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Ozel Ogrenme Giigl

ABSTRACT

The purpose of this research is to examine parental participation in the literacy learning process of students with
special learning disability, based on the views of parents and teachers. This study is designed as
phenomenological research. During the data collection process of the research, teacher and parent interviews
were conducted. Descriptive analysis was performed using the MAXQDA qualitative data analysis program. As a
result of the study, parents state that children with special learning disability have negative experiences due to
the difficulties and unwillingness of the child in learning academic skills during the literacy education process.
On the other hand, teachers stated that they could not get the support they expected from the family due to
the insufficient teacher-parent communication and cooperation in the literacy education process of the child,
and the inadequate and incorrect information that the families have. In addition, teachers stated that they need
to cooperate with families and have the family help their children doing homework and repeat the studies with
their children at home. Parents, on the other hand, stated that to be able to participate in their children's
education, they need to acquire knowledge and skills about special learning disability, sound-based sentence
methods and teaching principles. Although all of the teachers emphasized the need for family participation in
the literacy education process and for families to receive education on this issue, they stated that they have not
provided any training to the parents before.

Keywords: Parental participation in education, parent-teacher cooperation, literacy learning, special learning
disability, parent education.
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oz

Bu arastirmanin amaci, 6zel 6grenme gugligl olan 6grencilerin okuma yazma 6grenme sirecine ebeveyn
katilimini ebeveyn ve 6gretmen goriislerine dayali olarak incelemektir. Bu galisma fenomenolojik arastirma
olarak tasarlanmistir. Arastirmanin veri toplama surecinde 6gretmen ve ebeveyn goériusmeleri yapilmistir.
Verilerin analizinde MAXQDA nitel veri analiz programi kullanilarak betimsel analiz yapiimistir. Arastirmadan elde
edilen bulgulara gore ebeveynler, okuma yazma egitimi siirecinde ¢cocugun akademik becerileri 6grenmede
yasadigi giicliikler ve isteksizligi nedeniyle olumsuz deneyimler yasadiklarini ifade etmislerdir. Ote yandan
o6gretmenler, cocugun okuryazarlik egitimi stirecinde 6gretmen-ebeveyn iletisim ve is birliginin yetersiz olmasi,
ailelerin sahip oldugu vyetersiz ve yanls bilgiler nedeniyle aileden bekledikleri destegi alamadiklarini
belirtmislerdir. Ayrica 6gretmenler, ailelerle is birligi yapmalari ve aileden ¢ocuklarinin édevlerini yapmalarina
yardimci olmalari ve evde gocuklariyla birlikte calismalari tekrar etmeleri gerektigini belirtmislerdir. Ebeveynler
ise cocuklarinin egitimine katilabilmeleri igin 6zel 6grenme gugliigl, ses temelli ciimle yontemleri ve 6gretim
ilkeleri hakkinda bilgi ve beceri kazanmalari gerektigini belirtmislerdir. Ogretmenlerin tamami okuma yazma
egitimi stirecinde ebeveyn katiliminin ve ailelerin bu konuda egitim almasi gerektigini vurgulasalar da daha 6nce
ebeveynlere boyle bir egitim vermediklerini ifade etmislerdir.

Anahtar Kelimeler: Egitime ebeveyn katilimi, aile-6gretmen isbirligi, okuma yazma egitimi, 6zel 6grenme
guglagu, aile egitimi.
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Introduction

The term learning disability was first introduced by
Samuel Kirk in 1963 (MEB, 2014). Individuals with special
learning disability, despite necessary interventions, for at
least six months; exhibits behaviors such as incorrect or
slow reading, difficulty in reading comprehension, writing
difficulty, difficulty in learning, using and calculating
numbers, and difficulty in mathematical reasoning (APA,
2013). Learning difficulties in an individual can occur in
learning language skills or learning mathematics, as well
as in both areas. Studies show that learning disability
mostly arises in learning to read and write (Ergiil, 2012;
MEB, 2014). The literacy skill directly affects the success in
other lessons, especially in the Turkish lesson (Erginer,
1996). The first indicators of special learning disability in
the pre-school period; speech difficulties can be seen as
inadequacies in concept development, limited self-
expression, weakness in motor skills, and inadequate
vocabulary (Sakalli-Glimiis, 2017). During school, they
may exhibit difficulties in understanding and using
language skills, difficulties in organizational skills, and
social adaptation difficulties (Ataman, 2017). Therefore,
individualization is essential in their education (Sakalli-
Gumis, 2017).

Giingdrmis- Ozkardesler (2012), in Turkey on the
studies that investigate practices related to the special
learning disability, the group can provide the most benefit
from mainstream education of individuals with special
learning disability but because of the lack of information
implies that students could not provide enough benefits
from the training. In the education of these individuals, it
is necessary to use individualized education programs,
support education services, in-class instructional
adaptations, and parental involvement (Ozyiirek, 2009).
Collaborative approaches are taken as a basis in the
education of individuals with special learning disability.
For this reason, the family, school, classroom teacher, and
the teacher providing support education services should
be in continuous and mutual communication and
interaction (Sakalli- Gimis, 2017).

When the role of the family is examined in literacy
teaching, we come across the term family literacy. Family
literacy refers to the family's being literate as well as the
active participation of the child in the literacy process
(Gil, 2007). When the studies on this subject are
examined, it is seen that the literacy of the family
contributes positively to the child's literacy learning (Akyol
& Temur, 2008; Gul, 2007). The family and the teacher
have different roles and responsibilities in the education
of the child (Epstein, 1986). Families and teachers should
work together to create a learning environment suitable
for student learning (Celenk, 2003). Including the family in
the literacy, teaching process allows both the child to
learn more easily and the learned information to be more
permanent (Basal & Batu, 2002). Families doing reading
studies with their children have a positive effect on
children's literacy education (Senechal, Lefevre, Thomas,
& Daley, 1998).

