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Abstract

Pre-service teachers experience various theoretical and practical
learning experiences while preparing for the teaching
profession. Pre-service teachers have the opportunity to
experience education and training in real practice environments
with the teaching practices they participate in. In this study, it
was aimed to examine the professional identity perceptions of
pre-service teachers within the scope of their professional
teaching practice in which pre-service teachers experience
teaching in the context of teaching practice which are the
practices contributing to their professional development. In this
study, which was designed as phenomenological design, which
is qualitative research, 30 pre-service teachers who took the
teaching practices course were selected with the purposive
sampling method. The data obtained from the interviews were
analyzed. The participants’ perceptions of who the teacher is
and what the teacher does are emphasized. In this context, the
teacher identities of the participants were discussed. The
participants stated that there was a positive change in the
development of teacher identity during teaching practice with
the support of both the cooperating teachers and academic
advisors. The participants emphasized the natural identity, and
the importance of pedagogical knowledge. In addition, pre-
service teachers stated that they have experiences in all their
sub-identities related to their professional identities and that
they use all the information they have obtained in the education
faculty at different points. Parallel to results, suggestions for
practices and research that are thought to contribute to teacher
education are presented in the study.
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Ogretmenlik Uygulamasi Kapsaminda Ogretmen Adaylarinin Ogretmen
Kimliklerinin Incelenmesi

Ogretmen adaylari, 6gretmenlik meslegine hazirlanirken teorik ve uygulamaya yonelik
gesitli 6grenme deneyimleri yasamaktadir. Bu kapsamda hizmet 6ncesi egitimleri
stirecinde, katildiklar1 6gretmenlik uygulamalari ile egitim-6gretimi gercek uygulama
ortamlarinda deneyimleme firsat1 bulmaktadirlar. Bu calismada, 6gretmen adaylarinin
Ogretimi deneyimleme stirecinde profesyonel olarak mesleki gelisimlerinin yonelik
yiuriitilen 6gretmenlik uygulamalarinin  kapsaminda arastima ile, 6gretmen
adaylarinin profesyonel 6gretmenlik deneyimi ve uygulamalar: kapsaminda mesleki
kimlik algilarinin incelenmesi amaclanmistir. Nitel arastirma tiirlerinden olan
fenomonolojik desen yardimiyla tasarlanan bu calismada, amach Ornekleme
yontemiyle o6gretmenlik uygulamalar1 dersi alan 30 6gretmen adayi, g¢alismanin
katilimcilari olarak belirlenmistir. Katilimcilarin goriis ve algilarint incelemek amaciyla
yapilan goriismelerden elde edilen veriler analiz edilmistir. Hizmet 6ncesi 6gretmen
adaylarinin 6gretmen kimliklerine dair algilar1 incelenirken 6zellikle 6gretmenin kim
oldugu ve ne yaptigina dair algilar tizerinde durulmustur. Calismada, katilimcilar
ogretmenlik uygulamas: kapsamimnda hem uygulama 6gretmeni hem de akademik
damismalarinin destegi ile 6gretmen kimliginin gelisiminde olumlu ydnde degisim
oldugunu belirtmislerdir. Katihmcilarin profesyonel 6gretmenlik kimlikleri arasmnda
yer alan alt kimliklerinden biri olan dogal kimligi ve sahip olduklar: bilgilerden biri
olan pedagojik bilginin 6nemini vurguladiklar1 gortilmiistiir. Ayrica 6gretmen adaylar:
profesyonel kimlikleri ile ilgili buitiin alt kimliklerine yonelik deneyimlere sahip
olduklarin1 ve egitim fakiiltesinde edindikleri biittin bilgileri farkli noktalarda
kullandiklarin1 belirtmislerdir. Arastirmadan elde edilen bulgular dogrultusunda
Ogretmen egitimine katki sunacagi diistiniilen uygulamalara ve arastirmalara yonelik
oneriler ¢calismada sunulmustur.

Anahtar Kelimeler: Ogretmen kimligi, ogretmenlik uygulamasi, 6gretmen egitimi,
O0gretmen adayi, fenomenoloji.

Introduction

Teaching practice during pre-service teacher education plays an important role in pre-
service teachers’ professional life by giving insights on how to teach in their future
classrooms. In addition to its functional role, teacher identity includes a personal
aspect of the teaching profession covering both “one identifies with being a teacher
and how one feels as a teacher.”(Mayer, 1999, pp. 6-7), which emphasizes the
emotional dimension of the profession. Specifically, beliefs toward how to teach and
behave as a teacher are shaped during the teacher education programs. From the first
day in the program, building a solid ground of teacher identity is one of the most
important factors affecting pre-service teachers’ roles in their classrooms. Education
faculties offer pre-service teachers opportunities for shaping their teacher identities by
both theoretical and practical courses in the programs.

