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The purpose of the current study is to determine whether mindfulness has a mediator
role in the relationship between perceived parental pressure for academic achievement
and life satisfaction in adolescents. The study employed the relational survey model.
The study group of the current study is comprised of 425 students attending high
schools in the city of Konya in the 2022-2023 school year. The data collected within the
scope of the research were analyzed in the computer environment. The findings
obtained from the analyses revealed that the perceived parental pressure for academic
achievement in adolescents negatively and significantly predicted their life satisfaction
both directly and indirectly. Thus, it was concluded that mindfulness had a mediator
role in the relationship between perceived parental pressure for academic achievement
and life satisfaction. In addition, it was found that gender had a regulatory role in the
relationship between perceived parental pressure for academic achievement and life
satisfaction and that while the effect of gender in this relationship was insignificant in
boys, it was negatively significant in girls. These findings were discussed and
suggestions were made.
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Bu aragtirmanin amaci, ergenlerde algilanan ebeveyn akademik basar1 baskisi ile yasam
doyumu arasmndaki iliskide bilingli farkindaligin araci rolii olup olmadigim belirlenmesidir.
Bu arastirma, iliskisel modelde yiiriitiilmiistiir. Arastirmanin ¢alisma grubunu 2022-2023
egitim ogretim yilinda Konya ilinde liselerde &grenim goren 425 lise Ogrencisinden
olusmaktadir. Arastirma kapsaminda toplanan veriler, bilgisayar ortaminda analiz
edilmistir.Yapilan analizlerden elde edilen bulgularda, ergenlerin algilanan ebeveyn basari
baskist bilingli farkindaliklarii negatif yonde anlamli diizeyde yordadigi, bilingli
farkindaligin ise yasam doyumlarmi pozitif yonde ve anlamhi diizeyde yordadig
bulunmustur. Ergenlerin algilanan ebeveyn basari baskisi yasam doyumlarim hem dogrudan
hem de dolayh olarak negatif yonde ve anlaml diizeyde yordadig: belirlenmistir. Dolayisiyla
algilanan ebeveyn basar1 baskisi ile yasam doyumu arasindaki iliskide bilingli farkindahigin
araci rolii oldugu belirlenmistir. Bunun yam sira, ebeveyn basar1 baskisi ile yasam doyumu
arasindaki iliskide cinsiyetin diizenleyici rolii oldugu, erkeklerde bu iliski anlamsizken
kizlarda negatif yonde anlamh diizeyde oldugu saptanmustir. Elde edilen bu bulgular
alanyazin bilgisiyle tartigilmus, aragtirmaci ve uygulayicilara yonelik 6neriler sunulmustur.
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Giris
Lise yillarina denk gelen, c¢ocuklukla yetiskinlik arasinda gegisin yasandigi ergenlik
doneminde, ilgilerin degismesi ile birlikte okula yonelik gorev ve sorumluluklarin yerine
getirilmesinde diisiis yasanmaktadir. Bir yandan ¢ocuksu yasantilarin1 devam ettiren bir yandan da
yetiskin rollerini iistlenmeye calisan ergenler, yogun stres ve kaygi yasamaktadirlar. Bu dénemde

ayrica, akademik beklentilerin artmasi ergenlerde bitkinlige neden olabilmektedir. Bu durum da

Ogrencilerin yasam doyumunu etkileyebilmektedir.

Yasam doyumu, Diener (1984) tarafindan kisinin yasaminin olumlu degerlendirmesi olarak
tanimlanmaktadir. Yasam doyumu, her bireyin iyi bir yasami neyin olusturdugunu belirleyen
standartlarina dayanmaktadir (Diener, 1984). Bradley ve Corwyn (2004) yasam doyumunu, bireyin
hayatinin 6zel bir kismina ya da geneline yonelik, yasantisindan duydugu memnuiyet ve tatmin
diizeyi olarak tamimlamiglardir. Yasam doyumu, bireylerin yasamlarinin sadece belirli bir alanindaki
gelisimlerinin yaru sira yasantilarinin tiim alanlarindaki gelisim siirecini ifade etmektedir (Avsaroglu,
Deniz ve Kahraman, 2005; Ozer ve @zsoy Karabulut, 2003). Okul dénemindeki ¢ocuk ve ergenlerde
yasam doyumu, arkadas, okul, aile gibi bir ¢ok yasam alanindaki memnuniyet seviyesini biitiiniinii

ifade eder (Gilligan ve Huebner, 2007).

Yasam doyumu ile ilgili yapilan calismalar, yetiskinlerden farkli olarak ergenlerde, okul
baghligi, akademik performansla (Lyons ve Huebner, 2016) ve 6grenci not ortalamasi ile pozitif bir
iliskiye sahip olan genglerin mutlulugu (Suldo, 2016) {izerine yapilan arastirmalarda refahin temel bir
gostergesi oldugu (Ng, Huebner ve Hills, 2015) ve stresli yasam olaylar1 karsisinda koruyucu bir
faktor oldugu belirtiimektedir (Suldo ve Huebner, 2004). Bunun yani sira bazi calismalarda,
ogrencilerin okuldaki duygusal deneyimlerinin akademik basariy1 artirma veya engelleme
potansiyeline sahip oldugunu belirlenmistir (Lewis, Haviland-Jones ve Barrett, 2008; Pekrun, Elliot ve
Maier, 2009; Raver, 2002). Akademik baski, akran zorbalig1 gibi stres kaynakli 6fke ve hayal kiriklig,
Ogrenmeye karst bir kaginma veya direng gibi dgrenci hosnutsuzlugunu ve ilgisizligini artirr
(Skinner, Furrer, Marchand ve Kindermann, 2008). Bu baglamda, ebeveyn akademik basar1 baskis: da
ergenlerin yasam doyumunu olumsuz etkileyebilecegi diisiiniilerek arastirmanin bagimsiz degiskeni

olarak ele alinmistir.

Ebeveyn akademik basar1 baskisi, ebeveynlerin ¢ocuklarini, kendilerince belirledikleri basar1
kriterlerini saglamalar: igin zorlamalar: seklinde tanimlanir (Kapikiran, 2016). Ebeveyn baskisinin
akademik basar1 iizerindeki etkisi, egitimin refaha giden bir gecit oldugu ve baskalarini geride
birakma ve ilerleme arzusunun keskin oldugu toplumlarda daha fazla 6nem kazanabilmektedir
(Srivastava, 2017). Merkezi smav sisteminin oldugu Kore (Kim ve Park, 2006), Hindistan (Deb, Strodl
ve Sun, 2015) ve Tiirkiye (Yildirim ve Ergene, 2003) gibi iilkelerde 6grenciler ve veliler akademik stresi

birlikte yasarlar. Bazen anne babalar yasadiklari stresi ¢ocuklarna yansitirlar ve bu yansima
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¢ocuklarin yogun bir anne baba baskis1 hissetmelerine neden olur (Kaynak, Sevgili-Kocak ve Kaynak,
2021). Ergenlerin yaklasik ticte ikisi, daha iyi akademik performans icin ebeveynlerinden baski
hissettiklerini bildirmektedir (Deb, Strodl ve Sun, 2015). Zhou ve digerleri (2021) tarafindan Cinli
ergenler {izerinde yiiriitiilen calismada 3724 ergenin 244'ti maksimum, 786’s1 yiiksek diizeyde
akademik basari baskisina maruz kaldiklarini, yiiksek diizeyde akademik basari baskisina maruz
kalan ergenlerden %8,1’inin; maksimum diizeyde akademik basar1 baskisina maruz kalan ergenlerden
ise %13,1’inin depresif semptomlar1 gosterdigi tespit edilmistir. Kapikiran'a (2016) gore akademik
basar1 baskisi, ¢ocuklarin daha ¢ok calisma istegi seklinde ya da gergek¢i olmayan basar1 ya da
¢ocuklarinin seviyelerine uygun olmayan not beklentileri seklinde kendini gosterebilmektedir.
Nagpal ve Sinha (2016) lise 6grencileri iizerinde yaptiklar1 calismada, Ogrencilerin ailelerinden

algiladiklari baski arttik¢a akademik basarilarinin diistiigiinii bulmuslardir.