On the other hand, the time that teachers can spare
for students with learning difficulties in a course is limited.
In this context, the inclusion of families in the process also
saves time for the teacher. In addition, when the studies
are examined, it is seen that teachers need family support
both in the education of students with special needs and
in the literacy teaching process (Basal & Batu, 2002; Giil,
2007). Sanir (2009), in his study on the difficulties faced by
students who attend inclusive education in academic
learning, stated that the participation of families in
education will both contribute positively to the education
of the student and provide support to the teacher by
saving time for the teacher. Dadandi and Dadandi (2005),
in their study with Turkish teachers of children with
special learning disability; He emphasized that teachers
need family support because the classrooms are crowded
and these children forget what they have learned quickly,
but they do not participate in the education of their
children due to the fact that the families are ignorant and
do not pay enough attention to the education of the
children, and even children often return to school without
doing their homework. Similarly, Uggun (2003) in his study
examining special learning disability in terms of teaching
Turkish states that the role of family and teachers is very
important in eliminating learning difficulties and that
students with learning difficulties should receive
appropriate training. In this context, it can be said that it
is necessary for the family and the teacher to work in
cooperation in the literacy learning process.

When the literature is examined, it has been observed
that studies on participation in literacy education are
generally limited to normal children and there are not
enough studies on this subject regarding students with
special needs (Gul, 2007). Individuals with special needs
are generally one of the groups that need family
participation the most. Families should be encouraged to
participate in their child's literacy education. Participation
of the family in education both contributes positively to
the education of the student and supports the teacher by
saving time (Sanir, 2009). In this context, the aim of the
research is; It is the description of the current situation of
parents' participation in the first literacy teaching process
of students with special learning disability in line with the
views of parents and teachers.

Method

This research is designed as phenomenological
research, one of the qualitative research methods.
Phenomenology research is a qualitative research design
that is used to have in-depth knowledge about the
subject, situation, or actions (Patton, 2014; Yildirm &
Simsek, 2013). The interview approach, which is
frequently used in qualitative research, was used to
collect data in the study. The interview is a data collection
approach in which the opinions of the source person
about the subject, situation, or action are taken with their
expressions (Glesne, 2012; Patton, 2014).
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Participants

While determining the participants of the study, the
criterion sampling method, one of the purposeful
sampling methods, was used. Criterion sampling is the
study of situations that meet a set of criteria previously
determined or determined by the researcher (Yildirrm &
Simsek, 2013). The criteria determined for parents who
are the participants of the research; having a child in the
first literacy and writing teaching process diagnosed with
a special learning disability and being able to read and
write. The criteria for the teachers who make up another
participant group of the study; are determined as the
teacher of a student with special learning disability.

In qualitative research, the number of participants is
selected according to the research question, the time
frame of the study and the available resources, and it is
acceptable to collect data from a limited number of
participants who can best describe the group when
working with special groups (Nastasi, 2015). Although
there is no clear formula that can be used when
determining the number of participants in qualitative
studies, the researcher can stop the data collection
process when he/she thinks that data saturation has been
reached. In this research, detailed descriptions were tried
to be made by conducting key information interviews. In
addition, the opinions of teachers and families who played
arole in the literacy education process were included and
diversified in terms of data sources.

The participants of this study are four parents with a
child diagnosed with special learning disability and their
teachers who meet the above-mentioned criteria and
volunteer to participate in the study. In order to protect
the ethical values, the names of the participants will be
hidden and in the following parts of the study, parents will
be mentioned as P1, P2, P3, P4 and teachers as Ty, T2, T3, Ta.
Demographic information about participating parents is
presented in Table 1.

As seen in Table 1, the participating parents are
mothers of children with special learning disability; their
ages range between 28 and 41; two of them are primary

Table 1. Demographic information on participating parents

school graduates, one is a secondary school, one is a high
school graduate. Table 2 contains demographic
information about participating teachers.

According to Table 2, their ages vary between 35 and
51, and two of the teachers are male and two are female.
Three of the teachers are graduates of primary school
teaching and one is a graduate of a special education
teaching department, and their professional experience
varies between 10 and 24 years.

Data Collection Tools

In the research, semi-structured interview forms were
developed by the researcher as a means of collecting data
to conduct interviews with parents and teachers. While
developing the interview forms, the relevant literature
was first reviewed, and an item pool was created. Then, in
order to ensure the content validity of the forms expert
opinion from a curriculum and instruction, and
assessment and evaluation, a special education field
expert was taken, and necessary revisions are made in
accordance with expert opinion. Then, the draft forms
created were applied with a parent (who had a child with
special learning disability in the first literacy teaching
process) and a teacher (who gave education to a student
with special learning disability), who showed similar
characteristics to the participant group of the study, and a
pilot study was conducted. In line with the pilot study
findings, the interview forms were revised and finalized.
The parent interview form consists of nine items and
probe questions. In the interview form; expectations of
the parents from the education of their child, the
strengths and weaknesses experienced by the parents in
the education of their child, the people/institutions they
receive support, the status of their child's participation in
their education, the subjects they need to learn, etc.
questions are included. The teacher interview form
consists of five items and probe questions, and the form
includes questions about the student's performance, the

Participating Parent Proximity Status Age Educational Status
P1 Mother 29 Primary School
P, Mother 28 Middle School
Ps Mother 34 Primary School
P4 Mother 41 High school

Table 2. Demographic information on participating teachers

P A . . .
Participating Teachers eg Gender Educational Status Professional Experience
T1 51 | Female Department of Primary Education/ Undergraduate 24 Year
T, 35 Male Department of Special Education/ Undergraduate 11 Year
Ts 40 Male Department of Primary Education/ Undergraduate 15 Year
Ta 35 | Female Department of Primary Education / Undergraduate 10 Year
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support the teacher needs in the literacy education
process, the attitude of the family to participate in
education, and the help that the family expects to receive
from the family.

