirlamasi olmali. Saatlerce
kullanilmamal1” (K4) seklinde dikkat gektigi goriilmiistiir.

Ogretmenlerin yariya yakini uygulamalarin veli veya Ogretmen tarafindan kontrol edilmesi
onerisinde bulunurken 6gretmenlerden biri bu konuyu “Genelde inceledigim uygulamalarda
giincellik olarak yeterli goriiyorum. Tabi bunlar arasinda tamamen ¢op diyebilecegimiz giincelligini
tamamen yitirmis programlarda var. Iste bunun iyi elenmesi gerekiyor. Burada gorev bize diistiyor”
(K5) seklinde agiklamistir. Yine 6gretmenlerden biri uygulamalarin MEB tarafindan denetlenmesi
Onerisini “Bir denetim mekanizmasina ihtiyag var. Ornegin Milli egitim bakanligi gerekli
protokolleri yaparak BTK ile bu denetimleri yapabilir ve yapilmalidir da. Ciinkii her aile her 6grenci
bunu kendi basina yapamaz. Bilingsiz kullanimi da olabilir” (K9) seklinde vurgulamistir.

Uygulamalardaki igeriklerin seviye gruplarina gore diizenlenmesi, uygulamalardaki igeriklerin
toplumsal ayrismaya neden olmamasi ve uygulamalardaki igeriklerin tekrara diismemesi 6nerileri
birer 6gretmen tarafindan ifade edilmistir. Bu baglamda igeriklerin seviye gruplarina gore
diizenlenmesi Onerisi “Birinci, ikinci, liglincii seviye olarak diizenlenebilir. Herkes ¢ocugunun
seviyesini zaten belirleyebilir” (K12) seklinde, uygulamalardaki igeriklerin toplumsal ayrismaya
neden olmamas: Onerisi “Uygulamalarin igeriginde kullanilan gorsellerin  ¢ocuklarin
etkilenmeyecekleri sekilde ya da ne bileyim toplumda ayrisma yaratmayacak sekilde diizenlenmesi
gerekir”’ (K8) seklinde ve uygulamalardaki iceriklerin tekrara diismemesi 6nerisi “Igerik olarak
aslinda baz1 uygulamalarin isim vermeyeyim, siirekli tekrara diistiigiinii goriiyorum. Aslinda
siirekli bir giincellemeyle gocugun daha fazla kullanimi saglanabilir...” (K14) seklinde agiklanmistir.

Uygulamalarin iyilestirilmesine yonelik olarak uygulamalardaki reklamlarin uygunluguna yonelik
tedbir alinmasi ve uygulamalarin yontem ve teknik agidan uyumunun saglanmasi yine birer
dgretmen tarafindan belirtilmistir. Ogretmenlerden biri uygulamalardaki reklamlarin uygunluguna

“”

yonelik tedbir alinmasi Onerisine “...Sadece reklamlarin bu uygulamalardan engellenmesi daha
islevsel olacak. Bu reklamlar ¢ocuklarin seviyesine uygun olmayabiliyor” (K4) seklinde deginirken
baska bir dgretmen uygulamalarin yontem ve teknik agidan uyumunun saglanmasi Onerisine
“...Iste sadece bir uygulama iizerinden gitmeyelimin bir sebebi de bu aslinda. Bu uygulamalar
ogretmen olmayanlar da hazirlayabiliyor. Bazen celisiyor yontem ve teknikler agisindan

uyusmayabiliyor” (K11) seklinde deginmistir.
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Ogretmenlerin uygulamalarin kullamim seklinde yonelik oneriler baglaminda uygulamalarin
denetimli ve kontrollii kullanimina ve uygulamalarin veli veya 6gretmen rehberliginde kullanimia
dikkat cektigi goriilmiistiir. Ogretmenlerden biri uygulamalarin denetimli ve kontrollii kullanimi
Onerisini “Dedigim gibi miimkiin oldugunca ¢ocuklar1 kontrol ederek kullanmali. Simifta da ayni
sekilde okulda da ayni sekilde evde de ayni sekilde...” (K6) seklinde vurgularken diger bir 6gretmen
uygulamalarin veli veya Ogretmen rehberliginde kullanilmasma yonelik Onerisini “Veliler iyi
kullandiklarinda daha dogrusu ¢ocuklarina dogru rehberlik yaptiklarinda bunlardan ¢ok fayda
goreceklerdir” (K14) seklinde vurgulamistir.

