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ABSTRACT

People from many different cultures have been living together in the world.
Accordingly, multiculturalism has brought some problems. Education has a
distinctive place in the resolution of these problems. Within this context, it is important
to explore social studies teachers’ attitudes towards democracy and multicultural
education, which is a significant element of education. The purpose of this study was
to reveal social studies teachers’ attitudes towards democracy and multicultural
education. In this survey and causal-comparative study, participants were composed
of 332 social studies teachers. The data were collected using the “Democracy and
Multicultural Education Attitude Scale”, which was developed by Toraman et al.
(2015). The analyses involved Mann-Whitney U and Kruskal-Wallis H tests, frequency
(f), percentage (%), and mean scores (X). The results revealed that social studies
teachers’ attitudes towards democracy and multicultural education were positive.
Teachers’ attitudes were positive in the dimension of prejudiced attitude towards
multicultural education while they obtained more positive scores in the dimensions of
attitude towards multicultural education, attitude towards democracy education,
attitude towards democracy, and attitude towards cultural differences. Social studies
teachers’ overall attitudes did not differ significantly by their years of experience,
educational level, branch, gender, and geographical region of their schools. There
were significant differences in teachers’ scores obtained from dimensions of attitude
towards democracy education, attitude towards democracy, and attitude towards
cultural differences in terms of educational level in favor of teachers with bachelor’s
degrees. On the other hand, teachers with 1-5 years of experience had significantly
higher scores from the dimension of prejudiced attitude towards multicultural
education.
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Introduction

Globalization and rapid transformations in various fields in the world have brought about a
decrease in the importance of borders between countries. In this process, the effect of the rapid
transformations in transportation and communication depending on scientific and technological
developments is huge. Today, people in intercontinental societies have become able to establish
social, economic, and cultural relations more quickly and easily. In other words, with the means of
transportation and communication, the world has shrunk in terms of both space and time. This has
led to the intensification of relations between people, nations, and cultures around the world
(Mahirogullari, 2005). It can be stated that this intensification, which occurs worldwide between
nations or cultures, affects the cultural structure of each society in some way.

Culture has various meanings. Culture, in its most general sense, is the way of life and social
behavior belonging to a certain society. Every society has a culture or every culture represents a
certain society. Beliefs, tendencies, thoughts, and behaviors of societies constitute the cultural
elements of each nation. Geography and human are the factors that play an important role in the
emergence of cultures (Kafesoglu, 2003). Over time, globalization has been added to these factors,
and cultures have become more coexisting. This situation gave birth to multiculturalism and the
concept of the multicultural society (Ulukaya Oteles, 2020). Parekh (1999) states that multicultural
society includes two or more cultural communities and societies meet this multicultural structure in
two different ways. Some societies welcome and respect multiculturalism and reflect it. However,
societies that behave in the second way do not accept the existence of various cultures and may even
see it as a threatening element (Bennett, 2010; Camicia, 2007; Gay, 2002; Parekh, 1999). Moreover,
Ozensel (2012) states that the cultural differences existing in various societies pose a problem for
political unions because the priority of values and norms in each culture varies.

While the concept of multiculturalism is shaped based on different perspectives, the importance of
the concept of multicultural education, which is the reflection of this concept in education, has been
increasing in recent years. Moreover, the transition from agriculture to industry, from industry to
information society in the social field, the unions established for various international purposes, and
migration events between countries have been effective in the increase in the importance of these
concepts (Cirik, 2008). In the multiculturalism model, none of the elements that make up the society
are melted or mixed with another element, moreover, each element continues to preserve its own
essence. Additionally, a new society is formed with the support of some similar common points in
these elements (Vatandas, 2001).

Multiculturalism is a concept that is the subject of various disciplines with its different aspects. One
of these branches is educational sciences. Multicultural education is an approach that forms the
educational dimension of multiculturalism, is based on various democratic and epistemic
foundations, and takes into account the inclusion of multiculturalism policies in education (Yazici
et al., 2009). The preliminary studies of multicultural education were conducted in the USA. The
diversity that occurred in this society in the 1960s and the demands of different groups based on this
situation brought the multicultural education approach to the agenda (Basbay & Bektas, 2010).
Multicultural education not only improves students' critical thinking skills but also makes learning
more relevant to daily life, thus increasing students' academic success and preparing students for
the globalizing and complex world of the 21st century (Bigatti et al., 2012). Multicultural education
also takes into account that students have different individual characteristics (Basarir et al., 2014).
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Moreover, multicultural education takes into account cultural characteristics as well as individual
characteristics (Arslan, 2016). As a matter of fact, students are not alike either. Each student's
interests, wishes, expectations, and ways of thinking are different. Teachers should consider this
situation in the learning process (Coban et al., 2010). Additionally, the United Nations attaches great
importance to respect for, openness, and sensitivity to various cultures, and to acquire these
characteristics through education (Basbay & Bektas, 2010). The teacher, who is the practitioner of
multicultural education, is an important element in the acquisition of these characteristics through
education and in designing the learning-teaching environment from a multicultural perspective.
Moreover, Banks et al. (2001) state that not only the academic knowledge and skills of the teacher
but also the sensitivity to multiculturalism are effective in the academic success of the student.
Despite this situation, Bigatti et al. (2012) state that the most common obstacles to multiculturalism
are the lack of multicultural content knowledge and the lack of education in multicultural pedagogy.

The importance of including cultural differences in curriculums from primary school to higher
education has been increasing. Considering that the success of changes in curriculums depends on
teacher competencies, it is important for teachers to have knowledge about multicultural education
and to know how to apply the features of this education in their classrooms (Polat & Kilig, 2013).

Another concept related to multiculturalism and multicultural education is democracy because in
democracies, there is coexistence. The first examples of democracy, which is defined as "rule by the
people" in its simplest form, were seen later in Turkish society compared to Europe, and it started
to take place in the real sense during the period of the Republic of Turkey (Emir & Kaya, 2004).
Mabogoglu (1999) expresses that one of the distinctive features of democracy is the protection and
recognition of not only the rights of minorities but even the rights of just one individual.

The importance of democratic teachers increases considering that the realization of democracy and
the building of democratic societies depends on the training of democratic citizens. It can be stated
that teachers' attitudes towards democracy and multicultural education are related to each other
because multicultural education practices can be carried out in democratic classrooms formed by
democratic teachers. It is considered that democracy and multicultural education, which concerns
all teachers, are also of interest to the teachers of the social studies course, which is intertwined with
life, and their attitudes towards multicultural education are effective during the application.

The literature review revealed that studies focused on teachers’ perceptions, attitudes, and
competencies of multicultural education (Arslan & Calmasur, 2017; Barry & Lechner, 1995; Basarir
et al., 2014, Bagsbay & Bektas, 2010; Cigerci, 2020; Emir & Kaya, 2004; Esen, 2009; Kaya & Soylemez,
2014; Okstiz et al., 2016; Polat & Kilig, 2013; Toraman et al., 2015; Yazic1 et al., 2009; Yilmaz Gligli,
2020) while they sampled undergraduates (Bigatti et al., 2012; Demircioglu & Ozdemir, 2014) and
preservice teachers (Caliskan & Genger, 2016; Celik, 2011; Coban et al., 2010; Demir & Basarir, 2013;
Karadag & Ozden, 2020; Kegeci, 2019; Ozen, 2015; Tiirkan et al., 2016; Unlii & Orten, 2013).
Moreover, the literature involves studies on school administrators (Cigerci, 2020; Polat, 2012) and
academics (Damgaci & Aydin, 2013).

Although studies about multicultural education were conducted using teacher participants, the
number of studies on social studies teachers is limited (Arslan, 2017; Ates, 2017; Bahadir, 2016; Basar,
2019; Dagdemir, 2021; Kaba, 2019; Morkog, 2019; Tiinkler, 2020; Yildirim, 2019). Within this context,
it is considered important to reveal the attitudes of social studies teachers working in different
geographical regions towards democracy and multiculturalism. Based on this rationale, it is hoped
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that this study will contribute to the literature.

The purpose of this research was to determine social studies teachers’ attitudes towards democracy

and multicultural education levels. Within this scope, the following research questions were
addressed:

1. What is the level of social studies teachers’ attitudes towards democracy and multicultural
education?

2. Do social studies teachers’ attitudes towards democracy and multicultural education
significantly differ by their gender, educational level, branch, year of experience, and
geographical region of their school?

Method

Research Design

The survey and causal-comparative designs were used in this study in which social studies teachers’
attitudes are investigated in terms of some variables. The survey model attempts to describe a
situation that existed in the past or that still exists, and there is no attempt to influence or change the
event, situation, or object (Karasar, 2020). In the survey dimension of the research, this model was
used since it was tried to describe the attitudes of social studies teachers towards democracy and
multicultural education. In other words, the current situation regarding the teachers' attitudes has
been revealed as it is. At the same time, the research shows a causal-comparison feature since it
determines whether the levels of teachers’ attitudes towards democracy and multicultural education
differ by their gender, educational level, branch, year of experience, and geographical region of their
school because in causal-comparison studies, it is tried to find out why a situation occurs and what
is effective in the formation of this situation (Biiytlikoztiirk et al., 2014).

Ethics approval was obtained from the Social and Human Sciences Scientific Research and
Publication Ethics Committee of Kirsehir Ahi Evran University, with the decision numbered
2021/9/2 and dated 23.12.2021 to conduct the study.

Population and Sample

The population of this research was composed of social studies teachers working in different regions
of Tiirkiye during 2021-2022 academic year. The sample involved 332 social studies teachers
working in these regions. Multistage sampling was used during sampling. In multistage sampling,
various methods can be followed at each stage of the sampling (Biiyiikoztiirk et al., 2014). In the first
stage of the sampling, the stratified sampling method, one of the random sampling methods, was
used. In the stratified sampling, certain characteristics of the participants are taken into account, and
certain characteristics mean strata and substrata that represent the universe (Ekiz, 2020). In this
study, since it is thought that the regions where they work may be effective on the attitudes of social
studies teachers towards democracy and multicultural education, the universe is divided into seven
geographical regions. In the second stage, simple random sampling was used. In the second stage,
simple random sampling method was used. In this sampling method, all units in the universe have
an equal and independent chance of being selected, and all individuals have the same probability of
being selected (Karasar, 2020). In this context, simple random sampling was used in the second stage,
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since the probability of being selected for the sampling of teachers working in all different regions
is the same. Some of the social studies teachers included in the sample are graduates of history and
geography and work as social studies teachers.