Lazaratou ve digerleri (2010) tarafindan lise 6grencilerinin depresif semtomlarma iligkin risk
faktorlerinin incelendigi ¢alismada, akademik basar1 baskisinin 6nemli bir risk faktorii oldugu lise son
smifta 6grenim goren erkek ergenlerin aile ve egitim sistemi tarafindan yogun bir akademik basari
baskisina maruz kalmalar1 nedeniyle erkeklerin sahip olduklar: depresif semptom puanlarmin kizlara
nazaran daha yiiksek oldugu belirlenmistir. Giilbetekin ve Tung (2022) da ebeveyn akademik basari
baskisinin kizlara gore erkeklerde daha yiiksek oldugunu tespit etmislerdir. Bu baglamda, akademik
basar1 baskisinin kiz ve erkek ergenlerin yasam doyumlar {izerindeki etkisinin de farklilasacagi

diisiiniilmekte olup cinsiyet diizenleyici degisken olarak ele alinmistir.

Ergenlerde ebeveyn akademik basari baskisi ile yasam doyumu arasindaki iliskide aracilik
gorevi ilistlenecek degiskenlerin belirlenmesi, ergenlere yonelik yiiriitiilecek olan koruyucu ve o6nleyici
calismalarda kritik 6neme sahiptir. Bu baglamda hem ebeveyn akademik basari baskis: hem de yasam
doyumu {iizerinde etkili olabilecegi diisiiniilen bilingli farkindalik kavrami arastirmanin araci
degiskeni olarak ele alinmigtir. Brown ve Ryan'a (2003) gore farkindalik, huzuru artirtildigina inanilan
bir biling unsurudur. Baer (2003), farkindalik pratiginin ya da kisinin su anda meydana gelen i¢ ve dis
deneyimlere bilingli olarak dikkat etmesinin cesitli meditasyon uygulamalariyla ogretilebilecegini
belirtmektedir. Bununla birlikte, bilingli farkindalik meditasyondan daha fazlasidir. Bilerek ve simdiki
zamana dikkat etmeyi igerir. Kisinin her an deneyimine bilingli olarak katilmasini iceren “dogasi
geregi bir biling durumudur” (Brown ve Ryan, 2003). Baska bir ifadeyle bilingli farkindalik, bireyin
icinde bulundugu anda duyu organlar1 araciligiyla elde ettigi bilgileri zihninde sentezleyerek ortaya
¢ikan deneyimleri her hangi bir sekilde yargilamadan kabul etmesi olarak adlandirilir (Kabat-Zinn,
2013). Yapilan arastirmalarda, bireyin giinlitk yasamda dikkatli olmaya yonelik genel egilimi olan
bilingli farkindaligin, daha az duygu tepkiselligi (Arch ve Craske, 2010), daha fazla duygusal
farkindalik (Erisman ve Roemer 2010), daha fazla yasam doyumuna (Yikilmaz ve Demir, 2015), daha

diisiik depresyon belirtileri (Dixon ve Overall, 2016) icerdigi ortaya konmustur.
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Bu arastirmanin amaci ergenlerde algilanan ebeveyn akademik basari baskisiyla yasam
doyumu arasindaki iliskide, bilingli farkindaligin araci roliiniin olup olmadiginin belirlenmesidir. Bu
sayede ergenlerin yasam doyumu tizerinde etkisi olabilecek ebeveyn akademik basar1 baskisinin olasi
sonuglarinin tespit edilmesi, koruyucu faktor olarak bilingli farkindaligin ise kosulmasi, ergenlerin

akademik basarilari ve yasam doyumlar1 agisindan 6nem tasimaktadir.

Yukarda belirtilen arastirmanin amaci ve bu amag dogrultusunda kurulan hipotetik model ve

hipotezler asagida verilmistir.

Bilingli
Farkindalik
AlgilananEbeveyn Yasam Doyumu
Akademik Basar1 T
Cinsiyet

Sekil 1. Hipotetik Model
Hi: Ergenlerin algilanan ebeveyn akademik basar1 baskisi ile yasam doyumlar: arasindaki

iliskide bilingli farkindaliklarinin araci rolii vardir.

H:: Ergenlerin algilanan ebeveyn akademik basari baskisi ile yasam doyumlar1 arasindaki

iliskide cinsiyet degiskeninin diizenleyici rolii vardir.
Yontem
Arastirma Modeli

lligkisel model, nicel arastirma ydntemlerinden olup, iki veya daha fazla degiskende es
zamanli olarak birlikte degisimin yasanip yasanmadigini ve bu degisimin oraninin ne diizeyde
oldugunun saptanmasini amaglayan bir aragtirma desenidir (Karasar, 2012). fliskisel model, yordayici,
kesfedici ve kesitsel desenler ile yiiriitiilmektedir. Bu ¢alismada yordayia iliskisel arastirma deseni
kullanilmis ve tiim degiskenler biitiinsel bir yaklasimla ele alinarak analize dahil edilmistir. Aracilik
etkisinin istatistiksel olarak hesaplanmasinda kullanilan iki temel yaklasim olan Baron ve Kenny’nin
(1986) nedensellik yaklasimi ve cagdas yaklasimlardan, bu calismada, daha giiclii hesaplamalar
yapilmasina imkan sunan c¢agdas yaklasim kullanilacaktir. Cagdas yaklasimda, araciik model

analizinde 6ncelikli odak noktasi, dolayl etkinin hesaplanip ¢ikarimlar yapilmasidir (Giirbiiz, 2020).
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Calisma Grubu

Arastirmanin c¢alisma grubu, Konya ilindeki ortadgretim kurumlarinda 2022-2023 egitim
ogretim yilinda 6grenimine devam eden 266's1 (%62.6) kiz, 159'u (%37.4) erkek olmak {izere toplam
425 lise Ogrencisi olusturmaktadir. Calisma grubu, seckisiz olmayan Ornekleme yontemlerinden
uygun Ornekleme yoluyla olusturulmustur. Uygun oOrnekleme yontemi, arastirmacmin ihtiyag
duyduklar1 6rneklem biiyiikliigiine ulasabilene kadar en erisilebilir katiimcilardan baslayarak
calisma gruplarini olusturmalarina imkan saglar (Biiyiikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz ve
Demirel, 2016). Katilimcilarin 14’4t (%3.3) 13 yasinda, 46's1 (%10.8) 14 yasinda, 165’1 (%38.8) 15
yasinda, 104’1 (%24.5) 16 yasinda, 71'i (%16.7) 17 yasinda ve 25'i (%5.9) 18 yasindadir. Katihmcilarin
78’1 (%18.4) 9. simf, 169'u (%39.8) 10. smif, 119'u (%28.0) 11. siif ve 592u (%13.9) 12. sinftir.

Veri Toplama Araglar

Yasam doyumu 6lgegi: Yasam Doyumu Olgegi Diener ve digerleri (1985) tarafindan gelistirilmis olup
Tiirkge'ye ilk olarak Koker (1991) tarafindan 7’1i likert tipi ve yetiskinlere yonelik olarak
uyarlamanmuistir. Daha sonra, Dagli ve Baysal (2016) tarafindan ergenlere yonelik 51i likert tipi olarak
tekrar uyarlanmistir. Ters madde bulunmayan 6lgekten alinan puan arttik¢a ergenin yasam doyumu
da artmaktadir. Olgegin giivenirlik calismalarinda test- tekrar test giivenirligi ise .97 ve Cronbach
Alpha i¢ tutarlik katsayisi 0,88 olarak hesaplanmistir. Gegerlik calismas: kapsaminda yapilan faktor
analizi sonucunda, Yasam Doyumu Olgegi'nin orijinal dlgekte oldugu gibi 5 madde ve tek faktorden
olustugu belirlenmistir. Bu arastirma verileri ile yapilan giivenirlik analizi sonucunda Crombach
Alpha degerinin .807 oldugu bulunmustur. Ayrica arastirmanin veri seti ile yapilan DFA sonucunda
model uyumunun kabul edilebilir diizeyde oldugu belirlenmistir (X2 =16.32, sd=5 RMSEA= .073,
CFI=.99, GFI=.98, AGFI= .95, NFI=.98, NNFI=.97).