Uygulamalarin  segimlerine yo&nelik oneriler incelendiginde ogretmenlerin bir kisminin
ogretmenlerin incelemesi noktasinda oneriler getirdigi goriilmiistiir. Bu konuyu 6gretmenlerden
biri “Ogretmenlerde dgrencilerden énce bu uygulamalarin birgogunu indirip kullanip test etmesini
ben Oneriyorum. Cocuklara kitap alirken veya tavsiye ederken nasil bakiyoruz okuyoruz ayn
kitaplar gibi diistiniip uygulamalar1 da indirip kullanip test edip Oyle tavsiye etmeliyiz” (K9)
seklinde agiklamistir. Ogretmenlerin bir kismi cocuklarin seviyesine uygun uygulama segimi
noktasinda Onerilerini belirtmistir. Bu baglamda ogretmenlerden biri konuyu “Kullanilan
uygulamalarin igeriginin siif seviyesinin ortalamasinda olmasina 6zen gosterilmeli” (K7) seklinde
ifade etmistir. Ogretmenlerden bazilarinin uygulamalarin se¢imine yonelik olarak velilerin
O0gretmenlerine danismasi gerektigini belirttigi goriiliirken 6gretmenlerden biri bu konuya “Veliler
asla kendi bagina program yapmamali. Yani buldugu wuygulamalarn rasgele ¢ocuguna
kullandirmamali. Mutlaka 6gretmenine danismali ve tavsiyelerine uymali diye diisiiniiyorum”
(K13) seklinde deginmistir. Ayrica uygulamalarin seciminde illerde komisyonlarin kurulabilecegi
ve bu komisyonlarin rehber hazirlayabilecegi ve ogretmenlere uygulamalar konusunda egitim
verilebilecegi dgretmenlerin bir kismi tarafindan ortaya konulmustur. Ogretmenlerden biri illerde
komisyonlarin kurulabilecegi konusunu “Bunu iller bazinda da komisyon hazirlayarak boyle bir
calisma yapilabilir” (K5) seklinde ifade ederken baska bir 6gretmen, 6gretmenlere egitim verilmesi
konusunu

Bence tamitilmasi gerekiyor. Biz dgretenlerinde bu uygulamalar iizerine konferanslar tanitici
seminerler olmali. Almalar1 bu tiir uygulamalar1 gerekiyor. Biz dgretmenler rutine baghyoruz.
Rutine baglayinca da kendimizi gelistiremiyoruz. Ogrencilere ne kadar erken ifade edebilirsek o
kadar iyi. Ogretmenlerin haberdar olmasi lazim. Ogretmenler ne kadar iyi bilirse o kadar veliye
tavsiyede bulunabilir...(K8).

seklinde detaylandirmstir.

