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Abstract

This study was conducted to reveal social studies teachers’ experiences in teaching history via
distance education in middle schools and what these experiences mean to them. The study was
carried out using descriptive phenomenological research design, one of the qualitative research
methods. 12 social studies teachers working in different schools of Gaziantep province
constituted the participants of the study. The criterion sampling technique, one of the purposeful
sampling methods, was used for the selection of teachers. To analyze the data, the unique four-
stage analysis process of the descriptive phenomenological research design was followed. As a
result of the analysis, it was found that there were six components that make up the structure
and essence of the social studies teachers’ experiences in teaching history via distance
education. It was found that teachers (1) had difficulties in teaching and concretizing abstract
historical concepts in the virtual environment, (2) encountered problems related to technology
access and sources, (3) thought that students had little interest and their participation was
insufficient, (4) felt the need to increase students’ interest and motivation toward the lesson, (5)
experienced communication and interaction problems in live lessons, and (6) had to use more
digital materials and resources.
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Due to the Covid 19 epidemic that affected the entire world, the World Health
Organization (WHO) declared 2020 as the year of pandemic (TUBA, 2020, p.9).
Because of the increasing cases and death rates during the Covid 19 pandemic,
countries have taken a number of measures to protect their citizens (Dikmen &
Bahgeci, 2020). These countries primarily started to use distance education
opportunities created with different technological infrastructures to continue
education and training without interruption (Avci, 2020; Can, 2020). In our country,
this epidemic also affected many areas, making it necessary to make some changes in
the field of education. Because of the epidemic, face-to-face education was replaced
by distance education, and distance education was started at all levels of education
and training, from primary to higher education.

Distance education is defined as learning and teaching activities that bring the
learner and the teacher together, help people in different places to interact with each
other through communication technologies (Fidalgo et al., 2020). According to Al-
Arimi (2014), distance education is one of the ways to provide students with an
effective education, focused on pedagogy, technology, and design in the teaching
system, where students and teachers can interact synchronously and asynchronously.

According to Usun (2006), distance education offers a planned and systematic
learning environment that provides interaction in the learning and teaching processes
of recipients by using written-printed materials and audio-visual technologies in
different environments. With the school lockdowns, students, teachers, and parents
needed support to ensure the continuity of educational activities. To meet this need,
UNESCO (2020) prepared a distance education strategy plan under 4 headings:
"technological preparation, content preparation, pedagogical and home learning
support preparation, monitoring and evaluation". In this plan, issues such as access
to remote data content, communication support, student rights, data confidentiality,
support for teachers in transition to distance education, and provision of technological
resources were included.

In Turkey, the Ministry of National Education has started to provide distance
education courses to primary and secondary school students over TRT EBA TV
channels as of March 23 (Canpolat & Yildirim 2020). EBA (Education Informatics
Network) is defined as an online social learning platform that all students can access
free of charge, regardless of time and place (Durmusgelebi & Temircan, 2017).

An attempt was made to increase the quality of education and create interactive
lesson environments among teachers and students by including visual and verbal
learning in the process via the EBA online education platform. However, because the
digital infrastructure in EBA did not have enough technical capacity to provide
distance education, all education at primary and secondary school levels could not be
carried out through EBA (Arkan, 2020). In addition to the EBA platform, courses
were conducted with various applications such as Microsoft and Zoom These
applications, which help education and training in distance education process, also
help effectively transfer course contents using audio, visual, and applications in Social
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Studies courses, which are formed of many other disciplines (Diindar & Yesilyurt,
2020). Since social studies course includes abstract concepts and topics, the
importance of using visual teaching materials in lessons is increasing day by day
(Oner, 2017). It can also be said that the use of visual materials in the social studies
course in distance education process contributes to the development of students’
lifelong and individual learning skills.

Social studies as a school subject is fed from disciplines such as history,
geography, sociology, philosophy, psychology, and anthropology. History is one of
the most important social sciences that constitutes the content of social studies course.
Since 1998, the social studies course, which also includes history, has been included
in the curriculum (Demircioglu, 2008). Teaching history within the scope of a social
studies coursecontributes to the students’ gaining skills of perceiving change and
continuity, understanding time and chronology. In the social studies course, students
are expected to be able to conduct research using unique methods of history and
develop their historical thinking skills (Yilmaz & Kaya, 2011). Students can
understand the ongoing events in the world from the past to the present with the help
of historical subjects in social studies lessons (Karag6zoglu, 1966).

According to the constructivist approach, in the teaching of historical topics
within social studies, it is considered important to gain "historical understanding™ and
"historical thinking skills" rather than "transferring or memorizing" (Yilmaz & Seker,
2011, p.22). With history teaching, students * analytical, democratic, and cognitive
thinking skills are developed, and citizenship awareness is created in students through
concepts including flag, homeland, nation, forms of government, rights, and
responsibilities (Er & Bayindir, 2015). Yilmaz and Kaya (2011) state that the
objectives of history teaching in schools vary according to the governing styles, value
judgments, and education systems of the countries. According to Kostiiklii (2006), the
general aims of history teaching are:

To evoke students ° interest and curiosity about the past,
Shed light on the future with the guidance of the past,

Enrich other relevant areas of the curriculum,

Develop mental skills through selfless work,

Prepare students for adulthood,

Contribute to the development of students ’ sense of identity,
Help students learn about other countries and cultures.

Effective history teaching helps students produce rational solutions to the
problems they encounter in daily life, make logical decisions, and develop critical
thinking and questioning skills. Students need primary and secondary sources when
they make sense of newly learned information through their own experiences and
build knowledge (Isik, 2011). Today’s technologies make it easier to access these
resources. According to Staley (2000), instructional technologies help students better
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understand historical subjects, develop their perspectives on history, and increase their
interest in the past. Technological tools also contribute to the concretization of abstract
concepts in history teaching. Therefore, while teaching history through live lessons,
teachers should use technology as much as possible so that students can make sense
of historical events.

Determining the advantages, disadvantages, quality, and limitations of distance
education in live lessons requires understanding the thoughts and experiences of
teachers. Identifying and eliminating the problems encountered based on teachers ’
online teaching experiences will help create a better learning environment. When the
studies in the literature are examined, it is seen that studies on distance education in
the field of social studies have increased recently due to the pandemic. In a study by
Akgiil & Oran (2020), it was determined that social study teachers observed low
student motivation in distance education. In Aydemir’s (2021) study, it was found that
social studies teachers had problems in distance education due to lack of
communication with parents and students, and had problems stemming from
economic inadequacy. In the literature, there are also studies on social studies course
in distance education (Gez & Yesiltas, 2021; Giillithan, 2021; Seyhan, 2021; Diindar
& Yesilyurt; 2020) and Atatiirk ’s Principles and Reforms course (Akbaba et al., 2016;
Erol Sahin, 2019; Oztas & Kilig, 2017).

Purpose and Importance of the Research

In the literature, specifically in the Turkish context, no study has been conducted
using the phenomenological research design for the teaching of school history within
the scope of social studies course in distance education process. This study was
conducted to fill this gap in the literature and to contribute to the existing literature.
In this study, social studies teachers’ experiences in teaching history and meanings
attributed to the teaching of history in distance education process were examined. This
study is important in terms of being a model for future phenomenological studies. To
reveal the meaning that social studies teachers attribute to their history teaching
experiences via distance education, from their perspectives, the answers to the
following questions were sought:

e How do social studies teachers make sense of their experiences
in teaching history through distance education in middle
schools?

e What is the essence of social studies teachers’ experiences in
teaching history via distance education in middle schools?

Method

In this part of the study, the research method, study group, data collection tools,
and data analysis are explained.
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Research Design

This research was conducted using a descriptive phenomenological design,
which is a qualitative research method. In phenomenological studies, the experiences
we encounter in our environment, but for which we do not have in-depth knowledge,
the facts and events whose meanings we cannot fully comprehend, are examined and
the meanings attributed to them are aimed to be revealed (Yildirim & Simsek, 2018).
Creswell (2007) defines a phenomenological study as the shared meaning of the lived
experiences of several individuals about a concept or phenomenon. In this study, the
descriptive phenomenological study, which is the most suitable qualitative research
design for the study, was chosen because the first-hand experiences of social studies
teachers in teaching history during distance education were examined. Another reason
for choosing this research design is that the topic of this study has not been examined
with a phenomenological research design in previous studies.

Study Group

The participants of the research comprised social studies teachers working at
different schools in Gaziantep. Criterion sampling technique, one of the purposive
sampling methods, was used for the selection of teachers. Age, gender, teaching
experience, and degree which the research participants received were used as criteria
for the selection of the participants. A total of 12 teachers, six females and six males,
over the age of 25, who graduated from the Faculty of Education, Department of
Social Studies, History and Geography, and had at least 3 years of Social Studies
teaching experience, were selected as the participants in the study. The participants
were selected from among teachers working in public schools. Demographic
information about the participants is given in Table 1:

Table 1
Demographic Background of Teachers

Teaching University from

Participants ~ Age  Gender Experi Degree which Degree
Xperience >
was Received
Teacher 1 27 Male 3 Social Studies ~ Gazi University
Teacher 2 29 Female 5 Hlstor_y Gazi University
Education
Teacher 3 42 Female 20 Hlstor_y S.e lculf
Education University
. . Mugla
Teacher 4 31 Female 6 Social Studies

University
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Table 1 (continued)

Participants Age  Gender Teacr_nng Degree Gra_lduatgd
Experience University
Teacher 5 30 Male 5 Social Studies ~ Firat University
Teacher 6 32 Male 6 Social Studies Alatiirk
University
Teacher 7 42 Male 5 Social Studies Selguk
University
Teacher 8 42 Female 18 Social Studies Balikesir
University
Teacher 9 44 Male 13 Social Studies Afyon_ Kocatepe
University
. . Van Yiiziinci
Teacher 10 37 Male 10 Social Studies I
Y1l University
Teacher 11 37  Female 13 Social Studies Cukurova
University
Teacher 12 41 Female 20 Geography Nigde
Education University

Each teacher participating in the study was informed about the research topic,
purpose, and procedure of the study. The teachers signed a consent form before
participating in the study. To protect the identities of the teachers, due to research
ethics, pseudonyms ranging from Teacher 1 to Teacher 12 were given to each
participant. These pseudonyms were used to present the findings of the study.

Data Collection Tools

In phenomenological studies, interviews are the most commonly used data
collection tool. The interview method reveals the participants’ experiences and
perspectives on the research topic under investigation (Patton, 2022; Yildinm &
Simsek, 2018). In this study, a semi-structured interview technique was used in
accordance with the phenomenological research design. An interview form consisting
of 4 open-ended questions was prepared in accordance with the research design. After
preparation of the interview form, the opinion of a field expert was obtained, and the
interview questions were finalized after necessary corrections were made. The
interview questions were also examined in terms of language and expression by a
Turkish language teacher with 12 years of experience in a public school. In line with
the Turkish language teacher’s opinion, language and spelling errors were corrected.
To check the compatibility of the research and interview questions with the nature of
the phenomenological research design, the opinion of a field expert who has
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conducted national and international phenomenological studies in the field of social
studies education was taken. The field expert stated that in descriptive
phenomenological studies, to reveal the structure and essence of the participants’
experiences, too many questions should not be used in the interview form. Based on
the opinions and suggestions of the field expert, two questions that were thought to be
inconsistent with the phenomenological design and directing the participants were
excluded from the interview form. The other two questions remained in the interview
form, as they would reveal the nature and essence of the teachers’ experiences in
teaching history in the social studies course during distance education.

Depending on the answers given by the participants, various follow-up and
probing questions were asked during the interview to obtain in-depth insight. The
probing questions focused on the participants’ experiences in teaching history in the
social studies course during distance education.

The analysis of the Data

Studies conducted with a phenomenological design have a unique analysis
process. In descriptive phenomenological research, the essence and structure of the
participants’ experiences regarding the phenomenon under investigation are revealed
through a four-stage analysis process. These are:

5. Bracketing: Suspending the previous knowledge, attitudes, thoughts, and
prejudices of the researchers regarding the research topic during analysis process;

6. The phenomenological reduction: Determining the meaning units in the interview
transcripts about the experiences of the teachers;

7. Imaginative variation: Determining the meaning units in interview transcripts
containing the experiences of the teachers;

8. Synthesizing meanings and essences: Synthesizing the meaning units and
essences that emerged in the previous stages of experience (Giorgi, 2012).

Before starting the analysis of the data, the audio recordings obtained from the
interviews were transcribed by using Microsoft Word. Then, the expressions used by
the teachers about their experiences related to the research topic were analyzed
according to 4-step analysis. After determining the meaning units in each profile, the
unchanging essences of the experience related to the study subject were reached by
working on the 'structured profiles’ and the main components that determine the
structure of the phenomenon were formed.

Validity and Reliability of Research (Credibility and Auditability)

The concept of reliability is not related to data collection tolls but to the data
obtained using these tools. Validity, on the other hand, is related to the accuracy of
the data obtained as a result of the measurement process or to what extent it reflects
reality. Since there are no measurement tools or measurement in qualitative research,
the use of these concepts in qualitative research is both irrelevant and inappropriate
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(Creswell & Miller, 2000; Steinke, 2004; Stenbacka, 2001). Therefore, the concepts
of reliability and validity used in quantitative research are explained with the concepts
of 'credibility' and ‘dependability or 'auditability' in qualitative research (Yilmaz,
2013). In qualitative research, the researcher shows the credibility and reliability of
the study’s findings by directly quoting from the views of the participants (Creswell,
2007). For this reason, in the presentation of the findings of the study, direct
quotations were presented to reflect the participants’ exact views and the diversity of
these views.

In qualitative research, research findings should be consistent within themselves
and with the literature (Miles & Huberman, 2015). In order to achieve this, the
interview questions in this study were prepared in accordance with the literature,
impartial, free from prejudices, colloquial language, and jargon. Then, the opinion of
an expert working on social studies teaching about the interview questions was taken.
The interviews were conducted in environments where the participants felt
comfortable. The audio recordings recorded in the interview with the permission of
the participants were transcribed by two researchers, who have conducted extensive
research on social studies and history teaching. Researchers coded the interview
transcripts at different times and places. The codings by the two researchers were
compared, and the consensus formula of Miles and Huberman (1994) was applied to
confirm whether the codes provided the internal validity of the research. According
to this formula, calculations are made between the number of codes with consensus
(f) and codes that do not comply with consensus (n). While the number of codes with
consensus was determined as f=37, the number of codes that did not comply with
consensus was n=5. According to this reliability formula, the reliability of the research
was found to be 88%. To ensure the credibility and auditability of the research
findings, the research procedure and the analysis process were specifically described,
and asked for the opinion of a field expert.

Results

As a result of the data analysis, it was determined that the following six
components constitute the structure and essence of social studies teachers’
experiences in teaching history via distance education within the scope of middle
school social studies.

1. Difficulty in teaching and concretizing abstract historical concepts in the online
teaching environment: Teachers who participated in the study had difficulties
teaching historical concepts within the scope of social studies course during
distance education process.

2. Access to technology and appropriate resource problems: Teachers stated that not
every student can access technological tools such as tablets and computers in
distance education process. They experience problems such as sound interruptions
and the inability to transfer images due to the lack of Internet, and they encounter
resource shortages. Not only do technological inadequacies negatively affect the
participation of the students in the lesson but they also cause a lack of attention.
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3. Insufficient students’ participation and lack of interest in the lesson: Teachers
stated that students’ interest and participation in the lesson were insufficient.
Because there are so many distractors that affect the interest and participation of
students in distance education process, teachers have difficulties in ensuring the
participation of students in the lessons.

4. Strive to increase students’ interest and motivation toward the lesson: In distance
education process, teachers try various methods to increase students’ interest and
motivation towards the lesson and make an effort to ensure students’ participation
in the lesson.

5. Having communication and interaction problems in live sessions: Teachers feel a
lack of using emotions in teaching and experience communication and interaction
problems because of some reasons such as not having one-on-one interaction and
not making eye contact.

6. Obligation to use more digital materials and resources: Teachers stated that they
had to focus more on visualizing lessons during distance education process, so
they tried to find more digital resources.

Teachers stated that they had difficulties in teaching history within the scope of
social studies course in distance education process, especially teaching historical
concepts, and that there were many stimuli that distracted students’ motivation and
interest in the course. The fact that there are different distracters, such as playing
games, in the lessons causes communication and interaction problems. In addition,
difficulties such as not being able to make eye contact and be with students in person
students cause a lack of communication and interaction. Teachers stated that students
should benefit from more technology to increase their interest and participation in the
lesson; therefore, they are in search of digital materials and resources. The participants
also stated that they benefited from the drama method and various visuals to increase
their interest in the lesson. They even tried to motivate the students toward the lesson,
stating that their grades would increase when they participated in the lesson.

In the following paragraphs, the components that comprise the structure of
teacher experiences for teaching history in social studies courses via distance
education are explained in detail.

Difficulty in Teaching and Concretizing Abstract Historical Concepts in
the Online Teaching Environment

The participants stated that they had difficulty in teaching abstract historical
concepts in the lessons because of reasons such as the fact that history contain abstract
concepts in the social studies course, deal with events that happened and finished in
the past, and that these events cannot find a response in daily life. For example;
Teacher 2 expressed the difficulty she experienced in teaching history with the
following statement: “As you know, in history, since there are too many abstract
subjects in History of Revolution or other social studies subjects, we have difficulties
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in distance education”. Teacher 4, talking about the experience she had in the lesson,
explained the difficulties she experienced in history lessons with the following words:
“I mean, he wants an extreme example or he wants information from daily life for
history, but we cannot give examples from daily life for history”. Similarly, Teacher
5 stated:

The activities we have done in distance education in the field of history have
been little more difficult for us. Since the subject of history is already related to
the past, it has been difficult for us in distance education because there is no
direct concrete data.