Research Environment and Process

This research was carried out in a private education
institution operating for 11 years in a city center in the
Central Anatolia Region in the 2018-2019 academic year.
Parent and teacher interviews within the scope of the
study were conducted in the guidance counselor
interview room on the third floor of the institution. There
is a book cabinet, a table, and three armchairs in the
counselor interview room.

The researcher and the participant were found to be
one-to-one during the agreed interviews with the parents
and teachers to be interviewed on the appropriate day
and time. Participants were informed about the purpose
and scope of the study, and their written consent was
obtained through the informed consent form that they
were willing to participate in the study. The interviews
were recorded with a voice recorder and there was no
time limit during the interview. The interviews lasted an
average of 30 minutes.

Validity and Reliability

Although some measures need to be taken to ensure
validity and reliability in qualitative research, there are
many methods that can be used for this purpose (Patton,
2014). Expert opinions were consulted in order to ensure
the content validity of the study. The criterion sampling
technique was used while determining the participants of
the study. Criteria sampling; It contributes to increasing
validity in terms of revealing the variability and diversity
of events, facts, or situations examined within the scope
of qualitative research (Yildirnm & Simsek, 2013). Another
measure is taken to ensure validity and reliability is
making detailed descriptions. A detailed description of the
research environment, participants, and participant
expressions increase validity in terms of qualitative
research (Yildinm & Simsek, 2013). In addition, voice
recordings were taken in order to prevent data loss within
the scope of the research, and characteristics such as
facial expressions, intonation, tone of voice, and body
language of the participants were taken into
consideration when deciphering the data. In the findings
section of the study, the validity of the research results
was supported by using direct participant expressions.

Data Analysis

In the analysis of the data obtained from the research,
the descriptive analysis technique, which is frequently
used in qualitative research, was used. Descriptive
analysis is a data analysis method that enables qualitative
data to be presented to the reader in an organized,

interpreted, open and systematic manner (Glesne, 2012;
Patton, 2014; Yildirm & Simsek, 2013). The audio
recordings of the interviews made with the participants
within the scope of the research were transformed into a
written format on the Microsoft Office Word program.
These decipher were loaded into the MAXQDA qualitative
data analysis program and analyzed by grouping similar
participant expressions. In addition, quotations were
made by selecting sample participant expressions.
Processed data; using the matrix browser feature of the
MAXQDA program, it is presented directly by including
participant expressions along with graphs and maps.

Results

In this study, the opinions of the participating parents
and teachers were taken in order to describe the current
state of parental involvement in the first literacy teaching
process of students with special learning disability. Under
this heading, findings regarding interviews with parents
and teachers are presented.

Interviews with Parents

In the interviews with the parents, questions were
asked about the positive/negative situations that children
encounter in the literacy education process, the child's
expectations from education, the areas in which the child
participates in his education, and the subjects he/she
needs to learn. It was observed that parents had both
positive and negative experiences in their children
studying, establishing social relationships, and
communicating with their teachers. While the most
frequently stated positive situation was communication
with the teacher, the most frequently stated negative
situation was studying.

When parents were asked about the sources of
positive/negative situations encountered in their
children's education, they stated that the positive
situations related to course work were due to the
advancement of their academic skills, while the negative
situations were due to their academic skills and learning
difficulties and difficulties in doing homework. Parents
stated that the positive situation of social relations
depends on the child's making friends and increasing
social acceptance in the classroom environment. He
emphasizes that negative situations depend on the child's
inability to make friends. According to parental opinions,
while the positive situations experienced in
communication with the teacher are the source of the
child's better compliance with the school rules, ensuring
the child's school attendance and advances in teacher-
student- parent communication; Inadequate student-
teacher communication and inadequate teacher-parent
cooperation are the sources of negative situations (Figure
1).
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Positive/Negative Situations Encountered in Education
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Figure 1. Positive/ negative situations encountered in child's education and their sources

Parents have the most positive experiences of
communicating with the teacher. According to the
parents, the communication between the teachers and
their children enabled their children to develop positive
behaviors. A parent states that he has difficulties in
communicating with the teacher and that the classroom
teacher labels the child due to his disability.

Our classroom teacher was very good, a very

maternal teacher, never excluded my child. He

defended him alongside his friends. He listened
very carefully to everything he said. He listened
patiently, although he could not. (Ps)

So always as a bad student. So, for example, let's

say if he could read and write, it would be normal

even if he was misbehaving. Because even if literate
students misbehave, they are calm. Because

(according to the classroom teacher) my son is

naughty. He is naughty because he is illiterate

(according to the classroom teacher). He always

seems to be a bad student. (P3)

Participating parents generally have difficulties in
studying with their children. They state that their children
have a lot of difficulties while doing their daily homework
and this situation is reflected in them as well. In addition,
participating parents see the length of time their children
do homework as a negative situation.