Sonug, Tartisma ve Oneriler

Bu calismada Ogretmenler, tablet ve akilli telefon igin tasarlanmis ilk okuma yazma Ogretimi
uygulamalarimi 0gretmenler agisindan, destekleyici ve kolaylastirict bulmustur. Bununla birlikte
Ogretmenler bu tiir uygulamalar1 6grenciler agisindan da degerlendirmis ve uygulamalarin
ogrencinin dikkatini ¢ekmede katki sagladigi, 0grenciye 0grendiklerini tekrar etme noktasinda
imkan sagladig1, 6grencilerin motivasyonunu arttirdig1 ve 6grenme siirecinin kisaldig1 sonuglarina
ulasilmistir. Sahin (2019), ilk okuma yazma 6gretiminde egitim yazilimlarmnin kullanimini 6gretmen
gortisleri agisindan degerlendirmis ve bu ¢alismanin bulgularina paralel olarak bu tiir yazilimlarin
ogretimi kolaylastirdig1, Ogrencilerin dikkatini ¢ektigi, Ogretime zenginlik kazandirdigr ve
Ogrencileri motive ettigi sonuglarina ulasmistir. Yine bu ¢alismada 6gretmenler, 6grenciler agisindan
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siireci degerlendirmis ve egitsel yazilimlarin, 6gretimi somutlastirma, 6grencilerin derse dikkatini
cekme, bireysel farkliliklari en aza indirme, Ogrencileri motive etme gibi noktalarda katki
sagladigina dikkat cekmistir. Sahin (2019) yaptigi calismada ilk okuma ve yazma Ogretimi
odagindaki yazilimlari BDO kapsaminda ele almistir. Bu temelde EBA, MorpaKampiis ve Okulistik
gibi yazilimlar ¢alismasimin konusu olmustur. Bu ¢alisma ise mobil 6grenme ve bu kavramla iliskili
olarak mobil destekli dil 6grenme kavrami temelinde ele alinmis ve yiriitiilmistiir. Bagka bir
soylemle bu calismadaki yazilimlar daha ¢ok tablet ve akilli telefon uygulamalarindan ("Okuyorum
flkokuma Yazma", "Okuma YazmaOgreniyorum", "Alfabe Okuma YazmaOgreniyorum", "Kolay
flkokuma" and "Okuma YazmaOgreniyorum ABC!") olusmaktadir. Deris ve Shukor'un (2019)
yaptig1 ¢alismanin bulgular1 6grencilerin kelime Ogrenmede mobil uygulamanin kullanimina
yonelik olumlu tutuma sahip oldugu yoniindedir. Klimova (2019) tarafindan akilli telefonlar
araciligryla dil 6greniminin 6grencilerin performansini arttirdig: da ortaya konulmustur. Orhan’in
(2007) bilgisayar destekli 6gretim yapan 12 6gretmenle yiiriittiigii calismasinda da bu ¢alismanin
bulgularma paralel olarak oOgretmenler, bilgisayar destekli ogretimin 6grenmenin kaliciliginm
saglamada katki sundugunu ve bu yontemin 6grenci motivasyonunu arttirma, dikkat cekme, yazim
hatalarmni azaltma gibi katkilarinin oldugu ifade ettigi goriilmektedir. Tiim bunlara ek olarak Sahin
ve Ozen¢’in (2021) yaptig1 calismanin sonuglari bu ¢alismanin sonuglariyla &rtiismektedir. Bu
baglamda $Sahin ve Ozenc’in (2021) calismasmda sif ogretmenleri ilk okuma yazma stirecinde
kullanilan yazilimlarin genel anlamda olumsuz bir yoniiniin olmadigini belirtmis ve bu tiir
yazihmlarin oOgretimi somutlastirdi$ini, o6grencilerin daha kisa siirede dikkatinin g¢ekilmesini
sagladigini, destekleyici oldugunu ve planlama ve smif yonetimini kolaylastirdigini vurguladiklar
goriilmektedir. Birgiil (2014) sinif 6gretmenlerinin bilgisayar destekli ilk okuma yazma 6gretimine
iliskin goriis ve tutumlarini belirlemeye yonelik bir ¢alisma yapmais ve bu ¢alismada da bilgisayarlar,
ogrencilerin ilgisini ¢ekmekte, Ogrenme ortami eglenceli hale getirmekte, Ogrencilerin
motivasyonunu arttirmakta ve 6grenciler arasinda firsat esitligi saglamaktadir. Tiim bu ¢alismalarin
1s1851inda mobil uygulamalarin kullaniminin dersleri daha ilgi ¢ekici hale getirerek 6grencilerin
motivasyonunu arttirdigy ifade edilebilir (Deris ve Shukor, 2019; Jana, 2023). Ozellikle mobil destekli
dil 6grenme uygulamalarindaki oyunlar 6grenci katilimini arttirmaktadir (Burston, 2015). Mobil
destekli dil uygulamalarinin 6grencilere 6zerk Ogrenme alani olusturdugu ve boylece dil
Ogreniminin iist diizeye ¢ikmasma katkida bulundugu belirtilmistir (Rea, 2021). Ancak bu
calismanin sonuglarinda da ortaya konuldugu gibi tiim uygulamalarin esit olmadigini, icerik ve
pedagojik agidan zayif uygulamalarin oldugu da gozden kagirilmamalidir (Godwin-Jones, 2011;
Jana, 2023). Dolayisiyla bazi uygulamalarin 6grencilerin bilgilerini yapilandirmalarini saglayacak
sekilde diizenlenmedigi goriilmektedir (Kartal ve digerleri, 2017).