Teacher identity can be defined as “being recognized as a certain ‘kind of
person’; identity is connected not to internal states but to performances in society. It is
also “an important analytical tool for understanding schools and society’” (Gee, 2000,
p- 99). As a teacher identity study, Kelchtermans (2009) has provided a different view
on the professional identity of teachers. “Because of a static relationship of the self that
implicitly disregards or rejects its dynamic and biographical nature”(p. 261),
Kelchtermans opposes the use of the term identity which highlights teacher
development as a process. Instead, the term self-understanding that recognizes the self
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at any time or any space is the true product of a lifelong process was proposed by
Kelchtermans (2009). Besides, it is far away from the existentialist view which refers to
the identity at the center and deeper point of the self. Although identity is referred to
as understanding of the self, the reality that identities of individuals are not
independent of time and space can be missed out from time to time. This refers to the
identity formation process stretches through the lifetime of an individual. The change
of pre-service teacher’s identity was examined in line with the opinion of
Kelchtermans (2009) and based on the evaluation of the essence and development in
the teaching career.

Walkington (2005) specifies the connection between teacher identity and
teaching approach as “the uniqueness of every teacher’s approach to teaching, shaped
by personal teacher identity, what makes every classroom ‘look” different”(p. 54).
Therefore, practices before being a teacher of a class create learning opportunities to
shape pre-service teachers’ teaching philosophies and modes of their teaching
practices. These practices are mostly directed by functional teacher roles of
cooperating teachers and directions of university supervisors. Under the guidance of
these key role models, values, and beliefs of the pre-service teacher are also active in
the role of formalization of their teaching performances. As the personal side of the
teaching profession, teacher identity is mostly originated from these beliefs and values.

To make sense of teacher identity, the studies examining individuals'
perceptions of identity point out that identity is dynamic (Rodgers and Scott, 2008;
Van Veen and Sleegers, 2006; Zembylas, 2003). The identity changes by having
teaching experience and progresses in the profession (Beauchamp and Thomas, 2006;
Thomas and Beauchamp, 2007). In addition to these, it is affected by external and
internal factors. Internal factors are constructed by individuals” characteristics such as
personality while external factors comprise life experience, work experience, gender,
ethnicity, and religion (Flores and Day, 2006; Rodgers and Scott, 2008; Sachs, 2005).
Beijaard, Meijer, and Verloop (2004, p.122-123) portrayed four main features of
teachers” professional identity. (1)The formation of teacher identity is an ‘ongoing
process’ such as a spiral of analysis and reanalysis of their experiences. (2)Professional
identity gets pieces from both person and context. Teachers’ behaviors are shaped by
their professional characteristics, knowledge, attitude, and their working
circumstances, etc. (3)Sub-identities of professional identity; which are related
contexts, relations, knowledge, etc.; comprise teachers’ overall identity. These could
be in harmony or inconsistency and may have a major formation role or may be
incidental. (4)Being active in the professional process results in the development of the
teacher identity which is identified as an important element called “agency’. Analysis
of teacher identity, which is composed of different dimensions and influenced by
different factors, can contribute to the development of teaching perception and
teaching. Moreover, the identity studies may lead to both teacher trainers and
candidate teachers guiding on conceptualizing and a better understanding of the
support that teacher candidates and first-year teachers need (Volkmann and
Anderson, 1998).

It is thought that the professional identities of the pre-service teachers are
shaped by their professional perceptions constructed during their pre-service
education (Korthagen, 2004). These perceptions can also be influenced by their
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previous learning experiences from kindergarten to university and the teaching
experiences of their previous teachers (Baran, Cilsalar, and Mesutoglu, 2017). Their
professional identity continues to change and develop during teacher education and
the early stages of their teaching (Zembylas, 2005).

Besides teaching practice, teacher identity affects both professional
development and attitudes towards changes in education (Beijaard, Meijer and
Verloop, 2004). Teacher education which is an intentional formation process of teacher
identity is the deliberate part of it. It is critical because pre-service teachers can create
or develop their views on the features, duties, and responsibilities of the teacher during
the program intensively. Once teacher educators understand the perspectives of their
students towards teaching and learning, they can enable the students -pre-service
teachers- to plan their future teaching-learning activities to have effective meaning-
making and decision-making processes.

