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ABSTRACT

The current study aims to investigate a values education program consisting of game and activity-based
activities prepared using age-appropriate methods and techniques such as educational games, presentations,
stories, question-answer sessions, drama, and discussions from various fields such as music, science, nature,
and mathematics to support the child's cognitive, social, physical, emotional, and moral development. This
research aims to examine the effects of the program on children’s attitudes and behaviors regarding values.
The study was carried out as a quasi-experimental design with a pretest and a posttest control group. The study
group consisted of 33 experimental groups including a total of 71 children, 38 of whom are in the control group.
A six-session values education program was applied to the children in the experimental group. There was a
difference between the children’s awareness levels of values education after the play-based values education
practices of the competencies of the experimental group and the control group for values education. To
examine the difference between the pre-test and post-test mean scores in the sub-dimension, the t-test was
conducted for independent samples, and the examination of the mean scores with the post-test was analyzed
with the t-test for dependent samples. The play-based practices carried out to improve the awareness of values
education improved the awareness level of preschool children towards values education, and the level of
consciousness towards values increased.
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Oyun ve Etkinlik Temelli Okul Oncesi Degerler Egitimi Uygulamalarinin Etkililigi:
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Bu ¢alisma, gocugun bilissel, sosyal, fiziksel, duygusal ve ahlaki gelisimini desteklemek amaciyla muzik, bilim,
doga, matematik gibi gesitli alanlardan gelen egitici oyunlar, sunumlar, hikayeler, soru-cevap oturumlari, drama
ve tartismalar gibi yasa uygun yéntem ve tekniklerle hazirlanan oyun ve etkinlik tabanli bir degerler egitimi
programini incelemeyi amaglamaktadir. Bu arastirma ayrica, programin 6grencilerin degerlere iliskin tutum ve
davraniglari tizerindeki etkilerini arastirmayi hedeflemektedir. Calisma, 6n test ve son test kontrol gruplu yari
deneysel desende gergeklestirilmistir. Calisma grubu, 38'i kontrol grubu olmak tzere toplam 71 6grenci olmak
tizere 33 deney grubundan olusmustur. Deney grubundaki 6grencilere alti oturumluk degerler egitimi programi
uygulanmistir. Deney grubu ve kontrol grubunun degerler egitimine yonelik yeterliklerinin oyun temelli
degerler egitimi uygulamalarindan sonra 6grencilerin degerler egitimine yonelik farkindalik diizeyleri arasinda
farkhhk bulunmustur. Alt boyutta 6n test sontest puan ortalamalari arasindaki farki incelemek amaciyla
bagimsiz 6rneklemler igin t-Testi yapilmistir. Sontest ile puan ortalamalarinin incelenmesi bagimli 6rnekler igin
t-Testi ile analiz edilmistir. Arastirma sonucuna gore degerler egitimi farkindaligini gelistirmek amaciyla
gergeklestirilen etkinlik temelli uygulamalarin, okul 6ncesi 6grencilerin degerler egitimine yonelik farkindalk
duzeylerini gelistirdigi ve degerlere yonelik biling duizeyinin arttigi belirlenmistir.

Anahtar Kelimeler: Degerler egitimi, etkinlik tabanli egitim, oyun tabanl egitim, okul 6ncesi egitimi, deneysel
aragtirma
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Introduction

The concept of value serves as an abstract measure for
assessing the importance and utility of something
(Santrock, 2017; Ulusoy & Dilmag, 2016). Values hold
significant sway over our daily interactions, shaping our
perceptions and behaviors, thereby establishing the
normative framework of social engagement (Aksan and
Topguoglu, 2019). Guiding our actions, emotions, and
societal meaning, values provide a basis to judge the
desirability of behaviors (Halstead and Taylor, 2000;
Cevizci, 2013). Communities united by shared values can
more effectively pursue their common objectives, as
these values are built upon culturally and socially
accepted attitudes and behaviors forged over many years.
The rise of instant information access and transfer, a
hallmark of post-modern societies, has impacted
interpersonal communication, diminishing the role of
values in regulating social structures (Nucci & Turiel,
2009). At the heart of disruptions and behavioral issues
within society lies the erosion of values and norms that
underpin its structure. A harmonious social order arises
when individuals with values-aligned attitudes and
behaviors form the human resource pool, promoting the
greater good of humanity and the nation (Schwartz,
2007). Individuals who are well-acquainted with the
cultural and social fabric of their society recognize social
values and use them as criteria in their preferences,
primarily absorbing these values from family and close
circles (van Krieken Robson, 2019). While family imparts a
portion of societal values, formal education in schools
carries on the process, offering systematic and structured
learning environments (Fichter, 2006).

