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Abstract  
 

Every individual in a society has unique characteristics and distinctive skills. However, certain indi-
viduals exhibit significant differences from others. Inclusive education practices were put into practice 
by focusing on individuals with special differences. In order for these practices to be successful, especi-
ally some materials need to be arranged. In primary schools, the life studies course is one of the most 
common courses in addition to Turkish and Math in Turkey. Accordingly, the life studies course is 
placed in an important position. Therefore, it is important to note how compatible Life studies course-
books are with the inclusion practice. In this study, it was aimed to investigate the life studies course-
books, which were used in the 2019-2020 education period, in terms of inclusive education practices. 
For this purpose, three Life studies coursebooks belonging to 1st, 2nd, and 3rd grades of primary 
school were evaluated by using document analysis, one of the qualitative research methods. Descrip-
tive analysis method was used to analyze the data. According to the descriptive analysis method, the 
data patterns obtained from the research are analyzed according to the predetermined size or themes. 
For this reason, the code guide developed by the researcher was used as a data collection tool. As a 
result of the research, it has been determined that Life studies coursebooks are quite insufficient in 
terms of inclusion. 
 
Key Words: Life Studies, Inclusive Education, Coursebooks. 

 

 
1 The initial findings of the study were presented at the "18th International Primary Teacher Education 
Symposium (IPTES 2019)” held in Antalya (Turkey) on 16-20th October 2019. 
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Hayat Bilgisi Ders Kitaplarının Kaynaştırma Eğitimi 
Açısından İncelenmesi 

 
* 
 

Öz 
 
Toplumdaki her bireyin kendine özgü farklı özellikleri, yetenekleri vardır. Ancak bazı bireyler, diğerle-
rinden önemli derecede farklılık göstermektedir. Kaynaştırma uygulaması, özel farklılıkları olan birey-
leri odak noktasına alarak uygulamaya konulmuştur. Bu uygulamanın başarılı olabilmesi için özellikle 
bazı materyallerin düzenlenmesi gerekmektedir. Bu materyallerin en önemli öğesi ders kitaplarıdır.  
İlkokulda Türkçe ve Matematik ile birlikte Hayat Bilgisi dersi en sık verilen üç dersten biridir. Bu 
bağlamda hayat bilgisi dersleri önemli bir yerde konumlandırılmıştır. Dolayısıyla hayat bilgisi kitapla-
rının kaynaştırma uygulaması ile ne kadar uyumlu olduğu önemli bir husus olarak göze çarpmaktadır. 
Bu araştırma ile 2019-2020 eğitim öğretim yılında okutulacak olan hayat bilgisi ders kitaplarının 
kaynaştırma uygulaması açısından incelenmesi amaçlanmıştır. Bu amaç kapsamında ilkokul 1., 2. ve 
3. sınıflara ait üç Hayat bilgisi kitabı nitel araştırma yöntemlerinden doküman incelemesi kullanılarak 
değerlendirilmiştir. Verilerin çözümlenmesinde betimsel analiz yönteminden yararlanılmıştır. Betim-
sel analiz yöntemine göre araştırmadan elde edilen veri desenleri, daha önceden belirlenen boyut veya 
temalara göre analiz edilir.  Bu sebeple araştırmada veri toplama aracı olarak, araştırmacı tarafından 
geliştirilen kod rehberi kullanılmıştır. Bu kod rehberi, kaynaştırma ile ilgili göstergelerin bulunduğu 
başlık ve alt başlıklardan oluşmaktadır. Araştırma sonucunda Hayat bilgisi ders kitaplarının kaynaş-
tırma açısından oldukça yetersiz olduğu tespit edilmiştir. 
 
Anahtar Kelimeler: 

 
Hayat Bilgisi, Kapsayıcı Eğitim, Ders kitapları. 
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Introduction 
 
Every individual in a society has unique characteristics and distinctive 
skills. These differences of individuals are natural and one of the main 
principles of developmental psychology (Aydın, 2019). However, certain 
individuals exhibit significant differences from others. It is not easy to be 
different within a standardized framework for society. Let us empathize 
and imagine a situation when we are asked to do something that is 
above our skills and abilities or an emotional situation that is felt due to 
not having certain things. In such a situation, we even avoid the skills we 
possess. Thus, individual differences are of great importance. 