The demographics of the participants were presented in Table 1.

Table 1
Demographics of Teachers
f %
Gender Female 196 59.0
Male 136 41.0
Education Bachelor’s Degree 286 86.1
Master’s Degree 46 13.9
Branch History 20 6.0
Geography 9 2.7
Social Studies 303 91.3
Years of Experience 1-5 years 53 16.0
6-10 years 103 31.0
11-15 years 81 244
16-20 years 53 16.0
21 or more years 42 12.7
Geographical Region Mediterranean Region 47 14.2
East Anatolian Reglon 20 6.0
Aegean Region
. . 50 15.1
Southeast Anatolian Region
. ; 26 7.8
Central Anatolian Region

. 84 253

Black Sea Region
Marmara Region 37 111
8 68 205
Total 332 100

In Table 1, it can be observed that 196 (59%) participants were female while 136 (41%) were male
teachers. 286 (86.1%) teachers had bachelor’s degrees while 46 (13.9%) had master’s degrees. 20 (6%)
were history, 9 (2.7%) were geography, and 303 (91.3%) were social studies teachers. Teachers’ years
of experience were as: 53 (16%) were 1-5 years, 103 (31.0%) were 6-10 years, 81 (24.4%) were 11-15
years, 53 (16%) were 16-20 years, and 42 (12.7%) were 21 or more years. The number of participants
working in different geographical regions was as: 47 (14.2%) were in Mediterranean Region, 20 (6%)
were in East Anatolian Region, 50 (15.1%) were in Aegean Region, 26 (7.8%) were in Southeast
Anatolian Region, 84 (25.3%) were in Central Anatolian Region, 37 (11.1%) were in Black Sea Region,
and 68 (20.5%) were in Marmara Region.

Data Collection Tool and Process

“Democracy and Multicultural Education Attitude Scale”, which was developed by Toraman, Acar,
and Aydin (2015), was used in this research. The scale was composed of two sections. In the first
section, items regarding the demographics were involved. In the second section, there were 27 items
under five dimensions. The dimensions were “Attitude Towards Multicultural Education” (12, 17,
23, 24, 25, 26, 27), “Prejudiced Attitude Towards Multicultural Education” (5, 13, 14, 16, 18, 19, 20),
“Attitude Towards Democracy Education” (1, 2, 3, 4, 6), “Attitude Towards Democracy” (7, 8, 9, 21,
22), and “Attitude Towards Cultural Differences” (10, 11, 15), respectively. The items 5, 13, 14, 16,
18, 19, and 20 were reverse. The reliability of the scale was determined using the Cronbach alpha
coefficient, which was 0.866 for the whole scale. The reliability coefficient for the current study was
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0.90. The data collection process in the research was carried out online in the spring semester of the
2021-2022 academic year via Google Forms.

Data Analysis

The data were analyzed using SPSS 25.0 software, and the alpha value was set at 0.05 for analyses.
Frequency (f), percentage (%), weighted means (X), and standard deviations (S) were used to
describe the data. Whether the data were distributed normally was examined and the findings can
be seen in Table 2.

Table 2
Findings of Distribution
Kolmogorov-Smirnov P
Overall .000
Attitude Towards Multicultural Education .000
Prejudiced Attitude Towards Multicultural Education .000
Attitude Towards Democracy Education .000
Attitude Towards Democracy .000
Attitude Towards Cultural Differences .000

Based on Table 2, Kolmogorov-Smirnov test was conducted to evaluate the normal distribution of
the data for overall and factors. Kolmogorov-Smirnov value less than 0.05 indicates that the data
were not distributed normally (Can, 2020). According to the p values (significance value) obtained
as a result of this analysis (p=0.000<0.05), it was determined that the values in the scale and in all
dimensions did not comply with the normal distribution. In addition to Kolmogorov-Smirnov test,
histogram and detrended graphs were examined. It was observed that normal distribution curve
was not present in the histogram while the distribution was not linear in the detrended graph
(Biiytikoztiirk, 2014; Can, 2020; Pallant, 2020). Based on these findings, nonparametric tests (Mann-
Whitney U, Kruskal-Wallis H) were used to analyze the data.

The items of the scale were rated on a five-point Likert scale. Negatively-worded items were
reversed and were coded from “Strongly Agree” (5) to “Strongly Disagree” (1). Interval ranges were

presented in Table 3.
Table 3
Internal Ranges of the Scale
Weights Evaluation Criteria Interval Range
5 Strongly Agree 4.20-5.00
4 Agree 3.40-4.19
3 Neutral 2.60-3.39
2 Disagree 1.80-2.59
1 Strongly Disagree 1-1.79
Findings

The findings have been presented under two titles. The first one is “Findings of teachers’ attitudes
towards democracy and multicultural education” and “Relational findings of teachers’ attitudes
towards democracy and multicultural education”.
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Findings of Teachers’ Attitudes towards Democracy and Multicultural Education

Findings regarding teachers’ levels of attitudes towards democracy and multicultural education in
terms of the overall scale and its dimensions can be seen in Table 4.

Table 4
Means and Standard Deviations of Teachers’ Attitude Scores
N X S Level
Overall 332 4.42 0.540 Strongly Agree
Attitude Towards Multicultural Education 332 4.30 .844 Strongly Agree
Prejudiced Attitude Towards Multicultural 332 3.85 1.061 Agree
Education
Attitude Towards Democracy Education 332 491 0.353 Strongly Agree
Attitude Towards Democracy 332 4.80 0.397 Strongly Agree
Attitude Towards Cultural Differences 332 4.54 0.624 Strongly Agree

Examination of Table 4 reveals that teachers’ overall attitude towards democracy and multicultural
education was at (X=4.42) strongly agree level. Regarding the dimensions, it was observed that their
attitudes towards multicultural education (X=4.30), democracy education (X=4.91), democracy
(X=4.80), and cultural differences (X=4.54) were at strongly agree level. These findings show that
teachers had positive attitudes towards democracy and multicultural education.

Relational Findings of Teachers’ Attitudes towards Democracy and Multicultural Education

Relational findings of teachers’ attitudes towards democracy and multicultural education were
presented in Tables 5 to 9.

Teachers’ Attitudes towards Democracy and Multicultural Education by Gender

Teachers’ attitudes towards democracy and multicultural education were examined by their gender,
and the findings were presented in Table 5.

Table 5
Mann-Whitney U Test Results by Gender
Gender n Mean Rank Sum of Rank U p V4
Overall Female 196 166.71 32675.00 13287.00 962 -.048
Male 136 166.20 22603.00
Attitude Towards  Female 196 165.55 32448.50 13142500  .826 -220
Multicultural Male 136 167.86 22829.50
Education
Prejudiced Attitude Female 196 167.90 32907.50 13054.500  .749 -.320
Towards Male 136 164.49 22370.50
Multicultural
Education
Attitude Towards  Female 196 169.64 33248.50 12713.500 258  -1.130
Democracy Male 136 161.98 22029.50
Education
Attitude Towards  Female 196 166.97 32726.00 13236.000  .903 -122
Democracy Male 136 165.82 22552.00
Attitude Towards  Female 196 163.28 32003.50 12697.500 436 =779
Cultural Differences  Male 136 171.14 23274.50
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When Table 5 is examined, it can be observed that the mean difference between groups were not
significant both in overall scores (U=13287.00; p>.05) and in all factor scores (U=13287.00; 13054.500;
12713.500; 13236.000; 12697.500; p>.05). These findings indicate that gender was not an effective
variable on teachers’ attitude levels. In other words, teachers’” attitudes towards democracy and
multicultural education did not differ by their gender.

Teachers’ Attitudes towards Democracy and Multicultural Education by Educational Level

Teachers’ attitudes towards democracy and multicultural education were examined by their
educational level, and the findings were presented in Table 6.

Table 6
Mann-Whitney U Test Results by Educational Level
Educational n Mean Rank Sum of Rank 8] p z
Level
Overall Bachelor 286 169.75 48549.00 5648.000 123 -1.541
Master 46 146.28 6729.00
Attitude Towards  Bachelor 286 169.91 48594.50 5602.500 100 -1.644
Multicultural Master 46 145.29 6683.50
Education
Prejudiced Attitude Bachelor 286 166.00 47476.50 6435.500 .813 -.237
Towards Master 46 169.60 7801.50
Multicultural
Education
Attitude Towards Bachelor 286 169.65 48519.00 5678.000 .018" -2.357
Democracy Master 46 146.93 6759.00
Education
Attitude Towards  Bachelor 286 170.64 48803.50 5393.500 026" -2.227
Democracy Master 46 140.75 6474.50
Attitude Towards  Bachelor 286 171.02 48912.00 5285.000 023 -2.274
Cultural Master 46 138.39 6366.00
Differences

Note. *p<0.05

Examination of Table 6 shows that teachers’ overall attitudes did not differ significantly (U=5648.000;
p>.05).

On the other hand, their attitude scores of democracy education (U=5678.000; p<.05), democracy
(U=5393.500; p<.05), and cultural differences (U=5285.000; p<.05) differed significantly in favor of
teachers with bachelor’s degree. Accordingly, it can be stated that teachers with bachelor degree had
higher scores of attitudes towards democracy, democracy education, and cultural differences.

Teachers’ Attitudes towards Democracy and Multicultural Education by Branch

Teachers’ attitudes were examined by their branch, and the findings were presented in Table 7.
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Table 7
Mann-Whitney U Test Results by Branch
Branch n Mean Rank df X? p
Overall History 20 133.78 2 2.491 .288
Geography 9 172.00
Social Studies 303 168.50
Attitude History 20 153.55 2 447 .800
Towards Geography 9 173.89
Multicultural ~ Social Studies 303 167.14
Education
Prejudiced History 20 147.35 2 .891 .641
Attitude Geography 9 161.83
Towards Social Studies 303 167.90
Multicultural
Education
Attitude History 20 151.13 2 1.436 488
Towards Geography 9 172.72
Democracy Social Studies 303 167.33
Education
Attitude History 20 167.43 2 1.158 .560
Towards Geography 9 196.28
Democracy Social Studies 303 165.55
Attitude History 20 119.48 2 5.903 .052
Towards Geography 9 158.72
Cultural Social Studies 303 169.83
Differences

Table 7 shows that teachers’ attitudes in overall (X2=2.491 ; P>.05) and in all factors (X2=447; 891; 1.436;
1.158; 5.903; p>.05) did not differ significantly. These findings indicate that their branch had no effect
on their attitude levels. Accordingly, teachers’ attitudes towards democracy and multicultural
education did not differ although their branches varied.