Fostering social acceptance and cultivating
appropriate behavioral patterns in social interactions are
vital aspects of societal growth. Values and rules play a
crucial role in facilitating smooth social interactions and
regulating interpersonal communication. The progression
and order of society, driven by change and development,
thrive when individuals uphold the material and spiritual
values of their culture and experience a sense of social
belonging (Hasanah & Deiniatur, 2020). Commencing
from early childhood, children internalize values,
heightening awareness and integrating them into their
conduct through educational efforts (Yesil & Aydin, 2007).
Values education studies focus on adopting, recognizing,
and understanding values' roles in societal structures and
their influence on behaviors (Aydin & Akyol-Girler, 2012).
Preschool institutions place children in significant social
settings, introducing them to interpersonal norms,
societal values, and behavioral guidelines (Kaya & Taskin,
2016). The goals of early childhood education encompass
equipping children with diverse developmental skills while
instilling qualities like respect, love, responsibility, and
cooperation. Planned values education studies play a
pivotal role in enabling children to effectively incorporate
values into their preferences and behaviors within the
social order (Turan & Aktan, 2008). While not having a
standardized program in preschool education, values

education contributes to fostering awareness and imparting
social and universal values from a young age (Halstead &
Taylor, 2000). A key aspect of values education is the
impactful learning derived from real-life experiences,
shaping behaviors, decisions, and preferences (Aydin &
Akyol-Girler, 2012). To enable children to differentiate
between right and wrong and develop into well-rounded
individuals, presenting lessons on human, national,
spiritual, cultural, and universal values is crucial (Yavuzer,
2019). In this regard, the current study explores suitable
teaching methods and activities for emphasizing values and
gauging the impact of education programs on values
awareness, and sheds light on practical applications,
highlighting the significance of different methods in values
education programs (Yavuzer, 2019).

Preschool Education

Preschool is a planned education stage to prepare
children in the early childhood age group as individuals who
are developing creativity, and are aware of their talents and
characteristics, with appropriate stimulants to support and
gain skills in all developmental areas (Makhmalbaf & Yi-
Luen Do, 2007; Oktay, 2000). In this period, basic values
should be acquired, and the early childhood period
coincides with the fastest period of development in
different areas (Witt & Kimple, 2008). Moreover, children
should adopt basic values and develop an attitude according
to values such as love, respect, responsibility, and sharing in
their behaviors and preferences. For this, it is necessary to
meet with consistent and correct models and to present
values education studies that will develop attitudes and
awareness toward values.

Values

Values are elements that have meaning in many
disciplines, determine the criteria for good or bad in a
situation or event, are used as a criterion for behaviors, and
offer accepted behavior patterns for the social order
(Demircioglu, Demircioglu 2014; Lovat & Clement, 2008;
Ulusoy & Arslan, 2014). Values can also be expressed as
elements that are socially accepted, that can be transferred
to different areas, that are aimed to be achieved, and that
are the source of the social order (Schwartz, 1994).

Values Education

Values education is the training offered to raise
awareness of values and to use them as criteria in attitudes
and behaviors (Yavuz et al., 2015). Attitudes and behaviors
developed on the axis of values in early childhood turn into
permanent attitudes in personality development (Oktay,
2000). The acquisition of social skills takes place most
effectively in early childhood.

While the social identity is being formed, the behavioral
patterns that children gain through values education form
the basis of the exemplary citizen qualities that are desired
to be raised through education. Social order and social
harmony can be achieved by adopting values and revealing
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their reflections on behavior. The foundations on
which the values accepted as criteria in daily life are
based, their effects on the behaviors, and the place of
these values in the social order should be presented
to the children appropriately depending on their age
groups and learning characteristics.

Methodology

Research Model

Age-appropriate methods and techniques from
various fields like music, science, nature, and
mathematics, including  educational games,
presentations, stories, Q&A sessions, drama, and
discussions, have been employed to support the
child's cognitive, social, physical, emotional, and moral
development. Strategies and tactics tailored to each
subject have been utilized and occasionally enriched
with models, strategies, and tactics suitable for the
developmental characteristics of children. In this
study, a quasi-experimental research design with a
pre-test and a post-test control group was used. The
use of the quasi-experimental model is essential in
terms of randomly selecting children with similar
developmental characteristics among all children in
the study group and revealing the effect of the studies
carried out with these children. Conducting the
experimental design used in the research with a pre-
test and post-test control group causes the research
to be described as a quasi-experimental design. While
sampling, manipulation, and control groups are
expected to be present in the experimental design, it
is sufficient to have two of these elements in the
quasi-experimental design (Shadish et al., 2002). The
application in the study lasted for 6 weeks. Before the
application, pre-test and post-test were applied after
the application. Preschool Values Scale-Teacher Form
developed by Neslitiirk and Celikéz (2015), was used
for the pre-test and post-test analyses of the study.
These groups are called the experimental and control
groups. Play and activity-based applications are
carried out with the group determined as the
experimental group. Analyzes are carried out by
applying the statistical tests before and after the
applications to the groups (Gitmez, 2020). The study
to determine the effectiveness of values education
activities was carried out with a quasi-experimental

Table 1. Children’s Demographic Information

design. In the quasi-experimental model, the groups are
chosen randomly and two groups with similar
characteristics are determined (Cook, 2015).