Algilanan ebeveyn akademik basar1 baskisi 6lcegi: Ergenlerde algilanan ebeveyn akademik
baskisin1 6lgegi Kaynak, Sevgili-Kogak ve Kaynak (2021) tarafindan gelistirilmistir. Toplamda 20
madde ve 3 alt boyuttan (psikolojik baski, kisitlama, asir1 yiiksek beklenti) olusan ve 51i likert tipi bir
Olgme aracidir. Ters madde bulunmayan Olcekten alman puan arttikga ergenin ebeveynlerinden
algiladig1 akademik basari baskisinin diizeyi de artmaktadir. Olgegin geneline iliskin olarak ig
tutarlilik kat sayist .92 olarak hesaplanmis olup; psikolojik baski, kisitlama ve asir1 yiiksek beklenti alt
boyutlar1 i¢in Cronbach Alpha degerleri siras1 ile .87, .85 ve .81 olarak belirlenmistir. Yapilan
dogrulayici faktdr analizi sonucunda gelistirilen 6l¢me aracinin model uyumunun iyi oldugu
belirlenmistir. (X2= 443.95, p < .001; RMSEA = .066 (90% CI [.059 to .074]); SRMR = .060, CFI = .98,
NNFI = .97, GFI = .90, ve AGFI = .87). Bu arastirma verileri ile yapilan giivenirlik analizi sonucunda
Crombach Alpha degeri psikolojik baski altboyutu igin .882, kisitlama altboyutu igin .885, asir1 yiliksek

beklenti altboyutu igin .860 ve dlgegin tamamu igin .944 olarak hesaplanmistir. Ayrica arastirmanin
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veri seti ile yapilan DFA sonucunda model uyumunun kabul edilebilir diizeyde oldugu belirlenmistir

(X2 =508.56, sd=149, RMSEA= .075, CFI=0.98, GFI= .89, AGFI=0.86, NFI=0.97, NNFI=0.98).

Bilingli farkindalik 6lcegi ergen formu: Brown ve Ryan (2003) tarafindan yetiskinlere yonelik olarak
gelistirilen Bilingli Farkindalik 6lcegi, Brown, West, Loverich, ve Biegel (2011) tarafindan ergenlerin
bilingli farkindalik diizeylerinin dl¢iilmesi amaciyla, 6z bildirime dayali ergenlere icin uyarlanmistir.
Bilingli Farkindalik C)lgegi Ergen Formunun Tiirk kiiltiiriine uyarlanmasi Turan (2020) tarafindan
gerceklestirilmistir. Olgek, orijinalinde oldugu gibi 6'li Likert tipi, 14 maddeden olusan ve tek boyutlu
bir 6l¢gme aracidir. Ters madde bulunmayan 6lcekten alinan yiiksek puanlar, yiiksek diizeyde kisilik
ozelligi olarak bilingli farkindaligi yansitmaktadir. Olgekte ters madde bulunmamaktadir. Olgegin
glivenirlik ¢alismalarinda Cronbach Alpha i¢ tutarlik katsayisi .78, test-tekrar test giiverlik katsayisi
.98 ve iki yarn test giivenirligi .77 olarak hesaplanmistir. Bu arastirma verileri ile yapilan giivenirlik
analizi sonucunda Crombach Alpha degerinin .869 oldugu bulunmustur. Ayrica arastirmanin veri seti
ile yapilan DFA sonucunda model uyumunun kabul edilebilir diizeyde oldugu belirlenmistir (x

=216.89, sd=76 RMSEA= .066, CFI=.97, GFI=.93, AGFI= .91, NFI=.95, NNFI=.96).
Verilerin Toplanmasi

Verilerin toplanmas1 asamasinda oncelikle, veri toplama araglarinin kullanima i¢in gegerlik ve
giivenirlik calismasim yapan arastirmacilardan e-mail yoluyla gerekli izinler alinmistir. Izinler
alindiktan sonra, arastirma icin Burdur Mehmet Akif Ersoy Universitesi Girisimsel Olmayan Klinik
Aragtirmalar Etik Kurulu'ndan 05.04.2023 tarih ve GO 2023/237 sayist ile) onay alinmis ve
arastirmanin yiritildigii kurumlardan arastirma izni alinmis, arastirma siireci boyunca yayin

etiginden taviz verilmemistir.

2022-2023 egitim ogretim yilinda, Konya ilinde, ¢esitli ortadgretim kurumlarinda 6grenimine
devam eden ergenlerden arastirmanin verileri toplanmistir. Veri toplama araglarinin uygulanmasi
i¢in, arastirmacilar tarafindan {i¢ farkli 6l¢me aracinin birlestirilerek olusturulan yaklasik olarak 15
dakika siirede cevaplanabilen formlar kullanilmistir. Uygulama esnasinda arastirmacilar tarafindan
Ol¢egin nasil doldurulacagi konusunda katilimcilara gerekli bilgilendirmeler yapilmis ve goniillii olan

katiimcilara 6lgek formu uygulanmustir.
Verilerin Analizi

Aragtirma siirecinde toplanan verilerin hatasizlig1 kontrol edilmis ve tiim maddelerin normal
ranj araliginda oldugu yanlis girilen madde bulunmadigi belirlenmistir. Ayrica, veri setinin tek
degiskenli ve ¢ok degiskenli normallik analizleri yapilmistir. Tek degiskenli ug degerlerin belirlenmesi
z testi aracilifiyla incelenmis, orneklem sayis1 100’iin iizerinde oldugundan z puanlarinin referans
araligl -4.00 ile +4.00 arasi olarak ele alinmis ve bu aralik disinda kalan veriye rastlanilmamistir
(Mertler ve Vannatta, 2016). Cok degiskenli u¢ degerlerin belirlenmesinde Mahalanobis uzaklik

katsayisi testi yapilmis ve veri setinde .001’den kiigiik degere sahip ¢ok degiskenli u¢ deger ifade eden
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1 (398; .0004) veri ¢calisma kapsamindan ¢ikarilmistir (Tabachnick ve Fidell, 2013). 1 katihmciya ait
veri, analiz dis1 birakilmis ve analizler kalan 425 katihmcidan olusan very seti {izerinde yapilmistir.
Veri setinin homojen bir dagiliminin olup olmadig: basiklik-carpiklik degerleri ile incelenmistir. Hair
ve digerlerine (2009) gore ver setinin normal dagilimi .01 diizeyinde anlamhlik igin +2.58, .05
diizeyinde anlamlilik iginse +1.96 araliginda olmasi gerekir. Yapilan normallik testleri sonucunda
carpiklik degerlerinin -.091 ve .075 arasinda, basiklik degerlerininse -.455 ve -.229 arasinda degistigi,
normal dagilim gosterdigi belirlenmistir. Ayrica yapilan korelasyon analizi ile veri setinde g¢oklu
baglanti1 problemi olmadig belirlenmis olup degiskenler arasinda orta diizeyde iliski oldugu,
degiskenler arasinda .90 ve iizerinde iligski olmadigindan ¢oklu dogrusal baglant1 problemi olmadig:

soylenebilir (Cokluk, Sekercioglu ve Biiyiikoztiirk, 2014).
Arastirmanin Etik Izinleri

Yiirtitiilen bu arastirmada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” baslig: altinda belirtilmekte olan

eylemlerden higbiri gerceklesmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi: Burdur Mehmet Akif Ersoy

Universitesi Girisimsel Olmayan Klinik Aragtirmalar Etik Kurulu
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Bulgular

Arastirmanin hipotezlerine iliskin elde edilen bulgular sunulmadan once arastirmanin
degiskenleri olan yasam doyumu, algilanan ebeveyn basar1 baskis: ve bilingli farkindaliga yonelik
hesaplanan betimleyici istatistikler, carpiklik basiklik degerleri ile degiskenler arasi korelasyon
degerleri asagidaki Tablo-1’de sunulmustur.

Tablo 1. Ergenlerin yasam doyumu, algilanan ebeveyn basari baskis: ve bilingli farkindaliklar: arasindaki
korelasyon analizine iliskin bulgular

Degiskenler n X SS Carpikhik  Basikhik 1. 2. 3.
1- YD 425 14,557 4,559 ,075 -,278 1
2- AEBB 425 56,776 18,478 037 -,455 -235™ 1
3- BF 425 52,484 13,243  -,091 -,229 270" =319 1

YD: Yasam Doyumu, AEBB: Algilanan Ebeveyn Basar1 Baskisi, BF: Bilingli Farkindalik, ***p<.001;*p<.01; *p<.05
Tablo 1 incelendiginde, ergenlerin yasam doyumlari ile algilanan ebeveyn basar1 baskis: (r= -

.235, p<.001) arasinda negatif yonde, bilingli farkindaliklar1 (r= .270, p<.001) arasinda pozitif yonde

anlaml diizeyde iligki oldugu belirlenmistir. Ayrica ergenlerin algilanan ebeveyn basar1 baskis ile

bilingli farkindaliklar (r= -.319, p<.001) arasinda negatif yonlii anlaml diliskiler oldugu bulunmustur.
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Bu bulgular, kurulan regresyon modelinde, degiskenler arasindaki korelasyon iligkisinin, .90 ve
iizerinde olmadigindan ¢oklu dogrusal baglanti problemi olmadigimi gostermektedir (Cokluk vd.,

2014).