Teacher 6 specified that he already had difficulties in teaching historical concepts
during face-to-face education; however, this difficulty increased in distance
education, and both the students and themselves were negatively affected by this
situation. Teacher 6 stated:

Especially in the teaching of historical concepts in history subjects, we had
difficulties in introducing and animating the children even in the classroom. On
top of that, when we stopped face-to-face education and switched to online
teaching, the children had much more difficulties in this regard, of course, we
also had difficulties.

Teacher 8 explained the difficulty she experienced in teaching history as follows:

Teaching history is a bit difficult, even in face-to-face education. It has become
more difficult with distance education when you are in a live session. The fact
that the subject is both abstract and far away from the past makes it a little more
difficult to connect with daily life.

Teacher 9 also tried to explain the difficulty in teaching historical subjects and
concepts with the following example:

When we look at the life of the Turks in Central Asia, for example, with the
children this year, when describing the nomadic lifestyle there, it seems very
abstract, there is no situation that can be given as an example to connect with
daily life.

Teacher 10 explained that historical concepts are very comprehensive and therefore
had difficulties in teaching by giving the following example:

As you know, many names and concepts are used in history teaching. If | talk
about this year, ma’am. We talked about subjects like the first homeland of the
Turks, among the 6th grade subjects; even now, it is with me in the book. We are
asked to teach the first Turkish States established in Central Asia one by one by
whom they were founded. This is obviously very difficult information to convey
to students. I can say that this pushed me extremely hard, ma’am because they
are all abstract for students.
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Teacher 11 said;

Because history is a lesson about the past, we need to establish its relationship
with the present. It is a past and lived event. It should be evaluated within that
period. There may be some disconnections because it is far from the student's
life.

She tried to express the difficulties arising from the inability to establish a relationship
between history and daily life and the ruptures in the lessons that come with it. Teacher
12 stated that she had more difficulty in teaching abstract historical concepts in
distance education by expressing the following thought: “We had more difficulty in
distance education, since history teaching is more abstract, even in the classroom”.

Access to Technology and Appropriate Resource Problems

The majority of the teachers indicated that they had problems such as sound
interruptions, inability to transfer images due to the lack of technological tools such
as tablets, phones, computers, or the Internet, and difficulties in accessing technology
and resources. While these technological inadequacies negatively affect the
participation of the students in the lesson, they also cause distractions for those who
attend the lessons and cannot pay attention to the lesson. For example; Teacher 1
expressed that the technological problems he encounters in distance education cause
breaks in the lesson with the following words:

...Sound interruptions, we have houses that do not have good internet
infrastructure; of course, we have difficulties in distance education when these
are considered. 1.5 - 2 years ago, there was no problem at all, but now we
sometimes experience disconnections while teaching the lessons.

Teacher 2 stated that participation in the lessons was low due to the shortage of
technological tools: “Unfortunately, most of my students could not attend the lessons;
we had these problems due to the lack of Internet, phone, tablet, and computer.”
Teacher 4 explained the difficulties experienced by students in accessing
technological resources in distance education courses and the low participation in the
course as follows:

They were borrowing a computer from their next-door neighbor or asking for
sharing their next-door neighbor’s Internet. It was a very difficult process, the
children did not have a computer or they had only a phone they could use, and
it was their father’s. Their dad took his phone to work; thus, there were no
technological devices on which the child could log in at the time of the lesson.
So 1 didn’t really blame the kids. They were right for not joining the sessions.

Teacher 6 stated that students’ families had technological problems due to lack
of internet infrastructure, both for economic reasons and the area in which they live.
He explained that these problems adversely affect participation in the course:
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Even parents could not have enough Internet on their own phone, they had to
provide a phone or tablet and internet connection for their children, which was
the biggest reason. Our hardworking students could not sign up for classes for
months because there were no opportunities at home. Or they had three or four
brothers and sisters at home and they had only one device. They had great
problems with these. When some of them cut back on everything and wanted to
connect a telephone or the Internet, they found that there was no infrastructure
in the neighborhood. This again prevented them from joining the classes.

Teacher 7 indicated that he had problems caused by a shortage of technological
access and resources by saying: “but we had the biggest problem with internet
connection and other equipment.” Teacher 8, “During the session, a student might
lose the connection and | have to accept it back, which causes distraction and time
loss”. Teacher 9 stated that technological deficiencies adversely affect students and
courses and that they could not get the desired effects in the lessons with the following
words:

Perhaps, most of them did not have Internet connection or tablets. Even if they
want to attend, they might havethe Internet problems. As a result, I do not think
it is useful I think this process is a kind of the lost process. | mean, it is really a
miserable process for children in their educational lives.

Teacher 10 detailed that there are problems caused by technological deficiency, so it
was difficult to take their attention by saying:

The application we used for live sessions might drop students from the course,
there could be such problems. Sound and image quality could also be a problem.
We have also experienced such problems. We can say that we had problems in
attracting the attention of the students.

Insufficient Students’ Participation and Lack of Interest in the Lesson

Teachers emphasized that the students behaved indifferently to the social studies
course in distance education, and that they were reluctant to participate in the course
and therefore experienced problems. Participants stated that the students were
reluctant to participate during the course with the excuse that they had technological
problems, and they were interested in other tasks (such as playing games, having
breakfast etc.). They acted comfortably because they did not have to participate in the
course and they considered the social studies lesson less important than other courses.
Some participants also complained about the parents’ indifference and stated that the
parents did not prepare their children for the course and did not support their children
to participate in the course. For example; Teacher 3 specified that some students were
reluctant to take part in the course by making excuses even though they did not have
any technological problems:

...Distance education was also a problem to have unmotivated students
participate in the lesson because they can make up various excuses such as “I'm
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having internet problems; I could not hear your voice; I'm having problem with
my microphone”. Actually, they have no chance to say these things in the class
environment, of course, face -to -face education. Such students have developed
a habit of avoiding questions. On the other hand, as | said, we did not have any
problems with the motivated students in this process... I mean, they can say that
their internet does not work, although it does, or they can say that they do not
have a microphone although they have. We had such problems.

Teacher 4 tried to explain that although students were online, they were not
actually in the course and added that they used the internet out of purpose during the
course by using the following words:

The children did not understand the process. There were students logging in and
pretending to be in the session but having breakfast, chatting with their friends
instead. It was a strange situation and experience, in fact, we had difficulties.
Even they didn't want to join the session ... Another problem was that they
wouldn’t have any exam. In the first term, we did not have any exams, so they
thought if there were no exams, there was no need to study! There is always a
needed force to learn on the side of the learners; otherwise, they do not have a
desire for it. If you force children they learn, if you do not they won't; this is
what we experienced. The first semester really went bad. As there was no exam,
the children did not listen to the lessons. Only five students from the 40-student
class attended. Parents also made the process more difficult. That was really
difficult. I realized that it is not possible to teach using distance education.

Teacher 4 explained the problems of interest and inadequacy in class
participation as follows:

10 people can sign in if they want. They sign up for classes according to their
interest. Obviously, they are picking classes. This mostly happens in the eighth
grade. They attend classes that bring them more points, but they don't attend
classes with a standard deviation of one like our courses.

Teacher 6 stated that the students did not attend the classes, acted uninterestedly,
were busy with other things, and prevented communication. Therefore, the problems
experienced were as follows:

For instance, you ask something; the student answers incorrectly and you give
corrective feedback even providing correct answers you ask them to repeat, but
they cannot because they do not listen to you when you are giving feedback.
Some of them never turn on their microphones... When a student does not want
to communicate or respond to your question, they turn off the microphone or
simply do not answer, and it is impossible to reach that child. How can we
manage it when all communication control is in the child ’s hands? For example,
she does not turn it on if she does not want to. We have such problems... Some
students discovered new tricks during this live lesson even though they were very
hardworking. What kind of tricks? They sign in the lessons, they appear in the
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lesson, but the microphone and camera are turned off and they play games while
the live lesson is in the background.

Teacher 7 explained that he felt sad and unhappy when the students did not
attend classes as follows:

We had such a difficult period with our students, especially turning off the
camera, turning off the microphones ... For our students, especially when we see
students who don’t answer or attend the lesson or turn off the camera, do we get
upset? Yes, of course, we do...In any place where there is no participation, there
are moments when we are really opposite and inevitably happy, neither for the
child nor for us. Even when we are unhappy, we pay special attention to
students’ emotions, whether they are upset, reluctant, or have difficulty
participating, or if they feel uncomfortable at the point of answering.

Teacher 9, on the other hand, explained that he put effort into including the
students who did not attend the classes, but he could not force them to participate in
the lesson as follows:

In distance education, it is difficult if students do not open themselves, do not
want to participate. | invited a child to participate in the lesson politely, maybe
three times. My dear, can you do this, read that or say that? Despite what | said,
she did not open it, I can’t force her, and I can’t go further. Frankly speaking,
as teachers, we have trouble at this point. In other words, the child can
participate if they want, and they can become active in the lesson. If they don’t
want to, we don’t have much to do. | mean, at the end, you just saw that the
student lost the connection. Actually, logged out.

Teacher 9 stated that the biggest reason why students do not attend the lesson is
because of their parents:

We announce the schedule a day before the lesson. For instance, we say we have
class tomorrow at 11 o’clock. All my colleagues do this, so they definitely inform
them the day before. The students can see this, and the parents can see it. After
all, the parents are in this WhatsApp group, but for some reason, they do not
prepare their children. They should say that you have this lesson at this time, so
please prepare your books and notebooks and be ready. At this point, children
sometimes join, the parents, perhaps, just say take the phone, tablet, and go and
sign in, but they don't follow the rest. In other words, although children pretend
to be participating, they can open a different page and play a game during the
lesson.

Similarly, teacher 10 explained that they could not ensure the participation of
the students because there was no obligation to attend the classes, and that some
students were engaged in different tasks in the lesson as follows:

Of course, | can say for my own school that participation in distance education
is at a very low level. In face-to-face education, students had to come and go to
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school even if they did not have an interest in the lesson. Since there is no such
obligation in distance education, it has such disadvantages... As I just said,
students think that the teacher can't see me anyway, he doesn't have the ability
to control me, how will he know that I have internet, or necessary equipment for
distance education, why should I join?

Teacher 10 also explained the students' indifference to the lessons by saying;

They connect to the live lesson on the phone, and they seem to be attending the
lesson. While you are lecturing, the students are playing games on the other
page. This is one of the biggest problems in my opinion. Because we,
unfortunately, do not know how to use technology in place and on time...

Teacher 12 pointed out that the students were reluctant to participate because
they found the social studies course less important than the other courses, and that
there were disconnections in the courses with the following words:

You know, | have to learn a formula in mathematics in a numerical course and
in a science course, yes, | should join the lesson. The child, who thought, did not
feel the need to sign in because she did not see such a reason in social studies.
Because of this, we experienced a disconnection in the lesson from time to time.

Strive to Increase Sudents’ Interest and Motivation Toward The Lesson

Teachers stated that they benefited from sources containing visual materials such
as videos, slides, documentaries, and virtual museum tours to increase the interest and
motivation of students toward the social studies course during distance education
process. Some participants stated that they tried to make the lessons interactive and
fun using the drama method. For example, Teacher 1 stated that he was able to draw
students’ attention to the lesson by using various materials such as visuals, virtual
museum, and z-book (interactive board compatible books with digital media), with
the following words:

I usually conduct virtual sightseeing tours with my students. Also, those images
on Google are related to any topic, | talk about the Malabadi Bridge with fifth
grade children, but they wonder what Malabadi Bridge is, and its name seems
strange to them. | open it immediately and show it from the images. To appeal
to the child ’s visual intelligence. I usually use these two slides and the z-book.
In general, using smart notebooks, as well as slides and presentations prepared
by myself and my colleagues, | ensure that my students both see and hear me and
actively participate in the lesson.

Teacher 2 emphasized that she made an effort to increase her students’ interest
by saying;

If I were to speak for myself, we wrote an article, we tried to show it, we showed
pictures, we tried to convey it from the slides somehow. We tried to use more
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things, but unfortunately we were not as effective as we are in face-to-face
teaching.

The participant ’s use of the word "unfortunately" while describing this experience
shows that her efforts to increase students’ interest and motivation toward the lesson
were not very effective. Teacher 3 stated that she used visual elements in the lessons
as follows:

The videos, slides, about our visual lessons, I'm teaching 7th and 8th grades and
I used the visuals I could use, there are too many maps for us in the 7th grade,
maybe they were included in the slides in the 8th.

Teacher 4 explained how she tried to motivate her students by saying: “I don’t know
if'it ’s partly my style, but I also use the drama method. For example, we narrate the
events through animation, which attracts the attention of children more, but...”

Teacher 5 explained that she tried to teach in a fun way to increase students ’
participation in the lesson, to attract their attention, and to increase the effectiveness
of the lesson:

For example, we do not just talk about Nasreddin Hodja and skip the subject.
After talking about the topic, we tell the children a joke about him. Or we want
students to dramatize Nasreddin Hodja’s experiences. By making it a little more
fun to be more intimate with the subject, we enable the child to empathize with
that period. The lesson becomes more effective in this way. Likewise, there is a
topic titled “the language of the rug”’, we show children’s images about the rug.
Then, we want them to re-make the motifs on the rug.

Teacher 6 revealed that the student understood the concepts and subjects better
when the teaching was supported with visuals and audio narration with the following
words:

But over sometime, we were able to overcome this a little, how we managed to
overcome it, | can say that | realized that the concepts were better understood
and settled better by watching videos by focusing on more visual expression.
Nonetheless, when we provide it with visual and audio narration.”

In his words, he stated that. Teacher 6 drew attention to the importance of using video
in the lessons by using the following statement: “But when | played the video and
taught visually by pausing in between, and intervened and made necessary
explanations, | saw that they were trying to talk and participate more in the lesson.”
Teacher 7 stated that he used interactive lessons to increase the interest and motivation
of the students in the lessons, and that he mostly used the drama method in history
teaching with the following words:

We give performance assignments individually and as a group, and slide
assignments in the form of presentations. We use drama according to the place
and time of the lesson, apart from the question-answer and presentation
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techniques. They are most influenced by drama in history teaching, and our
children liked it the most. If you can do that, they will be very impressed. Again,
in short, we make our students watch documentaries visually.

Teacher 8 explained that learning can be permanent when the lesson is supported
by visuals in the teaching of history with the following example:

Having tents there, expressing what people do in daily life and geography in
which they live can make it a little more permanent. At least they can imagine,
they can understand what the situation was like at that time. So, apart from that,
there are visuals related to art. How can | say, there are epics unique to them.
Many things, such as the events in epics, the kind of lifestyle they lead, or why
they had to migrate to Anatolia, can become more understandable when they are
supported by visuals. Whether it be the migration of the Huns to Europe or the
settlement of the Turks in Anatolia, | think they would understand better why the
struggle emerged in this land when they learn through visuals.

k)

Teacher 11 explained that to increase students ’ interest in the lesson, they
provided a fun lesson environment and benefited from the drama technique, so that
they could have interactive lessons with the following words:

As a drama technique, you give the students roles in history. You are that person
in history. When there is a reading text, when a person in history speaks, | ask
students to stand up, even in online education, and act out his words. Then, we
activate our microphones and applaud the speaking student. We tried to
dramatize this way, ma‘am. We tried to keep it alive. We tried to keep it
entertaining, moving, and instructive, albeit closely. We attempted to do this,
albeit remotely.

Teacher 12 specified that she teaches in the form of videos, slides, and questions
and answers in order not to decrease student motivation, thus increasing the
intelligibility of the lessons with the following words:

Well, we taught by using especially short videos, slides, itemized presentations
on the subject, and information arranged in this way by opening individual
pages. The lessons were conducted mostly like this. Of course, we used the
question and answer technique as long as we could reach the children, as long
as they did not get tired...or we showed them some past events and asked what
we understood or what we could deduce. From time to time, right after the
lesson, | presented them some questions about the subject... for the purpose of
reinforcing that topic immediately.

Having Communication and Interaction Problems in Live Sessions:

Teachers expressed that distance education is insufficient in terms of physical
communication and interaction, and they find it incomplete when compared with face-
to-face education. They explained that this was due to reasons such as not being able
to make eye contact with the students in the lessons, not using the voice and body
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language effectively, not being able to convey emotions, and being insufficient in
terms of learning by doing. Teacher 1 explained that distance education lessons were
not like face-to-face lessons, and that eye contact with children and the effect of a
smile on the student were explained in the following words:

Distance education can never be like formal education, of course. An eye
contact, perhaps touching a student, can change a student’s life. Smiling at a
student may change their life, so distance education cannot even come close to
it. Because while we are teaching, even a blink might have too much effect while
giving feedback.

Teacher 2 explained why she finds distance education unfruitful and the importance
of eye contact, communication, and interaction in teaching as follows:

Distance education is really inefficient. In face-to-face teaching, there is an
opportunity to reach the child more. There is an opportunity to be more
beneficial to the child. But that opportunity is unfortunately not available here
in distance education. We cannot make eye contact with the child. Eye contact
is the beginning of everything.