Teacher identity development is a process that includes continuous change
(Lamote and Engels, 2010), covers the first years of teaching, and highlights the
importance of teachers' professional development. Olsen (2008) states that examining
teacher identity may provide a framework to examine teaching practices. Monitoring
and examining the professional identities of trainee teachers in the practice processes
can be an important step both in shaping their future teaching activities and increasing
the effectiveness of pre-service teacher education programs (Beauchamp and Thomas,
2009). It is expected that teacher identity analysis supports the development of self-
understanding of pre-service teachers.

It is noteworthy that the number of studies, carried out in Turkey, examining
teacher identity is relatively limited (Duru, 2006; Yasar, Karabay and Bilaloglu, 2013).
Since teacher identity analysis is very important in the process of preparing the
students for the profession, more studies are needed in that research field. Because of
the more detailed explanation of pre-service teachers’ identity, the more insights
would be helpful to revise pre-service and in-service education programs to enlighten
their views toward teaching. The results of this study are expected to provide useful
information to help educators to understand the relationship between pre-service
teachers' teaching experiences and their identity formation. The findings, also, could
contribute to in-service trainers as well as pre-service teachers and teacher training
institutions both in Turkey and abroad. It can enable the enlargement of
understanding their identity formation process during higher education and their
professional development.

To wunderstand pre-service teachers’” views on teachers’ features,
responsibilities, and duties, there are two different frameworks. Firstly, Gee (2000)
conducted a comprehensive study that examines the literature to create a framework
for teacher identity, which can be used for different professions and can guide identity
studies. According to this framework, professionals have four types of identities that
answer the question “Who is a teacher?’: natural-identity, institutional-identity,
discourse-identity, and affinity-identity.
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Table 1
Gee's Identity Categories

Category Formation Process
Natural- A professional presents his/her biological features, at first glance. This
identity identity is comprised of these biological factors like a person's "natural"

characteristics (gender, appearance, etc.) and states in which one is
naturally present and neither he/she nor the society can control it. Like

being a twin.
Institutional- A personal view is comprised of both the positive and negative situations
identity in the organization. The identity is assigned by the authority to the person

through laws, rules, regulations, principles, etc. Like being a teacher or a
principal at a school.

Discourse- The view is created by the people around the person about the success,

identity failure, and characteristics of herself or himself. The identity is composed
of other people’s perspectives and created by others for the person
(charismatic, active, passive, etc.).

Affinity- The view of the groups in which individuals share their interests or

identity experiences in common. The identity is shaped by the characteristic
experiences that the person possesses and shares with a particular group,
whose purpose is to be part of the group and to ensure the continuity of
the group (The identity acquired in the group of field specialist teachers,
etc.).

Secondly, the answer to the question “What does a teacher do?” can be revealed
by the framework developed by Beijjard, Meijer, and Verloop in 2004. This framework
points to three important components in teachers’ identity development process. The
components state that the teacher's knowledge of the field-content knowledge (1) and
pedagogical knowledge and the ways of using this information (2) reflected a
significant part of their identity. In addition to these, it is also drawn attention to
didactic experiences (3) which express teachers' thoughts about their ability to make
changes in both content and pedagogical knowledge according to ever-changing
environmental conditions. Since these components are shaped by both personal and
contextual circumstances, they enable the development of teacher identity when they
come together.

With this study, it is intended to give insights to the revision of pre-service
teacher education programs and contribute to their personal and professional
development by increasing the self-awareness of pre-service teachers during their
teaching practice and classroom observation courses in pre-service teacher education.
Furthermore, in the process which affects the organization of learning environments
and their tendency to innovations and reforms (Canrinus, Helms-Lorenz, Beijaard,
Buitink and Hofman, 2012), they can get more benefit from teaching practice with the
determination of professional competence perceptions. This study aims to achieve; (1)
increasing self-awareness of pre-service teachers within the scope of teaching
practices, (2) examining the formation process of teacher identities of pre-service
teachers, and (3) providing more comprehensive preparation for the teaching
profession, consequently. The overall aim of the study is to explain teacher identity
perceptions of pre-service teachers by concentrating on how they shape and reform
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their professional identity during their first teaching practice in real classrooms. The
research question of the study:
How do pre-service teachers shape their perceptions of professional
identity within the scope of their first teaching practices?
a) How do pre-service teachers perceive who a teacher is within the scope of
teaching practices?
b) How do pre-service teachers perceive what a teacher does within the scope
of teaching practices?