Study Group

The sample of the study was chosen by the probability
sampling method. This method can be expressed as the
sampling method in which every child in the universe has an
equal chance of being included in the sample (Blaikie, 2003).
Children aged 4-5 attending preschool education were
determined as simply random.
33 children in the experimental group and 38 children in the
control group were included in the study. The study group
consists of children attending the five-year-old class of
independent kindergartens in Canakkale and operating
under the Canakkale Provincial Directorate of National
Education. A total of 71 children with normal development
were included in the study groups. There were 15 4-year-
olds and 18 5-year-olds in the experimental group (16 girls
and 17 boys). In control group 1, there were 38 children (19
girls and 19 boys) with normal development. Table 1
contains information about the participants.

As evidenced by Table 1, the characteristics of the
preschool children who participated in the research were
examined within the scope of the experimental and control
groups. While 15 children from the 5-year-old group and 18
children from the 6-year-old group participated in the
experimental group, 20 children in the 5-year-old group and
18 children in the 6-year-old group participated in the study.
While there were 21 children whose mothers were working
in the experimental group, 12 children whose mothers were
not working were found. While there were 22 working
mothers in the control group, 16 mothers were not working.
While 14 children in the experimental group had siblings, 16
children did not. In the control group, while 17 children had
siblings, 21 children did not.

Data Collection Tools

In the research, a measurement tool called “Preschool
Values Scale-Teacher Form” developed by Neslitirk and
Celikoz (2015) was used to determine the effectiveness of
play and activity-based values education practices. The
measurement tool for values consists of six sub-dimensions.
In the measurement tool, which consists of the sub-
dimensions of responsibility, respect, cooperation, honesty,
friendship/fellowship, sharing, each sub-dimension is
measured with 5 related items.

Experimental Group

Control Group

Age f %
4 years old 15 45.45
5 years old 18 54.54
Working status of the mother f %
Working 21 63.63
Not working 12  36.36
Sibling status f %
Brother/sister 14 42.42

Age f %
4 years old 20 60.60
5 years old 18 54.54
Working status of the mother f %
Working 22  66.66
Not working 16  48.48
Sibling status f %
Brother/sister 17 51.51
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No siblings 16

Sub-dimensions are specified in the findings section.
There are five items in each dimension and 30 items in
total. The scale, which will determine the value levels of 5-
6-year-old children, is in the form of a 3-point Likert type
with 30 items collected in six dimensions. Preschool
Values Scale consists of respect, responsibility, honesty,
cooperation, sharing, and friendship/fellowship sub-
dimensions. Reliability analyses of the scale were carried
out. While the reliability coefficient of the experimental
group was calculated as .910, the reliability coefficient of
the control group was calculated as .941. The Cronbach
Alpha coefficient should take a value of O<a<1, and the
reliability of the value approaching 1 is high (Karagoz,
2021).

Procedure

Ethics Committee approval (dated 19.01.2023 and
numbered 01/18) was obtained before the application.
For the application, permission was obtained from the
school administration and the parents of the children
were informed. After the approval from the school, the
necessary information was provided by informing the
child’s parents in written form through the school
administration and teachers. Children who were not
approved by their family to participate in the study were
not included in the study. Applications were made with
the children under the supervision of the teacher. After
the application, the scale application was made.

Weekly activities were conducted using the identified
values, aligning with planned strategies. These activities
aimed to reinforce lasting comprehension of value
concepts and to tailor them to children's developmental
stages. Techniques such as case studies, problem-solving
methods, dramatic enactments, educational games, Q&A
sessions, interactive discussions, and role-playing were
employed to illustrate these values effectively. Preschool
5- and 6-years old children were presented with games
and activities related to values, and to determine the
effectiveness of the applications were aimed. The
research was conducted on children in these two
experimental and control groups. Experimental and
control groups were re-measured before and after the
application and it was determined how much the
applications reached their goal.

Considering the impact of social-emotional
development, which is an important developmental area
during childhood, on personality development and the
formation of lasting behaviors, teaching values during the
preschool period is deemed significant (Brownlee et al.,
2016). In accordance with the decisions regarding the
values to be imparted to children in preschool education
during the 19th Education Council of the Ministry of
National Education, six weeks were established for the
implementation process, aligned with children’s course
contents and including the values of responsibility,
respect, cooperation, honesty, friendship, and sharing.

Play and activity-based values education practices

48.48 No siblings 21

63.63

were presented to preschool children aged 5 and 6 years.
Play and activity-based practices were carried out to last
for six weeks and to include at least two types of activities
each week. Six different values, namely responsibility,
respect, cooperation, honesty, friendship, and sharing,
were emphasized within the scope of the
implementations. As a result of the examination of the
values in the “2013 Preschool Education Program”, these
values can be expressed that support the development
areas of children and are considered important (Aral ve
Kadan, 2018; Kériikcii et al.,2016; Ozbay ve Taysu Karakus,
2011; Dereli iman, 2014; Pediik, 2011)

More comprehensive explanations regarding the
implementation process are presented week by week.