One of the most prominent problems that affect the education lives of 
individuals is the unique characteristics of individuals. Each student 
who started to study in schools deserves an education and educational 
environment that appeals to themselves and their differences and respect 
their characteristics regardless of the types and levels of their characteris-
tics. Individual differences, which are brought from birth or acquired 
later, lead to certain difficulties in school, which is the greatest area for 
socialization in individuals’ lives after the family. This is because the 
differences among individuals are reflected in their learning characteris-
tics. Thus, it is necessary to implement various types of regulations in 
education to overcome the difficulties experienced by students who have 
differences in question. In other words, specialized adaptations are re-
quired in educational programs where students cannot internalize in-
formation by using their senses, cannot express their feelings, thoughts, 
requirements, and emotions, and cannot process information in their 
minds (Kirk, Gallagher and Coleman, 2015). Therefore, certain regula-
tions and implementations were adopted both in Turkey and in the 
world to enable individuals with special differences to receive an educa-
tion that is suitable for them. The practice of mainstreaming is imple-
mented by focusing on individuals with special differences (Akcan and 
İlgar, 2016). The mainstreaming implementation in education aims to 
achieve inclusive development for students with special needs by includ-
ing them in the social, cognitive, academic, physical, and other develop-
mental areas within the period they spend with their normal peers in 
general education classrooms. Today, it can be stated that the concept of 
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mainstreaming has left its place to the concept of inclusion. Inclusion, 
which is the antonym of the concept of exclusion, is a movement of 
thought that contains differences and variations inside, and consider 
social models for everyone in terms of human rights and social needs 
whether the individuals have special inabilities or not. As can be realized 
from the definition above, the implementations of inclusion do not only 
focus on the academic development of students but also aim to contrib-
ute to other developmental areas, especially to social development. 

Inclusive education is a process and this process covers an implemen-
tation where numerous constituents, such as teachers, school administra-
tors, special education experts, families, students with normal develop-
ment, individual educational plans, and counseling research centers, are 
responsible and play important roles. Among these constituents, class-
room teachers, attitudes of students with normal development, and 
classroom materials are especially important for the implementation to 
become successful. In the inclusion process, positive attitudes of teachers 
and students affect achievement directly while certain materials should 
be regulated and they should be made suitable for all the students in the 
classroom to facilitate these attitudes. 

Numerous studies on inclusive education revealed that the attitudes 
of teachers and students with normal development toward inclusion 
directly affected the aimed achievement (Anılan and Kayacan, 2014; Gü-
leryüz and Özdemir, 2015; Gümüş and Tan, 2015; Hwang and Evans, 
2011; Yılmaz and Batu, 2016). Accordingly, it is realized that the attitudes 
of students play rather important roles. The results of certain studies 
(Kapucu, Aydoğdu, and Benli, 2020; Karataş and Arslan, 2018; 
Yazıcıoğlu and Kargın, 2018) determined that the students with normal 
developments approached their peers with special needs positively 
while the results of most studies (Schwartz and Armony-Sivan, 2001; 
Fırat and Koyuncu, 2019; Güdük and Yılmaz, 2019) reported the oppo-
site, determined negative attitudes and that these negative attitudes led 
to the social rejection of students with special needs. The negative atti-
tudes of students with normal development deeply affect academic 
achievement, emotional/social adaptation, sympathy toward school, 
classroom behavior, and self-confidence toward themselves in students 
(Salend, 1998; as cited by Sucuoğlu, 2006). Therefore, it can be stated that 
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the positive and negative attitudes of students with normal development 
are of vital importance in terms of the success of inclusion practices. 
These negative attitudes may be due to various reasons. However, it can 
be stated that the elements with which primary school students, who are 
rather open to learning, frequently interact, play significant roles in the 
attitudes of students. 

When students enter classrooms, they directly interact with three 
main elements, teachers, peers, and classroom materials. The most im-
portant classroom material is coursebooks. This is because coursebooks 
are the oldest and most common materials that are used in education. 
The most important contribution of these materials is that they enable 
access to information of the course whenever necessary, unlimited times 
of repetition, and independent study. Furthermore, coursebooks are ra-
ther important elements of educational activities in terms of their effects 
on students, families, and societies at larger scales (Ataman et al., 2001). 

In primary schools, the life studies course is one of the most common 
courses in addition to Turkish and Math in Turkey. Accordingly, the life 
studies course is placed in an important position. The life studies course 
is of importance for individuals in terms of viewing the social position of 
both the students themselves and others (Pamuk and Pamuk, 2016). 
Considering this point of view, the development of a sense of belonging 
and increases in social acceptance levels by peers in inclusive students 
are valuable in terms of developing positive attitudes in students with 
normal development. This is because the life studies course is one of the 
first and most important courses for students in terms of recognizing and 
adopting values, cultures, stereotypes, and thoughts, facilitating the dis-
covery of their societies in every aspect, and raising and supporting 
awareness (Pamuk and Pamuk, 2016). The life studies course is a door 
that opens to every field of life (Öztürk and Özkan, 2018). When the 
course contents of the lesson studies course are examined, it is seen that 
numerous social values, such as truthfulness, honesty, cooperation, love 
of nature and humanity, justice, love, and respect, take place in the 
course (MoNE, 2018). It is known that the course outputs, which cover 
these values, are brought into the classroom via coursebooks. Topses et 
al. (2001) stated that life studies coursebooks are the first windows of 
students, which open to the world and the tools that enable students to 
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create and practice the competencies, expectations, and attitudes of stu-
dents (As cited by Öztürk and Özkan, 2018). When considered within 
this framework, it can be stated that the covering contents that are relat-
ed to inclusion in life studies coursebooks can directly affect students' 
attitudes toward the inclusion of students. Therefore, the importance of 
the compatibility of life studies courses with inclusive education comes 
to the forefront. 