Teacher 5 stated that distance education courses are beneficial when supported by
visuals; however, they are insufficient in terms of learning by doing. He also stated
having communication problems as;

Distance education was difficult, actually it was useful in terms of using visual
materials to show examples; however, it was a bit of a disadvantage in terms of
learning by doing... We had a communication breakdown with some children.
So, we couldn't get the exact results we wanted.

Teacher 6 stated that in distance education, students were reluctant to attend the
lesson, experienced lack of communication, and felt helpless because of the thought
that he could not inspire his students enough with the following words:

Because you can't influence the students that much, you can't interfere. I can say
that it was a period when both sides struggled and got tired emotionally. Sometimes
we felt helpless, too. Because you ask something, the student gives the wrong answer.
You give the correct answer and ask them to repeat it, but they cannot because they
do not listen to you when you give the correct answer. They never turn on the
microphone.

Teacher 7 stated that he could not use his gestures and mimics to communicate and
interact with the student in distance education, and that he could not teach the lessons
interactively with the following words: “When we are in the classroom with children,
when we are much more one-to-one, gestures and eye contact, interactive education
becomes more efficient. But when it ’s a distance environment, it ’s almost like a
colorless, odorless object.” Teacher 8 stated that she could not understand whether
the lesson was understood in distance education and that the students had difficulty in
expressing themselves due to the lack of communication
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This is not necessarily about history. You know, when you look into a child ’s
eyes, you can communicate in a healthier way. You know, you can feel in the
child ’s eyes whether what is said is perceived or not. Whether what I said is
understood or not, the students can also express themselves more easily. You
know, they can, of course, express themselves in distance education too, but they
can feel more when it is face to face.

Teacher 9 drew attention to the importance of emotion transfer in education by saying
“Of course, it is necessary to have eye contact while conveying an emotion. That is,
we cannot convey this emotion in distance education because the cameras are off.”
Teacher 10 tried to explain that there are no communication or interaction problems
in face-to-face education, but there are problems in distance education because
physical interaction and communication are insufficient. He explained this situation
in the following words:

We teach better in in face-to-face teaching. For example, the students could see
your gestures and facial expressions, and this allows them to focus both their
attention and interest on you and the subject of the lesson. As a matter of fact, |
would like to say that even if nothing is done, we can say that face-to-face
education has a great advantage. At least, there is a physical interaction.

Teacher 11 stated that she could not have eye contact with the students in the lessons
and tried to use her voice effectively in order not to have a lack of communication:

There is also a communication problem. You know, when teaching, after a while,
the listener may become disconnected and the narrator ’s tone of voice may
become monotonous. | had to be careful about this. Since it was distance
education, | could use my body language limitedly. We didn't have eye contact
like in face-to-face teaching, | tried using my voice effectively here.

Teacher 12 explained that emotion transfer was not possible in distance education and
there was a lack of communication as follows:

Or the liberation of Antep, while explaining those national and moral values,
you can tell children different examples in the classroom. You can express that
emotion to children. However, there is not much transfer of emotion when
teaching over the computer. In this respect, for example, there were problems.

Obligation to Use More Digital Materials and Resources:

Teachers stated that they were trying to provide a fun lesson environment to
make the history within social studies lesson better understood by the students, to
attract the students’ attention, and to increase the attractiveness of the lesson in
distance education. Teachers stated that they had to use more digital materials and
resources in the lessons to achieve this goal and to save the lesson from being boring.
For example; Teacher 4 explained how she used digital resources to remind her about
reviewing the previous lesson: “Ma’am, at school we teach using slides, smart boards,
and PowerPoint. Of course, it is the same in distance education as well. If there is a
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video on the subject, we have it watched. We use the question and answer technique.
I usually use this at the beginning of the lesson. This is usually done to determine if
the child remembers the previous topic or not.”

Teacher 6, on the other hand, explained that he tried to provide a fun lesson
environment so that the students would not get bored, and that he used different
educational sites with the following words:

For example, there are videos on the subject in EBA, and there are also various
educational websites. | benefit from these websites in this process; when I find
videos that might attract their attention, they can listen more carefully. We also
conduct activities. Of course, the child cannot directly use my computer to
complete the activity, but | take their answer and perform the activity according
to their answers. When it becomes a little more fun, it seems to me that the child
’s learning increases a little more. | can also mention some of these websites.
There is a Morpa Campus. There are videos and activities related to each lesson.
I am trying to use them. When we study directly from textbooks, it is like I am
reading an encyclopedia to children and they are listening, | feel that they get
bored.

Teacher 8 also explained that she had to use different sources during distance
education as follows:

I send EBA links as homework, and | tell them to the children as well. What they
should do or watch. I find different sources, 1 make them watch... You know,
while I 'm preparing my lesson, there are websites that I'm a member of. I have
friends and | get a lot of help from them. Would it be right for me to name the
site? I 'm using the resources they use.

Teacher 9 stated that she used digital resources to solve the tests in lessons:

As | said, there were course contents compatible with the smart board. There
are maps for history teaching in those course contents, especially if we talk about
history or there are summarized versions of the topics, or there are tests that we
can use after teaching the subject. We look at those questions and try to answer
them.

Teacher 11, on the other hand, explained that she uses EBA alongside textbooks with
the following words:

I use textbook as the main source, because the only source that students have is
the textbook, and the textbook they are responsible for. We examine the textbook
from time to time, and | read it word by word before the lesson. After that, | use
the textbook because | find the explanation very understandable, and of course,
| also use EBA. For images and videos, | use images from the textbook and
videos in EBA.
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Within the scope of this research, some of our teachers also expressed different
opinions. Some participants stated that they felt unhappy in distance education. Some
teachers, with the intention of increasing class participation, stated that students ’
grades would increase if they attended the classes, and they attempted to increase their
interest in the lesson with grade-driven external motivation. Some teachers also stated
that they did not use the drama method in distance education lessons because they
thought that they would be misunderstood by the parents, they acted formally in the
lessons, they did not comment on anything, and they preferred to use only the lecture
method.

Discussion, Conclusion and Recommendations

In this study, the meaning that social studies teachers attribute to their experience
in teaching history in the curriculum during distance education process was examined.
As a result of the study, six interrelated components forming the essence of teachers’
experience were identified. These are (1) having difficulties in teaching and
concretizing abstract historical concepts in an online environment, (2) encountering
technology access and resource problems, (3) trying to increase students’ interest and
motivation toward the lesson, (4) experiencing communication and interaction
problems in online lessons, ( 5) students’ lack of interest and participation in the
lesson; and (6) the necessity of using more digital materials and resources. These
findings will be discussed by comparing them with similar studies in the literature.

History consists of past events that happened and ended in the past. Since these
events and historical concepts are mostly abstract, teachers who participated in the
study stated that they tried to embody the past by using visual materials in the lessons.
This study’s results showed that it is more difficult in distance education for students
to make sense of past events, visualize them, and connect with the present. Ayaydin
and Aktag (2020) also concluded in their study that students are indifferent to and
prejudiced against historical subjects because of the unique abstraction and
complexity of history subjects. Parallel to the findings of this study, Ulusoy and
Giilim’s (2009) studyargued that the use of visual materials (pictures, photographs,
cartoons, graphics, maps, etc.) in the teaching of history and geography subjects in
social studies courses, especially in subjects involving abstract concepts, facilitated
students’ learning. Based on these results, it could be suggested that the use of visual
materials and resources in distance or face-to-face education has positive effects on
students’ learning in order for students to understand abstract concepts in the social
studies course more easily.

Lyons (2008) stated that online history teaching is especially challenging for the
teacher, but a well-organized and planned lesson can provide an exciting and good
learning environment for both teachers and students. However, these views do not
mean much for Tiirkiye. This study and previous studies have revealed that no matter
how well the teacher has planned the lesson, students in our country do not show
enough interest in online classes because attendance is not compulsory. Therefore, it
is important for the Ministry of National Education to make student participation



1204 Kaya Yilmaz and Ceylan Akcan

compulsory to achieve the objectives of the courses. To make history teaching
permanent and fun in distance education, teachers are expected to have advanced
technological literacy and information literacy skills. Teachers should be aware of
their own technological competencies, identify their lacking points, and take
supportive courses and training services to increase the quality of history teaching
Teachers can plan online tutorials, documentaries, and educational competitions to
encourage students to learn history without getting bored in class.

In this study, it was determined that both teachers and students experienced
various problems in accessing technology and resources in distance education process.
It was also determined that most of the students could not attend the classes due to
reasons such as economic problems and internet infrastructure deficiencies in our
country, and even if they did, they experienced disconnections during the classes and
could not establish healthy communication. Teachers who participated in the study
specified that the disconnections during the lessons were mostly caused by
technological inadequacies and problems in accessing resources. These findings
support the results of previous studies In Oztas and Kilig’s (2017) study, "technical
problems™ (60.69%) took an important place among the problems encountered in
History of Atatiirk’s Principles and Revolutions courses during distance education,
followed by "teaching quality” (11.41%), "lack of interaction” (9.37%) and "lack of
internet" (6.72%). In Sahin’s (2020) study, it was determined that teachers
experienced problems related to computers, the internet, the teaching environment,
and students in distance education. In Dogan and Tatik’s (2015) study, it was
concluded that students could not attend online courses because of technical problems
and were disadvantageous for distance education. In Bayburtlu’s (2020) study, it was
found that students’ participation was low due to the lack of access to technologies
such as tablets, computers, and the Internet in distance education process. In another
study, it was concluded that teachers found distance education mostly positive in
terms of benefiting from visual tools in social studies lessons; nevertheless, they found
it negative because students could communicate in a very limited way due to access
problems (Gez & Yesiltas, 2020). In the study by Kiirtiincii and Kurt (2020), it was
determined that the students did not have sufficient facilities in terms of internet and
computer; therefore, they had difficulties in attending online lessons, preparing
homework, and following the courses. In Tuncer and Bahadir's (2017) study, it was
also determined that most of the students could not attend the lessons due to lack of
access to the Internet and computers. The results of these studies show that similar
studies in the literature support our findings.

The teachers who participated in the study stated that they tried to use some
methods and techniques to increase students’ interest and motivation in distance
education and utilized videos, visual materials, and virtual museums in their lessons.
In this way, teachers tried to ensure that students participate in lessons and learn
without getting bored but they could not be successful enough in this attempt. Unlike
this result, Erdogan (2021) concluded that the use of EBA facilitated students' learning
in history lessons, contributed to permanent learning, created a fun learning
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environment, and thus increased students’ participation in the lesson. It is thought that
this result may be due to the fact that the students experienced EBA for the first time
during the course. In Yaylak’s (2010) study, the effect of Internet-based instruction
on students’ success in social studies teaching at the primary school level was
examined, and as a result it was determined that students had positive opinions such

as "our interest increased", "our interest increased more", "Internet-based teaching is
more enjoyable”, "it should be applied in other courses". In another study, it was found
that students mentioned that they conducted distance education courses in a fun and
comfortable environment (Tuncer & Bahadir, 2017). These results show that distance
education teaching is perceived and evaluated differently from teachers and students.
Other researchers have stated that distance education is advantageous for students
because the content that can be used in distance education courses is rich and the

courses are recorded and re-watched by students (De Oliveira et al., 2018).

One of the problems teachers face in lessons is related to communication and
interaction. In this study, communication problems negatively affected distance
education process and reduced participation in the courses. Teachers stated that they
could not use eye contact and body language in the lessons; therefore, they could not
transfer emotions and students were disadvantageous in terms of learning by doing.
These results support previous research findings. In the study of Siimer (2016), in
which student views on distance education were examined, it was concluded that there
were inadequacies in learner-learner, learner-instructor and learner-environment
interactions. Similarly, in Oztas and Kilig’s (2017) study, it was found that students
had interaction problems in lessons. In Ibicioglu and Antalyali’s (2005) study, it was
concluded that interaction is of primary importance in making the lesson fully
comprehensible and preventing misunderstandings. Online interactive models have
been developed to facilitate student learning and increase teacher-student interaction
in distance education (Gunawardena et al., 1998; Harasim, 2000; Moore, 1989). The
use of these models in our country can improve the interactions between learner-
content, learner-teacher, learner-learner.

The teachers who participated in the study stated that the students were not
interested in social study lessons and that their participation in the lessons was too
low. Participants stated that they even experienced students appearing in the system
but not being in the class in live sessions because they were playing games or chatting.
This result also corresponds to the results of previous research. In Er Tiirkiiresin’s
(2020) study, it was concluded that in distance education, students’ attention was
distracted during the lessons due to the noise in their homes and they could not interact
with the lecturers. In another study conducted during the pandemic, it was found that
pre-service teachers experienced a lack of attention and motivation toward the course
(Duman, 2020). Yilmaz and Kaya’s (2011) studyrevealed that students were even
uninterested in the social studies course in face-to-face education

In this study, teachers used more digital materials and resources to engage
students in distance education courses and to keep their attention. Studies in the
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literature show that teachers use different alternative teaching techniques and methods
to increase the interest and motivation of students toward lessons during distance
education. Bakioglu and Cevik's (2020) studydetermined that digital teaching
materials such as slides and z-books, web applications, EBA, and various videos were
used in distance education. Likewise, in Cevik and Duman’s (2018) study, it was
concluded that Morpa Kampiis, an application similar to the EBA education portal,
provided almost the same contributions in terms of outcomes. Karatekin et al. (2015)
concluded that e-content compatible with the curriculum should be prepared and
appropriate infrastructure should be created. The results of the studies reveal that
instructional technologies and technological tools have positive effects on students’
learning, contribute to students’ focus on the lesson, help them learn faster, and help
them overcome learning difficulties more easily (Picard, 2009). Other studies have
also found that the use of materials increases students’ active participation in lessons,
and the use of digital tools (overhead projector, television, computer, cassette player,
etc.) in history teaching provides permanent benefits for students because it appeals
to both the eye and ear (Ulusoy & Giiliim, 2009; Kostiiklii, 2004).

Based on the findings of this study, the following recommendations can be made:

It would be useful for social studies teachers to use rich materials in the lessons
to ensure that students can understand the history during distance education. This
study is limited to the views of social studies teachers working in public schools.
Examining the opinions of social studies teachers working at private schools would
also contribute to the literature It is recommended to conduct a study that examines
the meaning that primary school students attribute to their learning experiences in
social studies courses through distance education with a phenomenological research
design.

The findings of this research show that teaching through distance education is
perceived and evaluated differently from teachers and students. For this reason, it is
recommended to conduct new studies in which multiple data collection tools
(triangulation) and especially mixed studies will be used to determine whether the
research results based on students’ opinions reflect the truth. In distance education, it
has become more important for social studies teachers to develop their digital teaching
skills in education and training. It is thought that it may be beneficial for social studies
teachers to develop their Technological Pedagogical Content Knowledge (TPACK)
competencies so that they can use technology appropriately and correctly (Adalar,
2021, p. 171). It is recommended to conduct research in which an action research
design will be used to improve social study teachers’ TPACK competencies. It is also
recommended that technology-based seminars and trainings be provided to improve
social studies teachers’ and teacher candidates’ TPACK skills, and a cooperation
between the Council of Higher Education and the Ministry of National Education to
achieve this effectively. It is recommended to use virtual reality and augmented reality
applications in distance education courses, especially in the teaching of historical
subjects, since their use can increase students’ interest in school history, facilitate the
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understanding of abstract historical concepts, and contribute to permanent learning.
Inadequate course contents in the EBA portal should be eliminated and enriched with
new teaching materials prepared by experts in the field. Animations, historical
pictures, cartoons, drawings, and historical empathy activities should be prepared for
use in teaching history and offered to teachers free of charge.
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Tiim diinyay: etkisi altina alan COVID-19 salgimi nedeniyle Diinya Saglik
Orgiitii (WHO) 2020’yi Pandemi yil olarak ilan etmistir (TUBA, 2020). COVID-19
pandemi siirecinde artan vakalar ve 6liim oranlari nedeniyle ilkeler vatandaslarini
korumak amaciyla bir takim 6nlemler almistir (Dikmen ve Bahgeci, 2020). Bu iilkeler
oncelikli olarak egitim ve dgretim ve 6gretimin aksamadan devam etmesi igin farkli
teknolojik alt yapilarla olusturulmus uzaktan egitim imkanlarini kullanmislardir
(Avet, 2020; Can, 2020). Ulkemizde de yasanan bu salgin bir¢ok alani etkiledigi gibi
egitim 0gretim alanlarinda da bir takim degisikliklere gidilmesini zorunlu kilmustir.
Salgin nedeniyle yiiz yiize egitimin yerini uzaktan egitim siireci almis, ilkokuldan
yiliksekogretime kadar egitim ve Ogretimin biitiin kademelerinde uzaktan egitime
gegilmistir.

Uzaktan egitim, yasanilan c¢agda iletisim teknolojileri araciligiyla farkli
yerlerdeki insanlarin birbirleriyle etkilesim kurmasina yardimci olan 6grenen ve
Ogreteni bir araya getiren, 6grenme ve Ogretme etkinlikleri olarak tanimlanmistir
(Fidalgo ve dig., 2020). Al-Arimi’ye (2014) gore; uzaktan egitim, 6grenci ve
Ogretmenlerin es zamanli ve es zamansiz etkilesim kurabildikleri, pedagoji, teknoloji
ve 0gretim sisteminde tasarim odakli, 6grenciye etkili egitim alan1 sunma yollarindan
biridir.