Method

Research Design

In the study; phenomenological research, one of the qualitative research methods, was
performed to examine the professional identity development of pre-service teachers.
Phenomenological studies aim to explain the facts that are known by everyone but
cannot be explained in depth (Yildirim and Simsek, 2008). Furthermore, since the aim
of such research is to determine the experiences and/or perceptions related to the
phenomena (Creswell, 2009), teacher identity has been identified as the center of the
research. This study focused on an in-depth analysis of the participants' thoughts and
perceptions about their professional identity. Within the scope of this research, it was
tried to clarify the identity formation process and the perceptions of pre-service
teachers on this process by their reports about them.

Participants

The participants of this study were 30 pre-service teachers who continued their
undergraduate education at a state university located in the region of Turkey. They
were selected among the volunteers on the basis of the easily purposive sampling
method among the students who went to public schools as pre-service teachers for the
tirst time. In this study, 19 (63.3%) of the participants were female and 11 (36.7%) were
male, while the mean of their age was 21.8, between 20 and 34 (sd=4.41). All the
participants visited the classrooms as pre-service teachers for the first time as a
requirement of their program. The course content in application in terms of teaching
was the same for all participants.

This teaching practice aims to support pre-service teachers to teach in real
teaching environments under the guidance of a cooperating teacher and a university
supervisor at the faculty of education. Each pre-service teacher has to participate in
teaching practice for at least two semesters during their pre-service education. All the
participants visit different levels of the public schools for 6-hour in a week for 14
weeks. After obtaining the approval of the university supervisor, they apply the lesson
plans that they prepared with the guidance of the cooperating teacher in the classroom.
At the end of the semester, they present reports on the practices” purpose, flow, and
evaluation, and their opinions toward the practices.

Data Collection Tool

Qualitative data were collected to enable them to conduct their self-assessments
throughout the process via interviews. For this purpose, the interview form was
developed by the researchers. The interview form included items related to
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demographic information and teacher identity. The demographic information form
included items related to gender, age, department and teacher training program,
familiarity with teaching, and previous informal or formal teaching experiences and
perceptions on the teaching profession. For example; “What kind of teaching
experiences did you have as an individual before you participated in teaching
practices?” and “Who was the teacher that you can define as the best and effective
teacher trained you so far?”, “What were the features that made her/him the best and
most effective for you?”.

Regarding teacher identity, the questions, which were categorized as the
perspective of pre-implementation teaching and the development of identity during
teaching practice, were given to pre-service teachers within the framework of the
defined teacher identity framework of Gee (2000). For example; “If you summarize
what have you done during the practice in general, what are the most important
thing(s) you have in your mind as a future teacher? Why is that? How did this/these
make you feel as a teacher?”.

In the process of constructing the interview protocol, sample questions were
selected after a comprehensive literature review and presented to the field experts.
Before the implementation of the interview, the protocol was examined by two
different experts from the educational sciences department. Considering the
suggestions of the experts, it was revised and piloted with three pre-service teachers
who are not the participants of the study but participating in teaching practice in the
same semester. After the pilot study, minor arrangements were made to increase the
comprehensibility of the form in line with the feedback received from the participants,
and the form was finalized. The interview protocol was designed to analyze teacher
identity in two categories concentrating on ‘who is a teacher?” and “‘what does a teacher
do?’. The interview questions were categorized by following the framework categories
of Gee (2000) and Beijjard, Meijer, and Verloop (2004). The interview was conducted
at the end of the semester.

Data Collection and Analysis

During data collection, the participants were interviewed at the end of the semester
about their teacher identity and their views on the teaching profession. A detailed
codebook was presented in Table 2. The data were analyzed using selective coding,
which is one of the qualitative data analysis methods. The data were analyzed by using
the descriptive analysis method with the pre-prepared codebook for this study. The
codebook contained the code name, description of the code, keywords, and code
examples from the data. In the findings part of the study, the frequencies for each code
were given to indicate how intensively the participants referred to each code during
the interviews. Thus, interpretations on codes were emphasized and focused in
addition to the frequencies.

For the reliability of the data during the data analysis process, the researchers
tried to determine the intercoder reliability by coding the data from three different
participants who were selected randomly. The intercoder reliability was calculated as
92.94% by comparing the codes of two different coders. Neuendorf (2002), who
analyzed the criterion for reliability, stated the perfect fit as 90% and above. For this
reason, the value showed the reliability of the analysis process.
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Table 2
Codebook For Qualitative Data Analysis

Code Description Keywords  Example
Who is a teacher?