When the related literature was reviewed, studies that investigated 
life studies lessons and coursebooks in various aspects (Tural et al., 2017; 
Erkan, 1998; Erol and Kıroğlu, 2012; Pamuk and Pamuk, 2016; Öztürk 
and Özkan, 2018; Candan and Ergen, 2014) were observed while studies 
on inclusive education (Daniel and King, 1997; Sayed and Soudien, 2005; 
Kibria, 2005; Şahan et al. 2020; Deniz and Çoban, 2019) were also ob-
served. However, no study that investigated life studies coursebooks in 
terms of inclusion was observed. Thus, this study is regarded as im-
portant in terms of setting examples for future studies on this subject in 
addition to contributing to the literature. 
 
Aim of the Study 
 
In this study, it was aimed to investigate the life studies coursebooks, 
which were used in the 2019-2020 education period, in terms of inclusive 
education practices. Within the framework of this aim, answers to the 
following questions were sought. 

1. How are the images that reflect inclusive students in life studies 
coursebooks? 

2. How are the texts that reflect inclusive students in life studies 
coursebooks? 

 
Methodology 
 
In line with the aim of the study, a qualitative study model was adopted 
and the data were collected by using the document review method. 
Yıldırım and Şimşek defined document review as an investigation of 
recorded written/visual materials, which include detailed information 
about the targeted case or phenomena. Patton (2014) stated that docu-
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ments were rather rich sources of data. The document review method, 
which is used in qualitative studies, can be a single method of data col-
lection by itself depending on the case or phenomena to be investigated 
as well as being utilized along with other data collection methods 
(Yıldırım and Şimşek, 2016). Contrary to methods such as observation, 
interview, focus-group interview, which include possibilities of mutual 
interaction, the document review method, which is defined as the analy-
sis of recorded words and/or images without the possibility of any inter-
vention by the researcher, is conducted at 5 main steps (Yıldırım and 
Şimşek, 2016). These steps cover accessing the documents, authenticating 
the documents, understanding the documents, analyzing the data, and 
using the data, respectively. 
 
Data Collection Tools  
 
The life studies coursebooks, which were investigated within the frame-
work and study and used at the 1st, 2nd, and 3rd grades in official pri-
mary schools in the 2019-2020 education period, were chosen as the data 
sources. These books were chosen by the criterion sampling method, 
which is one of the purposeful sampling methods and obtained from a 
randomly-chosen primary school in the city of Gaziantep. The purpose-
ful sampling method enables critical thinking regarding the characteris-
tics of the case that is the subject of research (Silverman, 2018). In the 
criterion sampling method, which is a type of purposeful sampling, the 
main notion is to investigate all the cases that meet a series of criteria 
that are predefined or created by researchers (Yıldırım and Şimşek, 
2016). In this way, the possibility to investigate each criterion thoroughly 
emerges. This is because, according to Patton (2014), the rationale of 
purposeful sampling and its power is based on their effect on deep 
meaning. In the light of this information, the eight main subjects of inclu-
sive education (1- Individuals with mental disabilities, 2- Individuals 
with hearing disabilities, 3- Individuals with visual disabilities, 4- Indi-
viduals with physical disabilities, 5- Individuals with speech and lan-
guage disorders, 6- Individuals with special learning disabilities, 7- Indi-
viduals with autism, and 8- Individuals with attention deficiency and 
hyperactivity (ADHD)) practices were regarded as the criteria and the 
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coursebooks in the sample were investigated according to these criteria. 
The information regarding the coursebooks in the sample was presented 
in the table below.  
 