Usun’a (2006) gore uzaktan egitim, alicilarin birbirlerinden farkli ortamlarda,
O0grenme ve Ogretme siireclerinde yazili-basilt materyallerden, gorsel—isitsel
teknolojilerinden faydalanarak etkilesim icerisinde planli ve sistemli bir 6grenme
ortam1 sunmaktadir. Okullarin kapanmasi ile 6grenciler, 6gretmenler ve veliler egitim
Ogretim faaliyetlerinin devamliligi konusunda destege ihtiyag duymuslardir. Bu
ihtiyac1 kargilamak icin UNESCO (2020), “teknolojik hazirlik, icerik hazirlig,
pedagojik ve ev ortaminda ogrenme destegi hazirligi, izlem ve degerlendirme”
seklinde 4 baglik altinda uzaktan egitim stratejileri plan1 hazirlanmistir. Bu planda,
uzaktan saglanan veri igerigine ulagim, iletisim destegi, 6grenci haklari, verilerin
gizliligi, uzaktan egitime gegiste Ogretmenlere destek ve teknolojik kaynaklarin
tedarik edilmesi gibi konulara yer verilmistir.

Ulkemizde Milli Egitim Bakanligi tarafindan ilk ve ortaokullarda 6grenim goren
ogrencilere 23 Mart 2020 tarihinden itibaren TRT EBA TV kanallar iizerinden
uzaktan egitim dersleri verilmeye baglanmistir (Canpolat ve Yildirim 2020). Egitim
Bilisim Agi (EBA), tiim 6grencilerin, zaman ve mekan fark etmeksizin iicretsiz bir
sekilde erisebilecegi g¢evrim igi sosyal 6grenme platformu olarak tanimlanmaktadir
(Durmusgelebi ve Temircan, 2017). EBA sanal egitim platformu vasitasiyla gorsel ve
sozel Ogrenme siirece dahil edilerek egitimde kalite artirilmaya, Ogretmen ile
Ogrenciler arasinda etkilesimli bir ders ortami olusturulmaya caligilmigtir fakat
EBA’daki dijital alt yapinin uzaktan egitimin yapilmasimi saglayacak teknik
kapasiteye sahip olamamasindan dolay1 ilk ve ortaokul diizeylerinde egitimin tamami
EBA iizerinden ger¢eklesememistir (Arkan, 2020). EBA platformu yaninda,
Microsoft ve Zoom gibi ¢esitli uygulamalarla dersler yiiriitiilmiistiir. Uzaktan egitim
stirecinde egitim dgretime yardimci olan bu uygulamalar, bir¢ok disiplinden olusan
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Sosyal Bilgiler derslerinde gorsel, ses ve uygulama gibi materyallerle ders
kazanimlarinin etkili bir sekilde aktarilmasma yardimct olmaktadir (Diindar ve
Yesilyurt, 2020). Sosyal Bilgiler dersinin soyut konular1 igermesi nedeniyle derslerde
gorsel egitim materyallerinden faydalanilmasinin 6nemi her gegen giin artmaktadir
(Oner, 2017). Uzaktan egitim siirecinde Sosyal Bilgiler dersinde gérsel materyallerin
kullanilmasinin 6grencilerin yasam boyu ve bireysel 6grenme becerilerinin geligimine
katkida bulundugu da sdylenebilir.

Sosyal Bilgiler dersi, Tarih, Cografya, Sosyoloji, Felsefe, Psikoloji, Antropoloji
gibi disiplinlerden beslenmektedir. Tarih, Sosyal Bilgiler’in igerigini olusturan en
onemli sosyal bilimlerden birisidir. 1998 yilindan itibaren miifredatta tarih konularim
da kapsayan Sosyal Bilgiler dersi okutulmaya baslanmistir (Demircioglu, 2008).
Sosyal Bilgiler dersi kapsaminda tarih 6gretimiyle 6grencilere degisim ve siirekliligi
algilama ile zaman ve kronolojiyi algilama becerilerinin kazandirilmasina katki
saglamaktadir. Sosyal Bilgiler dersinde, ogrencilerin, tarihin kendine 06zgi
yontemlerini kullanarak arastirmalar yapabilmeleri, tarihsel diisinme becerilerini
gelistirmeleri beklenmektedir (Yilmaz ve Kaya, 2011). Ogrenciler, Sosyal Bilgiler
derslerinde tarihi konularin yardimiyla gegmisten giiniimiize kadar diinyada siiregelen
olaylar1 anlayabilmektedir (Karagézoglu, 1966). Yapilandirmaci yaklagima gore,
Sosyal Bilgiler dersinde tarih konularinin 6gretiminde bilgilerin 6grencilere
“aktarilmasi veya ezberletilmesi” degil, “tarihsel anlama” ve “tarihsel diisiinme
becerilerinin” kazandirilmast énemli goriilmektedir (Yilmaz ve Seker, 2011). Tarih
Ogretimi ile Ogrencilerin, analitik, demokratik ve bilissel diisiinme becerileri
gelistirilmekte, ayni zamanda bayrak, vatan, millet, yonetim sekilleri, hak ve
sorumluluklari igceren kavramlar vasitasiyla Ogrencilerde yurttaglik bilinci
olusturulmaktadir (Er ve Baymndir, 2015). Yilmaz ve Kaya (2011), tarih¢iler ve tarih
egitimcileri okullardaki tarih 6gretiminin amaglarmin iilkelerin yonetim bigimlerine,
deger yargilarina ve egitim sistemlerine gore degisiklikler gosterdigini belirtmislerdir.
Kostiikli’ye (2006) gore Tarih dgretiminin genel amaglari sunlardir:

+ Ogrencilerin gegmise kars1 ilgi ve meraklarmi uyandirmak,

* Gegmigin yonlendirmesiyle gelecege 151k tutmak,

* Miifredatin ilgili diger alanlarini zenginlestirmek,

+  Ogzverili calisma ile zihinsel becerileri gelistirmek,

+ Ogrencileri yetiskinlige hazirlamak,

+  Ogrencilerin kimlik duygusunu gelistirmelerine katk1 saglamak,
+ Ogrencilerin diger iilke ve kiiltiirleri grenmesine yardim etmek.

Etkili bir tarih 6gretimi, 6grencilerin glinlik yasamda karsilastiklar1 sorunlara
akilci ¢oziimler liretebilmelerine, mantikli kararlar almalarina, elestirel ve sorgulama
becerilerinin gelismesine yardimci olmaktadir. Tarih 6greniminde &grenciler yeni
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Ogrenilen bilgiyi kendi deneyimleri ile anlamlandirip, bilgi inga ettiklerinde birincil
ve ikincil kaynaklara ihtiya¢ duyarlar (Isik, 2011).

Giintimiiz teknolojilerinden faydalanilarak bu kaynaklara ulagma giin gegtikge
kolaylagsmaktadir. Staley’e (2000) gore, 0gretim teknolojileri &grencilerin, tarihi
konular1 daha iyi anlamalarina, tarihe kars1 bakis acilarini gelistirmelerine ve gegcmise
olan ilgilerinin artmasina yardimci olmaktadir. Tarih 6gretiminde 6grencilerin soyut
kavramlarin somutlastirilmasinda da teknolojik araclarin katkisi bulunmaktadir. Bu
nedenle, canli derslerde tarih Ogretimi yapilirken &grencilerin tarihi olaylar
anlamlandirabilmeleri ig¢in o6gretmenlerin teknolojik imk&nlardan olabildigince
faydalanmalar1 gereklidir. Canli derslerde uzaktan egitimin avantaj, dezavantaj,
kalitesi ve smirhliklarmin tespiti 6gretmenlerin diisiince ve deneyimlerinin
bilinmesini gerektirmektedir. Ogretmenlerin canli ders verme tecriibelerine dayali
olarak karsilasilan problemlerin tespit edilmesi ve bu problemlerin giderilmesi daha
kaliteli 6grenme ortami olusturulmasina yardim edecektir. Alanyazindaki ¢alismalar
incelendiginde pandemi nedeniyle son zamanlarda Sosyal Bilgiler alaninda uzaktan
egitimle ilgili ¢alismalarin arttig1 goriilmektedir. Akgiil ve Oran’mn (2020) yaptiklari
calismada sosyal bilgiler Ogretmenlerinin uzaktan egitimde Ogrencilerin
motivasyonlarinin diisiik oldugu goriisiinii bildirdikleri belirlenmigtir. Aydemir
(2021) c¢alismasinda, sosyal bilgiler 6gretmenleri uzaktan egitimde 6grencilerle ve
veliler ile iletisim eksikligi, ekonomik yetersizlik gibi nedenlerden kaynaklanan
problemler yasadiklarii belirtmislerdir. Alanyazinda uzaktan egitimde Sosyal
Bilgiler dersi ile ilgili (Diindar ve Yesilyurt, 2020; Gez ve Yesiltas, 2021; Giillihan,
2021; Seyhan, 2021) ve Atatiirk ilke ve Inkilaplart ile ilgili calismalar (Akbaba ve
dig., 2016; Erol Sahin, 2019; Oztas ve Kilig, 2017) da yer almaktadar.

Arastirmanin Amaci ve Onemi

Alanyazinda uzaktan egitim siirecinde sosyal bilgiler dersi kapsaminda tarih
konularinim 6gretimine yonelik olgubilim deseni kullanilarak yapilmis herhangi bir
¢alisma bulunmamaktadir. Bu ¢alisma, alanyazindaki eksikligi gidererek alanyazina
katkida bulunmak amaciyla yapilmistir. Calismada, COVID-19 salgmi nedeniyle
baslayan uzaktan egitim siirecinde sosyal bilgiler 6gretmenlerinin tarih konularmin
Ogretimine iligkin deneyimleri ve deneyimlerine yiikledikleri anlam incelenmistir.
Calisma, bundan sonra yapilacak olgubilim c¢aligmalarina kaynak teskil etmesi
acisindan onemlidir. Sosyal bilgiler 6gretmenlerinin uzaktan egitim siirecinde tarih
Ogretimi deneyimlerine yiikledikleri anlamin, onlarin bakis agilariyla ortaya
¢ikarilmast i¢in su sorulara cevap aranmistir:

e Sosyal bilgiler 6gretmenleri uzaktan egitim siirecinde tarih konularinin
ogretimine iliskin deneyimlerini nasil anlamlandirmaktadirlar?

e Sosyal bilgiler 6gretmenlerinin uzaktan egitim siirecinde tarih konularinin
ogretimine yonelik deneyimlerinin 6zl ve yapist nedir?
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Yontem

Calismanin bu boliimiinde aragtirmanin yontemi, ¢alisma grubu, veri toplama
araglar1 ve veri analizi ile ilgili agiklamalara yer verilmistir.

Arastirma Yontemi

Bu arastirma, nitel aragtirma yontemlerinden ‘betimleyici fenomenolojik
caligma’ (descriptive phenomenological study) deseni kullanilarak yiiritilmistiir.
Fenomenolojik veya Tiirk¢e kaynaklarda olgubilim deseni olarak adlandirlan
caligmada, ¢cevremizde karsilastigimiz fakat derinlemesine bilgi sahibi olmadigimiz
deneyimler, anlamint tam olarak kavrayamadigimiz olgu ve olaylar incelenir ve
bunlara yiiklenen anlamlar ortaya ¢ikarilmaya ¢alisihir (Yildirnm ve Simsek, 2018).
Creswell (2007), olgubilim g¢aligmasini, birka¢ bireyin bir kavram veya fenomenle
ilgili yasanmis deneyimlerinin ortak anlami seklinde tanimlamaktadir. Bu ¢aligmada
sosyal bilgiler 6gretmenlerinin uzaktan egitimle tarih konularmin 6gretimine iligskin
birinci elden kendi yasadiklar1 deneyimler incelendiginden ¢alismanin amacina en
uygun nitel aragtirma deseni olan betimleyici olgubilim ¢alismasi secilmistir. Bu
arasgtirma desenin seg¢ilmesinin diger sebebi, bu ¢alisma konusunun daha &nceki
¢alismalarda olgubilim arastirma deseni ile incelenmemis olmasidir.

Calisma Grubu

Aragtirmanin katilimeilar;, Gaziantep ilinin farkli okullarinda gérev yapan
sosyal bilgiler &gretmenlerinden olusmaktadir. Ogretmenlerin seciminde amach
ornekleme (purposeful sampling) cesitlerinden kriter 6rnekleme kullanilmustir.
Katilimeilarin segiminde kriterler olarak yas, cinsiyet, mesleki kidem, brang ve mezun
olunan fakiilte tiirii kullanilmistir. Calismaya, Egitim Fakiiltesi Sosyal Bilgiler, Tarih
ve Cografya egitimi bolimlerinden mezun olmus, en az 3 yil Sosyal Bilgiler 6gretimi
deneyimi olan 25 yas iistii 6 kadin ve 6 erkek olmak iizere toplam 12 &gretmen
katilimcr olarak secilmistir. Katilimceilar devlet okullarinda gorev yapan 6gretmenler
arasindan secilmistir. Katilimeilarin se¢iminde kullanilan yas, cinsiyet, mesleki
deneyim ve brang Tablo 1°de gosterilmistir.

Tablo 1
Ogretmenlerin Demografik Ozellikleri
. Mesleki Mezun Olunan Mezun Olunan
Katilimcilar Yas Cinsiyet Kidem Boliim Universite
Ogretmen 1 27 Erkek 3 So ?yal Bilgi I,e.r Gazi Universitesi
Ogretmenligi

Tarih

Ogretmen 2 29 Kadim 5 o . Gazi Universitesi
Ogretmenligi
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Tablo 2 (devami)

Katihmetlar Ya Cinsivet Mesleki ~ Mezun Olunan Mezun Olunan
¥ y Kidem Bolim Universite
- Tarih Selguk
Ogretmen 3 42 Kadin 20 Ogretmenligi Universitesi
. Sosyal Bilgiler Mugla
Ogretmen 4 31 Kadin 6 Ogretmenligi Universitesi
Ogretmen 5 30 Erkek 5 So ?yal Bilgi Iﬁr Frrat Universitesi
Ogretmenligi
. Sosyal Bilgiler Atatiirk
Ogretmen 6 32 Erkek 6 Ogretmenligi Universitesi
. Sosyal Bilgiler Selguk
Ogretmen 7 42 Erkek S Ogretmenligi Universitesi
o Sosyal Bilgiler Balikesir
Ogretmen 8 42 Kadm 18 Ogretmenligi Universitesi
Ogretmen 9 44 Erkek 13 So gyal B”g.l |ﬁr AfYO'.“ Kopatgpe
Ogretmenligi Universitesi
Ogretmen 10 37 Erkek 10 Sosyal Bilgiler  Van Yiziincti yil
Ogretmenligi Universitesi
Ogretmen 11 37 Kadin 13 So ?yal Bilgi I,e.r Gukurova
Ogretmenligi Universitesi
. Cografya Nigde
Ogretmen 12 4l Kadin 20 Ogretmenligi Universitesi

Arastirmaya katilan her &gretmen c¢alismanin konusu, amact ve prosediiri
hakkinda bilgilendirilmistir. Ogretmenler, calismaya katilmadan &nce géniillii katilim
formunu (onam) imzalamiglardir. Arastirma etigi geregi c¢alismaya katilan
ogretmenlerin kimliklerinin korunmasi amaciyla her bir katilimciya Ogretmen 1-
Ogretmen 12 arasinda de@isen rumuzlar verilmistir. Arastirmanin bulgularmin
sunumunda bu rumuzlar kullanilmistir.

Veri Toplama Araclan

Olgubilim ¢aligmasinda (fenomenolojik), veri toplama araci olarak siklikla
goriisme kullanilmaktadir. Gorligme yontemi, katilimcilarin incelenen konuya iligkin
deneyimlerinin ve bakis acilarinin ortaya ¢ikartilmasia imkan tanimaktadir (Patton,
2022; Yildirim ve Simsek, 2018). Bu ¢alismada, olgubilim arastirma desenine uygun
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olarak yar1 yapilandirilmis goriisme teknigi kullanilmistir. Betimleyici olgubilim
aragtirma desenine uygun olarak acik uglu 4 sorudan olusan goriisme formu
hazirlanmigtir. Gorligme sorulari devlet okulunda 12 yillik deneyime sahip bir Tiirkge
Ogretmen tarafindan dil ve anlatim acisindan incelenmistir. Tiirkce dgretmeninin
goriisii dogrultusunda sorulardaki dil ve imla hatalar1 giderilmigtir. Arastirma ve
goriigme sorularimin olgubilim arastirma deseninin dogasina uygunlugunun kontrolii
edilmesi icin Sosyal Bilgiler Egitimi alaninda ulusal ve uluslararasi olgubilim
arastirmasina dayali ¢alismalar1 bulunan bir alan egitimcisinin goriigii alinmistir. Alan
egitimcisi, betimsel olgubilim ¢aligmalarinda katilimcilarin deneyimlerinin yapisinin
ve Oziiniin agiga c¢ikarilmasi i¢in goriisme formunda fazla sorularin
kullanilamayacagini belirtmistir. Alan egitimcisinin goriis ve 6nerileri dogrultusunda
olgubilim desenine uygun olmadigi ve katilimeilar1 yonlendirici nitelikte oldugu
disiiniilen 2 soru goriisme formundan c¢ikarilmistir. Diger 2 soru 6gretmenlerin
uzaktan egitimle Sosyal Bilgiler dersinde tarih konularmnin &gretimine ydnelik
deneyimlerinin yapisin1 ve Oziinli agiga ¢ikaracak nitelikte oldugundan goriisme
formunda kalmistir. Katilimeilarin verdikleri cevaplara bagli olarak gdriisme
esnasinda ¢esitli sonda sorulari da sorulmustur. Sonda sorulari, katilimeilarin uzaktan
egitimle Sosyal Bilgiler dersinde tarih konularinin 6gretimine yonelik deneyimlerine
odaklanmustir.