Teachers’ Attitudes towards Democracy and Multicultural Education by Years of Experience

Teachers’ attitudes were examined by their years of experience, and the findings were presented in
Table 8.
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Table 8
Mann-Whitney U Test Results by Experience
Experience n Mean Rank df Xz p Source of
Differences
Overall 1-5 years 53 191.14 4 6.656 155
6-10 years 103 167.08
11-15 years 81 164.45
16-20 years 53 164.48
21- more years 42 140.49
Attitude 1-5 years 53 184.36 4 5.705 222
Towards 6-10 years 103 172.64
Multicultural =~ 11-15years 81 165.88
Education 16-20 years 53 157.07
21- more years 42 142.02
Prejudiced 1-5 years! 53 198.59 4 10.302 036 1>5
Attitude 6-10 years? 103 167.13 1>3
Towards 11-15 years® 81 161.85
Multicultural ~ 16-20 years* 53 163.89
Education 21-more years® 42 136.71
Attitude 1-5 years 53 155.10 4 3.573 467
Towards 6-10 years 103 167.77
Democracy  11-15years 81 163.81
Education 16-20 years 53 171.75
21- more years 42 176.32
Attitude 1-5 years 53 166.52 4 2.913 572
Towards 6-10 years 103 157.97
Democracy  11-15years 81 170.51
16-20 years 53 163.75
21- more years 42 183.12
Attitude 1-5 years 53 184.62 4 3.069 546
Towards 6-10 years 103 162.57
Cultural 11-15 years 81 164.55
Differences  16-20 years 53 168.13
21- more years 42 154.98

Note. p<0.05

Findings in Table 8 demonstrate that teachers’ overall attitudes did not differ significantly by their
years of experience (X*=6.656; p>.05). Moreover, their attitudes towards multicultural education
(X?=5.705; p>.05), democracy education (X?=3.573; p>.05), democracy (X?=2.913; p>.05), and cultural
differences (X*=3.069; p>.05) did not differ significantly while their scores of prejudiced attitude
towards multicultural education differed significantly by their years of experience (X>=10.302; p<.05).
When the mean ranks among the groups were examined, it was determined that teachers with 1-5
years of experience had significantly higher scores than teachers with 11-15 years and 21 or more
years of experience (p<.05). Based on this finding, it can be stated that as teachers’ experience
increases, their prejudiced attitude towards multicultural education decreases.

Teachers’ Attitudes towards Democracy and Multicultural Education by Geographical Region of
Their Schools

Teachers’ attitudes were examined by geographical region of their schools, and the findings were
presented in Table 9.
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Table 9
Mann-Whitney U Test Results by Geographical Region
Regions n Mean Rank X? p

Overall Mediterranean Region 47 189.84 10.271 114
East Anatolian Region 20 188.50
Aegean Region 50 145.66
Southeast Anatolian Region 26 189.79
Central Anatolian Region 84 150.10
Black Sea Region 37 169.09
Marmara Region 68 169.16

Attitude Mediterranean Region 47 185.32 10.070 122
Towards East Anatolian Region 20 189.33
Multicultural Aegean Region 50 145.16
Education Southeast Anatolian Region 26 194.54
Central Anatolian Region 84 151.85
Black Sea Region 37 172.11
Marmara Region 68 166.79

Prejudiced Mediterranean Region 47 182.60 8.424 209
Attitude East Anatolian Region 20 192.30
Towards Aegean Region 50 147.10
Multicultural Southeast Anatolian Region 26 190.29
Education Central Anatolian Region 84 152.86
Black Sea Region 37 163.14
Marmara Region 68 171.64

Attitude Mediterranean Region 47 172.01 4.035 672
Towards East Anatolian Region 20 151.13
Democracy Aegean Region 50 163.25
Education Southeast Anatolian Region 26 165.83
Central Anatolian Region 84 173.10
Black Sea Region 37 155.58
Marmara Region 68 167.65

Attitude Mediterranean Region 47 183.17 3.382 760
Towards East Anatolian Region 20 171.28
Democracy Aegean Region 50 152.86
Southeast Anatolian Region 26 167.94
Central Anatolian Region 84 167.80
Black Sea Region 37 163.41
Marmara Region 68 163.13

Attitude Mediterranean Region 47 173.64 5.045 .538
Towards East Anatolian Region 20 202.15
Cultural Aegean Region 50 154.24
Differences Southeast Anatolian Region 26 172.02
Central Anatolian Region 84 159.58
Black Sea Region 37 170.72
Marmara Region 68 164.24

The findings in Table 9 shows that teachers’ attitudes in overall (X*=10.271; p>.05) and in all factors
(X?=10.070; 8.424; 4.035; 3.382; 5.045; p>.05) did not differ significantly. Accordingly, teachers’
attitudes were not different by geographical region of the schools in which they work.
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Conclusion and Discussion and Suggestions

The coexisting different cultures in the globalizing world and the increasing cultural differences due
to this situation have increased the importance of democracy and multicultural education. The
multicultural education approach has also changed expectations from teachers. One of the
expectations is that teachers both support cultural differences and provide social cohesion within
the scope of democracy and multicultural education.

From a general perspective, the results showed that social studies teachers working in different
regions of Turkey had positive attitudes towards democracy and multicultural education. The
reason behind the positive attitudes of teachers might be sourced from the fact that they teach
students with cultural differences in various cities of Turkey. In relation to this, Coban et al. (2010)
indicate that it is important for teachers to teach with the awareness of his/her students’” different
religions, languages, races, and geographical regions. The literature involves studies that are
consistent with the findings of the current study. In their study, Arslan and Kozikoglu (2017) found
that teachers had positive attitudes toward multicultural education.

While Polat (2012) reached the conclusion that school principals have a positive attitude, similarly,
Damgaci and Aydin (2013) concluded that the attitudes of academicians towards multicultural
education are quite positive in their research conducted with academicians working in universities
in a multicultural city like Istanbul. There are studies supporting the results of the research in both
national (Demircioglu & Ozdemir 2014; Ozen 2015) and international literature (Barry & Lechner,
1995). Based on these results, it can be said that there is a positive attitude towards multiculturalism
and multicultural education in studies conducted with people working at various levels of education
(Damgaci & Aydin, 2013; Demir & Basarir, 2013; Dolapc1 & Kavgaci, 2020; Polat, 2012).

Teachers' attitudes towards democracy and multicultural education were examined through
dimensions of the scale. It has been determined that teacher attitudes are high in the prejudiced
attitude towards multicultural education. It is seen that it is higher in multicultural education,
democracy education, democracy and cultural differences, which are the other dimensions of the
scale.

Another finding was that teachers’ attitudes towards democracy and multicultural education did
not differ significantly by gender, branch, and geographical region in overall or at the dimensional
level. Similarly, Yazic1 et al. (2009) found that teachers” attitudes towards multicultural education
did not differ significantly by gender. There are studies in the literature that support this result of
the research (Tortop, 2014; Alanay, 2015, Ozdemir & Dil, 2013). However, in other studies focusing
on multiculturalism, females had significantly higher self-efficacy in democracy and multicultural
education than males (Demir & Basarir, 2013). The reason for this situation may be that female
participants have higher awareness of democracy and multicultural education (Demir & Basarir,
2013). There was no difference in teachers scores at overall and dimensions by their branch. On the
other hand, Ozdemir and Dil (2013) concluded in their study that teachers' attitudes towards
multicultural education differed by their faculty.

Social studies teachers’ overall attitudes towards democracy and multicultural education did not
differ significantly by educational level. However, their attitudes towards democracy education,
democracy, and cultural differences differed significantly by their educational level in favor of
teachers with bachelor’s degrees. In terms of the education level (master's, doctorate) variable, a
difference in favor of teachers with higher education levels could be expected in the attitudes of
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teachers. However, according to the results of the research, as the education level of the teachers
increased, it was seen that the scores of attitudes towards democracy, democracy education and
cultural differences were lower. It is thought that the fact that most of the participants have a
bachelor's degree may influence this result.

Teachers’ overall attitudes towards democracy and multicultural education did not differ
significantly by their experience. While the results of the research conducted by Ozdemir and Dil
(2013) support this result, the study by Yazici et al. (2009) does not support this result. On the other
hand, their scores obtained from the prejudiced attitude towards multicultural education differed
significantly. Based on this result, their prejudiced attitudes towards multicultural education
decreased as their teaching duration increased. The reason for this situation might be that teachers
may have prejudices about multiculturalism at the beginning of their teaching careers and might
lack the related competency. Similarly, Esen (2009) found that some teachers were prejudiced about
multiculturalism. However, as Polat and Kili¢ (2013) indicate, teachers in multicultural societies
should possess multicultural competencies because it can be stated that teachers’ competencies
about it might influence the formation of multicultural societies.

Based on the findings of the research, the following recommendations can be made:

e This research is limited to 332 social studies teachers. Further studies can employ larger
samples.

¢ In the study, it was concluded that as the education level of the teachers increased, the level
of their attitudes towards democracy, democracy education and cultural differences
decreased. Qualitative studies can be planned to investigate the reasons for this situation in
depth.