Ergenlerin algilanan ebeveyn basari baskisi ile yasam doyumlar1 arasindaki iliskide bilingli
farkindaligin araci roliiniin olup olmadigin belirlemek icin (Hi1'i test etmek i¢in) amaciyla Hayes

Proces makrosu Model 4 ile aracilik analizi yapilmis ve elde edilen bulgular Tablo 2’de verilmistir.

Tablo 2. Bootstrapping testine iliskin regresyon analizi sonuglar:

M (BF) Y (YD)
Yordayic1 Degiskenler b S.E. b S.E.
AEBB (X) -.2288™ .0330 -.0408* 0120
M (BF) 0748 0168
Sabit 65.4747 1.9715 12.9480 1.2937
R>=.1019 R?=.0976
F (1; 423)= 48.0009; p<.001 F (2; 422)=22.8140; p<.001

Giiven Aralig:

b SE LLCI ULCI

Toplam Etki -.0579 0117 -.0809 -.0350
Dogrudan Etki -.0408 -.0120 -.0645 -.0172
Dolayl Etki -.0171 .0049 -.0272 -.0084

#p<,001; **p<.01; *p<.05, k=5000, S.E.=Standart hata

Tablo 2 incelendiginde, algilanan ebeveyn basar1 baskisinin bilingli farkindalig1 negatif yonde
anlamli diizeyde yordadig1 goriilmektedir (b= -.2288, SE= .0330, p<.001). Bilingli farkindaligin yasam
doyumunu pozitif yonde ve anlaml diizeyde yordadig1 goriilmektedir (b=.0748, SE= .0168, p<.001).
Ayrica algilanan ebeveyn basari baskisi, bilingli farkindaliktaki varyansin % 10.19'unu agikladig:
bulunmustur. Bunun yani sira, algilanan ebeveyn basar: baskisi, bilingli farkindalik ile birlikte yasam
doyumundaki varyansin %9.76’smi1 agikladig1 belirlenmistir. Algilanan ebeveyn basari baskisinin
yasam doyumdaki toplam etkisinin (b = -.0579, SE=.0117, 95% GA [-.0809, -.0350]) negatif yonde
anlaml diizeyde oldugu belirlenmistir. Basit bir aracilik modelinde, X'in (algilanan ebeveyn basar1
baskis1) Y (yasam doyumu) tlizerindeki toplam etkisi, X'in Y'deki direk etkisi ile X'in M (Bilingli
farkindalik) {izerinden Y’deki dolayli etkisinin toplamina esittir (Hayes, 2018).  Algilanan
ebeveynbasar1 baskisinin yasam doyumundaki dogrudan etkisinin (b = -.0408, SE=.0120 GA [-.0645, -
.0172]) negatif yonde ve anlaml diizeyde oldugu belirlenmistir. Son olarak algilanan ebeveyn basar1
baskisinin bilingli farkindalik tizerinden yasam doyumdaki dolayl etkisinin (b = -.0171, SE=.0049, 95%
GA [-.0272, -.0084]) negatif yonde anlaml diizeyde oldugu saptanmistir. Hayes’e (2018) gore dolaylh
etki anlamli oldugunda, M'nin, X'in Y’deki etkisinde aracilik ettigi soylenebilir. Aracilik etkisinin tam
standardize etki biiyiikliigli incelendiginde, % 95 Giiven araliginda (GA [-.1104, -.0342]) 3 = -.0694

oldugu goriilmekte olup Preacher ve Kelley'nin (2011) ifade ettigi gibi .01’e yakin olmasi diisiik diizey
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etki, .09a yakin olmasi orta diizey etki ve .25e¢ yakin olmasi diizey yiiksek etki olarak
yorumlanabilecegi referans almarak bu degerin orta derecede aracilik etkisine yakin oldugu
sOylenebilir. Dolayisiyla algilanan ebeveyn basar1 baskisi ile yasam doyumu arasindaki iliskide bilingli

farkindaligin aracilik rolii tistlendigi soylenebilir. Bu bulgulara gore Hi dogrulanmaistir.

Cinsiyetin, algilanan ebeveyn basar1 baskisiyla yasam doyumu arasindaki iliskide durumsal
araci rolii olup olmadiginin belirlemesi (H2'yi test etmek i¢in) amaciyla Hayes Proces makrosu Model
5 ile durumsal aracilik analizi yapilmistir. Analiz sonuglarina iliskin bulgular asagida Tablo3’te

sunulmustur.

Tablo 3. Durumsal aracilik analizine iliskin sonuglar

Y (YD)
Yordayict Degiskenler b S.E.
AEBB (X) - 1167 0343
Cinsiyet (W) -2.5230 1.4711
AEBB(X) x Cinsiyet(W) 0587 .0250

R?=.1159; R? degisimi = .0116
Giiven Aralig:

Dogrudan Etki b SE LLCI ULCI
Kiz -.0580 .0139 -.0854 -.0356
Erkek .0007 0214 -.0414 .0428

YD: Yasam Doyumu, AEBB: Algilanan Ebeveyn Basar1 Baskisi, BF: Bilingli Farkindalik, ***p<.001; **p<.01; *p<.05
Tablo 3 incelendiginde, algilanan ebeveyn bagar1 baskisinin (b= -.1167; SE=.0343; p<.001)
yasam doyumu {iizerinde negatif yonde anlamli diizeyde etkisi oldugu goriilmektedir. Cinsiyetin ise
yasam doyumu tizerindeki etkisi (b= -2.5230, SE= 1.4711; p>.05) anlamsizken algilanan ebeveyn basari
baskisi*cinsiyet etkilesiminin ([X*W] b=-.0722; p<.05) yasam doyumu iizerindeki etkisinin anlaml
oldugu goriilmektedir. Algilanan ebeveyn basar1 baskisi cinsiyet etkilesiminin (X*W) anlamli olmasi
cinsiyetin diizenleyici etkiye sahip oldugunu ifade etmektedir (Giirbiiz, 2021). Cinsiyetin diizenleyici
etkisinin detaylar1 incelendiginde, algilanan ebeveyn basar1 baskisinin yasam doyumu iizerindeki
etkisinin kizlarda (b= -.0580, SE=.0139; GA [-.854, -.0356]) anlaml1 oldugu, erkeklerde ise (b=.0007, SE=
.0214; GA [-.0414, .0428]) anlamli olmadig1 goriilmektedir. Cinsiyetin diizenleyici etkisine iliskin

analiz sonuglarinin grafiksel gosterimi asagida Sekil 2 de verilmistir.

15,50

) Erkek
— Interpolation Line
— — iz

N\ ——{vy=15,05+6,78E- 2"} ——&— ~Erkek

15,007 tiz B2 Linear = 1
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Sekil 2. Cinsiyetin Diizenleyici Roliine Iliskin Bulgular (*p<.05)
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Tartisma ve Sonug

Yapilan analizlerden elde edilen bulgularda, ergenlerin algilanan ebeveyn basari baskisi
bilingli farkindaliklarini negatif yonde anlamli diizeyde yordadigs, bilingli farkindaligin ise yasam
doyumlarin pozitif yénde ve anlamli diizeyde yordadig: bulunmustur. Ergenlerin algilanan ebeveyn
basar1 baskisi yasam doyumlarmi hem dogrudan hem de dolayh olarak negatif yonde ve anlaml
diizeyde yordamaktadir. Dolayisiyla algilanan ebeveyn basari baskisi ile yasam doyumu arasindaki
iliskide bilingli farkindaligin araci roliiniin oldugu belirlenmistir. Bunun yani sira, ebeveyn basari
baskisi ile yasam doyumu arasindaki iliskide cinsiyetin diizenleyici roliiniin oldugu, erkeklerde bu
iliski anlamsizken kizlarda negatif yonde anlamli oldugu saptanmistir. Elde edilen bu bulgular,

asagida tartisilmistir.