Table 1. The coursebooks in the sample 
Coursebooks Publisher Author Number of Pages 
1st Grade Life Studies Course-
book 

Ar*** Publish-
ing 

Çi*** AL*** 208 pages 

2nd Grade Life Studies Course-
book 

Be*** Publish-
ing  

Ya*** UL*** 227 pages 

3rd Grade Life Studies Course-
book 

Ev*** Publish-
ing 

Er*** Ün***KA*** 223 pages 

 
Data Analysis 
 
A form that was developed by the researcher based on the conceptual 
framework of the study was used as the data collection tool. In this form, 
the inclusion groups that were stated under 8 main subjects above were 
included. Each subject was evaluated within two sub-dimension as im-
ages and texts. By using the data collection tool that was developed in 
this study, the life studies coursebooks were examined page by page and 
the numbers of mentioning inclusive students in each group were rec-
orded as texts and images. 

In the analysis of the data, which were collected by the document re-
view method, the descriptive analysis technique was utilized. The de-
scriptive analysis technique consists of four steps, which include a) creat-
ing a conceptual framework, b) processing the data according to the 
framework, c) defining the findings, and d) interpreting the findings. 
According to this technique, the subject to be investigated is summarized 
and interpreted according to predefined themes. To support the findings, 
direct quotations are presented frequently. The data that are obtained are 
organized in a way that readers can interpret. Then, the data sets are 
examined according to cause-effect relationships and a series of results 
are obtained (Yıldırım and Şimşek, 2016). 

To keep the validity of the study at acceptable levels, each step of the 
study, such as data collection, data analysis, data collection tools, sam-
pling, and interpretation of findings, were thoroughly explained. Addi-
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tionally, the findings that are obtained were compared to the findings of 
similar studies in the literature. To ensure the reliability of the study, the 
researcher thoroughly examined the data twice between approximately 
one-year intervals and applied to expert opinions for findings that did 
not accord. With expert opinions, the final decisions were made. Accord-
ing to Hammersley (1992), reliability is the degree of consistency in the 
results of the processes conducted by researchers at different times (As 
cited by Silverman, 2018). In simpler words, it can be stated that if a re-
searcher concludes with the same results, interpretations, and findings 
by repeating the analysis of the same study, the reliability is ensured. 
 
Findings 
 
In this section, the images and texts that were detected to reflect inclu-
sion students in life studies coursebooks were presented. 
 
Students with Physical Disabilities 
 
In general terms, physical disabilities refer to orthopedic differences at a 
level that restricts individuals’ movements. However, the physical disa-
bility that is defined in special education cannot be evaluated only in 
terms of orthopedic differences. Accordingly, physical disabilities refer 
to individual differences that result from birth or various reasons after 
birth while individuals with physical disabilities refer to inabilities to 
perform functions of muscle and skeletal systems and individuals who 
require special education and supportive educational services due to 
reasons such as missing or excessive limbs. According to these defini-
tions, the findings that were obtained from the life studies courses of 1st, 
2nd, and 3rd grades were presented below. 

 
Images and texts in the 1st grade Life Studies Coursebook: When the 1st-
grade life studies coursebook was examined, it was observed that there 
were only images that reflected inclusion students with physical and 
hearing disabilities while other inclusion groups were not included. Ad-
ditionally, all the images that demonstrated physical disabilities only 
depicted students who used wheelchairs 
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Image 1. Image 2. 

 

  
Image 3. Image 4 

  
Image 5. Image 6. 

 
Image 7. 
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When the distributions of the images in the coursebook were exam-
ined, it was observed that the images were presented in the cover (Image 
1), under the themes of Our similar and different aspects (Image 2, Image 
4, and Image 5) and We love school (Image 3), and under the title of 
where the questions of chapters were located (Image 6 and Image 7). 

When the pages of the images were examined, it was observed that 
the images were located on the cover (Image 1), page 14 (Image 2), page 
16 (Image 4 and Image 5), page 46 (Image 3), and page 51 (Image 6 and 
Image 7). Apart from these images, no images or texts that were related 
to individuals with physical disabilities were observed in the remaining 
pages of the book, which was 209 pages long. Similarly, except for the 
image on the cover, all of the images that reflected inclusion students 
were located in the first chapter of the book, Life in our school. 

When the image-text relationships were evaluated, it was observed 
that the statement “Hello, I am Efe. I am in the 1/C classroom. I love my 
school, friends, and teacher very much. I use a wheelchair.” was located 
concerning Image 2 (page 14). On page 16, where Image 4 and Image 5 
were located, it was asked to check the correct behavior by comparing 
both images. The texts that were related to these images included “Ex-
amine the images below. In which image is respect to others empha-
sized? Mark the image that demonstrates the correct behavior”. Similar-
ly, for a situation where it was asked to conduct a comparison, Image 6 
and Image 7 were used. On page 51, where the evaluation questions of 
the chapter were located, it was asked to choose the correct behavior 
among the three images that were presented in question 5. The question 
covered that statement, “In which of the following images is a correct 
behavior demonstrated? Mark.”    
 