In-service training can be provided to Social Studies teachers that will bring different perspectives
on democracy and multicultural education.
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committee approval was obtained from the Research and Publication Ethics Committee with the decision
dated 23.12.2021 and the decision numbered 2021/9/2.
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OZET

MAKALE BILGISi

Diinyada bircok farkl kiiltiirden insan bir arada yasamaktadir. Buna bagli olarak cok
kaltirlilik bazi olumsuzluklar1 da beraberinde getirmistir. Olumsuzluklarin
¢oziimlenmesinde egitimin ayr1 yeri bulunmaktadir. Bu baglamda egitimin 6nemli bir
Ogesi olan sosyal bilgiler 6gretmenlerinin demokrasi ve ¢ok kiiltiirlii egitime iliskin
tutumlarinin belirlenmesi 6nemlidir. Sosyal bilgiler 6gretmenlerinin demokrasi ve cok
kiiltiirlii egitime yonelik tutum diizeylerini ortaya koymak bu arastirmanin amacini
olusturmaktadir. Tarama ve nedensel Kkarsilastirma modelinin kullanildig:
arastirmaya 332 sosyal bilgiler 6gretmeni katilmistir. Verilerin toplanmasinda
Toraman ve digerleri (2015) tarafindan gelistirilen “Demokrasi ve Cok Kiiltiirlii
Egitim Tutum Olgegi” kullanilmistir. Verilerin analizinde ise Mann Whitney U ve
Kruskall Wallis H testleri ile frekans (f), yiizde (%), agirlikli ortalama (X)
kullanilmistir. Arastirma sonucunda sosyal bilgiler 6gretmenlerinin demokrasi ve ¢cok
kiltiirlii egitime yonelik tutumlarinin olumlu oldugu sonucuna ulasilmistir. Sosyal
bilgiler 6gretmenlerin ¢ok kiiltiirlii egitime yonelik 6n yargili tutum alt boyutunda
tutumlar1 olumlu iken; ¢ok kiiltiirlii egitime yonelik, demokrasi egitimine yonelik,
demokrasiye yonelik ve kiiltiirel farkliliklara yonelik tutum alt boyutlarinda daha
olumlu diizeyde oldugu sonucuna ulagilmistir. Sosyal bilgiler 6gretmenlerin
tutumlari 6lgek genelinde kidem, egitim diizeyi, brans, cinsiyet, gérev yaptiklar1 bolge
acgisindan anlamli farklilik gostermemektedir. Egitim diizeyi degiskeni, demokrasi
egitimine yonelik, demokrasiye yonelik ve kiiltiirel farkliliklara yonelik tutum alt
boyutlarinda lisans mezunu 6gretmenler lehine; kidem degiskeni ise ¢ok kiiltiirlii
egitime yonelik 6n yargili tutum boyutunda 1-5 yil arasi mesleki kideme sahip
ogretmenler lehine anlamli farklilik gostermektedir.
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Durdane Oztiirk o Seda Ergiil

Giris

Kiiresellesme ve diinyada gesitli alanlarda meydana gelen hizli dontisiimler beraberinde tilkeler
arasi smirlarin éneminin azalmasina neden olmustur. Yasanilan bu stirecte bilimsel ve teknolojik
gelismelere bagli haberlesme, ulasim ve iletisimdeki hizli doniistimiin etkisi biiyiiktiir. Artik
kitalararas: toplumlardaki insanlar daha hizli ve kolay sosyal, ekonomik ve kiiltiirel iliskiler
kurabilir hale gelmistir. Bagka bir sekilde ifade etmek gerekirse ulagim ve iletisim araglari ile diinya
hem mekan hem de zaman acisindan kii¢lilmiistiir. Bu durum insanlar, uluslar ve kiiltiirler
arasindaki iligkilerin de diinya ¢apinda yogunlagsmasini saglamistir (Mahirogullari, 2005). Uluslar
ya da kiiltiirler arasinda diinya ¢apimnda meydana gelen bu yogunlasmanin her topluma ait kiiltiir
yapisini da bir sekilde etkiledigi sdylenebilir.

Kiiltiiriin gesitli manalar1 bulunmaktadir. Kiiltiir, en genel anlamu ile belli bir topluma ait yasay1s ve
sosyal davrans tarzidir. Her toplumun bir kiiltiirii vardir ya da her kiiltiir belli bir toplumu temsil
eder. Toplumlara ait inaniglar, egilimler, diistinceler ve davranis sekilleri ayr1 ayr1 her milletin kiiltiir
unsurlarini meydana getirir. Kiiltiirlerin dogusunda cografya ve insan Onemli rol oynayan
faktorlerdir (Kafesoglu, 2003). Zamanla bu faktorlere kiiresellesme eklenmis ve kiiltiirler daha yan
yana yasar bir hale gelmistir. Bu durum c¢ok kiltiirliigii ve c¢ok kiiltiirlii toplum kavramini
dogurmustur. Bir devletin iki ya da daha fazla kiiltiirel toplulugu yapisinda bulundurmas: gok
kiltiirlii bir toplum oldugunu gostermektedir (Ulukaya Oteles, 2020). Parekh (1999) ¢ok kiiltiirlii
toplumun igerisinde iki veya ikiden daha fazla kiiltiirel topluluk bulundugunu ve toplumlarin bu
cok kiiltiirlii yapiyn iki farkli sekilde karsiladigini belirtmektedir. Bazi toplumlar ¢ok kiiltiirlii yapiy1
memnuniyetle kargilar ve sayg1 gostererek ¢ok kiiltiirlii yapiyr yansitmaktadir. Oysa ikinci sekilde
davranan toplumlar ise gesitli kiiltiirlerin varligini kabul etmemekte, hatta tehdit edici unsur olarak
bile gorebilmektedir (Bennett, 2010; Camicia, 2007; Gay, 2002; Parekh, 1999). Ustelik Ozensel (2012)
cesitli toplumlarda var olan kiiltiirel farkliliklarin, siyasi birliklerin gergeklestirilmesinde sorun
olusturdugunu ve bunun nedeninin ise her kiiltiiriin icerisinde yer alan degerlerin, normlarin bir
digerinden daha fazla dncelige sahip olmasindan kaynaklandigini ifade etmektedir.

Cok kiultiirliilitk kavrami farkli bakis agilarina gore sekillenirken bu kavramin egitime yansimasi
olan ¢ok kiiltlirlii egitim (multicultural education) kavraminin son yillarda 6nemi giderek
artmaktadir. Ayrica bu kavramlarin 6neminin artmasinda toplumsal alandaki tarimdan sanayiye,
sanayiden bilgi toplumuna gecis ve uluslararasi gesitli amagclarla kurulan birlikler ve iilkeler
arasinda meydana gelen goc¢ olaylar: etkili olmustur (Cirik, 2008). Cok kiiltiirliiliik modelinde,
toplumu olusturan higbir 6ge eriyerek ya da eritilerek baska bir 6ge ile karismamakta tistelik her bir
0ge kendi 6ziinii korumayi siirdiirmektedir. Ayrica 6gelerdeki birtakim benzer ortak noktalarin da
destegiyle yeni bir toplum meydana gelmektedir (Vatandas, 2001).

Cok kiltirliiliik farkli yonleri ile gesitli bilim dallarinin konusu olan bir kavramdir. Bu bilim
dallarindan biri ise egitim bilimleridir. Cok kiiltiirlii egitim, ¢ok kiiltiirliiliiglin egitim boyutunu
olusturan, gesitli demokratik ve epistemik temellere dayanan, ¢ok kiltiirliiliik politikalarmnin
egitimde yer almasini dikkate alan yaklasimdir (Yazic1 ve digerleri, 2009). Cok kiiltiirlii egitimin ilk
calismalar1 ABD’de goriilmiistiir. Bu toplumda meydana gelen 1960’11 yillardaki cesitlilik ve buna
bagli olusan farkli gruplarin istekleri ¢ok kiiltiirlii egitimi meydana getirmistir (Bagsbay ve Bektas,
2010). Cok kiiltiirlii egitim ayn1 zamanda ogrencilerde elestirel diisiinme becerilerini gelistirmenin
yani sira 0grenmeyi giinlitk yasamla daha alakali hale getirmekte ve boylece 6grencilerin akademik
basarilarini artirmakta ayn1 zamanda 6grencileri 21. ylizyilin kiiresellesen ve karmasik bir hal alan
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diinyasina hazirlama amacindadir (Bigatti ve digerleri, 2012). Cok kiiltiirlii egitim 6grencilerin farkl
bireysel 6zellikleri oldugunu da dikkate almaktadir (Basarir ve digerleri, 2014). Bununla birlikte ¢ok
kiiltiirlii egitim bireysel 6zellikler kadar kiiltiirel 6zellikleri de dikkate almaktadir (Arslan, 2016).
Nitekim 0grenciler de birbirine benzememektedir. Her 6grencinin ilgi, istek, beklentileri, diistinme
sekilleri farklidir. Ogretmenlerin ise grenme siirecinde bu durumu goz éniinde bulundurmasi
gerekmektedir (Coban ve digerleri, 2010). Ayrica Birlesmis Milletler tarafindan bireylerin gesitli
kiiltiirlere saygi duymasi, agik ve duyarli olmasi ve bu ozelliklerin bireye egitim vasitasi ile
kazandirilmasi da 6nem tasimaktadir (Bagsbay ve Bektas, 2010). Bu 6zelliklerin bireye egitim vasitasi
ile kazandirilmasinda ve ¢ok kiiltiirlii bakis agisina gore Ogrenme-Ogretme ortaminin
tasarlanmasinda ¢ok kiiltiirlii egitimin uygulayicist olan 6gretmen 6nemli bir 6gedir. Bunun yaru
sira Banks ve digerleri (2001) 6grencinin akademik bagsar1 gostermesinde Ogretmenin sadece
akademik bilgi ve beceriye sahip olmasinin degil ayni zamanda ¢ok kiiltiirliiliige duyarli olmasinin
da etkili oldugunu belirtmektedirler. Bu duruma ragmen Bigatti ve digerleri (2012) c¢ok
kalturliligiin ontindeki en yaygin engellerin ¢ok kiiltiirlii igerik bilgisi eksikligi ve ¢ok kiiltiirlii
pedagojideki egitim eksikligi oldugunu ifade etmektedirler.

[lkokuldan yiiksekdgretime kadar egitim programlarinda kiiltiirel farkliliklara yer verilmesinin
Onemi artmaktadir. Egitim programlarinda yapilan degisikliklerin basarili olmasmnin 6gretmen
yeterliklerine bagl oldugu diistiniildiigiinde 6gretmenlerin ¢ok kiiltiirlii egitime iligskin bilgilerin
olmasi ve bu egitimin 6zelliklerini siniflarinda nasil uygulayacaklarini bilmeleri nem tagimaktadir
(Polat ve Kilig, 2013).