Ebeveyn basar1 baskisi bilingli farkindaliklarini negatif yonde anlamli diizeyde yordadig:
bulunmustur. Giildal (2019) ergenlerin bilingli farkindalik diizeyleriyle genel not ortalamalar:
arasinda pozitif yonde iliski oldugunu belirlemistir. Bilingli farkindalik, 6grencilerin hafiza ve
konsantre olmalarmi artirirken zihin dalginligin azaltarak o6grencilerin basarilarini artirmaktadir
(Docksai, 2013). Ancak ebeveyn akademik basari baskisi 6grencilerin akademik basarisini olumsuz
etkiledigini gostermektedir (Grolnick, Gurland, DeCourcey ve Jacob, 2002; Koutsoulis ve Campbell,
2001). Ebeveynlerin ¢ocuklarindan yiiksek basar1 beklentisi, 6grencilede yetersizlik ve sinav kaygisina
neden olabilmektedir. Dolayisiyla bilingli farkindalikla smav kaygis1 arasindaki negatif iligki, bilingli
farkindaligin basar: tizerindeki etkisini diisiirmektedir (Beauchemin, Hutchins ve Patterson, 2008;
Bellinger, DeCaro ve Ralston, 2015). Burdan haraketle ebeveyn akademik basar1 baskisinin ergenlerin

bilingli farkindaliklarini olumsuz etkiledigi sdylenebilir.

Bilingli farkindaligin yasam doyumunu pozitif yonde anlamli diizeyde yordadigi
belirlenmistir. Literatiirde bir ¢ok arastirma sonucu da arastirmanin bu bulgusunu desteklemektedir
bilingli farkindalik ile yasam doyumu arasinda pozitif iliski oldugu (Avsar, 2020; Brown ve Ryan,
2003; Brown, Ryan, ve Creswell, 2007; Deniz, Erus ve Biiyiikcebeci, 2017; Howell, Digdon, Buro ve
Sheptycki, 2008; Schutte ve Malouff, 2011; Sahin, 2018), baz1 aragtirmalarda da (Dénmez, 2018; Nam,
2020; Yikilmaz ve Giidiil, 2015) bilingli farkindaligin yasam doyumunu pozitif yénde yordadiginm
belirlemistir. Bilingli farkindalik bireyin yargilamadan iginde bulundugu ani deneyimlemesini igerir
(Alidina, 2014). Birey yasamin her aninda farkindaliginin yiiksek olmasi, yasamindan daha fazla

doyum almasina neden olabilir.

Algilanan ebeveyn basar1 baskisi ile yasam doyumu arasindaki iliskide bilingli farkindaligin
aracilik roliiniin oldugu bulunmustur. Ulu (2017) aile destegiyle yasam doyumu arasinda pozitif iliski
oldugunu belirlemistir. Selen (2022) iiniversite Ogrencilerinin akademik motivasyonlariyla yasam
doyumlari arasinda pozitif iliski oldugunu belirlemistir. Ebeveyn akademik basar1 baskisi ise sikintiya

(Luthar ve Becker, 2002; Ngai ev Cheung, 2000), depresyona (Zhou, 2021), yiiksek basariya ragmen
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kendinden siiphe duymaya ve kendini kiiclik gormeye (Archer ve Francis, 2006) neden olur.
Dolayisiyla bireylerin kendi yasantilar1 icin belirlemis olduklar1 standartlar cergevesinde siiren
yasamlarini yorumlayarak bir bir sonuca varmasi, bireyin yasamay: istedigi ile siirdiigii yasam
arasinda kiyaslama yapma durumu olarak ifade edilen (Yildiz ve Baytemir, 2016) yasam doyumu da
azalir. yiiksek yasam doyumuna sahip 6grencilerin yiiksek akademik motivasyon diizeyine sahip
olmasi beklenir (Kog, 2018). Ancak ebeveynleri tarafindan basarili olmalari icin bask: goren ergenlerin
yasam doyumlarinda azalmalar goriilebilir. Yasam doyumu ile pozitif iliskisi olan (Griebel, 2015;
Wang ve Kong, 2014), ebeveyn akademik basar1 baskisi ile negatif iligkili olan bilingli farkindalik ise
bu iliski de araci bir rol oynayarak ebeveyn basari baskisinin yasam doyumu iizerindeki olasi

olumsuz etkilerini azaltmakta, bir nevi tampon rol iistlendigi soylenebilir.

Son olarak ebeveyn basar1 baskisiyla yasam doyumu arasindaki iliskide cinsiyetin diizenleyici
roliiniin oldugu, erkeklerde bu iliski anlamsizken kizlarda negatif yonde anlamli oldugu saptanmustir.
Alan yazinda benzer calisma sonuglari incelendiginde, Camurcu (2022) tarafindan yiiriitiilen
calismada, ergenlerin ebeveyn akademik basar1 baskisinin cinsiyete gore farklilasip farklilasmadig:
incelenmis olup ergenlerin psikolojik baski, kisitlama ve ebeveyn basari baskisi alg1 diizeyleri ile
cinsiyetleri arasinda anlamli bir farklilik bulunmazken asir1 yiiksek beklenti boyutunda anlamli fark
oldugu erkek ergenlerin puanlarinin kizlara gore daha yiiksek belirlenmistir. Giilbetekin ve Tung
(2022) da ebeveyn akademik basar1 baskisinin kizlara gore erkeklerde daha yiiksek oldugunu tespit
etmiglerdir. Corey ve Chen (2019) tarafindan 20 gen¢ kadinla yaptiklar1 c¢alisma sonucunda
ebeveynlerinden algilamis olduklar: baski deneyimleri ile geng kadinlarin 9’unun kariyer ortamlarinin
secimi konusunda ebeveyn baskis1 nedeniyle kisitlanmis olduklari, ebeveynlerinin isteklerini yerine
getirmelerinin gen¢ kadinlarin duygusal iyi oluslarinda ve kariyer kesif siireclerinin gelisiminde
olumsuz etkileri oldugunu ifade etmigslerdir. Zeytin (2015) tarafindan yapilan calismada kiz
ergenlerin akademik beklentilere iliskin stres diizeylerinin erkeklere gore daha yiiksek oldugu
saptanmistir. Ayni ¢alismada kiz ergenlerin hem kendi akademik beklentilerinden kaynaklanan stres
hem de ogretmen/veli beklentilerinden kaynaklanan stres agisindan erkeklere gore daha yiiksek
akademik strese sahip olduklari bulunmustur. Anne babalar kiz ergenler {izerinde ders calismak,
odev yapmak, sinavlara hazirlanmak gibi akademik konularda daha fazla baski uygulama egiliminde
olabilirler (Pamuk, 2022). Bu baglamda, akademik basar1 beklentisi erkeklere gore yiiksek olan kiz
ergenlere uygulanan ebeveyn akademik basar1 baskisi da yetersizlik hissetmelerine, sikinti

yasamalarina ve dolayisiyla yasam doyumlarinin azalmasina neden olabilir.
Oneriler

Yiriitiillen bu arastirmanin bazi simirliliklart vardir. Arastirma bulgular1 2022-2023 egitim
Ogretim yili ve ergenlerle siurlidir. Yapilan analizler sonucunda elde edilen bulgulara iligkin,

arastirmaci ve uygulayicilara yonelik asagidaki 6neriler sunulmustur:
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- Ergenlerde ebeveyn akademik basar1 baskisi ile yasam doyumu arasindaki iliskide bilingli
farkindaligin aracilik rolii oldugunun tespit edilmesi, ergenlere yonelik yapilacak Onleyici

calismalarinda, 6nemli bir referans olabilir.

-Ulasilan bulgularin benzer arastirmalarla desteklenmesi, iiniversite 6grencilerinin ruminatif
diisiincelerinin agiklanan varyansini artirmak icin bilingli farkindalik, bilissel esnek vb degiskenleri de

arastirmalara dahil edilerek yeni ¢alismalar yapilabilir.

-Yapilacak olan yeni calismalar, ortaokul, lise vb. farkli 6rneklem gruplarina yonelik

uygulanarak arastirma bulgulari test edilebilir.

-Farkli arastirma desenleri kullanilarak (deneysel vb.) arastirma bulgulari yeniden ele

alinabilir.

-Arastirma bulgulari, nitel arastirma yoOntemleri ile desteklenerek cesitlendirilip

zenginlestirilebilir.
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Introduction

During the adolescent years, which coincide with high school years and involve the transition
from childhood to adulthood, there is a decrease in the extent to which school-related tasks and
responsibilities are fulfilled due to changing interests. Adolescents who continue their childlike lives
on the one hand and who try to assume adult roles on the other experience intense stress and anxiety.
Also, increased academic expectations in this period may cause exhaustion in adolescents and this

may affect their life satisfaction.