Ogretmenler tablet ve akilli telefon igin tasarlanmus ilk okuma yazma 6gretimi uygulamalarimn sesi
hissettirme yogunluklu her asamada kullandiklarini ifade etmistir. Yapilan bir¢ok calismada
(Birgtil, 2014; Orhan-Karsak, 2014; Kaymaz ve Yesilyurt, 2020) da bu galismaya paralel bir sekilde
ogretmenler, web tabanli egitsel yazilimlarini, ¢oklu ortam materyallerini ve bilgisayarlar1 ilk
okuma yazma Ogretim slirecinin seslerin Ogretimi yogunluklu her asamada kullandiklari
goriilmektedir. Giirol ve Yildiz'in (2015) yaptig1 calismada da simf ogretmenleri EBA ve egitim
portallarin1 ¢ogunlukla okuma yazma Ogretimine hazirlik, sesi hissettirme, hece ve kelime
olusturma asamalar1 basta olmak tizere her asamada kullanmay1 tercih etmektedir. Ek olarak
Basaran ve Kilingarslan’in (2021) yaptig1 ampirik calismada web 2.0 araglariyla harf/ses 6gretiminin
gerceklestirildigi deney grubu ile geleneksel yolla harf/ses 6gretimi yapilan kontrol grubu arasinda
deney grubu lehine anlamli farklilik oldugu tespit edilmistir. Ayrica Sahin ve Ozen¢’in (2021) yaptig1
calismada Ogretmenlerin egitsel yazilimlari her asamada kullanmanin 6nemli ve faydali oldugu
sonucuna ulasildig1 goriilmektedir. Ogretmenler tablet ve akilli telefon igin tasarlanmis ilk okuma
yazma Ogretimi uygulamalarini destekleyici ve kolaylastirici bulmustur. Bu sonuca paralel olarak
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Sahin’in (2019) yaptig1 calismada da egitim yazilimlarinin okuma Ogretim siirecini destekledigi
sonucuna ulasilmustir. Ek olarak Sahin ve Ozenc’in (2021) yaptig1 calismanin sonucu da bu
calismayla ilk okuma yazmada kullanilan yazilimlarin 6gretmenler agisindan destekleyici oldugu
noktasinda ortiismektedir. Ogretmenler, bu uygulamalari 6grenciler agisindan degerlendirmis ve
uygulamalarin ogrencilerin dikkatini ¢ekme ve 6grendiklerini tekrar etme noktalarinda katki
sagladigmi belirtmistir. Bu sonuglara paralel olarak Basaran ve Kilingarslan'm (2021) ilk okuma
yazma 0gretiminde kullanilan Web 2.0 araclariyla tasarlanan oyunlarin etkililigini ortaya ¢ikarmay1
amagladig1 ¢alismada, bu oyunlarin ¢ocuklarin ilk okuma yazma becerilerini gelistirdigi bunun
nedenlerinden biri olarak da egitsel oyunlarin siirekli tekrar yapmaya imkan vermesini isaret
etmistir. Birgiil'tin (2014) yaptig1 calismada da 6gretmenler, bilgisayar destekli 6gretimin gorsel ve
isitsel Ogelerden dolay1r okuma yazma stirecini daha dikkat cekici hale getirdigini belirttigi
goriilmektedir. Tiim bunlarin aksine bu ¢alismada akilli telefon ve tablet i¢in tasarlanmis ilk okuma
yazma Ogretimi uygulamalarmin 6grencilerde ekran bagimlili§ina yol agabilecegi ve 6grencilerin
iletisim becerilerini olumsuz etkileyebilecegi sonucuna da ulasilmistir. Yapilan bazi ¢alismalarda
(Aykar ve Yurdakal, 2021; Jana, 2023; Kiling ve digerleri, 2021) da ¢ocuklarmn uzun siire ekran
basinda olmasinin bir sorun oldugu ve bu durumun ekran bagimliligina neden olabilecegine yonelik
bulgulara ulasilmistir. Ayrica bu ¢alismada 6gretmenler, akilli telefon ve tablet i¢in tasarlanmuis ilk
okuma yazma 6gretimi uygulamalarimin dgrencilerin yazma becerisini olumsuz yonde etkiledigini
belirtmigtir. Alanyazinda bu baglamda yapilan calismalar (Orhan-Karsak, 2014; Kaymaz ve
Yesilyurt, 2020) incelendiginde ilk okuma yazma Ogretiminde kullanilan egitsel yazilimlarin
ogrencilerin yazma becerileri tizerinde olumsuz etkisinin oldugu veya higbir etkisinin olmadig1
acikca ortaya konulsa da bilgisayar destekli 6gretimin yaz1 ve noktalama noktasinda etkili olduguna
iliskin bulgulara (Turunen, 2019) da rastlamak miimkiindiir. Ayrica 6gretmenler akilli telefon ve
tablet i¢in tasarlanmus ilk okuma yazma 6gretimi uygulamalarinin 6grenciler tarafindan ilgi cekici
bulundugunu belirtmistir. Geleneksel okuma yazma 0gretim siirecine kiyasla teknolojik araglarin
bu stireci farklilastirdig1 ve boylece siirecin 6grencilerin ilgi ve isteklerini arttirdigini ortaya ¢ikaran
calismalarin (Atalay ve Anagiin, 2014; Larison, 2009; Mc Kenna ve Watkins, 1996) bulgularinin da
bu yonde oldugu goriilmektedir.