1st week:

Responsibility value was discussed, and the questions
related to this value were discussed with the children.
“What is responsibility, what are our responsibilities and
duties?” questions were asked. After the questions, the
classroom was given the task of giving food to the fish and
water to the flowers. Instructed children feed the fish and
water the flowers regularly. At the same time, a box was
distributed to each child, and they were asked to decorate
the box as they wished. The prepared box was named the
“responsibility box” and they were asked to collect all the
responsibility behaviors they fulfilled by writing to an
adult. At the end of each month, instructions are given
that the responsibility boxes will be brought to the
classroom and the fulfilled responsibilities will be
analyzed.

2nd week:

The value of respect was discussed and a short
conversation about the place of respect in our daily life,
with examples of children’s respectful behavior from their
own lives, was held. The stories and studies in the activity
book related to the subjects in the preschool program of
the Ministry of National Education were determined by
asking the expert opinions of the faculty members of
Canakkale Onsekiz Mart University and Ege University Pre-
School Department.

The finger game “We Must Be Respectful” was taught
and the story “Little Tiger-Respect” written by Doherty &
Dybik (2020) was told. At the end of the story, questions
were asked, and the concept of respect was emphasized.
After obtaining the necessary permissions from the
parents, a visit to the nursing home was carried out in the
company of teachers and children. After the field trip, the
children talked about the events they observed and the
situations that interested them.

3rd week:

During the third week, the emphasis was on the value
of cooperation. For the activity, the children engaged in a
large group task where a piece of paper, as large as the
classroom door, was introduced into the classroom. It was
explained to the children that they would draw a tree on
this paper and color the tree. Children stated that this
paper is too big. A tree figure will be made as a whole class
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activity on the educator paper and our class will be a
“cooperation tree”. A big tree was drawn and colored with
the participation of all children. The completed tree was
hung behind the classroom door and the teacher informed
me about the work to be done. Expressing that he
wondered how many trees our class will have in total at
the end of the term, the children were interested in
collaborating and working together.

4th week:

“Honesty” value was chosen as the subject of the
week. The question “Why is it important to speak the truth
and be honest?” was asked. In line with the answers
received, the educator directed the children and chatted
about the subject. Then, the story named “l Want to Be
Honest” compiled by Yigci (2017) was told to the children.
The story was understood by asking questions about the
story. Applications were carried out with stories about the
values used in preschool classroom activities and
determined by taking the opinion of two faculty members
working in the preschool field within children's stories.
The protagonists in the story were distributed to children
to take a role. Drama work was carried out using the
animation technique.

5th week:

The educator selected "friendship/fellowship" as the
theme for the values study. The children were instructed
to sit in a circle, each placed on cushions. The educator
introduced the activity by informing the children that they
would collaboratively develop a story titled "Sad Squirrel."
To initiate the story, the educator invited each child to
contribute a part to the narrative. As a result, a story
emerged in which the Sad Squirrel was assisted by its
friends, who helped it down from the tree. Once the story
had been collectively crafted with the class's participation,
the educator introduced a children's song titled "My
Friend," which was subsequently taught to the children.

6th week:

The focus of this week's activities revolved around the
value of sharing. During the sharing value study, every
child was requested to bring a storybook and a toy to the
class. Engaging discussions were initiated by asking the
children about sharing, trust, and the process of
establishing trust. Based on the responses provided by the
children, appropriate explanations were provided, and a
comprehensive conversation ensued. It was decided that
a specific day of the week would be designated as the
"Sharing Day." On these designated days, the toys and
Table 2. 1st experimental group scale score averages

books brought in by the children would be shared among
the class members. This approach aims to facilitate the
learning of sharing principles through practical
experience, as each child will have the opportunity to
exchange items with their peers on these designated days.

Findings

In this section, the findings are presented according to
the sub-research questions of the study. For the study
carried out to reveal whether there is a significant
difference between the scale scores of children's values
education before and after the applications performed to
the determined groups, t-test (independent sample t-test)
analysis was performed for independent samples to
compare the average scores for values education between
the groups before the application was carried out. After
the application to the determined groups, analyses were
carried out by applying the t-test (paired sample t-test) for
the related samples to reveal the effectiveness of the
application.

Within the scope of the study's first sub-research
question, the average scale scores of the children
belonging to the 1st experimental group were analyzed.
The outcomes of this analysis have been detailed in Table
2. Before developing play and activity-based applications
centered around values for the preschool period, the
average scale scores about the discussed values were
computed.