In the negative situation, we are doing homework

very difficult. He doesn't want it at all. He doesn't
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want it because he failed. It is not happening. I'm a

little angry too. So, | want him to do it as a mother.

When he can't do it, | get angry. | get upset

afterward, but I'm very angry. But | regret it. (P1)

Let's say he came from school; he eats his food first.

Let's do homework, son, for example, he opened

the notebook. He stops for five minutes, says mom

bored, writes again, writes two lines, and wanders
again. So, it spreads over four hours. (P3)

Another  positive  situation  experienced by
participating parents is the increase in social acceptance
of their children in the classroom environment. The main
reason for this situation is explained as the teacher's
positive attitude and behavior towards the child with
special learning disability.

He is a very good student now, and he is very

popular at school. Relationship with very good

friends. His friends love it very much. When they
don't see my child but only see me, they all come;

"Where is our friend?" When they see my child, they

lift it right away; "What do you want? What shall

we do? What do you want to play?" They ask

everything to my child. So, they did not exclude.

Although illiterate, they did not exclude a person

inferior to them. (Pa)

Within the scope of the study, the expectations of the
participating parents about their children's literacy
education were determined through semi-structured
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interviews. According to the analysis results, participating
parents have expectations of being literate (P1, P2, Ps3, Pa),
acquiring a profession (P1, P2, P3, P4, maintaining daily life
(P1, P2, Pa), and being an independent individual (P1, P2, P3).

When the research findings are examined, it is seen
that all parents participating in the research have
expectations for their children to be literate and to
acquire a profession. Another participant stated that he
had an expectation that his child would learn to read and
write and catch up with his peers.

My most expectation is, how can | tell you, let him

have a profession. So, | really want this about my

child. Why do | want him to see us as an example

to him? You know, his father is a worker, after all,

in a factory. In this period, | cannot make a living

with the minimum wage, and | want him to save

himself from the minimum wage at most. (Pz)

| want him to catch up with his friends, but if his

friends read ninety words per minute, my child

doesn't have that. | want at least forty-five words

to catch up to sixty words. | don't want his friends

to read it serially and | don't want him to stammer.

That's my first request right now. | want my child to

reach that level. (Pa)

In the semi-structured interview with the parents, the
areas in which their children participated in their
education were asked. The areas where parents
participate in the education of their children are
presented in Figure 2.

W Maths
Turkish

School Activities

Figure 2. Fields in which parents participate in the education of children with special learning disability

As can be seen in the figure above, parents participate
in their children's education mostly in literacy and
mathematics. One of the participating parents (P2) stated
that he attended and took part in certain days and weeks
of activities organized at the school.

For example, | have been running the April 23 show

for my friends for a month. He said that this is my

mother. He said this is my mother's name. "Mom,
will you come?" he asks me. | did not go because |
went to the last hospital, but she was upset that my
mother did not come. The other friend ran it.

Because he is stubborn, he does not listen to

anyone else much. But he likes it very much

because | participate. (P2)

All of the participating parents stated that they wanted
to participate in training for the literacy education of their
children. Parents state that they have not participated in
family education before, only to attend brief seminar-
style information meetings held from time to time at the
general education school. Within the scope of the study,
parents were asked about the subjects their children
needed to learn in order to participate in literacy training.

When the research findings are examined, in order for
the participating parents to participate in the literacy
education of children with special learning disability; It is
seen that they need to gain knowledge and skills related
to literacy studies (Pi, P2, P3, Pas), general teaching
principles (P1, P2, P3) and special learning disability (Ps, Pa).

It is seen that the participants mostly want to acquire
knowledge and skills about doing literacy activities.
Parents stated that they had difficulties due to the
difference between the method in which their children
learned to read and write and the method in which their
children learned to read and write and that they had
learning requirements for the application of the sound-
based sentence method. Another area that parents need
to learn is general teaching principles. Participants stated
that they generally had difficulties while teaching new
things to their children or doing homework and that they
had learning requirements on this subject.

We learned with the plug method. We hadn't
learned to make sounds. Now they have noises. The
child is learning with them. For example, | would
like to know where letters came from, how they fit
into a word. For example, if | knew them, | would
teach my child well. (P3)

My child learns letters, joins, constructs
sentences. To read it without spelling anymore.
Most of all, | want him to read his books
independently of me. So, don't be addicted to me
anymore. Education is a must for me in this
direction. So, for me to know what to do, it is
essential in this direction. (Ps)

The order of the letters in reading and writing. |
would like to learn how to print them, combine
them... All of these. (P1)
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For example, | want my child to be injured.
While lecturing, | expect him to sit and do lectures
with enthusiasm. For example, | do not want him to
cry and teach. He also has difficulties when he does
the lesson by crying, and | also have difficulties. We
do not understand anything from the lesson we do.
He gets angry, sometimes | get angry too. (P3)

Interviews with Teachers
In the interviews with the teachers, questions were
asked about the difficulties encountered in literacy

education, their expectations from families in the
literacy education process, and their expectations
from the family education program. According to the
findings obtained from teacher interviews, teachers
report inadequate cooperation, the unwillingness of
the child, family not having homework/repetition,
families not being literate, the negative approach of
the family, the unwillingness of the child, erroneous
pre-learning of the child and lack of time. The
situations where teachers experience the most
difficulties are inadequate cooperation and family not
doing homework again (Figure 3).