Images and texts in the 2nd grade Life Studies Coursebook: When the 
2nd-grade life studies coursebook was examined, it was observed that 
the images that reflected inclusion students with physical disabilities 
were included more compared to the other inclusion groups. Additional-
ly, all the images demonstrated students who used wheelchairs.     
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Image 8. Image 9. 

 

 

Image 10. Image 11. 
 

When the distributions of the images in the coursebook were exam-
ined, it was observed that the images were presented on the first page of 
the Life in Our School chapter (Image 8), under the themes of Our Individ-
ual Differences (Image 9), Subjects Related to Our Classroom (Image 10), and 
While Playing Games (Image 11). 

When the pages of the images were examined, it was observed that 
the images were located on page 11 (Image 8), page 21 (Image 9), page 30 
(Image 10), and page 52 (Image 11). Apart from these images, no images 
or texts that were related to students with physical disabilities were ob-
served in the remaining pages of the book, which was 227 pages long. 
Similarly, all of the images that reflected inclusion students were located 
in the first chapter of the book, Life in our school. 

When the image-text relationships were evaluated, it was observed 
that the statement “Would you like me to help you?” was located con-
cerning Image 10 (page 30). No texts that were related to the other imag-
es and reflected inclusion students were observed. 
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Images and texts in the 3rd grade Life Studies Coursebook: When the 3rd-
grade life studies coursebook was examined, similar to the 1st-grade life 
studies coursebook, it was observed that only the images that reflected 
inclusion students with physical disabilities were included while no im-
ages for the other inclusion groups were presented. Additionally, all the 
images depicted students who used wheelchairs. 
    

 
Image 12. Image 13. 

 
Image 14. 

 
When the distributions of the images in the coursebook were exam-

ined, it was observed that the images were presented on the first page of 
the Life in Our School chapter (Image 12), under the themes of Strengthen-
ing My Friendship Bonds (Image 13) and Showing the Location of My House 
with Sketches (Image 14). 

When the pages of the images were examined, it was observed that 
the images were located on page 10 (Image 12), page 21 (Image 13), and 
page 56 (Image 14). Apart from these images, no images or texts that 
were related to individuals with physical disabilities were observed in 



Emrullah Akcan 

OPUS © Uluslararası Toplum Araştırmaları Dergisi ¨ 3961   

the remaining pages of the book, which was 224 pages long. Further-
more, two of the images that reflected the inclusion students were locat-
ed in the first chapter of the book, Life in our school, while the other image 
was located in the Life in Our Home chapter (Image 14). Another feature 
of Image 14 was that it was the only image that depicted the home at-
mosphere of an individual with a special disability. 

When the image-text relationships were evaluated, it was observed 
that the only statement “Ali is rather helpful. He helps all of his friends. 
He also helps Ahmet when he needs it. Ali treats everyone equally. He 
respects individual differences. All of Ali’s friends love him.” was locat-
ed concerning Image 13 (page 21). No texts that were related to the other 
images and reflected inclusion students were observed. 

 
Students with Visual Disabilities 
 
Eyes are one of the sense organs of organisms to sense their environ-
ments. They consist of three layers, inner, middle, and outer layers (Özo-
kçu, 2015) and their main function is sight. Briefly, sight is explained as 
the transfer of images, which arrive at the inner layer of the eyes by pass-
ing through outer and middle layers, to the brain via electrical conduc-
tion and the interpretation of this information in the brain (Özokçu, 
2015). Visual disabilities are conditions where eyes cannot perform the 
sight function due to damages in the structure of eyes or structural 
anomalies, which may occur before birth or be due to various reasons 
experienced after birth (Şafak, 2015). Within the scope of this infor-
mation, the findings that were obtained from the life studies coursebook 
were presented below. 
Images and texts in the 1st grade Life Studies Coursebook: In the 1st-
grade life studies coursebook, no findings that reflected the students 
with visual disabilities were observed. 
 
Images and texts in the 2nd grade Life Studies Coursebook: When the 2nd-
grade life studies coursebook was examined, it was observed that two 
images reflected students with visual disabilities. The first one of these 
images included an image of students who played a musical instrument 
with other friends under the guidance of a teacher in the classroom envi-
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ronment. In this image, the fact that the students used glasses with black 
lenses was interpreted as the presence of visual disabilities. In the second 
image, the student was seen with glasses with black lenses and a cane. 
These images were located on pages 21 and 22, respectively. According-
ly, it was observed that the students with visual disabilities were repre-
sented only on two pages of the book, which was 227 pages long. 