Table 2 shows that the children had the highest scale
score average in the “responsibility” dimension and the
lowest scale score average in the “sharing” dimension.
After the play and activity-based values applications were
prepared for the preschool period, the scale score
averages related to the values discussed were calculated.
According to Table 3, 2nd experimental group of children
had the highest scale score average in the “responsibility”
dimension and the lowest scale score average in the
“respect” dimension.

Based on the information in Table 3, following the
development of play and activity-based value
interventions for the preschool phase, the average scale
scores concerning the discussed values were computed.
Notably, the "responsibility" dimension exhibited the
highest average scale scorewhile the "respect" dimension
displayed the lowest average scale score.

Dimensions

Score averages

Responsibility
Respect

Cooperation

Honesty
Friendship/Fellowship
Sharing

Overall Scale

2.21
1.98
2.00
1.98
2.08
1.96
2.04
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Table 3. 2nd experimental group scale score averages

Dimensions

Score averages

Responsibility 2.83
Respect 2.52
Cooperation 2.60
Honesty 2.70
Friendship/Fellowship 2.64
Sharing 2.66
Overall Scale 2.66
Table 4. Independent sample t-test of pre-test between groups
Measurement N X S sd t
Experiment 1 33 2.04 .394 69 1.67
Control 38 1.92 .193 1.60
Table 5. Dependent sample t-test results between experimental groups
Measurement N X S sd t p
Experiment 1 33 2.04 .394 32
Experiment 2 33 2.66 096 7785 000

Table 6. Dependent sample t-test results on responsibility

Measurement N X S sd t

p
Experiment 1 33 2.21 .587
32 -6.877 .000
Experiment 2 33 2.83 .161
Table 7. Dependent sample t-test results on respect
Measurement N X S sd t P
Experiment 1 33 1.98 .370
Experiment 2 2 S es e 32 -4.212 .000
Table 8. Dependent sample t-test results on cooperation
Measurement N X S sd t p
Experiment 1 33 2.00 .358
Experiment 2 33 2.60 489 e Helgtell EEY
Table 9. Dependent sample t-test results on honesty
Measurement N X S sd t p
Experiment 1 33 1.98 489
Experiment 2 33 2.70 224 e A EEY
Table 10. Dependent sample t-test results on friendship/fellowship dimensions
Measurement N X S sd t p
Experiment 1 33 2.08 .533
Experiment 2 33 5 64 198 32 -5.518 .000
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Table 11. Dependent sample t-test results on sharing

Measurement N X S sd t p
Experiment 1 33 1.96 461 32 -7.856 .000
Experiment 2 33 2.66 .190

An independent sample t-test analysis was applied to
determine the statistical difference in the scale scores of
the 1st experimental and control groups' orientations.
When the results of the analysis were evaluated, Table 4
highlights a difference between (there was no difference
between the values education scale scores of the
experimental and control groups with the t-test for
independent samples applied before the application) the
scores of the children before (X=2.04) and after (X=1.92)
the play and activity-based values education practices
(p>.05).

Dependent sample t-test analysis was conducted to
explore the statistical difference between the
experimental groups. The results of the analysis can be
seen in Table 5, and it is clear that there was a difference
between the scores of the children before (X =2.04) and
after (X =2.66) the implementation of play and activity-
based values education (p<.05). To determine the
statistical difference between the groups in the
“responsibility” dimension, a dependent sample t-test
analysis was conducted.

As for the details provided in Table 6, a notable
distinction is evident in the mean scores of the children
before (X = 2.21) and after (X = 2.83) the execution of play
and activity-based values education. This observed
difference is statistically significant (p < .05).

Dependent sample t-test analysis results are shown in
Table 7 which was applied to determine the statistical
difference between the groups in the “respect”
dimension. According to the results of the analysis
evaluated, there was a difference between the scores of
the children before (X=1.98) and after (X=2.52) the play
and activity-based values education practices (p<.05).

According to Table 8, dependent sample t-test analysis
was used to determine the statistical difference between
the groups in the dimension of “cooperation”. The results
in Table 8 explain that there was a difference between the
scores of the children before (X=2.00) and after (X=2.60)
the play and activity-based values education practices
(p<.05).

Table 9 demonstrates dependent sample t-test analysis
results which were applied to explore the statistical
difference between the groups in the “honesty” dimension.
Thus, according to Table 9, there was a difference between
the scores of the children before (X=1.98) and after (X=2.70)
the play and activity-based values education practices
(p<.05).

Then, dependent sample t-test analysis was used to
indicate the statistical difference between the groups in the
“friendship/fellowship” dimension. When the results of the
analysis were evaluated in Table 10, there was a difference

between the scores of the children before (X =2.08) and
after (X =2.64) the play and activity-based values education
practices (p<.05).

Table 11 highlights the dependent sample t-test analysis
results to explore the statistical difference between the
groups in the “sharing” dimension. According to the results,
there was a difference between the scores of the children
before (X=1.96) and after (X=2.66) the play and activity-
based values education practices (p<.05).