Life satisfaction is defined by Diener (1984) as a person’s evaluating his/her life positively. Life
satisfaction is based on the individual’s standards that determine what constitutes a good life (Diener,
1984). Bradley and Corwyn (2004) defined life satisfaction as the level of contentment and fulfillment
that an individual feels from his/her life in general or a specific part of his/her life. Life satisfaction is
related to the development of individuals not only in a certain area of their lives, but also in all areas
of their lives (Avsaroglu, Deniz and Kahraman, 2005; Ozer and Ozsoy Karabulut, 2003) Life
satisfaction in school-age children and adolescents refers to the sum of satisfactions in many areas of

life including friends, school and family (Gilligan and Huebner, 2007).

Studies on life satisfaction show that, unlike adults, adolescents” happiness (Suldo, 2016),
which has a positive relationship with school engagement, academic performance (Lyons and
Huebner, 2016) and grade point average, is a basic indicator of well-being (Ng, Huebner and Hills,
2015) and a protective factor against stressful life events (Suldo and Huebner, 2004). In addition, some
studies have determined that students” emotional experiences at school have the potential to increase
or hinder academic achievement (Lewis, Haviland-Jones and Barrett, 2008; Pekrun, Elliot and Maier,
2009; Raver, 2002). Academic pressure, peer bullying and other stress-related factors such as anger
and disappointment contribute to increased student dissatisfaction and disengagement, leading to
avoidance or resistance towards learning (Skinner, Furrer, Marchand and Kindermann, 2008). In this
context, parental pressure for academic achievement was taken as the independent variable in the

current study on the basis of the belief that it can negatively affect adolescents’ life satisfaction.



Cirerr, O. & Tagay, O.

Parental pressure for academic achievement is defined as parents pushing their children to
meet certain criteria of success that they have determined (Kapikiran, 2016). The effect of parental
pressure on academic achievement can become more significant in societies where education is seen
as a pathway to well-being and there is a strong desire to outperform others and make progress
(Srivastava, 2017). In countries with a centralized examination system like South Korea (Kim and
Park, 2006), India (Deb, Strodl and Sun, 2015) and Turkey (Yildirim and Ergene, 2003), students and
parents experience academic stress together. Sometimes, parents may project their own stress onto
their children, and this projection can lead to children feeling a significant level of parental pressure
(Kaynak, Sevgili-Kogak and Kaynak, 2021). Approximately two-thirds of adolescents report feeling
pressure from their parents for better academic performance (Deb, Strodl and Sun, 2015). In a study
conducted by Zhou et al. (2021) on Chinese adolescents, out of 3724 participants, 244 experienced
maximum and 786 experienced a high level of pressure for academic achievement. From among the
adolescents exposed to high pressure for academic achievement, 8.1% of them exhibited depressive
symptoms, while among those exposed to the maximum level of pressure for academic achievement,
13.1% showed signs of depressive symptoms. According to Kapikiran (2016), pressure for academic
achievement can manifest itself in the form of children’s desire to work harder or in the form of
unrealistic success or grade expectations that are not suitable for children’s levels. In their study on
high school students, Nagpal and Sinha (2016) found that as the perceived pressure from their families

increased, their academic achievement decreased.

In a study by Lazaratou et al. (2010) that examined risk factors for depressive symptoms
among high school students, pressure for academic achievement was identified as a significant risk
factor and depressive symptom scores of the male adolescents in their final year of high school who
were subjected to intense pressure for academic achievement from their families and the education
system were found to be higher compared to the female students. Giilbetekin and Tung (2022) also
found that parental pressure for academic achievement is higher in boys than girls. In this context, it
was thought that the effect of parental pressure for academic achievement might differ between boys

and girls and thus gender was taken as the moderator variable in the current study.

Identifying the variables that mediate the relationship between parental pressure for academic
achievement and life satisfaction in adolescents holds critical importance for conducting protective
and preventive interventions targeting adolescents. In this context, the concept of mindfulness,
believed to potentially impact both parental pressure for academic achievement and life satisfaction,
was taken as the mediator variable in the current study. According to Brown and Ryan (2003),
mindfulness is an element of consciousness that is believed to increase peace of mind. Baer (2003)
states that mindfulness or conscious attention to the inner and outer experiences that are occurring at
the moment can be taught through various meditation practices. However, mindfulness is more than

meditation. It involves being intentionally and attentively present in the current moment. It is
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inherently a state of consciousness that involves actively participating in one’s moment-to-moment
experience (Brown and Ryan, 2003). In other words, mindfulness is defined as the individual’'s
acceptance of the experiences that arise from the synthesis of the information obtained through the
sense organs in his/her mind, without judging them in any way (Kabat-Zinn, 2013). Studies have
shown that mindfulness, which is the general tendency of the individual to be attentive in daily life,
leads to less emotional reactivity (Arch and Craske, 2010), more emotional awareness (Erisman and
Roemer 2010), more life satisfaction (Yikilmaz and Demir, 2015) and fewer depression symptoms

(Dixon and Overall, 2016).

The purpose of the current study is to determine whether mindfulness has a mediator role in
the relationship between perceived parental pressure for academic success and life satisfaction in
adolescents. It is important to determine the possible consequences of parental pressure for academic
achievement, which may have an impact on adolescents’ life satisfaction, and to capitalize on

mindfulness as a protective factor in terms of adolescents” academic achievement and life satisfaction.

The hypothetical model and hypotheses established in line with the above-mentioned purpose

of the study are given below.

Mindfulness
Perceived Parental Life Satisfaction
Pressure for Academic T
Achievement
Gender

Figure 1. Hypothetical Model
H:: Mindfulness has a mediator role in the relationship between adolescents’ perceived

parental pressure for academic success and life satisfaction.

H:: The gender variable has a moderator role in the relationship between adolescents’

perceived parental pressure for academic achievement and life satisfaction.
Method
Research Model

The correlational model is a quantitative research method that aims to determine whether
simultaneous co-variation occurs among two or more variables and to assess the degree of this co-
variation, if there is any (Karasar, 2012). The correlational model is conducted using predictive,

exploratory and cross-sectional designs. In the current study, a predictive correlational research
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design was used. One is the casual approach proposed by Baron and Kenny (1986), and the other is
the more contemporary model developed by Hayes (2018). In the current study, the contemporary
approach of Hayes (2018) was used as it allows for more robust calculations. In the contemporary
approach, the primary focus in the mediation model analysis is to calculate the indirect effect and

make inferences (Glirbiiz, 2020).
Study Group

The study group consists of a total of 425 high school students, 266 (62.6%) girls and 159
(37.4%) boys, who continue their education in secondary education institutions in the province of
Konya in the 2022-2023 school year. The study group was constructed by using the convenience
sampling method, one of the non-random sampling methods. The convenience sampling method
allows the researcher to form study groups, starting with the most accessible participants, until he/she
reaches the sample size needed (Biiyiikoztiirk, Kilic-Cakmak, Akgiin, Karadeniz and Demirel, 2016).
Of the participating high school students, 14 (3.3%) are 13 years old, 46 (10.8%) are 14 years old, 165
(38.8%) are 15 years old, 104 (24.5%) are 16 years old, 71 (16.7%) are 17 years old and 25 (5.9%) are 18
years old and 78 (18.4%) are 9t graders, 169 (39.8%) are 10t graders, 119 (28.0%) are 11t graders and
59 (13.9%) are 12t graders.

Data Collection Tools

Life satisfaction scale: The Life Satisfaction Scale was developed by Diener et al. (1985) and was first
adapted to Turkish by Koker (1991) as a 7-point Likert scale and for adults. It was later adapted as a 5-
point Likert type and for adolescents by Dagli and Baysal (2016). Higher scores taken from the scale
not having reverse-scored items indicate higher life satisfaction. In the reliability studies of the scale,
the test-retest reliability was calculated as .97 and the Cronbach Alpha internal consistency coefficient
as 0.88. As a result of the factor analysis performed within the scope of the validity study, it was
determined that the Life Satisfaction Scale consisted of 5 items and a single factor, as in the original
scale. As a result of the reliability analysis made on the data of the current study, the Cronbach Alpha
value was found to be .807. In addition, it was determined that the model fit was at an acceptable level
as a result of the CFA conducted with the data set of the current study (X2 =16.32, sd=5 RMSEA=.073,
CFI=.99, GFI=.98, AGFI= .95, NFI=.98, NNFI=.97).