Demokrasi ¢ok kiiltiirliliik ve g¢ok kiiltiirlii egitime iliskin olan bir diger kavramdir. Ciinkii
demokrasilerde birlikte yasama vardir. En sade haliyle “halk yonetimi” olarak tanimlanan
demokrasinin ilk ornekleri Tiirk toplumunda Avrupa’ya kiyasla daha ge¢ goriilmiis olup, Tiirkiye
Cumbhuriyeti Devleti doneminde gercek anlamda yer almaya baslamistir (Emir ve Kaya, 2004).
Mabogoglu (1999) demokrasinin belirgin 6zelliklerinden birinin de sadece azinlik haklarmm degil,
bir bireyin bile haklarinin korunup taninmas: oldugunu ifade etmektedir.

Demokrasinin yasama gegirilmesinin ve demokratik toplumlarin insa edilmesinin demokratik
vatandaglarin yetistirilmesine baghh oldugu goz oniinde bulunduruldugunda demokratik
ogretmenlerin 6nemi buna bagh artmaktadir. Ogretmenlerin demokrasi tutumlari ile gok kiiltiirlii
egitime yonelik tutumlarinin birbiri ile iligkili oldugu sOylenebilir. Ciinkii demokratik
Ogretmenlerin  olusturdugu demokratik smiflarda ¢ok kiiltiirli  egitim  uygulamalar:
gerceklestirilebilir. Biitiin 6gretmenleri ilgilendiren demokrasi ve ¢ok kiiltiirlii egitimin hayatla ig
ice olan sosyal bilgiler dersinin 6gretmenlerini ayrica ilgilendirdigi ve ¢ok kiiltiirlii egitime iliskin
tutumlarimin uygulamalar esnasinda etkili oldugu diisiiniilmektedir.

Alan yazin incelendiginde ¢ok kiiltiirlii egitime iliskin 0gretmenlerin algilarini, tutumlarini ve
yeterliliklerini ortaya koyan ¢alismalarin (Arslan ve Calmasur, 2017; Barry ve Lechner, 1995; Basarir
ve digerleri, 2014, Basbay ve Bektas, 2010; Cigerci, 2020; Emir ve Kaya, 2004; Esen, 2009; Kaya ve
Soylemez, 2014; Oksiiz ve digerleri, 2016; Polat ve Kilig, 2013; Toraman ve digerleri, 2015; Yazic1 ve
digerleri, 2009; Yilmaz Giiclii, 2020) yani sira {iniversite 6grencileri ile (Bigatti ve digerleri, 2012;
Demircioglu ve Ozdemir, 2014) ve ogretmen adaylari ile gergeklestirilen (Caliskan ve Genger, 2016;
Celik, 2011; Coban ve digerleri, 2010; Demir ve Basarir, 2013; Karadag ve Ozden, 2020; Kececi, 2019;
Ozen, 2015; Tiirkan ve digerleri, 2016; Unlii ve Orten, 2013) calismalarin oldugu goriilmektedir. Bu
calismalarin yani sira okul miidiirleri ile (Cigerci, 2020; Polat, 2012) birlikte akademisyenlerle de
gerceklestirilen ¢alismalarin (Damgaci ve Aydin, 2013) alan yazinda oldugu goriilmektedir.
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Cok kiltiirlii egitime yonelik 6gretmenlerle yapilan ¢alismalara rastlanilmasina ragmen 6zellikle
sosyal bilgiler 6gretmenleriyle yapilan ¢alismalarin (Arslan, 2017; Ates, 2017; Bahadir, 2016; Basar,
2019; Dagdemir, 2021; Kaba, 2019; Morkog, 2019; Tiinkler, 2020; Yildirim, 2019) daha smirh sayida
oldugu goriilmektedir. Bu baglamla farkli cografi bolgelerde gorev yapan sosyal bilgiler
ogretmenlerinin demokrasi ve ¢ok kiiltiirliiliige yonelik tutumlarinin ortaya konulmasmin énemli
oldugu diistiniilmektedir. Bu gerekgeden hareketle bu ¢alismanin alan yazina katki saglayacag:
umulmaktadir.

Bu aragtirmanin amaci sosyal bilgiler 6gretmenlerinin demokrasi ve ¢ok kiiltiirlii egitime iligkin
tutum diizeylerini belirlemektir. Bu amag¢ dogrultusunda su alt sorulara yanit aramigtir:

1. Sosyal bilgiler 6gretmenlerinin demokrasi ve ¢ok kiiltiirlii egitime iliskin tutumlar1 ne
diizeydedir?

2. Sosyal bilgiler ogretmenlerinin demokrasi ve c¢ok kiiltiirlii egitime iliskin tutumlar
cinsiyetlerine, egitim diizeylerine, branslarina, mesleki kidemlerine, gorev yaptiklar
bolgelere gore farklilik gostermekte midir?

Yontem

Arastirma Modeli

Cesitli degiskenler agisindan sosyal bilgiler 6gretmenlerinin tutumlarmin incelendigi bu ¢alismada
tarama ve nedensel karsilastirma modeli kullanilmistir. Tarama modelinde ge¢miste var olan ya da
halen var olan bir durum oldugu gibi betimlenmeye calisilir ve olay, durum ya da nesneyi etkileme
ya da degistirme ¢abas1 yoktur (Karasar, 2020). Arastirmanin tarama modeli kullanilan boyutunda
sosyal bilgiler 6gretmenlerinin demokrasi ve ¢ok kiiltiirlii egitime iliskin tutum diizeyleri oldugu
gibi betimlenmeye calisildigindan bu model kullanilmistir. Bagka bir ifade ile 6gretmelerin
tutumlarma iliskin var olan durum oldugu gibi ortaya konulmustur. Aynm1 zamanda arastirma
ogretmelerin demokrasi ve ¢ok kiiltiirlii egitime yonelik diizeylerinin cinsiyet, egitim diizeyi, brans,
mesleki kidem ve gorev yapilan bolge degiskenine gore farklilasip farklilasmadigini belirlemek
amaciyla nedensel karsilastirma ozelligi gostermektedir. Ciinkii nedensel karsilastirma tiirii
aragtirmalarda bir durumun neden ortaya ¢iktig1, bu durumun olugsmasinda nelerin etkili oldugu
bulunmaya c¢alisilir (Biiyiikoztiirk ve digerleri, 2014).

Arastirma icin Kirsehir Ahi Evran Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin
Etik Kurulu'ndan 23.12.2021 tarih ve 2021/9/2 sayili karar numarali izin alinmaistir.

Evren ve Orneklem

Aragtirmanin evrenini Tiirkiye’de 2021-2022 egitim-06gretim yil1 giiz doneminde farkli bolgelerde
gorev yapan sosyal bilgiler 6gretmenleri olusturmaktadir. Bu bolgelerde gorev yapan 332 sosyal
bilgiler 6gretmeni ise Orneklemini olusturmaktadir. Orneklemin belirlenmesinde cok asamali
Ornekleme yontemi kullanilmistir. Cok asamali 6rneklemede 6rneklemenin her asamasinda gesitli
yontemler izlenebilir (Biiytikoztiirk ve digerleri, 2014). Buradan hareketle ilk asamada segkisiz
ornekleme yontemlerinden tabakali 6rnekleme yontemi kullanilmistir. Tabakali 6rneklemede
katilimailarin belirli 6zellikleri dikkate alinir ve belirli ozellikler, evreni temsil edici tabaka ve alt
tabakalar anlamima gelmektedir (Ekiz, 2020). Bu arastirmada da sosyal bilgiler 6gretmenlerinin
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demokrasi ve ¢ok kiiltiirlii egitime iliskin tutumlar1 {izerinde gorev yaptiklar1 bolgelerin etkili
olabilecegi diisiiniildiigiinden evren yedi cografi bolge olarak tabakalara ayrilmistir. kinci asamada
ise basit seckisiz 6rnekleme kullanilmistir. Bu 6rnekleme yonteminde evrendeki tiim birimler,
ornege secilme icin esit ve bagimsiz sansa sahiptir, tiim bireylerin secilme olasilig1 aynidir (Karasar,
2020). Bu baglamda ikinci asamada tiim farkli bolgelerdeki gorev yapan 6gretmenlerin 6rnekleme
segilme olasilig1 ayni oldugundan basit seckisiz 6rnekleme kullanilmistir. Ornekleme dahil edilen
sosyal bilgiler 6gretmenlerinin bazilari tarih ve cografya boliimii mezunu olup sosyal bilgiler
Ogretmeni olarak gorev yapmaktadir.

Aragtirma kapsamindaki 6gretmenlere ait bilgiler Tablo 1’de gosterilmistir.

Tablo 1
Ogretmenlere Ait Ozellikler
f %
Cinsiyet Kadin 196 59.0
Erkek 136 41.0
Egitim Lisans 286 86.1
Yiiksek Lisans 46 13.9
Bransg Tarih 20 6.0
Cografya 9 2.7
Sosyal Bilgiler 303 91.3
Kidem 1-5y1l 53 16.0
6-10 y1l 103 31.0
11-15 yil 81 24.4
16-20 y1l 53 16.0
21 yil ve tizeri 42 12.7
Gorev Yapilan Bolge Akdeniz Bolgesi 47 14.2
Dogu Anadolu Bolgesi 20 6.0
Ege Bolgesi 50 15.1
Giineydogu Anadolu Bolgesi 26 7.8
I¢ Anadolu Bolgesi 84 25.3
Karadeniz Bolgesi 37 11.1
Marmara Bolgesi 68 20.5
Toplam 332 100

Tablo 1'de galisma Ornekleminin 196’si1 (%59) kadin, 136’si1 (%41) ise erkek Ogretmenlerin
olusturdugu goriilmektedir. Ogretmenlerden 286's1 (%86.1) lisans mezunu iken, 46's1 (%13.9)
yiiksek lisans mezunudur. Ogretmenlerin branslarina bakildiginda 20’sinin (%6) tarih, 9'unun
(%2.7) cografya ve 303"iintin (%91.3) sosyal bilgiler bransinda oldugu goriilmektedir. 1-5 yil arasinda
kidemde 53 (%16), 6-10 y1l kidemde 103 (%31.0), 11-15 yil kidemde 81 (%24.4), 16-20 y1l kidemde 53
(%16) 0gretmen bulunmaktadir. 21 yil ve {izeri kideme sahip 6gretmen sayisinin ise 42(%12.7)
oldugu goriilmektedir. Akdeniz Bolgesi'nde gorev yapan 6gretmenlerin sayisi 47 (%14.2), Dogu
Anadolu Bolgesi'nde 20 (%6), Ege Bolgesi'nde 50 (%15.1), Glineydogu Anadolu Bolgesi'nde 26
(%7.8), I¢ Anadolu Bolgesi'nde 84 (%25.3) Karadeniz Bolgesi'nde 37 (%11.1) ve Marmara Bolgesi'nde
ise 68 (%20.5)"dir.