Verilerin Analizi

Olgubilim deseniyle yiiriitiilen ¢alismalarin kendine 6zgii farkl bir analiz siireci
bulunmaktadir. Betimleyici olgubilim arastirmasinda, incelenen olguya iliskin
katilimcilarin deneyimlerinin 6zii ve yapisi dort asamali bir analiz siireci sonucunda
aciga cikarilmaktadir. Bu asamalar;

1. Parantezleme: Analiz siirecinde incelenen arastirma konusuna iliskin
aragtirmacilarin daha onceki bilgi, tutum, diisiince ve Onyargilarinin yok
sayilarak askiya alinmast;

2. Fenomenolojik indirgeme: Ogretmenlerin deneyimlerini igeren goriisme
metinlerindeki anlam birimlerinin belirlenmesi;

3. Imgesel cesitleme: Olusturulan anlam birimlerinin esas alinarak gretmenlerin
deneyimlerinde yer alan yapisal temalarin ortaya ¢ikarilmast;

4. Anlam ve ozlerin sentezlenmesi: Deneyime iligkin 6nceki asamalarda ortaya
¢ikan anlam birimlerinin ve 6zlerin sentezlenmesidir (Giorgi, 2012). Verilerin
analizine baslamadan once goriismeden elde edilen ses kayitlart Word
programinda yazili metinlere doniistiirilmiistir. Daha sonra 6gretmenlerin
aragtirma konusuyla ilgili tecriibelerine iligskin kullandiklar ifadeler 4 agamali
analiz siirecine tabii tutulmustur. Her bir profildeki anlam birimleri tespit
edildikten sonra ‘yapilandirilmig profiller’ {izerinde ¢aligilarak ¢alisma konusu
ile ilgili deneyime ait degismeyen Ozlere ulasilmis ve olgunun yapisini
belirleyen ana bilesenler olusturulmustur.
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Arastirmada Gegerlik ve Giivenirlik (inandiricihk ve Denetlenebilirlik)

Giivenirlik kavrami, dlgme araglar ile degil, dl¢lim araclar1 ile elde edilen
verilerin ne derece giivenilir olduklariyla ilgilidir. Gegerlik ise, 6l¢me siireci sonucu
elde edilen verilerin dogrulugu veya gercegi ne derece yansittigi ile ilgilidir. Nitel
arastirmada 6lgme araci veya 6l¢iim olmadigi i¢in bu kavramlarin nitel aragtirmada
kullanilmas1 hem ilgisizdir hem de uygun degildir (Creswell ve Miller, 2000; Steinke,
2004; Stenbacka, 2001). Bu nedenle, nicel aragtirmada kullanilan giivenirlik
(reliability), nitel arastirmada ‘credibility’ (inandiricilik) veya es anlamli kavramlarla;
gecerlik (validity) kavrami ise ‘dependability’ veya auditability (denetlenebilirlik)
gibi kavramlarla agiklanmaktadir (Yilmaz, 2013). Nitel arastirmada arastirmaci,
yaptigi ¢calismanin inandiricilik ve giivenilirligini veya denetlenebilirligini kanitlamak
icin ¢aligma sonucu elde ettigi temalarin verilere yani katilimcilarin goriiglerine dayali
olarak olusturuldugunu katilimci goriiglerinden dogrudan alintilar yaparak gosterir
(Creswell, 2007). Nitel arastirma deseni ile yiiriitiilen bu c¢alismada elde edilen
bulgularin sunumunda katilimeilarin goriislerini ve bu goriislerdeki gesitligi yansitan
dogrudan alintilar yapilmustir.

Nitel aragtirmada, arastirma bulgularinin kendi iginde tutarli olmasi ve
alanyazinla biitiinlikk arz etmesi gerekmektedir (Miles ve Huberman, 2015). Bunu
gergeklestirmek i¢in bu ¢alismada gorlisme sorulari alanyazina uygun, yansiz, on
yargilardan uzak, konusma diliyle ve jargonlardan uzak olarak hazirlanmis ve daha
sonra goriisme sorularina iliskin Sosyal Bilgiler Egitimi alaninda ¢aligmalar yapan bir
alan egitimcisinin gorlisii alinmistir. Goriismeler, katilimcilarin kendini rahat
hissedebilecekleri ortamlarda yapilmistir. Katilimcilarin izniyle kaydedilen gériisme
ses kayitlari, Sosyal Bilgiler ve Tarih egitiminde bir¢ok ¢aligmasi bulunan iki farkl
arastirmaci tarafindan metne aktarilmistir. Arastirmacilar, gériisme metinleri tizerinde
farkli yer ve zamanlarda kodlama yapmuslardir. ki arastirmacinin elde ettikleri
kodlamalar karsilastirilmis ve elde edilen kodlarin arastirmanin i¢ gegerliligini
(internal validity) saglayip saglamadiginin teyidi agisindan Miles ve Huberman’in
(1994) goriis birligi formiilii uygulanmigstir. Bu formiile gore goriis birligi saglanan
kod sayisi (f) ile goriis birligine uymayan kodlar (n) arasinda islem yapilmaktadir.
Gortis birligine uyan kod sayist (f:37) iken goriis birligine uymayan kod sayist (n:5)
olarak tespit edilmistir. Bu verilerle uygulanan giivenirlik formiiline gore
arastirmanin giivenirlik oran1 % 88 olarak belirlenmistir. Arastirma bulgularinin
inanirliligimi ve gilivenirligini saglamak i¢in arastirma prosediirii spesifik olarak
betimlenmis ve analiz siireci bastan sona kadar bir alan egitimcisinin goriigiine
sunulmustur.

Bulgular
Bu aragtirmada, verilerin analizi sonucunda uzaktan egitim siirecinde devlet
okullarda gorev yapan sosyal bilgiler Ogretmenlerinin Sosyal Bilgiler dersi
kapsaminda tarih konularinin 6gretimi deneyimlerine yiikledikleri anlamin yapisini
ve Oziinii asagidaki 6 bilesenin olusturdugu tespit edilmistir.
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1. Sanal ortamda soyut tarihi kavramlarin dgretiminde ve somutlastirilmasinda
zorluk yasama: Caligmaya katilan 6gretmenler, uzaktan egitim siirecinde Sosyal
Bilgiler dersi kapsaminda yer alan tarihi kavramlarin 6gretiminde zorluklar
yasamaktadirlar.

2. Teknolojiye erisim ve kaynak sorunu ile karsilasma: Ogretmenler, uzaktan egitim
stirecinde tablet ve bilgisayar gibi teknolojik araglara her &grencinin erisim
saglayamadigini, internet yetersizliginden dolay1 ses kopmalar1 ve goriintiiniin
aktarilamamasi gibi sorunlar yasadiklarini ve kaynak sikintisiyla karsilagtiklarini
belirtmislerdir. Yasanan teknolojik yetersizlikler 6grencilerin derse katilimlarini
olumsuz etkilerken, derse katilan Ogrencilerin de derslere dikkatini
verememelerine neden olmaktadir.

3. Ogsrencilerin derse karsi ilgilerinin ve katihmlarimn yetersiz olmasi:
Ogretmenler, dgrencilerin derse olan ilgi ve katilimlarinin yetersiz oldugunu
belirtmislerdir. Uzaktan egitim siirecinde Ogrencilerin ilgi ve katilimlarini
etkileyen cok fazla unsur olmasindan dolay1 6gretmenler dgrencilerin derslere
katilimini saglama konusunda zorluklar yasamaktadirlar.

4. Ogrencilerin derse karsi ilgilerini ve motivasyonlarini artirma ¢abasina girme:
Ogretmenler uzaktan egitim siirecinde ogrencilerin derse karst ilgi ve
motivasyonlarini artirmak i¢in ¢esitli yontemleri kullanmakta, 6grencilerin derse
katilmalarini saglamak i¢in ¢aba sarf etmektedirler.

5.  Canli derslerde iletisim ve etkilesim problemleri yasama: Ogretmenler uzaktan
egitim siirecinde 6grenciyle goz goze gelememe, birebir temas halinde olmama
gibi sebeplerden dolay1 6gretimde duygularin kullanilmasi konusunda eksiklik
hissetmekte, iletisim ve etkilesim problemleri yasamaktadirlar.

6. Daha fazla dijital materyal ve kaynak kullanma zorunlulugu: Ogretmenler
uzaktan egitim siirecinde derslerin gorsellestirilmesine daha fazla agirlik vermek
zorunda kaldiklarii, bu nedenle dijital kaynaklara daha fazla yoneldiklerini
belirtmiglerdir.

Calismaya katilan 6gretmenler, uzaktan egitim siirecinde Sosyal Bilgiler dersi
kapsaminda tarih 6gretiminde, 6zellikle tarihsel kavramlarin dgretiminde zorluklar
yasadiklarini, 6grencilerin motivasyon ve derse olan ilgilerini dagitict bir ¢ok uyaran
oldugunu belirtmislerdir. Derslerde oyun oynama gibi farkli mesguliyetlerin de
olmas, iletisim ve etkilesim sorunlarina yol agmaktadir. Ogrencilerle géz temasi
kuramama, dokunamama gibi zorluklar iletisim ve etkilesim eksikligine neden
olmaktadir. Ogretmenler, 8grencilerin derse kars1 ilgi ve katilimini artirmak amaciyla
daha fazla teknolojiden yaralanmalar1 gerektigini, bu sebeple dijital materyal ve
kaynak arayist icine girdiklerini belirtmislerdir. Katilimcilar, derse olan ilgiyi
artirmak i¢in drama yontemi ve ¢esitli gorsellerden faydalandiklarini belirtmislerdir.
Ogrencilerin derse katilimlarini sagladiklarinda notlarinin da yiikselecegini belirterek,
ogrencileri derse kars1 giidiilemeye ¢alismiglardir.
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Asagidaki paragraflarda uzaktan egitimde Sosyal Bilgiler derslerinde tarih
konularmin 6gretimine yonelik 6gretmen deneyimlerinin yapisini olusturan bilesenler
ayrmtili olarak agiklanmistir.

Sanal Ortamda Soyut Tarihi Kavramlarin Ogretiminde ve
Somutlastirilmasinda Zorluk Yasama

Katilimcilar, Sosyal Bilgiler dersinde tarih konularinin soyut kavramlar
icermesi, gegmiste yasanmig ve bitmis olaylari ele almasi ve bu olaylarin giinlilk
yasamda karsilik bulamamasi gibi sebeplerden dolayi, derslerde soyut tarihi
kavramlarin &gretiminde zorlandiklarimi dile getirmislerdir. Ornegin Ogretmen 2,
tarih konularmin dgretiminde yasadig1 zorlugu, “Tarihte biliyorsunuz ozellikle Inkilap
Tarihi ya da diger Sosyal Bilgiler konularinda da soyut ¢ok fazla konu gectigi icin
uzaktan egitimde elbette de zorlaniyoruz” ifadesi ile dile getirmistir. Ogretmen 4 ise
derste yasadigi deneyimden bahsederken, tarih derslerinde yagadiklari zorluklar
“Yani sunu istiyor, hani aswri ornek istiyor ya da giindelik yasamdan bir bilgi istiyor
tarih igin istiyor ama bu geg¢miste kalmis olaylar giindelik yagsamdan ornekler
veremiyoruz tarih icin” sdzleriyle agiklamistir. Ogretmen 5’te yasadiklari zorluklar:
aciklarken “Tarih alaminda simdi uzaktan egitimde yapmis oldugumuz etkinlikler
biraz daha zor oldu bizim icin. Tarihin konusu da zaten ge¢misle alakali oldugu icin
direk somut veriler bulunmadigi bizim i¢in uzaktan egitimde zor oldu ashinda”
ifadelerini kullanmistir. Ogretmen 6, tarihi kavramlarin 6gretiminde yiiz yiize egitim
yaparken zorlandigini1 fakat uzaktan egitimde bu zorlugun daha c¢ok arttigini, hem
ogrenciler hem de kendileri bu durumdan olumsuz etkilendiklerini su sekilde ifade
etmistir: “Ozellikle tarih konularinda tarihteki kavramlarin égretilmesi konusunda.
Cocuklara zaten sinifta bile tanitirken, canlandirirken zorlaniyorduk. Bunun iizerine
birde yiiz yiize egitimi birakip da canli derse gegince ¢ocuklar bu konuda zorlandilar
bizde zorlandik tabii.” Ogretmen 8, tarih 6gretimde yasadigi zorlugu su sekilde
aciklamaya galigmigtir:

Tarih 6gretmek hele yiiz yiize egitim verirken bile biraz zor oluyor tarih
derslerini vermek. Canli dersteyken uzaktan egitim vermek daha da zor oluyor.
Hem konun soyut olmasi hem de uzak olmasi giinliik yasantiyla biraz daha
baglanti kurulmasinda biraz daha zorluk yasanmasi zorlastiryyor gergekten

Ogretmen 8, tarihi konu ve kavramlarinin dgretiminde yasadig1 zorlugu su érnekle
aciklamaya calismigtir: “Bu sene ¢ocuklarla beraber mesela orda Orta Asya’daki
Tiirklerin yasantisina baktigimizda orada gécebe yasam tarzini anlatirken bu ¢ok
soyut geliyor, giinliik hayatla baglanti kurabilecegi 6rnek verebilecek bir durum soz
konusu degil.” Ogretmen 10, tarihi kavramlarin cok kapsaml oldugunu ve bu sebeple
ogretiminde zorluk yasadigini bir 6rnek vererek su sekilde agiklamistir:

Tarih ogretiminde bildiginiz gibi bir¢ok isim gegiyor, bir¢ok kavram gec¢iyor. Bu
sene lizerinden bahsedersem hocam. 6. sinif konulari icerisinde Tiirklerin ilk
anayurdu olan konudan bahsetmistik, hatta suan kitapta yamimda. Orta Asya’da
kurulan ilk Tiirk Devletlerinin nelerle ilgilendigi, kimlerle kuruldugu, tek tek
bizimde ogretmemiz isteniyor. Bu da agik¢ast égrencilere ¢ok zor aktarilacak
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bilgilerdir. Bu beni asurt derece zorladi diyebilirim hocam. Ciinkii soyut
kavramlar.

Ogretmen 11, “Tarih biraz ge¢mis bir ders oldugu icin, giiniimiizle iliskisini
kurmamiz gerekiyor. Gegmis ve yasanmus, bitmis bir olay. O donem igerisinde
degerlendirilmesi gerek. Ogrencinin yasantisindan uzak oldugu icin biraz
kopukluklar olabilir” ifadesini kullanarak tarih konularinin giindelik yasamla
iligkisinin  kurulamamasindan kaynaklanan zorluklar1 ve beraberinde gelen
derslerdeki kopmalari ifade etmeye ¢alismistir. Ogretmen 12, “Tarih 6gretimi biraz
daha soyut oldugu igin sinifta bile hani zorlanirken, uzaktan egitimde biraz daha
zorlandik” seklinde disiincesini ifade ederek soyut tarihi kavramlarin dgretiminde
uzaktan egitimde daha ¢ok zorlandigimi belirtmistir.

Teknolojiye Erisim ve Kaynak Sorunu ile Karsilasma

Ogretmenlerin biiyiik ¢ogunlugu, tablet, telefon, bilgisayar gibi teknolojik arac
veya internet yetersizliginden dolay1 ses kopmalari, goriintiiniin aktarilamamasi gibi
sorunlar yasadiklarini, teknolojiye erisim ve kaynak sikintist ¢ektiklerini
belirtmislerdir. Yasanan teknolojik yetersizlikler 6grencilerin derse katilimlarini
olumsuz etkilerken, derse katilan 6grencilerin de dikkatini derse verememelerine
neden olmaktadir. Ornegin Ogretmen 1, uzaktan egitimde karsilastigi teknolojik
sorunlarin derste kopmalara neden oldugunu su sozlerle dile getirmistir: “...Ses
kopmalari, internet alt yapisi olmayan evierimiz var tabii bunlar géz éniine alindigt
zaman uzaktan egitimde biz ¢ok zorluk ¢ekiyoruz tabii. Bundan 1,5 - 2 sene once hi¢bir
problem hi¢chir zaman ¢itkmiyordu ama suan dersleri anlatirken bazen kopukluklar
yasiyoruz.” Ogretmen 2, teknolojik arag sikintist oldugundan dolay1 derslere katilimin
az oldugunu “Cogu ogrencim ne yazik ki derslere katilamadi, iste internet
yetersizliginden, iste telefon tablet, bilgisayar yetersizliginden bunlardan dolay:
problemler yasadik.” sozleriyle ifade etmistir. Ogretmen 4 ise uzaktan egitimle
yapilan derslerde dgrencilerin teknolojik kaynaklara erisimde yasadiklari sikintilari
ve beraberinde derse katilimin az olmasini su sekilde agiklamistir:

Yan komgudan bilgisayar aliyorlard: ya da yan komsunun interneti istiyorlard.
Cok zorlu bir siireg, cocuklarin elinde bilgisayar yok ya da kullanabilecekleri,
bir telefon var oda babalarmmin. Babalar: bu telefonu ise gotiiriip getiriyor.
Cocugun dersinin oldugu saatte cocugun girebilecegi bir teknolojik bir alet yok.
Yani ben ¢ocuklar: gercekten suglamiyorum. Girememekte haklilar.