Shortage of Time (3)

Insufficient Cooperation (4)

- —

No Homework and Subject Repetition (4)

Negative Attitude of the Family (3)

The Family of llliterate (1)

Difficulties Encountered in Literacy Education

-

Insufficient/Inaccurate Information in the Family (2)

Unwillingness of the Child (1)

Incorrectly Pre-learning of the Child (1)

Figure 3. Difficulties encountered by teachers in literacy education

When Figure 3 is examined, it is seen that teachers
mostly have problems in insufficient cooperation and
family repeat / not having homework. Teachers state that
cooperation should be established between the general
education class teacher, the support education class
teacher, and the family. Teachers sometimes have a
problem of cooperation with the general education
classroom teacher. Tz draws attention to the constructive
role of the family in such situations with the following
statements.

There are problems (with) the teacher at school. He

is not preparing IEP (Individualized Education Plan)

for the child. Mom goes back and forth all the time.

The teacher also does not accept the interview. The

mother is the intermediary between us. | mean, it's

just whatever's working with the kid here. How
much progress can fourth grader progress in two
hours a week? Even if he writes at least one page in
the other school, it is even helpful. But we could not
establish that communication ...... These kinds of
children are spent in schools. Some teachers are

282

very interested. They reveal themselves anyway.

They meet and cooperate with us. | repeat what he

taught; | am teaching something else. It is not a

problem. But when there is no communication, the

child gets in the way. This is where parents will
come into play. My student is in the fourth grade.

Whatever | do, | cannot train the classroom. No

way. But if the family participates then it can

happen. (T3)

All of the participating teachers stated that the family's
failure to do homework and repetition has negative
reflections on the education of the child. In addition,
teachers believe that doing the child's homework by the
mother does not contribute to the child's literacy
education.

We work here, | prepare special materials. But the

next lesson is half gone. So, he forgot. Of course, |

do not expect miracles, but it is difficult when there

is no more at home. So, it would be better if the

parents put in a little more effort, at least the

homework was complete. (T:1)
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Let them do their homework accurately and
completely. Do not let the children (mothers) do
their homework. | don't know if you met that
mother. .... there is our student. The mother is
always doing her homework. This should not
happen. It doesn't work like that. Let them repeat

as we taught. (T3)

Another area where participating teachers have
problems is the negative approach of the family. Teachers
are of the opinion that the negative approach of the family
may lead to behavioral problems in the child. Teachers
also stated that the family's inadequate/incorrect
information has negative reflections on literacy
education, and they expect the family to guide the child
with the right methods.

Let them understand their children. Do not

compare his child like this or that. Then the boy gets

angry. This time we are also dealing with
behavioral problems. (T3)

So, they shouldn't do it as they know it. As | said

when teaching sounds, they shouldn't say "se". |

spend my “ssss, sss” breathing throughout the
lesson if the student comes, see. So really. | want
them to show it right to their kids. (T1)

In this study, teachers were asked about their
expectations from families in the literacy education
process. According to the findings obtained from the
interviews with the teachers, teachers in the literacy
education process from families; It is seen that they have
expectations about cooperating (T1, T2, T3, Ta), repeating
the topic (T1, T2, T3), guiding the child to do homework (T3,
T, T3), reading books with the child (Ti, T2), positive
communication with the child (Ts), transferring the
lessons learned to life (T2, T4), motivating the child (Ta),
providing feedback to the child and teacher, and being a
positive model for the child (T, Ta).

Participating teachers state that they most frequently
have expectations about cooperation. In addition,
teachers stated that family-child-teacher cooperation
should be strong. Another point regarding teachers'
expectations is that the family motivates the child to
learn, and they state that it is wrong for the family to try
to motivate their child to just acquire/buy something.

Unfortunately, we cannot get that support.

Families throw the job to the teacher. They want

the child to be all right immediately, read and write.

My teacher, for example, a new student started last

week. Parents came talking, how long he reads,

does this. | listened and stopped. Then | said we
don't have a magic wand. So, | take it to school like
that, my motherhood and fatherhood duty is not
okay. They, too, should put their hands under the
stone. So, every child is different, though. This is like

a haircut. Teacher kid family. There will be all three.

Without one, the teacher is not enough. (T2)

When we say to motivate them, what comes to

mind is materiality. Sir, | bought this, | got this.

These are not what we want. This time we're

raising kids who don't like anything. This is not our

aim either. (Ts)

In addition, teachers expressed the opinion that
families should read books with their children and that
this situation will serve the child to gain reading habit.
Another expectation of participating teachers is that
families guide the child to do his / her homework in a
timely and correct manner. T2 expresses this expectation
for the family as follows:

Another subject is homework. So again, is a must.

Not just to get the kid to do homework. We give

homework to the child to reinforce the issues here.

I am waiting for homework on time. (T2)

During the interviews with the participating teacher,
questions were asked about the family education program
for the participation of families in the literacy education
process. Although all of the teachers emphasized the need
for family participation in the literacy education process
and for families to receive education on this issue, they
stated that they did not give such an education to parents
before.

Discussion, Conclusion, and Implications

In the research, opinions of parents and teachers were
consulted through semi-structured interviews. Thus, the
difficulties encountered by parents and teachers in the
literacy education process of the child with special
learning disability were examined and the current
situation was described. According to the findings of the
interviews with the parents; in the education of the child,
it is observed that they experience both positive and
negative situations in terms of studying behavior, social
relations, and communication with the teacher. When the
findings are examined, the difficulties experienced by the
parents regarding their children's study behaviors stand
out. Special learning disability; it is characterized as a
learning disorder that occurs in the areas of literacy
and/or mathematics (APA, 2013). It is known that there is
a positive relationship between working skills and
academic achievement (Thomas, 1993). In this case, it is
necessary to improve the study skills of children with
special learning disability who have difficulties in learning
academic skills. Thomas (1993) in his research on study
habits; emphasizes the necessity of including individuals
with special needs in educational activities and gaining
these individuals the habits of studying. In this regard, the
teacher of the child plays a role primarily, but the family
should also support their studying habits at home and be
a model for their child (Kesiktas, 2006).