Veri Toplama Araci ve Siireci

Arastirmada Toraman, Acar ve Aydin (2015) tarafindan gelistirilen “Demokrasi ve Cok Kiiltiirlii
Egitim Tutum Olgegi” kullanilmustir. Bu 6lgek iki boliimden olusmaktadir. Ik boliimde katilimcilara
ait kisisel bilgiler, ikinci boliimde ise 27 madde ve 5 alt boyut bulunmaktadir. Bu alt boyutlar ise
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“Cok Kiiltiirlii Egitime Yonelik Tutum” (12, 17, 23, 24, 25, 26, 27), “Cok Kiiltiirlii Egitime Yonelik On
Yargili Tutum” (5, 13, 14, 16, 18, 19, 20), “Demokrasi Egitimine Yonelik Tutum” (1, 2, 3, 4, 6),
“Demokrasiye Yonelik Tutum” (7, 8, 9, 21, 22) ve “Kiiltiirel Farkliliklara Yonelik Tutum” (10, 11, 15)
seklindedir. C)lgekte yer alan 5, 13, 14, 16, 18, 19 ve 20. maddeler ters maddelerdir. C)lge{;in
giivenirligi Cronbach Alpha i¢ tutarlik katsaysi ile belirlenmis olup bu kat say1 6lgegin tiimii i¢in
0.866’dr. C)lgegin bu arastirma igin elde edilen giivenirlik katsayis1 ise 0.90'd1ir. Arastirmada veri
toplama siireci ¢evrim i¢i ortamda Google Forms iizerinden 2021-2022 egitim 6gretim yilinin bahar
doneminde gergeklestirilmistir.

Verilerin Analizi

Verilerin analizinde SPSS 25.0 programindan yararlanilmis ve 0.05 anlamlilik diizeyi dikkate
alinmigtir. Betimsel verilerin analizinde frekans (f), ylizde (%), agirlikhi ortalama (X) ve standart
sapma degerleri (S) kullanilmigtir. Verilerin normal dagilim gosterip gostermedigi incelenmis ve
normal dagilmadigina iliskin bulgulara Tablo 2’de yer verilmistir.

Tablo 2
Dagilima Iliskin Bulgular
Kolmogorov-Smirnov p
Genel .000
Cok Kiiltiirlii Egitime Yonelik Tutum .000
Cok Kiiltiirlii Egitime Yonelik On Yargili Tutum .000
Demokrasi Egitimine Y6nelik Tutum .000
Demokrasiye Yonelik Tutum .000
Kiiltiirel Farkliliklara Yonelik Tutum .000

Tablo 2’de 6lgegin genelinde ve alt boyutlarinda verilerin normal dagilip dagilmadigin tespit etmek
amactyla Kolmogorov-Smirnov testi yapilmistir. Kolmogorov Smirnov degerinin 0.05ten kiigiik
¢ikmasi halinde elde edilen puanlar normal dagilim gostermemektedir (Can, 2020). Bu analiz
sonucunda elde edilen p degerlerine (anlamlilik degeri) gore (p=0.000<0.05) 6lgek genelinde ve tiim
alt boyutlardaki degerlerin normal dagilima uygunluk gostermedigi belirlenmistir. Kolmogorov-
Smirnov testine ek olarak histogram ve detrended grafikleri de incelenmistir. Histogram grafiginde
normal dagilim egrisinin olusmadigy, detrended grafiginde ise dagilimin dogrusal bir ¢izgi tizerinde
yayillim gostermedigi goriilmiistiir (Biiyiikoztiirk, 2014; Can, 2020; Pallant, 2020). Bu sonuglardan
hareketle arastirma verilerinin analizinde parametrik olmayan testlere (Mann Whitney U, Kruskal
Wallis H) yer verilmistir. Olgekte yer alan maddelere verilen cevaplar besli likert tipinde
derecelendirilmistir. Olumsuz maddeler ters gevrilerek kodlanmis ve “Kesinlikle Katiliyorum”dan
“Kesinlikle Katilmiyorum”a kadar 5'ten 1’e kadar puanlanmistir. Buna gore aralik degerleri Tablo
3'te gosterilmistir.

Tablo 3
Ol¢me Aracinin Aralik Degerleri
Verilen agirhik Nitelik gruplari Sinir1

5 Kesinlikle Katiliyorum 4.20-5.00
4 Katiliyorum 3.40-4.19
3 Kararsizim 2.60-3.39
2 Katilmiyorum 1.80-2.59
1 Kesinlikle Katilmiyorum 1-1.79
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Olgek maddelerinin degerlendirilmesinde Tablo 3’te yer alan grup deger araligi kullanilarak
yorumlama yapilmustir.

Bulgular

Bulgular iki ayr1 baslik altinda verilmistir. Bunlardan birincisi “Ogretmenlerin demokrasi ve ¢ok
kiiltiirlii egitime yonelik tutumlarma iligkin bulgular” ve ikincisi “Ogretmenlerin demokrasi ve ¢ok
kiiltiirlii egitime yonelik tutumlari ile ilgili iligkisel bulgular” seklindedir.

Ogretmenlerin Demokrasi ve Cok Kiiltiirlii Egitime Yonelik Tutumlarina iligskin Bulgular

Olgek genelinde ve alt boyutlarda 6gretmenlerin demokrasi ve ¢ok kiiltiirlii egitime yonelik tutum
diizeyleri ile ilgili bulgular Tablo 4’te yer almaktadir.

Tablo 4
Ogretmenlerin Tutumlarina Iliskin Ortalama ve Standart Sapma Puanlart
N X S Diizey
Genel 332 4.42 0.540 Kesinlikle katiliyorum
Cok Kiiltiirlii Egitime Yonelik Tutum 332 4.30 0.844 Kesinlikle katiliyorum
Cok Kiiltiirlii Egitime Yonelik On Yargih 332 3.85 1.061 Katiliyorum
Tutum
Demokrasi Egitimine Yonelik Tutum 332 491 0.353 Kesinlikle katiliyorum
Demokrasiye Yonelik Tutum 332 4.80 0.397 Kesinlikle katiliyorum
Kiiltiirel Farkliliklara Yonelik Tutum 332 4.54 0.624 Kesinlikle katiliyorum

Tablo 4 incelendiginde dgretmenlerin demokrasi ve ¢ok kiiltiirlii egitime yonelik tutumlar: 6lgek
genelinde (X=4.42) kesinlikle katiliyorum diizeyindedir. Alt boyutlar incelendiginde; ¢ok kiiltiirlii
egitime yonelik (X=4.30), demokrasi egitimine yonelik (X=4.91), demokrasiye yonelik (X=4.80) ve
kiiltiirel farkliliklara yonelik (X=4.54) tutum alt boyutlarinda ise kesinlikle katiliyorum diizeyinde
oldugu goriilmektedir. Bu bulgu 6gretmenlerin demokrasi ve ¢ok kiiltiirlii egitime yonelik olumlu
tutuma sahip olduklarin gostermektedir.

Ogretmenlerinin Demokrasi ve Cok Kiiltiirlii Egitime Iliskin Tutumlan ile Tlgili iliskisel
Bulgular

Ogretmenlerin demokrasi ve ¢ok kiiltiirlii egitime yonelik tutumlarina yonelik iliskisel bulgulara
Tablo 5 ile Tablo 9 arasinda yer verilmistir.

Ogretmenlerin Cinsiyete Gore Demokrasi ve Cok Kiiltiirlii Egitime Yonelik Tutumlart

Ogretmenlerinin demokrasi ve ¢ok kiiltiirlii egitime yonelik tutumlari cinsiyet degiskeni agisindan
incelenmis ve bulgular Tablo 5'te gosterilmistir.
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Tablo 5
Cinsiyet Degiskenine Gore Mann-Whitney U Testi Sonuglar
Cinsiyet n Sira Ortalamasi Sira Toplami U p Z
Genel Kadin 196 166.71 32675.00 13287.00 962 -.048
Erkek 136 166.20 22603.00
Cok Kiiltiirlii Kadin 196 165.55 32448.50 13142.500  .826 -220
Egitime Yonelik Erkek 136 167.86 22829.50
Tutum
Cok Kiiltiirlia Kadin 196 167.90 32907.50 13054.500  .749 -.320
Egitime Yonelik On  Erkek 136 164.49 22370.50
Yargili Tutum
Demokrasi Kadin 196 169.64 33248.50 12713.500 258  -1.130
Egitimine Yonelik Erkek 136 161.98 22029.50
Tutum
Demokrasiye Kadin 196 166.97 32726.00 13236.000  .903 -122
Yonelik Tutum Erkek 136 165.82 22552.00
Kiltiirel Farkliliklara Kadm 196 163.28 32003.50 12697.500 436 -779
Yonelik Tutum Erkek 136 171.14 23274.50

Tablo 5 incelendiginde, 6gretmenlerin tutumlarinin Mann-Whitney U testi sonucunda Olcek
genelinde (U=13287.00; p>.05) ve tiim alt boyutlarda gruplar arasi ortalama farkin anlamli olmadig:
(U=13287.00; 13054.500; 12713.500; 13236.000; 12697.500; p>.05) goriilmektedir. Bu bulguya gore
ogretmenlerin tutum diizeylerinde cinsiyetin etken bir degisken olmadig: sylenebilir. Baska bir
ifade 6gretmenlerin cinsiyete gore demokrasi ve ¢ok kiiltiirlii egitime yonelik tutumlar: diizeyleri
degismemektedir.

Ogretmenlerinin Egitim Diizeyine Gore Demokrasi ve Cok Kiiltiirlii Egitime Yonelik Tutumlart

Ogretmenlerinin demokrasi ve ¢ok kiiltiirlii egitime ydnelik tutumlari egitim diizeyi degiskeni
agisindan incelenmis ve bulgular Tablo 6’da gosterilmistir.