Ogretmen 6, 6grenci ailelerinin gerek ekonomik nedenlerden dolay1 gerekse ikamet
ettikleri yerlerde internet alt yapi eksikliginden kaynakli teknolojik sorunlar
yasadiklarini belirtmistir. Bu sorunlarin derse katilimi olumsuz etkiledigini de su
sozleriyle agiklamigtir:

Anne baba zaten kendi telefonuna internet bulamazken, birde ¢ocuga hem bir
telefon, tablet ayarlayp, internet ayarlamak zorunda kaldi, en biiyiik nedeni bu.
Cok ¢aliskan 6grencilerimiz aylarca derse giremedigi oldu ¢iinkii evde buna bir
imkdn yoktu. Ya da evde ii¢ dort kardes okula gidip sadece bir telefonla idare
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eden dgrencilerimiz oldu. Bunlarda biiyiik sorunlar yasadilar. Bazilari da her
seyde kisip bir telefon bir internet baglatmak istediklerinde, mahallede internet
alt yapisinin olmadigryla karsilastilar. Buda yine derse katilmalarini engelledi.

Ogretmen 7, teknolojik erisim ve kaynak sikintis1 yasadigini “Ancak en biiyiik sikintiyr
internet ve bunun disindaki arag gereglerle sikinti yasadik ’sozleriyle belirtmistir.
Ogretmen 8, “Ama canli derste biri sistemden diisiiyor geri aliyorum” seklinde
derslerde yasadig1 sorunu belirtmistir. Ogretmen 9, teknolojik yetersizliklerin
ogrencileri ve dersleri olumsuz etkiledigini, derslerde istenilen verimi alamadigini su
sozlerle ifade etmistir: “Cocugun belki interneti yok, belki tableti yoktur girecek olsa
bile internet sikintisi yasayabiliyor... Sonucunda da ¢ok boyle verimli oldugunu
diigiinmiiyorum agik¢asi. Bu siire¢ biraz kaywp siire¢ diye diigiiniiyorum. Yani
cocuklarda gercekten egitim égretim namina iiziicii bir siirec.” Ogretmen 10 ise
teknolojik eksiklikten kaynakli sikintilarin oldugunu, bu nedenle 6grencilerin
dikkatini toplamada zorlandigini soyle ifade etmistir: “Canli ders yaptigumiz
uygulama ogrenciyi bazen dersten de atabiliyordu, sitkintilar olabiliyordu. Ses
kalitesinde, goriintiide sikinti olabiliyordu. Bu gibi aksakliklari da yasadik.
Ogrencilerin dikkatini toplamada stkintilar yasadigimizi séyleyebiliriz.”

Ogrencilerin Derse Kars: Ilgilerinin ve Katithmlarimin Yetersiz Olmasi

Ogretmenler, grencilerin uzaktan egitimde Sosyal Bilgiler dersine ilgisiz
davrandiklarini, derse katilimda isteksiz olduklarim1 ve bu nedenle sorunlar
yasadiklarmi ifade etmislerdir. Katilimcilar, 6grencilerin teknolojik sikintilar
yasadiklarini bahane ederek derse katilimda isteksiz davrandiklarini, derslerde ismen
var gibi goziikiip baska iglerle (oyun, kahvalti yapma gibi) ilgilendiklerini, derse
katilim zorunlu olmadig: i¢in rahat davrandiklarini ve Sosyal Bilgiler dersini diger
derslere gore daha 6nemsiz bulduklarint belirtmiglerdir. Bazi katilimeilar, velilerin
ilgisizliginden de yakiarak, velilerin ¢ocuklarini derse hazirlamadiklarini ve derse
katilimi desteklemediklerini belirtmislerdir. Ornegin Ogretmen 3, bazi 6grencilerin
teknolojik sikintilar yagamadigi halde bahaneler ileri siirerek derse katilimda isteksiz
davrandiklarini su sekilde ifade etmistir:

...Ama uzaktan egitim de o ilgisiz 6grenciyi derse katabilmek sikinti oldu. Ciinkii
hani bahaneler uydurabiliyorlar Hocam, internet yeteri kadar ¢ekmiyor, sesinizi
duyamadim, mikrofonumda sikinti var ders ortaminda bunu soyleme ihtimali yok
tabii yiiz yiize egitimde. Cocuk kagamaklar yapmaya baslad: bu siirecte bu tiir
ogrenciler. Ama dedigim gibi ilgili ogrencilerle sikinti yasamadik ayni sekilde
devam etti bu siirecte... Hani interneti ¢ektigi halde ¢ekmedigini soyleyebiliyor
ya da iste mikrofonu oldugu halde mikrofonu olmadigini soyleyebiliyor boyle
stkintilar var.

Ogretmen 4°de dgrencilerin fiilen derste olmadiklarini, ders ortaminda interneti amag
dis1 kullandiklarim1 ve smav yapilmadig: icin derslere katilmadiklarini su sozlerle
aciklamaya ¢alismistir:
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Cocuklar anlamadilar aslinda, séyle yapiyorlardr. Amag¢ su aslinda derste var
gibi goriiniip, ¢ikip gidiyordu c¢ocuklar, kahvalti yapan var, muhabbet eden
vardi, garip bir durumdu ashnda, zorlandik ag¢ik¢asi. Hani gelmek
istemiyorlard derse... Soyle de bir sorun var sinavda yapmayacagiz. Ilk donem
oyle oldu sinav yapmadik ee sinav yapilmayacaksa neden ogrenci 6grensin. Hep
bir zorlama vardir ya bizde istek yoktur. Bir seyi zorlarsan ogrenir ¢ocuk
zorlamazsan Ogrenmez burada da 6yle oldu ashnda. Ilk dénem kétii gitti
gergekten. Ardinda bir sinav olmadig igin haliyle ¢cocuklar ders dinlemediler.
Yani 40 kisilik siniftan sadece bes kisi katilyyordu. Tabii ailelerde bizi zorladl.
Zordu yani. Uzaktan egitimle olmuyormug onu gordiim.

Ogretmen 4, derse katilimda ilgi ve yetersizlik problemleri yasadigini sdyle
aciklamustir: “10 kiside can isterse giriyor. Ilgisine gore giriyordu. Ders seciyorlar
agikgast. Mesela bu 8. suiflarda ¢ok oluyor. Kendilerine fazla puan getiren derslere
giriyorlar ama bizim gibi standart sapmasi 1 olan derslere girmiyorlar.” Ogretmen
6, ogrencilerin derslere katilmadiklariny, ilgisiz davrandiklarini, bagka islerle mesgul
olduklarini, iletisimi engellediklerini ve bu sebeple yasanan sikintilart su sekilde
belirtmistir:

Ciinkii bir sey soruyorsun, ¢cocuk yanlis cevap veriyor, dogrusunu soyliiyorsun,
tekrar etmesini istiyorsun, dogrusunu soylerken seni dinlememis oluyor.
Mikrofonu hi¢ a¢mamis oluyor... Cocuk sizinle iletisimi kestigi zaman,
mikrofonu kapattigi zaman ya da telefonu kapattigi cevap vermedigi zaman o
cocuga ulasmaniz imkansiz oluyor... Nasil yapamiyoruz ¢iinkii biitiin iletisim
cocugun elinde mikrofonu kapattigi zaman, cami istemezse agmiyor mesela.
Béyle sorunlarimiz var... Bazi ogrenciler ¢ok ¢aliskan oldugu halde bu canl
ders sirasinda yeni numaralar kegfettiler. Nasil numaralar, canli ders agryorlar,
canli derste goziikiiyorlar ama mikrofon kamera kapali, arka planda canli ders
calisirken onlar oyunlar oynayabiliyorlar bunlari fark ettim.

Ogretmen 7, &grencilerin derslere katilmadiklar1 zaman {iziildiigiinii ve kendini
mutsuz hissettigini su sekilde agiklamistir:

Ozellikle kamera kapatma, sesleri agma, béyle bir sikintili dénem yasadik
ogrencilerimizle... Cocuklarimiz icin ozellikle cevap veremeyen, derse
katilmayan  ogrenciler  gordiigiimiizde  kameralarmm  kapattiklarin
gordiigiimiizde iiziiliiyor muyuz evet iiziiltiyoruz... Katilimin olmadigi hi¢chir
yerde ne ¢ocuk igin ne bizim igin gergekten karst yonde ve ister istemez mutlu
oldugumuz anlar var mi evet var. Mutsuz oldugumuz zaman d&grenci eger
hiiziinlenmisse, isteksizse veya katilimda sikinti varsa, cevaplama noktasinda
kendini rahatsiz hissediyorsa biz buna ozellikle dikkat ediyoruz

Ogretmen 9 ise derslere katilmayan &grencileri derse dahil etmek icin caba sarf
ettigini ama 6grencilerin derse katilimimi saglamak igin zorlama yapamadigini soyle
agiklamigtir:
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Ama uzaktan egitimde eger kendini agmiyorsa, katilmak istemiyorsa zor. Yani
ben bir ¢ocuga canli derste belki ti¢ defa tabii kirmayarak sesleniyorum. Canim
hani sunu da sen yapar misin, sunu da okur musun, sunu da sen sdyler misin?
Dedigim halde ac¢miyor, zorlayamiyorsun, oteye gidemiyorsun, bu noktada
stkinti yasityoruz agikgast. Yani ¢ocuk isterse katiliyor, derse aktif hale
gelebiliyor, istemese de bizim ¢ok da yapacak bir seyimiz olmuyor. Yani en son
noktada ne oluyor, tik bir bakiyorsunuz diigiiyor dersten. Yani ¢ikiyor.

Ogretmen 9, dgrencilerin derse katilmamalarindaki en biiyiik sebebin veli kaynakli
oldugunu su sozlerle ifade etmistir:

Ciinkii biz bir giin oncesinden atiyoruz. Diyoruz ki yarin saat 11 de dersimiz var.
Biitiin 6gretmen arkadaslar béyle yani bir giin dncesinden mutlaka bildiriyor.
Simdi bunu goriiyor, sonugta velide goriiyor, velide o bu grupta, buna ragmen
ne hikmetse ¢ocugunu hazirlamiyor. Demeli ki su saatte senin su dersin varmaig
liitfen kitaplarini defterlerini hazirla hazir vaziyette gel. Yani bu noktada bazen
katilsa bile ¢ocuk veli belki diyor ki al telefonu tableti git cocugum katil derse.
Gerisini takip etmiyor. Yani ¢ocuk ne yapiyor katiliyor derse ama o esnada farkl
bir sayfa agip oyun oynayabiliyor. Béyle bir durum soz konusu yani. Benim
diigiincem bu en onemli faktor veli.

Ogretmen 10, derslere devam zorunlulugu olmadig1 icin 6grencilerin katilimlarinm
saglayamadiklarini, ayrica bazi 6grencilerin derste farkli iglerle ugrastiklarini goyle
aciklamugtir:

Uzaktan egitimde katiliminda tabii ben kendi okulum igin soyliiyorum
katiliminda ¢ok az bir seviyede oldugunu da soyleyebilivim. Yiiz yiize egitimde
ogrencilerin ilgileri derste olmasa bile okula gelip gitme zorunluluklar: vardi.
Uzaktan egitimde boyle bir zorunluluk olmadigindan dolayr boyle bir
dezavantaji da var... Demin soyledigim gibi, nasilsa 6gretmen beni goremiyor,
beni kontrol edecek hali de yok, nerden bilecek benim internetimin oldugunu, ya
da iste uzaktan egitim arag gere¢lerimin tam tesekkiillii oldugunu nerden bilecek
ki ben o zaman neden katilayim ki.

Ogretmen 10, dgrencilerin derslere olan ilgisizligini de “onlar telefondan canli derse
telefondan baglaniyorlar, katilmis gibi goriiniiyorlar. Siz ders anlatirken onlar diger
taraftan oyun oynuyorlar. Bana gore en biiyiik stkintilardan bir tanesi budur. Ciinkii
teknolojiyi de biz maalesef biz yerinde ve zamanminda da kullanmayr da
bilmiyoruz. ’sozleriyle ifade etmistir.

Ogretmen 12 ise dgrencilerin Sosyal Bilgiler dersini diger derslere gére daha 6nemsiz
bulduklart i¢in katilimda isteksiz olduklarint ve derslerde kopmalar yasandigia su
sozlerle dikkat cekmistir: “Hani bir sayisal derste matematik, fen de derste bir formiilii
evet ogrenmem lazim derse gireyim. Diye diisiinen ¢ocuk Sosyal Bilgiler'de bunu
gormedigi icin girme geregi duymadi. Bundan dolayr ¢ocuklarda derste kopukluk
yasadik zaman zaman.”
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Ogrencilerin Derse Kars ilgilerini ve Motivasyonlarim Artirma Cabasi

Ogretmenler, uzaktan egitim siirecinde 6grencilerin Sosyal Bilgiler dersine kars1
ilgi ve motivasyonlarini artirmak amactyla video, slayt, belgesel ve sanal miize turlari
gibi gorsel materyal igeren kaynaklardan faydalandiklarii ifade etmislerdir. Baz1
katilimcilar, drama yontemini kullanarak dersleri etkilesimli ve eglenceli sekilde
yaptiklarin belirtmislerdir. Ornegin Ogretmen 1, gorseller, sanal miize, z kitap (dijital
ortamlarla etkilesimli tahta uyumlu Kkitaplar), gibi gesitli materyalleri kullanarak
ogrencilerin derse ilgisini ¢ekebildigini agagidaki sozleriyle ifade etmistir:

Genellikle sanal gezi turlart yapryorum. Birde Google daki o gorseller yani
herhangi biriyle alakali, 5. siiftaki c¢ocuklara Malabadi Kopriisii'nii
soyliiyorum ama ¢ocuk Malabadi Képriisti ne acaba ismini bir kere bilgisi garip
geliyor. Ag¢iyorum hemen gorsellerden gosteriyorum. Cocugun gorsel zekdsina
hitap etmesi igin. Genellikle bu ikisini ve slayt, z kitap kullaniyorum. Genelde,
akilly defterler bunlarin yaninda kendi ve 6gretmen arkadaslarimizin hazirladig
slaytlar ve sunum gosteriyle de 6grencilerin hem gériip hem de beni duymalarini
saglayip aktif bir seklide derse katilmalarini sagliyyorum.

Ogretmen 2, “Ben kendi adima konusacak olursam iste yazi yazdik, géstermeye
calistik, resimler gosterdik, bir sekilde slaytlardan aktarmaya ¢alistik. Daha fazla sey
kullanmaya ¢alistik ama yiiz yiize egitim kadar ne yazik ki etkili olamadik.” sozleriyle
6grencilerin derse ilgilerini artirmak igin ¢aba sarf ettigini belirtmistir. Katilimcinin
bu deneyimini agiklarken “ne yazik ki” kelimesini kullanmasi 6grencilerin derse kars1
ilgi ve motivasyonlarini artirmaya yonelik gayretinin pek etkili olamadigini
gostermektedir. Ogretmen 3, derslerde gorsel unsurlardan faydalandigmi su sekilde
ifade etmistir: “Iste videolar, slaytlar, gorsel dersimizle ilgili ben 7. ve 8. siniflarin
dersine giriyorum iste kullanabilecegim gérselleri kullandim haritalar ¢ok fazla bizde
7. simifta belki etkili hani 8 lerde slaytlar icerisinde yer aliyordu” Ogretmen 4, “Biraz
da benim tarzimdandir bilmiyorum ama ben birazda drama yéntemini kullantyorum.
Mesela olaylari canlandirarak anlatiyoruz, cocuklarin daha ¢ok ilgisini ¢cekiyor ama”
sOzleriyle drama yontemini kullanarak derse ilgi ¢ekmeye galistigini ifade etmistir.
Ogretmen 5, dgrencilerin derse katilimini artirmak, ilgilerini gekebilmek ve derste
verimliligi artirmak igin eglenceli sekilde ders islemeye ¢alistigini soyle agiklamistir:

Mesela ornegin Nasrettin Hoca’yt anlatip ge¢miyoruz. Anlattiktan sonra
cocuklara onla ilgili bir fikra anlatiyoruz. Ya da Nasrettin Hoca 'nin yasamig
oldugu olayr canlandwmasini istiyoruz. Konuyla ilgili daha i¢li dish olmasini
biraz daha eglenceli hale getirerek ¢ocugu o diénemle empati yapmasini
saglyoruz. Ders bu seklide daha verimli oluyor. Ayni sekilde kilimin dili konusu
var bunla ilgili, kilimle ilgili ¢ocuklara gorseller gosteriyoruz. Daha sonra
kilimin tizerindeki motifleri tekrardan yapmasini istiyoruz.

Ogretmen 6, “Ama zaman igerisinde bunu biraz asabildik, nasil asabildik daha gérsel
anlatima yonelerek videolar izleterek ¢cocuklarda kavramlarin daha iyi anlasidigini
daha iyi yerlestigini fark edebildim diyebilivim. Ama tabii gérselle ve sesli
anlatimlarla sagladigimizda” sozleriyle 6gretimin gorsellerle ve sesli anlatimla
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desteklendiginde 6grencinin kavram ve konulart daha iyi anladigini ifade etmistir.
Ogretmen 6, “Ama video a¢ip orda girsel olarak hem video anlatip arada durdurup
ben miidahale edip gerekli agiklamalarda bulundugum zaman bakiyorum ki derse
daha fazla konugsmaya derse katilmaya ¢alisiyorlar” ifadesini kullanarak derslerde
video kullanmanin o6nemine dikkat c¢ekmis, Ogrencilerin derse karst ilgi ve
katilimlarinin arttigini dile getirmistir. Ogretmen 7, dgrencinin derslerdeki ilgi ve
motivasyonunu artirmak icin etkilesimli ders isledigini, tarih 6gretiminde en fazla
drama yonteminden yararlandigini su sozlerle ifade etmistir:

Biz performans odevleri bireysel ve grup olarak, sunum seklinde slayt édevieri
veriyoruz. Dersin yerine ve zamana gore canlandirma kullantyoruz. Bu soru ve
cevap, sunum diginda. Bizim en ¢ok ¢ocuklarin hosuna giden tarih 6gretiminde
en ¢ok dramadan etkileniyorlar. Eger bunu yapabilirseniz ¢ok etkileniyorlar.
Cocuklarimiza yine ézetle gorsel olarak belgesel izletiyoruz.