Ozetle 6gretmenler ilk okuma yazma siirecinde teknolojik araglar1 kullanmanin énemli, gerekli ve
zorunlu oldugunu vurgulamistir. Bu baglamda bilgisayar destekli 6gretimin buna bagh olarak
egitsel yazilimlarin kullaniminin okuma yazma 6gretimine katki sagladig1 ve bu tiir yazilimlarla
pratik yapan Ogrencilerin okuma becerilerinin daha fazla gelistigi bir¢ok arastirmaci (Kartal ve
digerleri, 2017; Ponce ve digerleri, 2013; Teale ve digerleri, 2002) tarafindan ifade edilmistir. Daha
spesifik olarak mobil 6grenme, dil 6grenimini her yerde ve her zaman erisilebilir hale getirmekte ve
boylece 6grencilerin 6zerk bir sekilde 6grenmelerine olanak saglamaktadir (Deris ve Shukor, 2019;
Rea, 2021). Bu c¢alismada da ogretmenler, 6grencilerin akilli telefon ve tablet igin tasarlanmus ilk
okuma yazma temelli uygulamalar1 kullanmasini olumlu bulmustur. Bu baglamda yapilan
calismalarin sonuglarinin (Degirmenci, 2014; Giirol ve Yildiz, 2015; Vilaseca ve digerleri, 2013) da
bu ¢alismanin sonuglariyla Ortiistiigii goriilmektedir. Ancak bu ¢alismanin bulgularina da paralel
olarak dil 6grenme temelinde tasarlanan egitsel mobil uygulamalarin seciminde dikkatli
olunmalidir (Benton ve digerleri, 2018). Ciinkii mobil uygulamalarin 6grencinin dikkatini dagitma
ve miifredata uygun olmayan igerik barindirma gibi potansiyel zararlar1 da olabilir (Jana, 2023). Bu
baglamda 6gretmenlerin bu konudaki rehberliginin 6nemli oldugu diistiniilmektedir (Kervin, 2016).