Tablo 6
Egitim Diizeyi Degiskenine Gore Mann-Whitney U Testi Sonuclar:
Egitim Diizeyi n Sira Sira U p V4
Ortalamast Toplami
Genel Lisans 286 169.75 48549.00  5648.000 123 -1.541
Yiiksek Lisans 46 146.28 6729.00
Cok Kiiltiirlii Egitime Lisans 286 169.91 48594.50  5602.500 100 -1.644
Yonelik Tutum Yiiksek Lisans 46 145.29 6683.50
Cok Kiiltiirlii Egitime Lisans 286 166.00 47476.50  6435.500 813 -237
Yonelik On Yargili Tutum  Yiiksek Lisans 46 169.60 7801.50
Demokrasi Egitimine Lisans 286 169.65 48519.00  5678.000 018 -2.357
Yonelik Tutum Yiiksek Lisans 46 146.93 6759.00
Demokrasiye Yonelik Lisans 286 170.64 48803.50  5393.500 0260 -2.227
Tutum Yiiksek Lisans 46 140.75 6474.50
Kiiltiirel Farkliliklara Lisans 286 171.02 48912.00  5285.000 023" -2.274
Yonelik Tutum Yiiksek Lisans 46 138.39 6366.00

Not. “p<0.05

Tablo 6 incelendiginde, Mann-Whitney U testi sonucunda Olgek genelinde 0Ogretmenlerin
tutumlarmin egitim diizeyine gore anlamh farkhihk (U=5648.000; p>.05) gostermedigi
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goriilmektedir.

Alt boyutlara bakildiginda, demokrasi egitimine (U=5678.000; p<.05), demokrasiye (U=5393.500;
p<.05) ve kiiltiirel farkliliklara yonelik (U=5285.000; p<.05) tutum alt boyutlarinda anlamh farkin
lisans mezunu ogretmenler lehine oldugu goriilmektedir. Bu bulguya gore ogretmenlerin
demokrasiye ve demokrasi egitimine ve kiiltiirel farklhiliklara yonelik tutum diizeyleri lisans
diizeylerinin daha yiiksek oldugu sdylenebilir.

Ogretmenlerin Branslarina Gore Demokrasi ve Cok Kiiltiirlii Egitime Yonelik Tutumlar

Ogretmenlerin demokrasi ve ok kiiltiirlii egitime yonelik tutumlari brans degiskeni agisindan
incelenmis ve bulgular Tablo 7’de gosterilmistir.

Tablo 7
Brans Degiskenine Gore Kruskal-Wallis H Testi Sonuclar
Brang n Sira Ortalamasi sd X2 P
GENEL Tarih 20 133.78 2 2491 .288
Cografya 9 172.00
Sosyal Bilgiler 303 168.50
Cok Kiiltiirlii Tarih 20 153.55 447 .800
Egitime Yonelik Cografya 9 173.89
Tutum Sosyal Bilgiler 303 167.14
Cok Kiiltiirlii Tarih 20 147.35 .891 641
Egitime Yonelik Cografya 9 161.83
On Yargili Tutum Sosyal Bilgiler 303 167.90
Demokrasi Tarih 20 151.13 2 1.436 488
Egitimine Yonelik Cografya 9 172.72
Tutum Sosyal Bilgiler 303 167.33
Demokrasiye Tarih 20 167.43 2 1.158 .560
Yonelik Tutum Cografya 9 196.28
Sosyal Bilgiler 303 165.55
Kiiltiirel Tarih 20 119.48 2 5.903 .052
Farkliliklara Cografya 9 158.72
Yonelik Tutum  Sosyal Bilgiler 303 169.83

Tablo 7 incelediginde, 6gretmenlerin tutumlarinin Kruskall -Wallis H testi sonucunda olgek
genelinde (X?=2.491; p>.05) ve tiim alt boyutlarda (X?=.447; .891; 1.436; 1.158; 5.903; p>.05) farkin
anlamli olmadig1 goriilmektedir. Bu bulgu 6gretmenlerin tutum diizeylerinde bransin etken bir
degisken olmadigini gostermektedir. Buna gore sosyal bilgiler 0gretmenligi yapan 6gretmenlerin
branglari farklilik gosterse de 6gretmenlerin demokrasi ve ¢ok kiiltiirlii egitime yonelik tutumlarmin
degismedigi sdylenebilir.

Ogretmenlerin Kidemlerine Gére Demokrasi ve Cok Kiiltiirlii Egitime Yonelik Tutumlar

Ogretmenlerin demokrasi ve ¢ok kiiltiirlii egitime yonelik tutumlar: kideme gore incelenmis ve
bulgular Tablo 8'de gosterilmistir.
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Tablo 8
Kidem Degiskenine Gore Kruskal-Wallis H Testi Sonuglar
Kidem n  Sira Ortalamasi sd X2 p Farkin Kaynag:
Genel 1-5y1l 53 191.14 4 6.656 155
6-10 y1l 103 167.08
11-15 y1l 81 164.45
16-20 y1l 53 164.48
21 yil ve tizeri 42 140.49
Cok Kiltarlia 1-5y1l 53 184.36 4 5.705 222
Egitime 6-10 y1l 103 172.64
Yonelik 11-15 y1l 81 165.88
Tutum 16-20 y1l 53 157.07
21 yil ve lizeri 42 142.02
Cok Kiiltiirlii 1-5 yilt 53 198.59 4 10.302 .036" 1>5
Egitime 6-10 y112 103 167.13 1>3
Yonelik On 11-15 yil 81 161.85
Yargili Tutum  16-20 y1l* 53 163.89
21 yil ve lizeri® 42 136.71
Demokrasi 1-5y1l 53 155.10 4 3.573 467
Egitimine 6-10 y1l 103 167.77
Yonelik 11-15 y1l 81 163.81
Tutum 16-20 y1l 53 171.75
21 yil ve lizeri 42 176.32
Demokrasiye 1-5y1l 53 166.52 4 2913 572
Yonelik 6-10 y1l 103 157.97
Tutum 11-15y1l 81 170.51
16-20 y1l 53 163.75
21 yil ve lizeri 42 183.12
Kdltiirel 1-5 y1l 53 184.62 4 3.069 546
Farkliliklara 6-10 y1l 103 162.57
Yonelik 11-15 y1l 81 164.55
Tutum 16-20 y1l 53 168.13
21 yil ve lizeri 42 154.98

Not. "p<0.05

Tablo 8 incelendiginde, ogretmenlerin tutumlarinin Kruskall Wallis H testi sonucunda olgek
genelinde farkin anlamli olmadig1 (X* = 6.656; p>.05) goriilmektedir. Alt boyutlara bakildiginda, cok
kiiltiirlii egitime yonelik (X°=5.705; p>.05), demokrasi egitimine yénelik (X*=3.573; p>.05),
demokrasiye yonelik (X*=2.913; p>.05), kiiltiirel farkhiliklara yonelik tutum (X*=3.069; p>.05) alt
boyutlarinda farkin anlamli olmadig goriiliirken; ¢ok kiiltiirlii egitime yonelik 6n yargili tutum alt
boyutunda anlaml farkin oldugu goriilmektedir (X*=10.302; p<.05). Gruplar arasi ortalama fark
incelendiginde ise anlamli farkin kaynagmn 11-15 yil ve 21 yil ve {izeri mesleki kidemi olan
ogretmenler ile 1-5 yil arasi kidemi olan O6gretmenler arasinda 1-5 yil mesleki kideme sahip
O0gretmenler lehine oldugu goriilmektedir (p<.05). Bu bulguya gore ¢ok kiiltiirlii egitime yonelik 6n
yargili tutum alt boyutunda 6gretmenlerin kidemleri arttikga ¢ok kiiltiirlii egitime yonelik 6n yargili
tutumlarmin azaldig sdylenebilir.

Ogretmenlerin Gérev Yaptiklart Bélgeye Gore Demokrasi ve Cok Kiiltiirlii Egitime Yénelik
Tutumlart

Ogretmenlerin demokrasi ve ¢ok kiiltiirlii egitime yonelik tutumlari gérev yaptiklari bdlge
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degiskeni agisindan incelenmis ve bulgular Tablo 9'da gosterilmistir.

Tablo 9
Gorev Yapilan Bolge Degiskenine Gore Kruskal-Wallis H Testi Sonuglar
Bolgeler n  Sira Ortalamasi sd X2 p
Genel Akdeniz Bolgesi 47 189.84 6 10.271 114
Dogu Anadolu Bolgesi 20 188.50
Ege Bolgesi 50 145.66
Gilineydogu Anadolu Bolgesi 26 189.79
I¢ Anadolu Bolgesi 84 150.10
Karadeniz Bolgesi 37 169.09
Marmara Bolgesi 68 169.16
Akdeniz Bolgesi 47 185.32 6 10.070 122
Cok Kiiltiirlii Dogu Anadolu Bolgesi 20 189.33
Egitime Yonelik Ege Bolgesi 50 145.16
Tutum Giineydogu Anadolu Bolgesi 26 194.54
I¢ Anadolu Bolgesi 84 151.85
Karadeniz Bolgesi 37 172.11
Marmara Bolgesi 68 166.79
Akdeniz Bolgesi 47 182.60 6 8.424 209
Cok Kiiltiirlii Dogu Anadolu Bolgesi 20 192.30
Egitime Yonelik On Ege Bolgesi 50 147.10
Yargili Tutum  Giineydogu Anadolu Bolgesi 26 190.29
I¢ Anadolu Bolgesi 84 152.86
Karadeniz Bolgesi 37 163.14
Marmara Bolgesi 68 171.64
Akdeniz Bolgesi 47 172.01 6 4.035 672
Demokrasi Dogu Anadolu Bolgesi 20 151.13
Egitimine Yonelik Ege Bolgesi 50 163.25
Tutum Giineydogu Anadolu Bolgesi 26 165.83
I¢ Anadolu Bolgesi 84 173.10
Karadeniz Bolgesi 37 155.58
Marmara Bolgesi 68 167.65
Akdeniz Bolgesi 47 183.17 6 3.382 760
Demokrasiye Dogu Anadolu Bolgesi 20 171.28
Yonelik Tutum Ege Bolgesi 50 152.86
Giineydogu Anadolu Bolgesi 26 167.94
I¢ Anadolu Bolgesi 84 167.80
Karadeniz Bolgesi 37 163.41
Marmara Bolgesi 68 163.13
Akdeniz Bolgesi 47 173.64 6 5.045 .538
Kiiltiirel Dogu Anadolu Bolgesi 20 202.15
Farkliliklara Ege Bolgesi 50 154.24
Yonelik Tutum  Giineydogu Anadolu Bolgesi 26 172.02
Ic Anadolu Bolgesi 84 159.58
Karadeniz Bolgesi 37 170.72
Marmara Bolgesi 68 164.24

Tablo 9 incelendiginde, 6gretmenlerin tutumlarinin Kruskall Wallis H testi sonucunda olgek
genelinde (X?=10.271; p>.05) ve tiim alt boyutlarda (X?=10.070; 8.424; 4.035; 3.382; 5.045; p>.05) farkin
anlamli olmadigr goriilmektedir. Bu bulguya gore 6gretmenlerin tutumlarmin gorev yaptiklar:
bolgeye gore farklilasmadigr goriilmektedir.
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Sonug, Tartisma ve Oneriler

Kiiresellesen diinyada farkl kiiltiirlerin bir araya gelmesi ve bu duruma bagh kiiltiirel farkliliklarin
giderek artmasi demokrasi ve ok kiiltiirlii egitimin onemini artirmistir. Cok kiiltiirlii egitim
yaklagimi 6gretmenlerden beklenilenleri de degistirmistir. Beklenilenlerden biri de demokrasi ve
¢ok kiiltiirlii egitim kapsaminda 6gretmenlerin hem kiiltiirel farkliliklar1 desteklemeleri hem de
toplumsal birlikteligi saglamalaridir.