Ogretmen 8, tarih konularmin &gretiminde dersin gorsellerle desteklediginde
6grenmenin kalict oldugunu su 6rnekle agiklamistir:

Orda ¢adwlarin olmasi, insanlarin giinliik yasamda neler yaptigi, yasadigi
cografyanin gorsellerle ifade edilmesi biraz daha kalict hale getirebiliyor. En
azindan hayal edebiliyor o donemde yasanan o durumun nasil oldugunu
kafasinda yerlestirebiliyor. Yani bunun disinda ne bileyim gérseller var, verilen
eserler olsun. Ne bileyim destanlar var onlara 6zgii. Destanlarda yasanan
olaylar ya da nasil bir yasam tarzi siirdiikleri, ya da bir Anadolu’ya neden gé¢
etmek zorunda olduklarini gibi bir¢ok seyi, gorsellerle desteklendigi zaman daha
anlasilir hale gelebiliyor. Nereden bileyim Hunlarin Avrupa’ya dogru gog
etmeleri olsun, Tiirklerin Anadolu’ya yerlesmesi siirecinde olsun, miicadelenin
bu daha cografyada ortaya c¢iktigini, gérselleri algiladigi zaman daha iyi
oturdugunu diisiiniiyorum.

Ogretmen 11, dgrencilerin derse ilgisini artirmak igin eglenceli bir ders ortamu
sagladigim1 ve drama yoOnteminden faydalandigii bu sayede etkilesimli ders
yaptiklarini su sozlerle agiklamistir:

Drama olarak iste ogrenciyi sen susun. Tarihteki su kisisin, bir okuma metni
oldugunda tarihteki bir kisinin konusma yeri oldugunda ogrenciye uzaktan da
olsa kalkar misin ayaga, digerlerine iste sesimizi a¢ip alkisliyoruz. Bu sekilde
dramalastirmaya ¢alistik hocam. Canli tutmaya ¢alistik. Yakindan da olsa bu
sekilde siirekli, eglendirici, hareketli, ogretici tutmaya ¢alistyorduk. Bunu da
uzaktan da olsa yapmaya ¢alistik.

Ogretmen 12, 6grenci motivasyonu diisirmemek icin video, slayt, soru cevap seklinde
ders isledigini, bu sekilde derslerin anlasilirligini artirdigini asagidaki sozlerle ifade
etmistir:

Yani ézellikle kiigiik videolar konularla ilgili, slaytlar, maddeler halinde verilmis
sunular, bu sekilde swralanmis bilgiler, tek tek sayfalar acarak. Bu sekilde
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gostererek islendi daha ¢ok. Yine soru sorma yontemi tabii ¢ocuklara
ulasabildigimiz siirece, yorulmadiklar: siirece soru cevap seklinde yapmaya
calistik. Ya da igte bir kisim olaylart gosterip ¢ocuklar iste ne anladik, ya da ne
¢tkarabiliriz. Zaman zaman konuyla ilgili hemen arkasindan sorular yansittim.
Iste o 6gretimi hemen pekistirmek adina.

Canh Derslerde iletisim ve Etkilesim Problemleri Yasama

Ogretmenler, uzaktan egitimi fiziksel iletisim ve etkilesim acisindan yetersiz
oldugunu, yiiz yiize egitime gore eksik bulduklarini ifade etmislerdir. Bu durumu,
derslerde Ogrencilerle gbz temas: kuramama, sesin ve beden dilinin etkili
kullanilamamasi, duygu aktariminin yapilamamasi, yaparak yasayarak Ogrenme
acisindan yetersiz olma gibi sebeplerle agiklamislardir. Ogretmen 1, uzaktan egitim
derslerinin yiiz yiize egitim dersleri gibi olmadigini, ¢ocuklarla g6z temasinin,
giiliimsemenin dgrenciyi etkiledigini su sozlerle agiklamigtir:

Hicbir zaman orgiin egitim gibi olamaz tabii ki uzaktan egitim. Bir gz temast
bir dgrenciye belki de dokunmak dgrencinin hayatim degistirebilecek bir sey.
Bir égrenciye giiliimsemek belki de hayatini degistirebilir, yani hi¢ yanina bile
yaklasamaz aslhinda uzaktan egitim. Ciinkii biz egitim verirken ¢ocugun déniit
almasini ne bileyim benim ona goz kirpmam bile ¢ocugu ¢ok etkileyebiliyor.

Ogretmen 2, uzaktan egitim derslerini verimsiz buldugunu, goéz temasi, iletisim ve
etkilesimin 6gretimdeki 6nemini su sekilde agiklamaya ¢aligmistir:

Ciinkii uzaktan egitim gercekten ¢ok verimsiz oluyor. Yiiz yiize egitimde ¢ocuga
daha fazla ulasabilme imkdnit var. Cocuktan daha fazla verim toplama imkani
var. Ama burada o imkdn ne yazik ki olmuyor. Bir kere ¢ocukla goz temasi
kuramiyoruz géz temasi her seyin baglangict bir derste.

Ogretmen 5, “Uzaktan egitimde zor oldu aslinda gorsel materyal agisindan faydali
oldu, érnek gostermek agisindan faydali oldu ama. Yaparak yasayarak égrenme
agisindan bizim i¢in biraz dezavantaji oldu... Bazi ¢ocuklarla iletisim kopuklugu
yasadik. Yani tam istedigimiz gibi bir verim alamadik.” s6zleriyle uzaktan egitim
derslerinin gorsellerle desteklendiginde faydali oldugunu, fakat yaparak yasayarak
O6grenme acisindan yetersiz kaldigini ve iletisim sorunlar1 yasadigini ifade etmistir.
Ogretmen 6, uzaktan egitimde 6grencilerin derse katilimda isteksiz oldugunu, iletisim
eksikligi yasadigini, 6grencilere etki edemedigi diisiincesinden dolay1 kendini ¢aresiz
hissettigini su sozlerle ifade etmistir:

Ciinkii 6grencilere ¢cok fazla etki edemiyorsun miidahale edemiyorsun. Iki
tarafinda zorlandigi, yoruldugu bir donem oldu diyebilirim hislerle ilgili. Bazen
caresiz hissettigimiz de oluyor. Ciinkii bir sey soruyorsun, ¢ocuk yanls cevap
veriyor, dogrusunu soyliiyorsun, tekrar etmesini istiyorsun, dogrusunu
soylerken seni dinlememis oluyor. Mikrofonu hi¢ agmamag oluyor.

Ogretmen 7, “Bu da ¢ocuklarda sinifta oldugumuzda ¢ok daha birebir oldugumuzda
jest mimikler, goz temasi interaktif egitim hepsi bir arada daha verimli oluyor. Ama
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uzaktan oldugunda adeta goriilen bir nesnenin renksiz, kokusuz...” sdzleriyle uzaktan
egitimde Ogrenciyle iletisim ve etkilesim kurma konusunda jest ve mimiklerini
kullanamadigimi ve dersleri interaktif isleyemedigini ifade etmistir. Ogretmen 8,
uzaktan egitimde dersin anlasilip anlasilmadigini anlayamadigini, iletigim
eksikliginden kaynakli 6grencilerin kendini ifade etmekte zorlandiklarini su seklide
belirtmistir:

Bu illaki tarih konusunda degil, hani bir cocugun géziine baktiginizda gercekten
daha saghkli iletisim kurabiliyorsunuz, hani séylenilen seyin algilanip
algilanmadigint  goziinde hissedebiliyorsunuz ¢ocugun. Soéyledigim seyin
anlagildy mi, anlasilmadi mi, ¢ocuk kendini daha rahat ifade edebiliyor. Hani
canli derste de séyliiyor ifade edebiliyor ama daha i¢inde hissedebiliyor kendini
¢ocuk yiiz yiize oldugu zaman.

Ogretmen 9, “Tabii bir duyguyu aktarirken de goz goze olmak lazim. Yani uzaktan
egitim seklinde goriintii kapali bu duyguyu ¢ok agik¢asi aktaramiyoruz.” sozleriyle
ogretimde duygu aktariminin &nemine dikkat ¢ekmistir. Ogretmen 10, yiiz yiize
egitimde iletisim ve etkilesim problemlerinin yaganmadigini, uzaktan egitimde ise
fiziksel etkilesim ve iletisimin yetersiz oldugunu su sozleriyle agiklamaya ¢aligmistir:

Bu sekilde bir anlatim yapryoruz, yiiz yiize de séyle bir durum var mesela
ogrencinin sizin jest ve mimiklerinizi gormesi, hem dikkatini toparlamast hem
ilgi ve alakasi sizin iizerinde dersin konusu iizerinde yogunlagmasini sagliyor.
Haliyle sunu sdylemek istiyorum aslinda yiiz yiize egitim hi¢chbir sey yapilmasa
bile biiyiik bir avantaji oldugunu soyleyebiliriz. Bir kere fiziksel bir etkilegim soz
konusu.

Ogretmen 11, “Bir de iletisim durumu var. Hani anlatirken bir siire sonra dinleyicide
kopukluklar, anlaticimin ses tonu monotonlasabilir. Bu konuda dikkatli olmam
gerekiyordu. Uzaktan egitim oldugu igin beden dilimi kisith kullanabildim. Goz
temasimiz yakindan gibi olmadi, buradan sesimi etkili kullanmaya ¢aligtim.”
ifadesiyle derslerde Ogrencilerle gbéz temast kuramadigmi, iletisim eksikligi
yasamamak icin sesini etkili kullanmaya calistigin1 belirtmistir. Ogretmen 12, uzaktan
egitimde duygu aktariminin yapilamadigini, iletisim eksikligi yasandigini soyle
aciklamustir: “Ya da Antep’in kurtulusu yine aymi keza o milli manevi degerleri
agiklarken c¢ocuklara simifta ¢ok farkli ornekler anlatabiliyorsunuz o duyguyu
¢ocuklara yasatabilirsiniz. Ama bilgisayar tizerinden verirken ¢ok duygu aktarimi
gergeklesmiyor. Bu agidan mesela sikintilar yasandi.”

Daha Fazla Dijital Materyal ve Kaynak Kullanma Zorunlulugu

Ogretmenler, uzaktan egitimde Sosyal Bilgiler dersi tarih konularmin dgrenciler
tarafindan daha iyi kavramasini saglamak, 6grencilerin derse dikkatlerini gekmek ve
dersin ilgi ¢ekiciligini artirarak igin eglenceli bir ders ortami saglamaya calistiklarini
belirtmislerdir. Ogretmenler bu amac1 gerceklestirmek ve dersi sikict olmaktan
kurtarmak i¢in derslerde daha fazla dijital materyal ve kaynak kullanmak zorunda
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olduklarmi belirtmislerdir. Ornegin Ogretmen 4, bir 6nceki dersin tekrarina yonelik
hatirlatma yapabilmek i¢in dijital kaynaklari nasil kullandigini sdyle agiklamistir:

Hocam okulda hos, burada da yledir de slayt iizerinden, akilli tahta iizerinden,
Power Point’le anlatiyoruz. Eger konuyla ilgili bir video varsa onu izletiyoruz.
Soru sorma soru-cevap teknigini kullantyoruz. Bunu genelde dersin basinda
kullaniyorum ben. Bunu genelde c¢ocuk bir onceki konuyu hatirliyor mu
hatirlamiyor mu diye

Ogretmen 6 ise derslerde Ogrencilerin sikilmamalari icin eglenceli ders ortami
saglamaya calisgtigini ve farkli egitim sitelerinden faydalandigini su sozlerle
aciklamigtir:

Mesela EBA’daki konuyla ilgili videolar var yine c¢esitli egitim siteleri var.
Oralardan yararlaniyorum bu siiregte. Orada c¢ocuklarin ilgisini ¢ekecek
videolar oldugu zaman bunlara daha ¢ok kulak verebiliyorlar. Bir de etkinlik
yaptiriyoruz. Etkinliklerde tabii ¢ocuk bilgisayara direk miidahale edemiyor
ama ben onun cevabint alip ona gore etkinligi burada yapryorum. Biraz daha
eglenceli hale gelince ¢cocugun da 6grenmesi biraz daha bir iki tik daha artiyor
gibi geliyor bana. Site ismi de verebilirim. Morpakampiis var. Her dersle ilgili
videolart etkinlikleri var. Bunlart kullanmaya c¢alistyorum. Ders kitabindan
isledigimiz zaman sanki ¢ocuklara ansiklopedi okuyorum da onlar dinliyor gibi
oluyorlar, sikildiklarini hissediyorum.

Ogretmen 8’de uzaktan egitimde farkli kaynaklardan yaralanmak zorunda oldugunu
su sekilde agiklamistir:

EBA’y1 odev olarak gonderiyorum, onu ¢ocuklara da soyliiyorum. Yapmasi
gerektigini, izlemesi gerektigini, Farkli kaynaklar buluyorum, onlar
izletiyorum... Hani o an derse hazirlik yaparken, iiye oldugum siteler var,
arkadagslarim var onlardan ¢ok yardim almis oluyorum. Site adi vermemde
dogru olur mu, onlarin kullandigi kaynaklardan faydalaniyorum.

Ogretmen 9, derslerde test c¢oziimii igin dijital kaynaklardan faydalandigim
belirtmistir:

Dedigim gibi akilli tahta ile uyumlu ders icerikleri vardi. O ders igerikleri de
tarih 6gretimine yonelik haritalar var yine ozellikle tarih iizerinden konusacak
olursak veya konularin o6zetlenmis hali var veya bununla birlikte konuyu
aktardiktan sonra test ¢oziimleri var soruya yoneliyoruz, sorular ¢ézdiiriiyoruz.

Ogretmen 11 ise ders kitaplarinin yaninda EBA’yr kullandigmi su sozlerle
aciklamugtir.

Ben ana kaynak olarak ders kitabini kullaniyyorum ¢iinkii ogrencinin elindeki
kaynak da ders kitabi, sorumlu oldugu da ders kitabi, bizde ders kitabini ara ara
da inceliyoruz, dersten dncede okuyorum tek tek kelime kelime. Ondan sonra
gayet anlatimi giizel anlasilr buldugum icin, ders kitabini kullantyorum tabii
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EBA’yit da mutlaka kullaniyorum. Gérseller olarak ve videolar olarak, ders
kitabindaki gorseller ve EBA’da ki videolari kullantyorum.

Arastirma kapsaminda bazi &gretmenlerimiz farkli goriisler de dile
getirmislerdir. Bazi katilimcilar uzaktan egitimde kendilerini mutsuz hissettiklerini
belirtmislerdir. Baz1 6gretmenler 6grencilerin derslere katildiklar1 takdirde notlarinin
artacagini belirterek, onlar1 not indeksli distan giidiilenme ile derse karsi ilgilerini
artirmaya c¢aligmiglardir. Bazi 6gretmenler de uzaktan egitim derslerinde veliler
tarafindan yanlis anlayacagin diisiindiiklerinden drama yontemini kullanmadiklarini,
derslerde resmi davrandiklarini, yorum yapmadiklarini ve diiz anlatim ydntemini
kullanmay1 tercih ettiklerini belirtmislerdir.

Tartisma, Sonuc ve Oneriler

Bu ¢aligmada sosyal bilgiler 6gretmenlerinin uzaktan egitim siirecinde Sosyal
Bilgiler 6gretim programindaki tarih konularinin 6gretimine yonelik deneyimlerini ve
bu deneyimlere yiikledikleri anlami incelenmigtir. Calisma sonucunda deneyimin
0ziinii olusturan birbiriyle iligkili alt1 bilesen tespit edilmistir. Bunlar; (1) Sanal
ortamda soyut tarihi kavramlarin 6gretiminde ve somutlastirilmasinda zorluk yasama,
(2) teknolojiye erisim ve kaynak sorunu ile karsilagma, (3) 6grencilerin derse karsi
ilgilerini ve motivasyonlarimni artirma ¢abasina girme, (4) canli derslerde iletisim ve
etkilesim problemleri yasama, (5) 6grencilerin derse kars ilgilerinin ve katilimlarinin
yetersiz olmasi ve (6) daha fazla dijital materyal ve kaynak kullanma zorunlulugudur.
Bu eldeki bulgular, alanyazindaki benzer ¢aligsmalarla karsilastirilarak tartigilacaktir.