                                     

 
 

                    Image 16.                                                          Image 15.  
                                                                                                 
When the image-text relationships were evaluated, it was observed 

that the statement “Evaluate people not with their physical characteristics but 
with their good behavior” (p.21), which could be recognized as related to 
Image 15, was included. Similarly, in another statement, “Examine the 
images below. Determine the individual differences of students in the 
images” (p.22), it was asked to compare the other images with Image 16. 
Except for these two images, no findings that reflected individuals with 
visual disabilities were observed in the 2nd-grade life studies coursebook. 
 
Images and texts in the 3rd grade Life Studies Coursebook: In the 3rd-
grade life studies coursebook, no findings that reflected the students 
with visual disabilities were observed. 

 
Students with Hearing Disabilities 
 
The process of hearing can be defined as the collection of soundwaves 
that come from the environment in the ears and transferring them to the 
brain to interpret these data in the brain. Any disruption during this 
transfer process may result in disabilities in hearing. Individuals with 
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hearing disabilities experience problems in transferring the data gath-
ered from the environment to the brain or processing the data that were 
transferred. In certain situations, this disability can be partially overcome 
via various aids in collecting/transferring the sounds that are difficult for 
individuals to collect or transfer. Hearing aids are among these exam-
ples. The images that were detected to reflect hearing disabilities in life 
studies coursebooks were presented below. 
 
Images and texts in the 1st grade Life Studies Coursebook: In the 1st-
grade life studies coursebook, three images that reflected students with 
hearing disabilities were observed. All the images depicted the same 
student. When the images were examined in detail, it was determined 
that there was a device, which was regarded as a hearing aid, was de-
picted on the left ear of the blonde girl who stood in the front row. The 
images were presented on Page 35 (Image 17), page 42 (Image 18), and 
Page 84 (Image 19). Additionally, all three images were depicted in class-
room environments. 

   

  
Image 17. Image 18. 

 
Image 19. 
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Images and texts in the 2nd grade Life Studies Coursebook: In the 2nd-
grade life studies coursebook, only one image that reflected students 
with disabilities (Page 22) was observed. A device, which was a hearing 
aid, was depicted in the image below. 

                           

 
    Image 20. 

When the texts that were related to the device were examined, two 
separate statements were observed. The first statement included “Do you 
have any friends who use glasses, hearing aids or wheelchairs? What do you do 
to help them?” (p.22), which was followed by “We may have friends who use 
various devices for health reasons. When necessary, we should help these friends 
and avoid behaviors that may damage these devices they use” (p.22). The sec-
ond statement included “We should also accept others as they are. We should 
not mock people about their differences. We should not even disturb them with 
our gazes” (p.24). 
 
Images and texts in the 3rd grade Life Studies Coursebook: In the 3rd-
grade life studies coursebook, no findings that reflected the students 
with hearing disabilities were observed. 

 
Students with Mental Disabilities 
 
Although mental disabilities are among the most frequently observed 
ones in groups that require special education, it was stated that they are 
not sufficiently recognized by the society (Eripek and Vuran, 2015; Özo-
kçu, 2015). As a result of this, it has been difficult to determine a com-
mon definition for mental disabilities as well. According to the definition 
of the American Association on Intellectual and Developmental Disabili-
ties (AAIDD, 2013), mental disabilities are conditions that demonstrate 
themselves in both mental functions and adaptive behaviors of individu-
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als and significantly limit daily social and adaptive activities of individ-
uals (Kirk, Gallagher and Coleman, 2015). Factors before, during, or after 
birth may lead to mental disabilities. The images that were detected to 
reflect mental disabilities in life studies coursebooks were presented be-
low. 
 
Images and texts in the 1st grade Life Studies Coursebook: In the 1st-
grade life studies coursebook, no findings that reflected the students 
with mental disabilities were observed. 
 
Images and texts in the 2nd grade Life Studies Coursebook: In the 2nd-
grade life studies coursebook, only one image that reflected students 
with mental disabilities (Page 22) was observed. In this image, two stu-
dents, who were regarded to have down syndromes, were depicted. 
Down syndrome is a condition that results from disorders in chromo-
somes that cause mental disabilities before birth (Özokçu, 2015). Down 
syndrome is one of the most frequent genetic disorders and it is distin-
guished by a flattened face (Kirk, Gallagher and Coleman, 2015). When 
this information was considered, it was observed that two students with 
down syndrome were depicted in the image of the life studies course-
book, which was presented below (Image 20). Except for this image, no 
images that depicted a mental disability were observed in the rest of the 
book. In the text that was related to this image, it was stated that “Our 
certain friends may learn quickly while others may learn slowly. This is 
natural. We should not forget that our friends who learn later may also 
have different skills”. Except for this statement, no texts that focused on 
mental disabilities were observed. 
 