Aragtirmanin sonucunda genel olarak Tiirkiyenin farkli bolgelerinde gorev yapan sosyal bilgiler
ogretmenlerin demokrasi ve cok Kkiiltiirlii egitime iligkin tutum diizeylerinin yiiksek oldugu
sonucuna ulasilmistir. Bunun nedeni Tiirkiye'nin farkli yerlerinde gorev yapan Ogretmenlerin
kiilttirel farkliliklara sahip Ogrencilerle calismalari olabilir. Nitekim Coban ve digerleri (2010),
ogretmenlerin, 0grencilerin farkli din, dil, irk, cografi bolgede yasama gibi 6zelliklerini bilerek
ogretmenlik yapmalarinin 6nemli oldugunu ifade etmektedirler. Arastirmadan elde edilen sonuglar
ile ortiisen sonuglar bulunmaktadir. Arslan ve Kozikoglu, (2017) 6gretmenlerle yaptiklari calismada
da Ogretmenlerin ¢ok kiiltiirlii egitime yonelik olumlu tutuma sahip olduklar1 sonucuna
ulagmislardir.

Polat (2012) arastirmasinda okul miidiirlerinin olumlu tutuma sahip olduklar1 sonucuna ulasirken,
benzer sekilde Damgaci ve Aydm (2013) Istanbul gibi ¢ok kiiltiirliiliige sahip bir ilin
universitelerinde  gorev  yapan akademisyenlerle gerceklestirdikleri  aragtirmalarinda
akademisyenlerin ¢ok kiiltiirlii egitime iliskin tutumlarinin oldukg¢a olumlu oldugu sonucuna
ulagsmiglardir. Hem ulusal (Demircioglu ve Ozdemir 2014; Ozen 2015) hem de uluslararas: alan
yazinda (Barry ve Lechner, 1995) arastirmanin sonucunu destekler ¢alismalar yer almaktadir. Bu
sonuglardan hareketle, egitimin cesitli kademelerinde gorev alan kisilerle yapilan ¢alismalarda, ¢ok
kiilttirliliik ve cok kiiltiirlii egitime iligkin olumlu bir tutum oldugu sdylenebilir (Damgac1 ve
Aydin, 2013; Demir ve Basarir, 2013; Dolapc1 ve Kavgaci, 2020; Polat, 2012).

Ogretmenlerin demokrasi ve c¢ok kiiltiirlii egitime yonelik tutumlar: 6lgegin alt boyutlar
baglaminda incelenmistir. Ogretmen tutumlarmin gok kiiltiirlii egitime ydnelik 6n yargili tutum alt
boyutunda yiiksek oldugu tespit edilmistir. Olgegin diger alt boyutlar1 olan ok kiiltiirlii egitime
yonelik, demokrasi egitimine yonelik, demokrasiye yonelik ve kiiltiirel farkliliklara yonelik tutum
alt boyutlarinda ise daha ytiiksek oldugu goriilmektedir. Bu sonugtan hareketle 6gretmenlerin ¢ok
kiltirli egitime iliskin 6n yargili olmadiklar: ifade edilebilir.

Bir bagka sonug olarak ise, cinsiyete, bransa ve gorev yapilan bolgeye gore 6gretmenlerin demokrasi
ve cok kiiltiirlii egitime yonelik tutumlarinda 6lgek genelinde ve 6lgegin alt boyutlarinda anlamli
bir farklilasmaya rastlanmamistir. Bu sonuca benzer olarak Yazici ve digerleri (2009) 6gretmenlerle
yaptiklari ¢alismalarinda 6gretmenlerin ¢ok kiiltiirli egitime yonelik tutumlarinda cinsiyete gore
farklilasma olmadigi sonucuna ulasmislardir. Arastirmanin bu sonucunu destekler nitelikte
calismalar literatiirde yer almaktadir (Tortop, 2014; Alanay, 2015, Ozdemir ve Dil, 2013). Bununla
birlikte cok kiiltiirlii egitime yonelik 6z yeterlilik ile ilgili calismalarda kadimnlarin demokrasi ve ¢ok
kiltirli egitime yonelik 6z-yeterlik algilarinin, erkeklerden yiiksek oldugu sonucuna ulagilmistir
(Demir ve Basarir, 2013). Bu durumun nedeni kadin katihimcilarin demokrasi ve ¢ok kiiltiirlii
egitime iliskin farkindaliklarin daha yiiksek olmasi olabilir (Demir ve Basarir, 2013). Ogretmenlerin
branglaria gore 6lcek genelinde ve alt boyutlarda bir farklilik griilmemistir. Ote yandan Ozdemir
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ve Dil (2013) ¢alismalarinda 6gretmenlerin ¢ok kiiltiirlii egitime yonelik tutumlarinin mezun olunan
takiilteye gore farklilik gosterdigi sonucuna ulagmislardir.

Sosyal bilgiler 6gretmenlerinin tutumlarinda egitim diizeyine gore 6lgek genelinde anlamli farklilik
bulunmamaktadir. Arastirmanin dikkat ¢eken sonucu ise 6gretmenlerin egitim seviyesine gore,
demokrasi egitimine yonelik, demokrasiye yonelik ve kiiltiirel farkliliklara yonelik tutum alt
boyutlarinda lisans mezunu 6gretmenler lehine anlamli farkliligin olmasidir. Egitim diizeyi (yiiksek
lisans, doktora) degiskenine gore 6gretmenlerin tutumlarinda egitim diizeyi daha yiiksek olan
ogretmenler lehine yiiksek bir farklilasma beklenebilirdi. Oysa arastirma sonuca gore 6gretmenlerin
egitim seviyesi arttikca demokrasiye, demokrasi egitimine ve kiiltiirel farkliliklara iliskin tutum
puanlarinin diisiik oldugu goriilmiistiir. Bu sonug tizerinde katilimcilarin ¢ogunun lisans mezunu
olmasinin etkisinin olabilecegi diisiiniilmektedir.

Ogretmenlerin demokrasi ve cok kiiltiirlii egitime ydnelik tutumlarinda kidemlerine gore &lgek
genelinde anlamli farkhiligin olmadigi goriilmiistiir. Ozdemir ve Dil (2013) tarafindan yapilan
aragtirma sonuglar1 bu sonucu desteklerken, Yazic1 ve digerleri (2009), tarafindan yapilan calisma
bu sonucu desteklememektedir. Alt boyutlara bakildiginda, ¢ok kiiltiirlii egitime yonelik on yargihi
tutum alt boyutunda anlamli farklilik oldugu goriilmiistiir. Bu sonuca gore 6gretmenlerin mesleki
kidemleri arttikca ¢ok kiiltiirlii egitime yonelik 6n yargilhi tutumlar1 azalmaktadir. Bu durumun
nedeni 6gretmenlerin meslege basladiklar ilk yillarda ¢ok kiiltiirlii egitime yonelik 6n yargili
olmalar1 ve bu konuda yeterliliklerinin olmamasi olabilir. Nitekim Esen (2009) yapmis oldugu
aragtirmasimda bazi1 6gretmenlerin ¢ok kiiltiirliiliige iliskin 6n yargili olduklarmi tespit etmistir.
Fakat Polat ve Kili¢'m (2013) da belirttigi gibi ¢ok kiiltiirlii toplumlarda ogretmenlerin de ¢ok
kiilttirliliik  yeterliliklerinin  yiiksek olmas1 gerekir. Ciinkii 6gretmenlerin bu konudaki
yeterliliklerin ¢ok kiiltiirlii toplumlarin olusmasinda etkili oldugu sdylenebilir.

Aragtirmanin sonuclarindan hareketle aragstirmacilara su onerilerde bulunabilinir:

e Buarastirma 332 sosyal bilgiler 6gretmenleri ile simirlidir. Daha genis bir 6rneklem tizerinde
calismalar gergeklestirilebilir.

e Arastirmada 6gretmenlerin egitim seviyesi arttikca demokrasiye, demokrasi egitimine ve
kiltiirel farkliliklara iliskin tutum diizeylerinin diistiigii sonucuna ulagilmistir. Bu durumun
nedenlerini derinlemesine arastirmak amaciyla nitel ¢alismalar planlanabilir.

e Sosyal bilgiler 6gretmenlerine demokrasi ve ¢ok kiiltiirlii egitime yonelik fark: bakis agilar
kazandiran hizmet i¢i egitim verilebilir.

Etik Kurul Onay1: Kirsehir Ahi Evran Universitesi Sosyal ve Begeri Bilimler Bilimsel Arastirma ve Yayin Etik
Kurulundan 23.12.2021 karar tarihli ve 2021/9/2 karar numarasi ile etik kurul onay1 alinmistir.

Arastirmacilarin Katki Orani: Bu ¢alismada her iki yazar aragtirmanin tiim asamalarina esit 6lglide katk:
saglamistir.

Catisma Beyani: Yazarlar potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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