Another finding that emerged in the study is related to
the social relations of the child with special learning
disability. Parents emphasize that their children have
problems in social relations in the school environment and
in some cases, they can overcome this problem with the
support of teachers. Children with special learning
disability can be found as mainstreaming students in
normal education classes. However, it is important for the
child to benefit from supportive education services and to
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integrate with their peers for this mainstreaming
application to be successful. There are studies in the
literature on the social acceptance of mainstreaming
students. Gileryliz (2009), in his research examining the
relations of mainstreaming students with their peers;
concluded that mainstreaming students were unable to
establish friendship relations, could not express
themselves well enough, and were exposed to exclusion
and violence by their peers. Kabasakal, Girli, Okun, Celik,
and Vardarli (2008), in their studies with 329 students,
aiming to determine the peer relationships of
mainstreaming students using "sociometry" and "who is
it" methods; she concluded that mainstreaming students
were not chosen by their peers to do an activity and that
they were generally perceived as problematic in
adaptation and communication. Sucuoglu and Ozokgu
(2005) conducted their research with 613 students in
which they examined the social skills of mainstreaming
students. Findings obtained from the research; it is that
mainstreaming students have lower academic and social
skills and higher behavioral problems than their peers.
Sucuoglu and Ozokcu (2005) also recommend the
development and implementation of social skills
development programs for inclusive students.

Many factors affect the social acceptance of a child
with special needs in the classroom environment. In this
study, it was stated by the parents who participated in the
study that the teacher had a positive role in increasing the
social acceptance of the child with special learning
disability. It is thought that the positive attitude of the
teacher in the classroom environment, which is a small
reflection of the society, and the provision of a healthy
communication environment for the inclusion student
with their peers will serve these children to be happy and
socially accepted individuals in the future (Sart, Ala, Yaz, &
Yilmaz, 2004).

In this study, the expectations of parents from their
child's education were also examined. According to the
findings, mothers' children; expects him to become
literate, acquire a profession, maintain his daily life and
become an independent individual. Parents may have
very high or very low expectations from the education of
their children with special needs (Bedel, 2017). In
addition, Ozmen and Cetinkaya (2012) found in their
research that parents of children with special needs have
high levels of anxiety about the future of their children. In
these cases, it is recommended to organize family training
in order to reduce both the anxiety level of the family and
to set realistic goals for the child (Bedel, 2017).

According to the findings obtained from parent
interviews, it was observed that parents participated in
their children's education mostly in Turkish and
mathematics. A parent participates in their child's school
activities. According to Henderson and Mapp (2002),
parents' involvement in Turkish and mathematics at home
is learning at home; participation in school activities, on
the other hand, indicates the status of participating in
education as a school supporter. It can be thought that, as
children with special learning disability have learning
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difficulties in Turkish and mathematics, parents prefer to
participate in education in the form of learning at home
more.

Within the scope of this research, the subjects that
parents need to learn about the literacy education
process; it has been observed that there are literacy
studies, general teaching principles, and special learning
disability. In the first literacy process, families should be
provided with information support (Ozbas, 2013; Olmez,
2017). In Ozcan and Ozcan (2016) research; he concluded
that there were difficulties in the first literacy process due
to the families' ignorance, not knowing the education
system and indifference. This result supports the finding
obtained in the study. Another issue that parents need to
learn about is their children's special learning disability.
Parents of individuals with special needs should recognize
the disability of their child and have information about
their characteristics. In the Ministry of Education (2011)
research report on the evaluation of family education
practices in special education schools, it is emphasized
that issues related to the family's recognition of the child's
disability should be added to family education programs.
Similarly, Sanir (2009) and $Sanli (2012) state that families
need to be informed about the disability of their children.

In this study, semi-structured interviews were
conducted with teachers. With the interviews, the needs
of the teachers in the literacy education process of the
child with special learning disability were determined and
the current situation was described. According to the
findings obtained from teacher interviews; teachers in the
literacy education of children with special learning
disability; reported that the family had difficulties because
of not having homework and repeat exercises, insufficient
or wrong knowledge of the family, insufficient
cooperation, negative family approach, lack of time,
erroneous preliminary learning of the child, the
unwillingness of the child, and the families' illiteracy. Ay
and Aydogdu (2016) interviewed 100 classroom teachers
in their study to determine classroom teachers' views on
family participation. According to the results obtained; it
has been observed that teachers lean towards family
participation outside the classroom in teaching academic
skills and do not participate in the education adequately
due to their insufficient knowledge of parents' attitudes
towards their children, program, and family participation.
Berkant and Atilgan (2017) in their study aims to
determine the problems faced by classroom teachers in
inclusive education; it was concluded that teachers had
difficulties with family illiteracy, communication, and
ignorance. This situation coincides with the findings of the
research that the family has insufficient or wrong
information, and the families are illiterate. It is known that
misinformation of families harms children's literacy
education (Olmez, 2017). It can be said that the
insufficient or inaccurate information the family has about
the literacy process is also prevented from accessing the
family support that teachers expect and is perceived as a
problem for teachers.
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Another finding that emerged in the study is that the
family does not do homework and repeat it. Repetition is
of great importance in the literacy acquisition process
(Bilir, 2005). Kanmaz (2007), in his research conducted
with teachers on the first literacy education process,
concluded that families have more roles and
responsibilities in the literacy education process with the
sound-based sentence method. Similarly, in the research
of Bigak and Kirmizi (2013); it was concluded that the
family should take roles and responsibilities in the literacy
education process with the sound-based sentence
method, the child should repeat what they learned, and
do their homework. The family should support their child's
literacy skills at home by having homework and repetition
in the literacy education process. In this respect, it can be
thought that the problem teachers experience with
homework and repetition makes the literacy education
process of the child difficult. Participating teachers stated
that they also had difficulties due to lack of time. Similarly,
Basal and Batu (2002) emphasize the necessity of family
participation in the literacy education process due to the
limited time spent by the student at school.