Discussion, Conclusion, and Recommendations

Experimental and control groups consisting of 4-5-
year-old preschool children were determined in the study.
Within the scope of the activities in the preschool
program, play, and activity-based values education
practices were carried out for the experimental group. In
the control group, no application was made in this
context. Various activities using different methods and
techniques were presented within the scope of the
practices carried out. At the end of the application, the
attitudes and skills of the experimental group towards
values were examined, and there were significant
differences between the measurements made before and
after the applied activities. Within the scope of the
practices, the values of responsibility, respect,
cooperation, honesty, friendship/friendship, and sharing
were discussed. The children had the highest scores in the
values of responsibility and honesty after the play and
activity-based values education practices.

At the end of the applications, it contributes to the
acquisition of values and the implementation of values.
Starting from early childhood, it is important to bring
values to children following their age groups. To gain
intangible values, children need to encounter different
ways of learning. It will be useful to determine the values
that should be emphasized in a planned way within the
applications and to reveal different types of activities for
the teaching of these values. It is considered necessary to
present more application examples for values education
through the training to be given to teachers. Courses that
include content for values education studies at the
undergraduate level should be included in the program.
Program contents, in which activities prepared with
different approaches can be presented with various
methods and techniques, should be prepared and applied
to children at different age levels. The effectiveness of
values education studies should be examined, and efforts
should be made to carry out more qualified studies.
Values education and value studies should be increased in
children's books prepared by the Ministry of National
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Education.

When the results of the study and the effect of values
education on childrenwere examined, a significant
difference was found between the measurement results
before and after the applications. In the play and activity-
based values education practices, the activity samples
were selected with different qualities, and the activities
were prepared based on the view that the children have
different learning types according to their interests and
abilities. As for examining the values education studies,
Aral and Kadan (2018) investigated the gains in the
preschool program in terms of values, and the
responsibility value was included the most in the
acquisition processes. ipekgi (2018) explored the effect of
values education studies applied to secondary school
children within the scope of mathematics courses, and
values education contributed the most to the values of
justice, honesty, and responsibility. Herdem and Cinici
(2021) indicated that the content of values education
inscience courses was effective and examined the
effectiveness of children’s perceptions of values. In the
study, the values of solidarity, self-confidence,
perseverance, tolerance, and democratic culture were
emphasized. Berkowitz (2011) stated that the education
program applied to different age groups is effective in
terms of values education supported at different grade
levels and ages while providing the opportunity for
permanence and realization of values as well. Komalasari
and Saripudin (2017) carried out a study using in-class
image processing, gamification, learning by experience,
and physics engine, and the practice in which values such
as personal responsibility and self-confidence were
carried out. The results of the study indicate that
itcontributed positively to the acquisition of the values.
Studies with different characteristics related to values
attract children’s attention and they are willing to show
exemplary behaviors. In particular, the preparation of the
studies in a way that will ensure the active participation of
the children according to the class level of the children and
the course area in which the values education is included
is of importance in this process. Presenting the children
with the methods and techniques suitable for the
children’s characteristics makes all learning about values
more permanent. With this approach, children whose
permanent consciousness is developed can transfer the
teachings of values to behaviors related to daily life.

Starting from early childhood, it is important to bring
values to children following their age groups. To gain
intangible values, children need to encounter different
ways of learning. It will be useful to determine the values
that should be emphasized in a planned way within the
applications and to reveal different types of activities for
the teaching of these values. It is considered necessary to
present more application examples for values education
through the training to be given to teachers. Courses that
include content for values education studies at the
undergraduate level should be included in the program.
Program contents, in which activities prepared with
different approaches can be presented with various

methods and techniques, should be prepared and applied
to children at different age levels. The effectiveness of
values education studies should be examined, and efforts
should be made to carry out more qualified studies.
Values education and value studies should be increased in
children's books prepared by the Ministry of National
Education.

Akitsu and Ishihara (2018) carried out a program
implementation study by combining the energy literacy
and saving issues of the children with values. The program
in this study was effective in terms of helping children gain
responsibility for value and transforming them into
behavior. Topag (2022) studied the effect of the values
education program, which includes musical studies
applied to 5-6-year-old children, on the development of
children's social skills. Songs related to the values
discussed by the researcher were composed and a
program in which the songs were taught to the children
was applied. After the training, the children’s social skill
acquisition processes were examined, and it was found
that they contributed to the acquisition of social skills.
Thornberg and Oguz (2013) explored the views of primary
school teachers on values education in Turkey and
Sweden. As a result of the research, teachers stated that
they made definitions of values, but they did not consider
themselves sufficient in presenting values as practices.
Lickone et al. (2007), on the other hand, highlighted the
effects of character education practices on classroom
work. Character education contributes positively to the
moral development process of children, but it is necessary
to increase teachers' work on character education and
values in their educational processesto ensure
permanence by integrating them with different activities.
Segers and Dochy (2010) carried out studies on values in
the values education program applied to children with a
project-based learning approach. This approach has
contributed more to the teaching of values compared to
the traditional learning model. The values education
program applied with different methods is effective in
more permanent learning.