Perceived parental pressure for academic achievement scale: The scale was developed by Kaynak,
Sevgi-Kogak and Kaynak (2021) to measure the perceived parental pressure for academic achievement
in adolescents. It is a 5-point Likert-type measurement tool consisting of 20 items and 3 sub-
dimensions (psychological pressure, restriction, excessively high expectations). Higher scores taken
from the scale not having reverse-scored items indicate higher levels of perceived parental pressure
for academic achievement. The internal consistency coefficient for the whole scale was calculated as

.92, and the Cronbach Alpha values for the psychological pressure, restriction and excessively high
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expectations sub-dimensions were determined as .87, .85 and .81, respectively. As a result of the
confirmatory factor analysis, it was determined that the model fit of the measurement tool developed
is good (X2=443.95, p <.001; RMSEA = .066 (90% CI [.059 to .074]); SRMR = .060, CFI = .98, NNFI = .97,
GFI = .90, and AGFI = .87). As a result of the reliability analysis made on the data of the current study,
the Crombach Alpha value was calculated as .882 for the psychological pressure sub-dimension, .885
for the restriction sub-dimension, .860 for the excessively high expectations sub-dimension and .944
for the whole scale. In addition, it was determined that the model fit was at an acceptable level as a
result of the CFA conducted with the data set of the current study (X2 =508.56, sd=149, RMSEA= .075,
CFI=0.98, GFI= .89, AGFI=0.86, NFI=0.97, NNFI=0.98).

Mindfulness scale adolescent form: The Mindfulness scale developed by Brown and Ryan (2003) for
adults was adapted by Brown, West, Loverich and Biegel (2011) for adolescents as a self-report scale to
measure the level of mindfulness in adolescents. The scale was adapted to Turkish by Turan (2020).
The scale, as in the original, is a 6-point Likert type, one-dimensional measurement tool consisting of
14 items. Higher scores taken from the scale not having reverse-scored items indicate higher levels of
mindfulness. In the reliability studies of the scale, the Cronbach Alpha internal consistency coefficient
was calculated as .78, the test-retest reliability coefficient as .98 and the split-half test reliability as .77.
As a result of the reliability analysis made on the data of the current study, the Cronbach Alpha value
was found to be .869. In addition, it was determined that the model fit was at an acceptable level as a
result of the CFA conducted with the data set of the current study (x> =216.89, sd=76 RMSEA= .066,
CFI=.97, GFI=.93, AGFI= .91, NFI=.95, NNFI=.96).

Data Collection

During data collection, first, necessary permissions were obtained from the researchers who
conducted the validity and reliability studies of the scales to use them in the current study via e-mail.
After obtaining the necessary permissions, ethical approval was obtained from the Non-Interventional
Clinical Research Ethics Committee of Burdur Mehmet Akif Ersoy University (Approval No: GO
2023/237, dated 05.04.2023). Additionally, research permits were obtained from the institutions where
the study would be conducted. Throughout the research process, adherence to publication ethics was

upheld.

In the 2022-2023 school year, the data of the study were collected from adolescents who were
attending various secondary education institutions in the city of Konya. For the administration of the
data collection tools, they were collected in a form that could be answered in approximately 15
minutes. During the application, necessary information was given to the participants by the
researchers about how to fill in the form, and the form was administered to adolescents participating

on a volunteer basis.
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Data Analysis

The accuracy of the data collected during the research process was checked and it was
determined that all the items were in the normal range and that no items were entered incorrectly. In
addition, univariate and multivariate normality analyses of the data set were performed.
Determination of univariate outliers was made through the z test, since the number of participants
was over 100, the reference range of z scores was considered as between -4.00 and +4.00, and no data
outside this range were found (Mertler and Vannatta, 2016). Mahalanobis distance coefficient test was
used to determine multivariate outliers and 1 (398; .0004) data which indicates a multivariate outlier
with a value less than .001 in the data set was excluded from the scope of the study (Tabachnick and
Fidell, 2013). The data of 1 participant was excluded from the analysis and the analyses were
performed on the dataset of the remaining 425 participants. Whether the data set has a homogeneous
distribution or not was examined with the kurtosis-skewness values. According to Hair et al. (2009),
for a dataset to have a normal distribution, it should fall within the range of +2.58 for significance at
the .01 level and within the range of +1.96 for significance at the .05 level. As a result of the normality
tests, it was determined that the skewness values ranged between -.091 and .075, and the kurtosis
values ranged between -.455 and -.229, and these values indicated a normal distribution. In addition,
with the correlation analysis, it was determined that there was no multicollinearity problem in the
data set. It can be said that there is a moderate relationship between the variables and there is no
multicollinearity problem since there is no correlation of .90 or more between the variables (Cokluk,

Sekercioglu and Biiytikoztiirk, 2014).
Ethical Procedures

In the current study, all the rules stipulated by the “Higher Education Institutions Scientific
Research and Publication Ethics Directive” were adhered to. None of the actions specified under the
second section of the directive, titled “Actions Contrary to Scientific Research and Publication Ethics”

were performed.

Ethics committee approval: The name of the ethical evaluation committee: Burdur Mehmet Akif

Ersoy University Non-Interventional Clinical Research Ethics Committee
Date of the ethical evaluation decision: 05.04.2023
Ethical evaluation document serial number: GO 2023/237

Findings

Before presenting the findings related to the hypotheses of the study, the descriptive statistics
calculated for the variables of life satisfaction, perceived parental pressure for academic achievement
and mindfulness, skewness kurtosis values and correlation values between the variables are presented

in Table 1.
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Table 1. Findings obtained from the analysis of the correlations between adolescents’ life satisfaction, parental
pressure for academic achievement and mindfulness

Variables n X SS Skewness Kurtosis 1. 2. 3.
1- LS 425 14,557 4,559 075 -278 1
2- PPAA 425 56,776 18,478 ,037 -,455 -235 ™ 1
3 M 425 52,484 13,243  -,091 -,229 270™ =319 1

LS: Life Satisfaction, PPAA: Parental Pressure for Academic Achievement, M: Mindfulness,
*p<.001;*p<.01; *p<.05

As seen in Table 1, the adolescents’ life satisfaction is negatively and significantly correlated
with perceived parental pressure for academic achievement (r= -.235, p<.001) and positively and
significantly correlated with mindfulness (r= .270, p<.001). In addition, it was found that there is a
negative and significant correlation between perceived parental pressure for academic achievement

and mindfulness (r=-.319, p<.001).

In order to determine whether mindfulness has a mediator role in the relationship between
perceived parental pressure for academic achievement and life satisfaction of the adolescents (to test
H1), a mediation analysis was performed with the Hayes Process macro Model 4 and the findings are

given in Table 2.

Table 2. Regression analysis results for the Bootstrapping test

M M) Y (LS)
Predictor Variables b S.E. b S.E.
PPAA (X) -.2288™ .0330 -.0408™ .0120
M (M) .0748™ .0168
Constant 65.4747 1.9715 12.9480 1.2937
R?=.1019 R?=.0976
F (1; 423)= 48.0009; p<.001 F (2; 422)= 22.8140; p<.001

Confidence Interval

b SE LLCI ULCI

Total Effect -.0579 .0117 -.0809 -.0350
Direct Effect -.0408 -.0120 -.0645 -.0172
Indirect Effect -.0171 .0049 -.0272 -.0084

*p<.001; **p<.01; *p<.05, k=5000, S.E.=Standard error

When Table 2 is examined, it is seen that perceived parental pressure for academic
achievement negatively and significantly predicts mindfulness (b= -.2288, SE=.0330, p<.001). It is also
seen that mindfulness positively and significantly predicts life satisfaction (b=.0748, SE=.0168, p<.001).
It was also found that perceived parental pressure for academic achievement explains 10.19% of the
variance in mindfulness. In addition, it was determined that perceived parental pressure for academic
achievement, together with mindfulness, explain 9.76% of the variance in life satisfaction. It was also

determined that the total effect of perceived parental pressure for academic achievement on life
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satisfaction is negative and significant (b = -.0579, SE=.0117, 95% CI [-.0809, -.0350]). In a simple
mediation model, the total effect of X (perceived parental pressure for academic achievement) on Y
(life satisfaction) is equal to the sum of the direct effect of X on Y and the indirect effect of X on Y
through M (Mindfulness) (Hayes, 2018). The direct effect of perceived parental pressure for academic
achievement on life satisfaction (b = -.0408, SE=.0120, 95% CI [-.0645, -.0172]) was found to be negative
and significant. Finally, the indirect effect of perceived parental pressure for academic achievement on
life satisfaction through mindfulness was found to be negative and significant (b = -.0171, SE=.0049,
95% CI [-.0272, -.0084]). According to Hayes (2018), when the indirect effect is significant, it can be said
that M mediates the effect of X on Y. When the fully standardized effect size of the mediation effect is
examined, it is seen that (CI [-.1104, -.0342]) 3 = -.0694 at the 95% Confidence interval. According to
Preacher and Kelley (2011), values close to .01 indicate a low-level effect, values close to .09 indicate a
medium-level effect, and values close to .25 indicate a high-level effect, thus it can be said that this
value is indicative of a medium level of mediation effect. Therefore, it can be argued that mindfulness
plays a mediator role in the relationship between perceived parental pressure for academic

achievement and life satisfaction. According to these findings, H1 was confirmed.