Calismanin sonuglarindan hareketle arastirmacilara, 6gretmenlere ve velilere su Onerilerde
bulunulabilir:

e Cocuklar ilk okuma yazma 6gretimine iligskin akilli telefon ve tablet uygulamalarini veli veya
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ogretmen esliginde kullanmalidir.

e Cocuklar bu tiir uygulamalara uzun siire maruz kalmamalidir. Boylece uygulamalarin ekran
bagimlilig1 yaratmasma engel olunmalidir.

e Ogretmenler bu tiir uygulamalara iliskin farkindaliklarini arttirmalidir.

e Veliler veya ogrenciler uygulama secimlerini dgretmenlerinin tavsiyesi dogrultusunda
yapmalidir.

Etik Kurul Onayr: Arastirma icin Mugla Sitki Kogman Universitesi Sosyal ve Beseri Bilimler Arastirmalar:
Etik Kurulu’'ndan 10.01.2023 tarih ve 2020169/9 say1li karar numarali izin alinmistir.

Arastirmacilarin Katki Orani: Bu ¢alismada, her iki yazar da arastirmanin tiim asamalarina esit diizeyde
katkida bulunmustur.

Catisma Beyani: Bu ¢calismada yazarlar arasinda herhangi bir ¢ikar ¢atismas: yoktur.

References

Altunhan, Y., Kirnik, D., & Ozkul, R. (2022). Teachers' views on the effects of multimedia materials
on the primary reading and writing process. [ndnii Universitesi Egitim Fakiiltesi Dergisi, 23(2), 929-
950. https://doi.org/10.17679/inuefd.1080867

Altunkaynak, M., & Cagimlar, Z. (2020). Elementary school teachers’ use of educational technologies
in teaching first reading and writing and their teaching benefits. Milli E§itim Dergisi, 49(226), 93-
122.

Atalay, N., & Anagiin, $. (2014). The views of classroom teachers working in rural areas about using

information and communication technologies. Egitimde Nitel Arastirmalar Dergisi, 2(3), 19.
https://doi.org/10.14689/issn.2148-2624.1.2c3s1m

Aykar, A. N, & Yurdakul, 1. H. (2021). Early childhood teachers views on emergency remote
teaching (ERT). Temel Egitim, 3(2), 6-14. https://doi.org/10.52105/temelegitim.3.2.1

Basaran, M., & Kilingarslan, R. (2021). Effectiveness of games designed with Web 2.0 tools in the
process of nitial literacy teaching in distance education. Tiirkiye Egitim Dergisi, 6(1), 186-199.

Beers, C. S., Beers, J. W., & Smith, J. O. (2010). A principal’s guide to literacy instruction. Guilford
Publications

Birgiil, K. (2014). An investigation about the views and attitudes of classroom teachers in computer-assisted
literacy teaching [Unpublished master’s thesis]. Uludag University.

Bui, Y. N., Schumaker, ]J. B., & Deshler, D. D. (2006). The effects of a strategic writing program for
students with and without learning disabilities in inclusive fifth-grade classes. Learning
Disabilities Research and Practice, 21(4), 244-260. https://doi.org/10.1111/j.1540-5826.2006.00221.x

Camacho, M. A. (2002). The effects of Waterford early reading program on reading achievement of
tirst-grade students. Masters Abstracts International, 40(5), 1114.