Cengelci et al. (2013) sought the opinions of teachers
and children about the studies on the values applied in the
school environment, and the data were obtained through
the qualitative research method. Within the framework of
the obtained opinions, the values emphasized in the
schools were determined. The studies on values
education, painting, music, and drama studies contributed
positively to the process of children's adoption of values
and behavior development. In particular, the opinions on
the importance of activities based on children’s practice
were expressed. Balci and Yanpar-Yelken (2013)
summarised the values of the social studies curriculum in
the study. In light of the data obtained, teachers
expressed more opinions on the importance of
democratic values. The most effective methods of value
acquisition are case studies, modeling, rule development,
and cooperative learning activities. Uzunkol (2014)
applied a values education program based on respect and
responsibility to primary school children. The
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effectiveness of the program was investigated and there
was an increase in children’s self-esteem skills, their ability
to find solutions to problems, and their empathy skills.
Oztiirk-Samur (2011) concluded that the values education
activities offered to children in early childhood contribute
to their development areas, especially their social
development and primary school preparation processes.
The programs developed for the learning and adoption of
values are effective in fostering the children’s awareness
of values. The criteria are determined according to values
in attitudes and preferences, and decisions are taken. To
develop value-oriented behavior, it will support learning
to include studies on teaching with concrete examples,
especially for the younger age group, following values.
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Genisletilmis Ozet

Giris

Sosyal olarak kabul goéren, toplumsal ihtiyaglari
karsilayan, bireylerin kisisel ve sosyal hayata dair tercih
ve yonelimleri belirleyen, toplumsal yapinin temellerinin
sekillenmesinde 6nemli etkisi bulunan, toplumsal

kiltlriin olusmasinda 6nemli rol sahibi sosyal, kiltlrel
ve bilissel yargl ve Olgltler; degerlerin 06zelliklerini
olusturmaktadir. Tercih, davranis ve tutumlara atfedilen
kiymet olarak da ifade edilmektedir. Toplumsal diizenin
saglanmasi ve beklenen ideal davranis sekillerinin
dayandigi temelleri degerler olusturmaktadir. Ortak
degerlere sahip topluluklar belirlenen hedeflere yonelik
daha etkili bigimde hareket edebilirler. Ortak degerlerin
olusmasi ¢ok uzun vyillar boyunca kiltlrel ve sosyal
Ozellikler ile birlikte olusan genel geger tutum ve
davranis sekillerini igerir. insanlar arasi iliskilerden
baslamak tizere toplumsal birgok alanda ortaya koyulan
tutum ve davranislari sekillendiren ve dogru olarak kabul
edilen kabullerin ortak noktasi toplumsal degerler
tarafindan  temellendiriliyor  olmasidir.  Uzerinde
toplumsal kabul saglanan davranis ériintileri ve kabuller
o toplumun kimlik o6zelliklerinden olan degerleri
olusturur. Toplumsal olciitler ve dogru kabul edilen
davranis orintilerinin olusmasinda, degerlerin olgit
olarak sosyal yasam icerisine dahil olmasi etkili
olmaktadir. Sosyal, kultilrel, psikolojik ve ekonomik
olarak bir toplumun sahip oldugu soyut ve somut
unsurlar degerler ile anlam kazanmaktadir (Nucci &
Turiel, 2009) Toplumsal norm ve kurallarin ortaya
¢itkmasinda degerler kapsamli role sahiptir.

Post modern toplumlarin 6nemli 6zelliklerinden olan
cesitli ve cok sayida bilgiye ulasma ve bilgiyi aktarmanin
kolay ve hizli olmasi insanlar arasi iletisim 6zelliklerini
etkilemis, sosyal yapiyi diizenleyen degerlerin toplumsal
sistem igerisindeki rollini azaltmistir. Sosyal vyapi
icerisinde meydana gelen dizensizlik ve davranis
problemlerinin temelinde degerler ve normlar Uzerine
kurulu sosyal yapinin bozulmasi gelmektedir. Toplumsal
diizene uyumlu, tim insanliga ve kendi milletine faydall
olma anlayisina sahip insan kaynagl ancak kendi
degerleri ile uyumlu tutum ve davranislarda bulunan
insan gruplari arasindan ortaya gikar. Uyesi bulundugu
toplumun sosyal ve kiltirel o6zelliklerine yabanci
olmayan, toplumsal degerleri taniyan ve tercih ve
yonelimlerinde ol¢lit olarak degerleri gbéz onlnde
bulunduran kisiler degerlere iliskin 6grenmelerini
oncelikle aile ve yakin ¢evreden edinmektedir. Aileden
kazanilan degerler sosyal yapinin kisitli bir bolimini
icerdigi icin degerlere iliskin 6grenmeler sistemli ve
planli 6grenmelerin yer aldigi okullarda devam eder
(Fichter, 2006).