Causal mediation analysis was performed with Hayes Proces macro Model 5 to determine
whether gender has a causal moderator role in the relationship between perceived parental pressure
for academic achievement and life satisfaction (to test H2). Results from the analysis are presented in

Table 3.

Table 3. Results from the causal mediation analysis

Y (LS)
Predictor Variables b S.E.
PPAA (X) -1167 .0343
Gender (W) -2.5230 1.4711
PPAA(X) x Gender (W) .0587" .0250
R?=.1159; R? adjustment =
0116
Confidence Interval
Direct Effect b SE LLCI ULCI
Girl -.0580 .0139 -.0854 -.0356
Boy .0007 .0214 -.0414 .0428

LS: Life Satisfaction, PPAA: Parental Pressure for Academic Achievement, M: Mindfulness, ***p<.001; **p<.01;
*.
p<.05

When Table 3 is examined, it is seen that perceived parental pressure for academic
achievement (b= -.1167; SE=.0343; p<.001) has a significant and negative effect on life satisfaction.
While the effect of gender on life satisfaction (b= -2.5230, SE=1.4711; p>.05) is insignificant, the effect of
perceived parental pressure for academic achievement*gender interaction ([X*W] b=-.0722; p<.05) on
life satisfaction is significant. The fact that the perceived parental pressure for academic achievement
and gender interaction (X*W) is significant indicates that gender has a moderating effect (Giirbiiz,

2021). When the details of the moderator effect of gender are examined, it is seen that the effect of
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perceived parental pressure for academic achievement on life satisfaction is significant in girls (b= -
.0580, SE=.0139; CI [-.854, -.0356]), whereas it is not significant in boys (b=.0007, SE). = .0214; CI [-.0414,
.0428]). The graphical representation of the analysis results regarding the moderator effect of gender

is given in Figure 2 below.
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Figure 2. Findings on the moderator effect of gender (*p<.05)

Discussion and Results

In the findings obtained from the analyses, it was found that the perceived parental pressure
for academic achievement negatively predicts mindfulness in adolescents and that mindfulness
predicts their life satisfaction positively and significantly. Perceived parental pressure for academic
achievement negatively and significantly predicts life satisfaction both directly and indirectly in
adolescents. Thus, it was concluded that mindfulness plays a mediator role in the relationship
between perceived parental pressure for academic achievement and life satisfaction. In addition, it
was determined that gender has a moderator role in the relationship between perceived parental
pressure for academic achievement and life satisfaction, and that while this relationship is not

significant in boys, it is negatively significant in girls. These findings are discussed below.

Perceived parental pressure for academic achievement was found to negatively and
significantly predict mindfulness in adolescents. Giildal (2019) determined that there is a positive
correlation between the mindfulness levels of adolescents and their general grade point averages.
While mindfulness increases students’” memory and concentration, it increases students’ success by
reducing distraction (Docksai, 2013). However, it is shown that parental pressure for academic
achievement negatively affects students’ academic achievement (Grolnick, Gurland, DeCourcey and
Jacob, 2002; Koutsoulis and Campbell, 2001). Parents’ high expectation of success from their children

may cause feeling of inadequacy and test anxiety in students. Therefore, the negative relationship
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between mindfulness and test anxiety reduces the effect of mindfulness on success (Beauchemin,
Hutchins and Patterson, 2008; Bellinger, DeCaro and Ralston, 2015). Thus, it can be said that parental

pressure for academic achievement negatively affects mindfulness in adolescents.

Mindfulness was found to positively and significantly predict life satisfaction. Findings of
many studies in the literature support this finding of the current study. In many studies, a positive
and significant correlation was reported between mindfulness and life satisfaction (Avsar, 2020;
Brown and Ryan, 2003; Brown, Ryan and Creswell, 2007; Deniz, Erus and Biiyiikcebeci, 2017; Howell,
Digdon, Buro and Sheptycki, 2008; Schutte and Malouff, 2011; Sahin, 2018), while in some studies, it
was reported that mindfulness positively and significantly predicts life satisfaction (Donmez, 2018;
Nam, 2020; Yikilmaz and Giidiil, 2015). Mindfulness involves the individual experiencing the present
moment without judging it (Alidina, 2014). An individual’s high mindfulness in every moment of

his/her life can cause him/her to get more satisfaction from his/her life.

Mindfulness was found to have a mediator role in the relationship between perceived
parental pressure for academic achievement and life satisfaction. Ulu (2017) determined that there is a
positive correlation between family support and life satisfaction. Selen (2022) determined that there is
a positive correlation between academic motivation and life satisfaction of university students.
Parental pressure for academic achievement causes distress (Luthar and Becker, 2002; Ngai ev
Cheung, 2000), depression (Zhou, 2021) and self-doubt and self-contempt despite high achievement
(Archer and Francis, 2006). When individuals evaluate their lives, if they see a big gap between the life
they desire and the life they have, then their life satisfaction decreases (Yildiz and Baytemir, 2016).
Students with high life satisfaction are expected to have a high level of academic motivation (Kog,
2018). However, adolescents who are pressured by their parents to be successful may experience a
decrease in their life satisfaction. Mindfulness, which is positively correlated with life satisfaction
(Griebel, 2015; Wang and Kong, 2014) and negatively correlated with parental pressure for academic
achievement, plays a mediator role in this relationship and thus reduces the possible negative effects

of parental pressure for academic achievement on life satisfaction.

Finally, it was found that gender has a moderator role in the relationship between parental
pressure for academic achievement and life satisfaction and that while this relationship is not
significant in boys, it is significant in girls. In the study conducted by Camurcu (2022), it was
examined whether parental pressure for academic achievement in adolescents varies significantly
depending on gender. While no significant correlation was found between the psychological pressure
and restriction sub-dimensions and gender, in the sub-dimension of excessively high expectations, a
significant gender-based difference was found due to higher scores of boys than girls. Giilbetekin and
Tung (2022) also found that parental pressure for academic achievement is higher in boys than girls. In

the study conducted by Corey and Chen (2019) involving 20 young women, it was revealed that nine
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of these 20 women felt restricted in the selection of their career settings due to parental pressure and
that their well-being and career exploration processes were negatively affected as they tried to fulfil
their parents” wishes. In the study conducted by Zeytin (2015), it was determined that the stress levels
of female adolescents regarding academic expectations are higher than males. In the same study, it
was found that female adolescents have higher academic stress than males in terms of both the stress
stemming from their own academic expectations and the stress stemming from teacher/parent
expectations. Parents may tend to put more pressure on girls in academic matters such as studying,
doing homework, and preparing for exams (Pamuk, 2022). In this context, parental pressure for
academic achievement put on female adolescents who have higher academic success expectations
than boys may cause them to feel inadequate, experience distress and thus decrease their life

satisfaction.
Suggestions

The current study has some limitations. The findings of the study are limited to the 2022-2023
school year and adolescents. In light of the findings of the current study, the following suggestions

were made for researchers and practitioners:

- Determining that mindfulness has a mediator role in the relationship between parental
pressure for academic achievement and life satisfaction in adolescents can be an important reference

in preventive works directed to adolescents.

- In order to support the findings with similar studies and to increase the variance explained
in the ruminative thoughts of university students, new studies can be carried out by including

different variables such as cognitive flexibility.

- Research findings can be tested by conducing similar studies on different samples such as

middle school students.

- Research findings can be evaluated by using different research designs (experimental etc.). -

Research findings can be diversified and enriched by using qualitative research methods.
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