Creswell, J. W. (2021). Nitel arastirma yontemleri. Bes yaklasima gore nitel arastirma ve arastirma deseni.
[Qualitative research methods: Qualitative research and research design according to five approaches]. (M.
Biitiin ve S. B. Demir, Trans.). Siyasal Yaymncilik. (Original work published 2013).

82



flk Okuma Yazma Becerileri Boyutunda Akilli Telefon ve Tablet Uygulamalari

Degirmenci, H. (2014). The ideas of teachers about the first reading and writing materials, which have been
prepared by power point presentation program [Unpublished doctoral dissertation]. Gazi Univesity.

Degirmenci, H., & Ertem, LS. (2014). The impact of the educational software on first grade students’
reading skills: Morpa Kampiis application. International Journal of Business, Humanities and
Technology, 4(4), 1-6.

Gingold, C. (2000). A comparison of the impact of a computer-based program with the impact of
traditional instructional methods on emergent reading skills of prekindergartners. Dissertation
Abstracts International, 61(3), 874A.

Graham, S., & Perrin, D. (2006). Writing next: Effective strategies to improve writing of adolescent in middle
and high school. Carnegie Corporation of New York.
https://education.illinoisstate.edu/downloads/casei/5-15-WritingNext.pdf

Giines, A. M., & Ozerbas, M. A. (2015). The views of primary school teachers concerning the use of
educational technologies in teaching in the initial reading and writing process. Kastamonu Egitim
Dergisi , 23(4) , 1775-1788.

Giirol, A., & Yildiz, E. (2015). The effects of computer based education on initial literacy skills of first
grade students. International Journal of Field Education, 1(1), 1-18.

Haugland, S. (1992). The effect of computer software on preschool children’s developmental gains.
Journal of Computing in Childhood Education, 3(1), 15-30.

Judge, S. (2005). The impact of computer technology on academic achievement of young African
American  children.  Journal of Research in  Childhood  Education,  20(2),91-101.
https://doi.org/10.1080/02568540509594554

Kablan, Z. (2001). The Ideas of teachers about the first reading and writing materials, which have been
prepared by power point presentation program [Unpublished master’s thesis]. Yildiz Teknik
University.

Kartal, H., Goktalay, $. B., & Sungurtekin, S. (2017). The multidimensional evaluation of educational
software for teaching of reading and writing. Abant Izzet Baysal Universitesi Egitim Fakiiltesi
Dergisi, 17(4), 1938-1956. https://doi.org/10.17240/aibuefd.2017.17.32772-363977

Kaymaz, E., & Yesilyurt, M. (2020). The effect of computer-assisted education on primary reading
and writing success of primary school 1st grade students. USE 5th International Congress of
Sociology and Economics, Ankara, 37-57.

Kiling, M., Afacan, P., & Uzunpinar, U. (2021, May 21-24). Problems experienced by teachers teaching in
primary school 1st grades with distance education during the pandemic period [Conference session].
International Eurasian Social Science Congress, Sivas, Tiirkiye.

Larison, I. (2009, July 6-8). Mechanical mom/digital dad/technological teacher: Sucessful educational
software reading programs in early elementary grades [Paper presentation]. 1st International
Conference on Education and New Learning Technologies, Barcelona, Spain.

Lincoln, Y. S., & Guba, E.G. (1985). Naturalistic inquiry. Sage

McKenna, M., & Watkins, J. (1996). The effects of computer. In mediated trade books on sight word
acquisition and the development of phonics ability. Reading Research Quarterly, 23(2), 219-235.
Mitchell, M. J., & Fox, B. J. (2001). The effects of computer software for developing phonological

awareness in low-progress readers. Reading Research and Instruction, 40(4), 315-332.
https://doi.org/10.1080/19388070109558353

Orhan Karsak, H. G. (2014). The effect of computer assisted instruction on elementary reading and
writing achievement . Journal of Theoretical Educational Science , 7(1) , 114-134.