Yontem

Degerler egitiminin etkililigini belirlemek icin yapilan
¢ahisma  vyari  deneysel  tasarim modeli ile
gerceklestirilmistir. Yari deneysel tasarim modeli,

rastgele segilerek benzer nitelikte iki grup belirlenir. Bu
gruplar deney ve kontrol grubu olarak
isimlendirilmektedir. Deney grubu olarak belirlenen grup
ile oyun ve etkinlik temelli uygulamalar gergeklestirilir.
Belirlenen gruplara gercgeklestirilen uygulamalarin
Oncesi ve sonrasinda belirlenen istatistiki testler
uygulanarak analizler gergeklestirilir (Gitmez, 2020).
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Sonucg

Arastirmada 4-5 yas grubu okul 6ncesi 6grencilerinden
olugan deney ve kontrol gruplari belirlenmistir. Deney
grubuna okul o6ncesi programda yer alan etkinlikler
kapsaminda oyun ve etkinlik temelli degerler egitimi
uygulamalari gergeklestirilmistir. Kontrol grubuna ise bu
kapsamda bir uygulama gerceklestirilmemistir.
Gergeklestirilen uygulamalar kapsaminda farkl yéntem ve
tekniklerin kullanildigi gesitli etkinlikler sunulmustur. Deney
grubunun  degerlere iliskin  tutum ve becerileri
gergeklestirilen uygulama sonunda incelenmis; uygulanan
etkinlikler o6ncesinde ve sonrasinda vyapilan Olglimler
arasinda anlamh  farkliliklar  oldugu belirlenmistir.
Uygulamalar kapsaminda sorumluluk, saygi, isbirligi,
durustlik, arkadaslk/ dostluk ve paylasma degerleri ele
alinmistir. Ogrencilerin oyun ve etkinlik temelli degerler
egitimi uygulamalari sonrasinda sorumluluk ve duiristlik
degerlerinde en yliksek puana sahip olduklari belirlenmistir.
Uygulamalarin sonunda degerlerin kazanimi ve degerlerin
davranisa gecirilmesinde katki sundugu tespit edilmistir.

Tartisma
Degerlere iliskin farkli  ozelliklerdeki calismalarin
ogrencilerin dikkatlerini c¢ektigi ve 0©rnek davraniglar

gosterme bakimindan istekli olduklari savunulmaktadir.
Ozellikle dgrencilerin &grenim goérdikleri sinif diizeyi ve
degerler egitiminin dahil oldugu ders ve konu alanina gére
calismalarin  6grencilerin aktif katilimlarini  saglayacak
nitelikte hazirlanmasi, 6grenci 6zelliklerine uygun yontem
ve teknikler ile 6grencilere sunulmasi degerlere iliskin tim
o0grenmeleri daha kalici hale getirmektedir. Bu yaklagim ile
kalici nitelikte biling gelistirilen 6grenciler, degerlere ait
Ogretileri glindelik yagama iliskin davranislara aktarabilirler.
Elde edilen gorusler cercevesinde okullarda dnemi tizerinde
durulan degerler belirlenmistir. Degerler egitimine yonelik
calismalarda resim, mizik ve drama ¢alismalarinin
cocuklarin degerleri benimseme ve davranis gelistirme
strecine olumlu katki sundugunu belirtmigler; 6zellikle
Ogrencilerin uygulama yapmasina dayanan etkinliklerin
Onemi Uzerinde goris bildirmiglerdir.

Oneri

Degerlerin  6grenilerek  benimsenmesi amaciyla
gelistirilen programlarin 0Ogrencilerin degerlere yonelik
biling kazanma siireci Uzerinde etkili oldugu; davranisa
doniisturilerek tavir ve tercihlerde degerlere gore olgiit
belirlendigi ve karar alindigi belirlenmistir. Deger yonelimli
davranis gelistirmek icin degerlere uygun sekilde 6zellikle
kiiclk yas grubu icin somut 6rnekler ile 6gretimine yonelik
calismalara yer verilmesi 6grenmeyi destekleyecektir.

Arastirmanin Etik Taahhiit Metni

Yapilan bu galismada bilimsel, etik ve alinti kurallarina
uyuldugu; toplanan veriler Gzerinde herhangi bir tahrifatin
yapilmadigi, karsilasilacak tiim etik ihlallerde “Cumhuriyet
Uluslararasi Egitim Dergisi ve Editoérinin” higbir
sorumlulugunun olmadigi, tim sorumlulugun Sorumlu

Yazara ait oldugu ve bu calismanin herhangi baska bir
akademik  yayin  ortamina  degerlendirme igin
gonderilmemis oldugu sorumlu yazar tarafindan taahhut
edilmistir.
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