According to the findings obtained from the interviews
conducted within the scope of this research, teachers'
expectations from families in the literacy education
process; collaborating, repeating the topic and doing
homework, reading books together, communicating
positively with the child, and transferring what has been
learned to daily life. In the literacy education process,
cooperation with the family and participation of the family
in the education of their child is a necessity (Sorani-
Villanueva, McMahon, Crouch, & Keys, 2014; Sadioglu,
Bilgin, Batu, & Oksal, 2013; Sanir 2009; Ozbas, 2013;
Yildirim & Dénmez, 2008) and the participation of families
in the literacy education process of the child helps the
child to improve his literacy level (Basal & Batu, 2002).
Teachers emphasized that families should participate in
the literacy education process of children with special
learning disability and families should receive education
on this issue. They also stated that they had not organized
any training for families before.

All parents who make up the participant group of this
research are the mother of the child. This situation is seen
as a limitation in terms of research. Another limitation of
the study is that illiterate parents were excluded from the
scope of the study. In future research, studies can be
conducted on the participation of the father and the role
of illiterate parents in the literacy process.

In the light of the findings of the study, the
recommendations for parental participation in the literacy
education of the child with special learning disability are
as follows: According to the findings of the interview with
participating parents, it was observed that the parents
participated in the education of the child mostly in Turkish
and mathematics. Teachers can organize activities that
will enable parents to participate in the education of their
children in different areas. According to the expressions of
the participants, there are difficulties in communication
between parents and teachers in the education of

children with special learning disability. Parents stated
that they felt inadequate to cope with the difficulties
encountered in the education of the child with special
learning disability. Teachers can cooperate with families
and inform families about the difficulties encountered in
the education of the child. In this study, teachers stated
that they had difficulties in communicating and
cooperating with the family. Teachers' communication
and cooperation with the family and the characteristics
and needs of children with special learning disability, etc.
Sustainable in-service training can be organized to
increase their knowledge and skills. In addition, teachers
can encourage families in this regard and inform families
about different communication techniques.
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Genisletilmis Ozet

Giris

Ozel &grenme giicliigli okuma, yazma ve aritmetik
alanlarin bir ya da bir kaginda gorilen bir bozukluk olup
(APA, 2013) en fazla siklikla okuma alaninda goruldugi
bilinmektedir. Ozel &grenme giicligli yasayan bireyler
kaynastirma egitiminden en fazla faydayi gorebilecek grup
olarak goriilmelerine ragmen bilgi yetersizliginden otlri
bazi  glgluklerle karsilasilmaktadir ~ (GUngdrmus-
Ozkardesler, 2012). Bu bireylerin egitimden yeterli faydayi
saglamak adina egitimlerinde bireysellestirilmis egitim
programlarinin kullanilmasi, destek egitim hizmetlerinin,
sinif i¢i Ogretim uyarlamalarinin ve aile katiliminin
saglanmasi gerekmektedir (Ozyiirek, 2009). Ozel 6grenme
glcligu olan bireylerin egitiminde isbirlik¢i yaklasimlar
esas alinmaktadir. Bu nedenle aile, okul, sinif 6gretmeni
ve destek egitim hizmeti veren 6gretmen sirekli ve
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karsihikl iletisim ve etkilesim icinde olmalidir (Sakalh-
Gumius, 2017).

Okuma yazma 6gretiminde ailenin rolu incelendiginde
karsimiza aile okuryazarhg kavrami gikmaktadir. Aile
okuryazarhgi, ailenin okuryazar olmasinin yani sira
¢ocugun okuryazarhk siirecine aktif katihmini ifade eder
(Gal, 2007). Bu konuda yapilan calismalar ailenin
okuryazarhginin ¢ocugun okuma yazma 6grenmesine
olumlu katki sagladigini desteklemektedir (Akyol ve
Temur, 2008; Gil, 2007). Cocugun egitiminde aile ve
ogretmenin farkl rol ve sorumluluklar vardir (Epstein,
1986). Ogrencilerin dgrenmesine uygun bir 6grenme
ortami olusturmak icin aileler ve 6gretmenler birlikte
¢alismahdir (Celenk, 2003).

Alanyazin incelendiginde okuma yazma egitimine
katihm ile ilgili cahismalarin genellikle normal ¢ocuklarla
sinirl oldugu ve bu konuda 6zel gereksinimli 6grencilere
yonelik yeterli galismanin olmadigi gorilmektedir (Giil,
2007). Ozel gereksinimli bireyler genellikle aile katilimina
en c¢ok ihtiyag duyan gruplardan biridir. Aileler,
cocuklarinin okuma yazma egitimine katilmaya tesvik
edilmelidir. Ailenin egitime katilmi hem &grencinin
egitimine olumlu katki saglamakta hem de 6gretmene
zamandan tasarruf saglayarak destek olmaktadir (Sanir,
2009). Bu baglamda arastirmanin amaci; 6zel 6grenme
glcliigt olan 6grencilerin okuma yazma 6grenme siirecine
ebeveyn katiimini ebeveyn ve 0gretmen gorislerine
dayali olarak incelemektir.