 
Image 21. 
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Images and texts in the 3rd grade Life Studies Coursebook: In the 3rd-
grade life studies coursebook, no findings that reflected the students 
with mental disabilities were observed. 

 
In this study, which aimed to investigate conditions that reflected in-

clusion students in life studies coursebooks, findings that were related to 
four groups were observed, which covered physical disabilities, mental 
disabilities, visual disabilities, and hearing disabilities. No findings that 
reflected other inclusion groups were observed. The information regard-
ing the findings of the study was presented in terms of the groups and 
their frequencies. 
 
Table 2. Inclusion groups that were reflected as images and their frequencies 
Inclusion groups Grade Level f 
Mental Disability 2nd Grade 1 
Hearing Disability 1st and 2nd Grades 4 
Visual Disability 2nd Grade 2 
Physical Disability 1st, 2nd, and 3rd Grades 14 
Speech and Language Disability --- --- 
Special Learning Difficulties --- --- 
Individuals with Autism --- --- 
Attention Deficiency and Hyperactivity Disorder --- --- 

 
Table 3. The frequencies of inclusion groups that were stated in texts 
Grade Level Number of Pages of Life Studies Coursebook f 
1st Grade 208 pages 3 
2nd Grade 227 pages 5 
3rd Grade 223 pages 1 
Total 658 Pages 9 

 
Discussion and Conclusion 
 
Inclusive education enables students, who demonstrate developmental 
deficiencies in any field, to receive an education with students who 
demonstrate normal developments by providing supportive special edu-
cation services. Inclusive education also provides significant contribu-
tions to the social acceptance of individuals’ differences in addition to 
presenting students who have special needs to receive the education they 
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deserve (Cheng and Beigi, 2011). However, despite all the efforts, inclu-
sive students require measurements that can raise more awareness on 
the subject. In general education, the importance of raising awareness on 
differences is due to affecting the self-respect and learning motivation of 
students with differences positively. At the same time, recognizing dif-
ferences in the environment, accepting these differences, and respecting 
them is important for students who demonstrate normal development. 
Especially, in primary schools, when it is considered that the classroom 
material with which the students interact the most is coursebooks, it is 
observed that coursebooks play significant roles in raising the awareness 
of students who demonstrate normal development about their class-
mates with special needs. 

In this study, the levels of images and texts that reflected inclusive 
students in primary school life studies coursebooks were investigated. 
When the findings were evaluated, out of the eight inclusion groups, 
which were evaluated within the framework of the study, images, and 
texts that reflected only physical, visual, hearing, and mental disabilities 
were observed in the books. No findings that were related to the other 
groups were observed. When all three books were evaluated (a total of 
658 pages), 21 images that reflected inclusion students were observed.  
When the images that were presented on the remaining pages of the 
books were considered, this number is rather minimal. In a study con-
ducted by Hodkinson, Ghajarieh, and Salami (2016), coursebooks in Iran 
and England were examined and it was determined that inclusion stu-
dents were depicted in a limited way. In this study, the researchers stat-
ed that only 21 images out of 4015 images reflected individuals with in-
dividual differences. Accordingly, it could be concluded that course-
books in other countries did not meet the desired level just as they did 
not in our study. 

When the images that described inclusion students in the coursebooks 
were examined, it was observed that most of the images reflected stu-
dents with physical disabilities (Image 1-…-14). 14 out of 21 images re-
flected students with physical disabilities. Here, the point of emphasis is 
that presenting a single field of disability among the total number can 
affect students’ perceptions toward inclusion. This can create a percep-
tion that inclusive students are only those who use wheelchairs. On the 
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other hand, the presentation of students with visual disabilities only in 2 
images (Image 15 and Image 16), students with hearing disabilities in 4 
images (Images 17-…-20), and students with mental disabilities only in 1 
image (Image 21) can support the creation of such a wrong perception. 
When it is considered from this point of view, the focus of coursebooks 
on physical disabilities compared to other disabilities can lead to the 
creation of wrong perceptions and attitudes. 

When the fields of disabilities were evaluated in terms of grades, it 
was observed that the 1st-grade life studies coursebook covered students 
with physical and hearing disabilities. Furthermore, only physical disa-
bilities were presented in the 3rd-grade life studies coursebook while the 
2nd-grade life studies coursebook intensively covered physical disabili-
ties in addition to hearing, visual, and mental disabilities, which could be 
interpreted that the 2nd-grade life studies coursebook was more inclu-
sive compared to others. 