83



Sayim Aktay ¢ Seckin Gok

Orhan, H. G. (2007, May 16-18). Examination of teachers’ views on computer-assisted primary literacy
teaching [Paper presentation]. 1st International Computer and Instructional Technologies
Symposium, Canakkale, Tiirkiye.

Patton, M. Q. (2018). Nitel arastirma ve degerlendirme yontemleri [Qualitative Research and Evaluation
Methods] (M. Butun & S.B. Demir, Trans Eds.). Pegem Akademi. (Original work published in
2014).

Ponce, H. R., Mayer, R. E., & Lopez, M. J. (2013). A computer-based spatial learning strategy

approach that improves reading comprehension and writing. Education Technology Research and
Development, (61), 819- 840. https://doi.org/10.1007/s11423-013-9310-9

Ringenberg, M. L. (2005). Developing reading fluency with computer-assisted reading practice
[Unpublished doctoral dissertation]. The Catholic University of America.

Sahin, A., & Ozeng, E. G. (2021). The Use of Educational Software in Teaching Initial Reading and
Writing. International Journal of Progressive Education, 17(4), 373-389.

Saldana, J. (2019). Nitel arastirmalar igin kodlama el kitabi. [Coding Handbook for Qualitative Research] (A.
Tufekci & N. Sad, Trans Eds.). Pegem Akademi. (Original work published in 2015).

Sahin, A. (2019). Examination of the use of educational softwares in primary reading and writing teaching
in terms of teacher opinions [Unpublished master’s thesis]. Nigde Omer Halisdemir University

Tavsancil, E., & Aslan, E. (2001). Icerik analizi ve uygulama ornekleri [Content analysis and application
examples]. Epsilon Yaynevi.
Teale, W. H., Leu, D. ., Labbo, L. D., & Kinzer, C. (2002). The CTELL Project: New ways technology

can help educate tomorrow’s reading teachers. Reading Teacher, 55(7), 654-59.
http://www.readingonline.org/electronic/RT/4-02 Column/

Tenekeci, M. (2020). Web applications and mobile applications in Turkish teaching and their
awareness of teachers. Milli Egitim Dergisi , 49 (227) , 429-445.

Turunen, I. (2019). Computer-assisted use of reading-through-writing method in relation to
technical literacy and reading motivation. International Journal of Technology in Education (IJTE),
2(1), 42-59.

Van Daal, H. P., & Reitsima, P. (2000). Computer-assisted learning to read and spell: Result from
two pilot studies. Journal of Research in Reading, 23, 181-193 https://doi.org/10.1111/1467-
9817.00113

Vilaseca Momplet, R. M., Basil, C., & Reyes, S. (2013). Exploring the effects of computer software for
teaching reading and writing skills in young children. Wyno Academic Journal of Educational
Research and Essays, 1(2), 18-31. http://hdl.handle.net/2445/105049

Wise, B. W., Olson, R. K., & Treiman, R. (1990). Subsyllabic units as aids in beginning readers word
learning onset-rime versus post-vowel segmentation. Journal of Experimental Child Psychology, 49,
1-19.

Yalgin, N. (2006). Developing a software for teaching initial reading writing to class student of primary
education using speech recognition technology [Unpublished master’s thesis]. Gazi Universitesi.

Yazicy, E. B, & Ozerbag., M. A. (2022). Examining classroom teachers' usage of digital education
platforms. Sakarya Universitesi Egitim Fakiiltesi Dergisi, 22 (1), 1-14 .

Yildirim, A., & Simsek, H. (2006). Sosyal bilimlerde nitel arastirma yontemleri. [Qualitative research
methods in the social sciences]. Seckin Kitapevi.

84


http://www.readingonline.org/electronic/RT/4-02_Column/