Yontem

Bu c¢alisma fenomenolojik arastirma  olarak
tasarlanmistir.  Arastirmanin  katilimcilari  belirlenirken
seckisiz olmayan 6rnekleme tekniklerinden biri olan 6lgiit
ornekleme kullanilmistir. Bu baglamda arastirmanin
katilimcilari 6zel 6grenme gligligl yasayan dort cocugun
ebeveyni ve sinif 6gretmeninden olusmaktadir. Veri
toplama araci olarak goériisme teknigi kullanilmis olup veri
toplama sirecinde 6gretmen ve ebeveyn goérismeleri
yapilmistir. Verilerin analizinde MAXQDA nitel veri analiz
programi kullanilarak betimsel analiz yapilmistir. Elde
edilen veriler kod haritalari ve direk katilimci ifadeleri
esliginde sunulmustur.

Sonug¢

Arastirmadan elde edilen bulgulara gére ebeveynler,
okuma yazma egitimi slrecinde c¢ocugun akademik
becerileri 6grenmede yasadigl gugclikler ve isteksizligi
nedeniyle olumsuz deneyimler yasadiklarini ifade
etmislerdir. Ote vyandan &gretmenler, cocugun
okuryazarlik egitimi slirecinde 6gretmen-ebeveyn iletisim
ve is birliginin yetersiz olmasi, ailelerin sahip oldugu
yetersiz ve yanlis bilgiler nedeniyle aileden bekledikleri
destegi alamadiklarini belirtmislerdir. Ayrica 6gretmenler,
ailelerle is birligi yapmalari ve aileden g¢ocuklarinin
odevlerini yapmalarina yardimci olmalari ve evde
cocuklariyla birlikte gcalismalari tekrar etmeleri gerektigini

belirtmislerdir. Ebeveynler ise c¢ocuklarinin egitimine
katilabilmeleri icin 6zel 6grenme glgcliigl, ses temelli
cimle yontemleri ve 6gretim ilkeleri hakkinda bilgi ve
beceri kazanmalari gerektigini belirtmislerdir.
Ogretmenlerin tamami okuma yazma egitimi siirecinde
ebeveyn katiliminin ve ailelerin bu konuda egitim almasi
gerektigini vurgulasalar da daha 6nce ebeveynlere boyle
bir egitim vermediklerini ifade etmislerdir.

Tartisma

Arastirmadan elde edilen bulgulara goére hem
ebeveynler hem de 6gretmenler 6zel 6grenme glgligi
yasayan Ogrencinin okuma yazma egitimi siirecinde
isbirliginin Gnemine vurgu yapmaktadir. Ancak bu konuda
yapilan g¢alismalarin sinirliigi dikkat ¢cekmektedir. Ayrica
bu arastirmanin  katihmcr grubunu olusturan tiim
ebeveynler ¢ocugun annesidir. Bu durum arastirma
agisindan bir sinirhhk olarak gérilmektedir. Arastirmanin
bir diger sinirhligl ise okuma yazma bilmeyen anne-
babalarin arastirma kapsami disinda tutulmus olmasidir.
ileride yapilacak arastirmalarda babanin egitime katilimi
ve okuma yazma bilmeyen ebeveynlerin okuryazarlik
surecindeki rolu Gzerine galismalar yapilabilir.

Oneri

Arastirmanin katilimcisi konumundaki ebeveyn ve
ogretmen ifadelerine gore 6zel 6grenme gicligl olan
cocuklarin egitiminde aile ve Ogretmenler arasinda
iletisimde glclukler yasanmaktadir. Ebeveynler, ozel
o6grenme glicligl olan ¢ocugun egitiminde karsilasilan
zorluklarla bas etmede kendilerini yetersiz hissettiklerini
belirtmislerdir. Ogretmenler ailelerle ishirligi yapabilir ve
¢ocugun egitiminde karsilasilan zorluklar hakkinda aileleri
bilgilendirebilir. Bu arastirmada o6gretmenler aile ile
iletisim ve isbirliginde gliclik cektiklerini belirtmislerdir.
Ogretmenlerin, aile ile iletisim ve isbirligi ve 6zel 5grenme
glcligt olan cocuklarin  ozellikleri ve ihtiyaclari
konularinda bilgi ve becerilerinin artirilmasina yonelik
surdurilebilir hizmet ici egitimler diizenlenebilir. Ayrica
O6gretmenler bu konuda aileleri tesvik edebilir ve farkli
iletisim teknikleri konusunda aileleri bilgilendirebilir.

Arastirmanin Etik Taahhiit Metni

Yapilan bu calismada bilimsel, etik ve alinti kurallarina
uyuldugu; toplanan veriler lizerinde herhangi bir tahrifatin
yapilmadigi, karsilasilacak tim etik ihlallerde “Cumhuriyet
Uluslararasi  Egitim Dergisi ve Editérinin” higbir
sorumlulugunun olmadigi, tim sorumlulugun Sorumlu
Yazara ait oldugu ve bu calismanin herhangi baska bir
akademik  yayin  ortamina  degerlendirme igin
gonderilmemis oldugu sorumlu yazar tarafindan taahhit
edilmistir.
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