Tarih konular1 gegmiste yaganmis ve bitmis olaylardan olugsmaktadir. Bu olaylar
ve tarihi kavramlar soyut agirlikli oldugundan, ¢alismaya katilan Ogretmenler
derslerde gorsel materyallerden yararlanilarak gecmisi somutlastirmaya calistiklarini
belirtmislerdir. Calisma sonuglarinin gosterdigi tizere 6grencilerin gegmisteki olaylart
anlamlandirabilmeleri, gozlerinde canlandirabilmeleri ve giiniimiizle baglanti
kurabilmeleri uzaktan egitimde daha zor olmaktadir. Bu bulgular alanyazindaki
onceki calisma sonuglari ile benzerlik gostermektedir. Ayaydin ve Aktas’in (2020)
calismasinda da tarih konulariin kendine 6zgii soyutlugu, karmasikligi nedeniyle
Ogrencilerin tarihi konulara ilgisiz ve onyargili olduklari sonucuna ulagmistir. Bu
aragtirma bulgularma paralel olarak Ulusoy ve Giiliim’iin (2009) ¢aligmasinda, Sosyal
Bilgiler dersinde tarih ve cografya konularinin 6gretiminde ozellikle soyut
kavramlarin yer aldigi konularda gorsel materyallerin (resim, fotograf, karikatiir,
grafik, harita vb) kullanilmasmin 6grencilerin 6grenmelerini kolaylastirdigr ileri
stiriilmiistiir. Bu sonuglara dayali olarak, uzaktan egitimle veya yiiz yiize yapilan
Sosyal Bilgiler derslerinde soyut kavramlarin &grenciler tarafindan daha kolay
anlagilmasi i¢in gorsel materyal ve kaynak kullaniminin 6grencilerin 6grenmeleri
iizerinde olumlu etkilerinin oldugu ileri siiriilebilir.

Lyons (2008), c¢evrim ig¢i tarih &gretimininin 6zellikle 6gretmen agisindan
zorlayici oldugunu fakat iyi organize edilmis ve planlanmis bir dersin hem dgretmen
hem de 6grenciler agisindan heyecan verici ve iyi bir 6grenme ortami sunabilecegini
ifade etmistir ama bu goriislerin Tirkiye i¢in fazla bir anlam ifade etmedigi



1228 Kaya Yilmaz ve Ceylan Akcan

anlagilmaktadir. Bu c¢alisma ve onceki calismalar &gretmen dersi ne kadar iyi
planlamis olsa da iilkemizde &grencilerin devam zorunlulugunun olmadigi ¢evrim igi
derslere yeterli ilgiyi gostermediklerini ortaya koymustur. Bu nedenle, Milli Egitim
Bakanligi’nin uzaktan egitim ile yapilacak ¢evrim ici derslere 6grenci katilimini
zorunlu yapmast derslerin 6gretiminden hedeflenen amaglara ulasilmasi agisindan
onem arz etmektedir. Uzaktan egitimde tarih 6gretiminin kalici ve keyifli hale
gelebilmesi i¢in Ogretmenlerin teknolojik okuryazarlik ve bilgi okuryazarlik
becerilerinin gelismis olmas1 beklenmektedir. Ogretmenlerin kendi teknolojik
yeterliklerinin farkinda olarak kendilerinden kaynakli eksikliklerini tespit etmeleri ve
bu eksiklikleri giderebilecekleri destekleyici kurs ve egitim hizmetleri almalar: tarih
dgretiminin niteligini artirabilir. Ogretmenler dgrencilerin derslerde sikilmadan tarih
konularint grenebilemelerini tegvik etmek amaciyla ¢evrim igi 6gretici oyunlar,
belgeseller ve egitsel yarismalar planlayabilir.

Bu ¢alismada uzaktan egitim siirecinde hem 6gretmenlerin hem de dgrencilerin
derslerde teknolojiye ve kaynaklara erisim konusunda gesitli sorunlar yasadiklari
tespit edilmistir. Ulkemizde ekonomik sikintilar ve internet altyap: eksiklikleri gibi
nedenlerle 6grencilerin birgogunun derslere katilamadigi, katilsalar dahi derslerde
internet baglantisinda kopmalar yasadiklart ve saglikli iletisim kuramadiklari
belirlenmistir. Calismaya katilan Ogretmenler derslerdeki kopmalarm en c¢ok
teknolojik yetersizliklerden ve kaynaklara erisimde yasanan sorunlardan
kaynaklandigimi dile getirmiglerdir. Bu bulgularin alanyazindaki onceki calisma
sonuclarmni destekledigi goriilmektedir. Oztas ve Kilig’in (2017) calismasinda,
uzaktan egitimle islenen Atatiirk Ilke ve Inkilaplar1 Tarihi derslerinde karsilasilan
problemler arasinda “teknik problemler” (% 60,69) 6nemli bir yer tutmus, bunu
“Ogretim kalitesi” (% 11,41), “etkilesim eksikligi” (% 9,37) ve “internet yoklugu” (%
6,72) problemleri takip etmistir. Sahin’in (2020) ¢alismasinda, 6gretmenlerin uzaktan
egitim siirecinde bilgisayar, internet, 6gretimin yapildigt mekan ve Ogrenciden
kaynaklanan sorunlar yagadiklari tespit edilmistir. Dogan ve Tatik’m (2015)
calismasinda, 6grencilerin teknik sorunlardan dolayi derslere katilamadiklari ve
uzaktan egitim i¢in dezavantajli durumda olduklar1 sonucuna ulasilmustir.
Bayburtlu’'nun (2020) c¢alismasinda uzaktan egitim siirecinde &grencilerin tablet,
bilgisayar ve internet gibi teknolojilere erisimlerinin olmamasindan dolay1 derslere
katilimlarinin az oldugu tespit edilmistir. Bir bagka ¢alismada da 6gretmenlerin
uzaktan egitimi Sosyal Bilgiler derslerinde en fazla gorsel araglardan yararlanabilme
acisindan olumlu bulduklari, fakat 6grencilerin erisim sorunlar1 yasamalarindan
kaynakli kisitli iletisim kurabildikleri i¢in olumsuz bulduklari sonucuna ulasilmistir
(Gez ve Yesiltag, 2020). Kiirtiincii ve Kurt’un (2020) c¢alismasinda, 6grencilerin
internet ve bilgisayar konusunda yeterli imkanlarinin olmadigi, bu nedenle derslere
katilimda zorluklar yasadiklari, yanlarinda yeterli kaynak olmadigi igin 6dev
hazirlamada ve ders takip etmede sikintilar yasadiklari tespit edilmistir. Tuncer ve
Bahadir’in (2017) calismasinda, 6grencilerin ¢ogunun internete ve bilgisayara
erigsiminin olmamasindan dolay1 derslere katilamadiklari belirlenmistir. Bu arastirma
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sonuglari alanyazinda yapilan benzer ¢alismalarin aragtirma bulgularimizi destekler
nitelikte oldugunu gostermektedir.

Caligmaya katilan ogretmenler, uzaktan egitimde Ogrencilerin derse olan
ilgilerini ve motivasyonlarin1 artirmak icin bazi yontem ve teknikler kullanmaya
calistiklarini, derslerde video, gorsel materyaller, sanal miizelerden yararlandiklarini
belirtmislerdir. Ogretmenler bu sekilde ogrencilerin derslere katilimlarimi ve
stkilmadan 6grenmelerini saglamaya ¢aligmislardir fakat bu gayretlerinde yeterince
bagarili olamamislardir. Bu aragtirma sonucundan farkli olarak, Erdogan’m (2021)
calismasinda EBA kullaniminin tarih derslerinde 6grencilerin  dgrenmelerini
kolaylastirdigi, kalici 6grenmeye katkida bulundugu, eglenceli 6grenme ortami
olusturdugu ve bdylece dgrencilerin derse katilimini artirdig1 sonucuna ulagilmistir.
Bu sonuca ulasilmasinda 6grencilerin derste ilk defa EBA deneyimi yagamalarindan
kaynakl olabilecegi diisiiniilmektedir. Yaylak’mn (2010) ¢alismasinda Internet tabanl
ogretimin ilkdgretim diizeyinde Sosyal Bilgiler dersinde kullaniminin grencilerin
dersteki basarisina etkisi incelenmis, ¢alisma sonucunda 6grencilerin “ilgimiz artt1”,
“daha ¢ok ilgimiz artt1”, “internet tabanli 6gretim daha zevkli”, “diger derslerde de
uygulansin” gibi olumlu goriislerde bulunduklar1 tespit edilmigtir. Bir bagka
caligmada da 6grencilerin uzaktan egitim derslerini eglenceli ve rahat bir ortamda
yaptiklart bulgusuna ulasilmistir (Tuncer ve Bahadir, 2017). Bu sonugclar,
Ogretmenlerin ve &grencilerin internet tabanli ve uzaktan egitime bakis agilarinin
farkli oldugunu ortaya koymaktadir. Baska arastirmacilar, uzaktan egitimle yapilan
derslerde kullanilabilecek igeriklerin zengin olmasi ve derslerin kayit altina alinip
Ogrenciler tarafindan tekrar incelemesi sebebiyle uzaktan egitimin &grenciler
acisindan avantajli oldugunu belirtmiglerdir (De Oliveira ve dig., 2018).

Calismaya katilan 6gretmenlerin derslerde karsilastiklari sorunlardan birisi de
iletisim ve etkilesim ile ilgilidir. Bu ¢aligmada iletigsim probleminin uzaktan egitimde
dersleri olumsuz etkiledigi ve derslere olan katilimi azalttigi tespit edilmistir.
Ogretmenler derslerde gz temasi ve beden dillerini kullanamadiklarini, bu nedenle
duygu aktarimin1 gerceklestiremediklerini, 6grencilerin yaparak yasayarak 6grenme
acisindan dezavantajli duruma geldiklerini belirtmislerdir. Bu sonuglar, 6nceki
arastirma bulgularini desteklemektedir. Uzaktan egitime iliskin 6grenci goriislerinin
incelendigi Simer’in (2016) calismasinda, Ogrenen-Ggrenen, Ogrenen-Ogretim
elemani ve 6grenen-ortam etkilesimlerinde yetersizlik oldugu sonucuna ulasilmistir.
Benzer olarak, Oztas ve Kilig’1n (2017) calismasinda, 6grencilerin derslerde etkilesim
problemleri yasadiklar1 belirlenmistir. Ibicioglu ve Antalyali’nin (2005) ¢alismasinda
da dersin tam anlamiyla anlasilir olmasinda ve yanlis anlasilmalarin 6nlenmesinde
etkilesimin birinci derecede dnem arz ettigi sonucuna ulagilmigtir. Uzaktan egitimde
Ogrencilerin 0grenmelerini kolaylastiracak, Ogretmen ve ogrenci etkilesimini
artiriabilecek gevrim i¢i etkilesimli modeller gelistirilmistir (Gunawardena ve dig.,
1998; Harasim, 2000; Moore, 1989). Bu modellerin iilkemizde de kullanilmasi
Ogrenen-icerik, Ogrenen-Ogretmen, Ogrenen-Ogrenen arasindaki etkilesimleri
gelistirebilir.
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Calismaya katilan &gretmenler, dgrencilerin Sosyal Bilgiler dersine ilgisiz
olduklarint ve derse katilimlarmin yetersiz oldugunu belirtmislerdir. Katilimcilar,
canli derslerde 6grencilerin oyun oynama, sohbet etme, sistemde ismen goriiniip
derste olamama gibi durumlarla karsilastiklarini belirtmislerdir. Bu sonug da 6nceki
arastirma sonuclarryla ortiismektedir. Er Tiirkiiresin’in (2020) ¢aligmasinda, uzaktan
egitimde 6grencilerin evlerindeki giiriiltiiden dolay1 derslerde dikkatlerinin dagildig:
ve Ogretim iiyeleriyle etkilesime gecemedikleri sonucuna ulasilmistir. Bir bagka
arastirmada salgin doneminde gergeklestirilen uzaktan egitim siirecinde dgretmen
adaylarmin derse karsi dikkat ve motivasyon eksikligi yasadiklari tespit edilmistir
(Duman, 2020). Yilmaz ve Kaya’'nin (2011) ¢aligmasi, 6grencilerin yiiz yiize yapilan
egitimde de Sosyal Bilgiler dersine karsi ilgisiz olduklarini ortaya koymustur. Bu
calismada Ogretmenler uzaktan egitimle verilen derslerde 6grencilerin katilimini
saglamak ve dikkatlerini toplayabilmek i¢in daha fazla dijital materyal ve kaynak
kullanmak zorunda kalmislardir. Alanyazindaki c¢aligmalar, uzaktan egitimde
Ogretmenlerin dgrencilerin derslere karsi ilgi ve motivasyonlarini artirmak icin arayis
icinde girdikleri, farkli alternatif ogretme sistemlerinden faydalandiklari
goriisiilmiistlir. Bakioglu ve Cevik’in (2020) ¢calismasinda, uzaktan egitimde slayt ve
z kitap gibi dijital 6gretim materyallerinden, web uygulamalarindan, EBA ve ¢esitli
videolardan yararlanildig: tespit edilmistir. Benzer olarak, Cevik ve Duman’in (2018)
calismasinda, EBA egitim portalina benzer bir uygulama olan Morpa Kampiis’iin
kazanimlar bakimindan hemen hemen ayni katkilar sagladigi sonucuna ulagilmistir.
Karatekin ve dig. (2015) ¢alismasinda, miifredatla uyumlu e-igeriklerin hazirlanmasi
ve uygun alt yapmin olusturulmasi gerektigi sonucuna ulasilmistir. Arastirma
sonuglari, 6gretim teknolojilerinin ve teknolojik araglarin 6grencilerin 6grenmeleri
tizerinde olumlu etkileri oldugunu, ogrencilerin derse odaklanmalarina katki
sagladigini, hizli 6grenmeye yardimci oldugunu ve 6grenme zorluklarinin iistesinden
daha kolay gelinmesini sagladigini ortaya koymaktadir (Picard, 2009). Diger
caligmalarda, Ogretmenlerin materyal kullaniminin &grencilerin derslere aktif
katilimlarint artirdigi, tarih Ogretiminde dijital araglarin (tepegdz, televizyon,
bilgisayar, kasetcalar, vb.) kullanilmasinin hem géze hem de kulaga hitap etmesi
nedeniyle dgrenciler i¢in kalici faydalar sagladigi yoniinde bulgulara ulagmislardir
(Ulusoy ve Giiltim, 2009; Kostiiklii, 2004).

Bu ¢alismada elde edilen bulgulara dayali olarak asagidaki dneriler yapilabilir:

Sosyal bilgiler 6gretmenlerinin uzaktan egitimde tarih konularinin gretiminde
6grencilerin konulari anlayabilmelerini saglamak igin derslerde daha zengin igerikli
materyaller kullanilmalar1 yararli olacaktir. Bu ¢alismada devlet okullarinda goérev
yapan sosyal bilgiler 6gretmenlerinin deneyimleri incelenmistir. Ozel okullarda gorev
yapan sosyal bilgiler 6gretmenlerinin de goriislerinin de incelenmesi alanyazina katki
saglayacaktir. Tlkdgretim dgrencilerinin uzaktan egitimle Sosyal Bilgiler derslerinde
tarih konularin1 6grenme deneyimlerine yiikledikleri anlami olgubilim arastirma
deseni ile inceleyen galigma yapilmasi dnerilmektredir.
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Bu arastirma sonuglari, uzaktan egitimle yapilan &gretimin 6gretmenler ve
ogrenciler tarafindan farkli algilandigini ve degerlendirildigini gostermektedir. Bu
nedenle, Ogrencilerin goriislerine dayali yapilan arasgtima sonuglarinin gercegi
yansitip yansitmadigimni tespit etmek i¢in c¢oklu veri toplama araglarinin
(triangulation) ve ozellikle karma desenlerin (mixed study) kullanilacagi yeni
calismalar yapilmasi 6nerilmektedir.

Uzaktan egitimde sosyal bilgiler dgretmenlerinin egitim ve ogretimde dijital
Ogretim becerilerini geligtirmelerin daha da 6nem kazanmistir. Sosyal bilgiler
Ogretmenlerinin teknolojiyi yerinde ve dogru kullanabilmeleri i¢in Teknolojik
Pedagojik Alan Bilgisi (TPAB) yeterliklerini gelistirmelerinin faydali olabilecegi
diistiniilmektedir (Adalar, 2021, s. 171). Sosyal bilgiler 6gretmenlerinin TPAB
yeterliklerini  gelistirmeye yonelik eylem aragtirma deseninin kullanilacagi
aragtirmalar yapilmasi onerilmektedir. Sosyal bilgiler 6gretmenlerinin ve dgretmen
adaylarmin TPAB becerilerini gelistirmek i¢in teknoloji igerikli seminerler ve
egitimler verilmesi, bunu etkili bir sekilde gerceklestirmek igin Yiiksekdgretim
Kurulu ve Milli Egitim Bakanlig1 arasinda igbirligi yapilmasi onerilmektedir.

Uzaktan egitim derslerinde 6zellikle tarihi konularin 6gretiminde sanal gergeklik
ve artirilmig gergeklik uygulamalarinin kullanilmasi 6grencilerin tarih konularma olan
ilgilerini artirma, soyut tarih konularin anlagilmasini kolaylastirma ve kalici
O0grenmeye katkida bulunma potansiyeli tasidigindan bunlarmm Sosyal Bilgiler
ogretiminde kullanilmasi 6nerilmektedir. EBA uygulamasindaki ders igeriklerinden
yetersiz olanlar ayiklanmali ve alandaki uzmanlarin hazirlayacagi yeni &gretim
materyalleri ile zenginlestirilmelidir. Tarih konularmin 6gretiminde kullanilmak
lizere animasyonlar, tarihi resimler, karikatiir, ¢izimler ve tarihsel empati etkinlikleri
hazirlanarak iicretsiz olarak 6gretmenlerin kullanimina sunulmalidir.
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