On the other hand, when the pages that contained these images and 
texts were examined, it was observed that the depictions were concen-
trated on the first chapters of the books. The fact that the depictions were 
not distributed generally in the books can hinder the possible positive 
attitude that can develop toward inclusion students throughout the edu-
cation period. This is not reusing the information that is acquired in the 
first days of school can cause students to forget them. 

When the data that were obtained in the study were examined in de-
tail, it was observed that the characters that depicted inclusion students 
were generally observed in social environments (Images 1, 3, 8, 9, 11, 12, 
15, 17, 18 and 19) while they were depicted as individuals who needed 
help (Images 1, 4, 5, 6, 7, 10, and 13). Furthermore, in certain conditions, 
it could be criticized that certain values, such as being helpful and re-
spectful, were conveyed through inclusion students. These images can 
lead to the creation of a perception that inclusion students are “individu-
als who should be helped”, which ignores the complex emotional aspects 
of inclusion students. More importantly, the creation of this wrong per-
ception can lead to strong impressions that can be held in readers for a 
lifetime (Hodkinson, Ghajarieh and Salami, 2016; David, 2001). 

The roles of coursebooks in increasing the visibility of students with 
individual differences should not be overlooked. Olson (1989) deter-
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mined that individuals who are at the primary school period can come 
across 32.000 pages long coursebooks during their educational lives and 
approximately 75% of their school time is passed with materials that are 
presented within coursebooks. Similarly, it was stated that coursebooks 
were just as the hearts of schools, and the schools of today would not 
exist if it was not for coursebooks (Westbury, 1990). Thus, the messages 
of coursebooks are crucial. Accordingly, all the depictions of images that 
reflected inclusion students in the findings of the study were presented 
in the school environment, except for two images. One of the images that 
were out of the school environment was presented in the home envi-
ronment (Image 14) while the other was depicted in a street (Image 16). 
However, these types of images are required to be depicted not only in 
school environments both also in homes, playgrounds, shopping centers, 
and other parts of life. Only in this way, can the awareness and visibility 
of students with individual differences be improved. At the same time, 
this situation can provide numerous benefits. For example, students who 
experience inadequacy in a field can find themselves in depictions of all 
aspects of life or characters that accord with them, which can help them 
gain self-respect, accept themselves as they are, and gain high levels of 
motivation in every field of life. Similarly, students, who demonstrate 
normal development and have individuals with disabilities in their fami-
lies, can accept that these situations are normal and parts of life, which 
can enable them to view life more positively. Thus, coursebooks also 
assume the mission of preparing students for life. Crawford (2004) stated 
that students were social constructs that could inspire socio-cultural or-
der in societies and supported this belief. Therefore, it is an important 
matter for students to find themselves and their immediate surroundings 
in coursebooks. 

Individual differences are natural circumstances. These natural cir-
cumstances show themselves in other creatures as well as in humans. In 
the wildlife, this is not noticed deeply due to not living for long. Howev-
er, especially in household pets, those with physical, visual, hearing, or 
other disabilities can live on with sound care. The awareness of primary 
school students should be raised that this natural circumstance does not 
only occur in humans but also it can affect all the creatures. Accordingly, 
in life studies coursebooks, which are windows that open to the world 
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for individuals, the presence of creatures with any type of disability can 
help students to gain a wider perception about awareness and this natu-
ral circumstance. 

 
When all the findings of the study were evaluated, it was observed 

that the frequency of the texts that were believed to reflect inclusion stu-
dents was rather low. For example, these texts were included only once 
in the 1st-grade coursebook, which was 208 pages long, five times in the 
2nd-grade coursebook, which was 227 pages long, and three times in the 
3rd-grade coursebook, which was 223 pages long. When all three books 
were considered, it was determined that only nine pages covered inclu-
sion students in a total of 658 pages. This frequency is rather insufficient 
in terms of improving the visibility of inclusion. 
 
Recommendations 
 
Based on the results that were obtained from the findings of the study, 
the following suggestions were presented. 

• In accordance with the essence of inclusive education, course-
books that contain images and texts should be developed for 
students with individual differences and special disabilities both 
to enable their social acceptance and to create a sense of belong-
ing for them. 

• In coursebooks, instead of presenting students with special disa-
bilities only in a single group, images that represent all the inclu-
sion groups should be included.  

• Students with special disabilities should be depicted not only in 
schools but also in other fields of life, such as homes, workplaces, 
and playgrounds. In brief, they should be depicted as pieces of 
life. 

• These students should not be depicted as those who are in need 
of help but as individuals who have special abilities. 

• The coursebooks should certainly cover images and texts, which 
demonstrate that other creatures may have individual differences 
as well. 
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• Instead of considering inclusive education only in certain chap-
ters of coursebooks, the entirety of coursebooks should be made 
suitable for inclusive education. 
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