= » Inthis identity, people take part in “the Friend 1. I'would be democratic, yes. And I

§ £ nature of a human being.” The natural- Model would also be a moderate teacher.( P1)

‘Z“ .2 identity represents the person. Counselor  2....1would not be authoritarian.(P2)

Adult

>, Teachers accept their institution- Family 1. They bring work home. I witnessed

% identities as educators and accept their member the conversations that they take the

<~  roles and responsibilities according to  Sister exams home.(P3)

% what it means to become teachers; Brother 2. ....they are experienced. We have

&  however, these responsibilities are Contributor gradually become accustomed and we

€ formally maintained by government to can be like them by gaining

§ and administrations, school development experiences after years.(P4)

£ management and parent estimates, Experienced 3. ...I am not a traditional teacher. I'm

colleges, and universities. really a contemporary teacher. I think I
can use the board effectively.(P5)

& Groups with common interest or Communi- 1.... we had communication and we

‘£ experience (recognizable by others) cation were talking and constantly

5 Care communicating. (P6)

-q:g 2.... sharing something in common

5 with people around.(P7)

§ 3. ...So one of the most important

A things to be aware of is
communication with the student. So to
speak by coming to his eye level. It's
actually being on his level.(P8)

& p Different social practices that create and Beliefs 1. I believed that the only thing I could

£ E maintain group relationships rather Dedication to do was to teach.(P9)

3 T%: than institutions or discourse/dialogue job 2. I'just don't see myself as their
teacher. I see myself as everything of
them...(P5)

What does a teacher do?

v Content knowledge- teacher knowledge Subjectarea, 1.... I think I can teach history really

'%D of his/her subject area history well. (P10)

= language 2. I am a person who wants to convey

2 all my knowledge in general terms to

- students. Let me tell you how. Let

§ them know every aspect of a subject.

5 Let them know the rights and the

wrongs. Since I think like that, I tried to
teach both sides as much as 1
could.(P11)
3.... how to say, her knowledge is
enough for students. (P12)
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o Asa pedagogical expert, someone who Teaching 1. Following students up and make
50 ..
©  hasagood balance between the activity the lesson fun...(P13)
%  pedagogical side as well as the didactic ~ design 2. In the class, the teacher made
g  side. General awareness of students' Extracurricul everyone move freely, and he
~  needs, the sources of information they  ar activities motivated them by saying they can do
© .
2 bring to the lesson, the personal Chess whatever they want.(P13)
9, situations or problems that students
= may have, as well as the broader social
& problems and challenges that affect
learning and teaching
. g Teachers' ability to decide what works ~ Coursere- 1. During the teaching practice, the
S £ and what does not work in the organization activities that we do may not be
Eﬂ -% classroom, which is important not only Reconstructi appropriate to the students’
& in the development of pedagogical skills ons of development, also we may not be able
Y but also in content knowledge activities to pay attention to everything while

organizing our activities.(P18)

*Adopted from Gee, J. P. (2000). Chapter 3: Identity as an analytic lens for research in education. Review of research in
education, 25(1), 99-125.

Results

The results of the study are given in three parts as demographic characteristics of the
participants, the pre-service teachers” answers to “Who is a teacher?” and “What does
a teacher do?”. While 61.5% of the participants described their primary school teachers
as their best and most effective teachers, 30.8% of them stated that it was their high
school teachers, and 7.7% indicated their university teachers. In the definition of their
influential teachers, the majority of the participants were impressed by their teachers
who cared for them and were interested in even their smallest problems.

Almost all the pre-service teachers stated that they did not participate in any
formal teaching practice, or they did not work in an institution as a teacher before the
teaching practice in undergraduate education. Only one participant who had
participated in school observation for two weeks during her secondary education had
previous teaching experience of only classroom observation. Most of the participants
who did not have this formal teaching experience (1=18) stated that they were teaching
informally to their siblings, cousins, children of neighbors, or friends. The other pre-
service teachers (n=11) stated that they had the first experiences in this practice course.
Then the teacher identities of the pre-service teachers were tried to be understood. The
number of frequencies of the identities is given in Table 3.

Table 3
The Frequencies of Codes In Teacher Identity

Code f
Who is a teacher?

Natural-identity 62
Institution-identity 45
Discourse-identity 39
Affinity -identity 25
What does a teacher do?

Field Information 31
Pedagogical Information 87

Didactical Experiences 19
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Who is a teacher?

Pre-service teachers’ professional identity development during teaching practice was
analyzed. According to the results of the study, Figure 1 was created to represent the
changes in teacher identity of pre-service teachers.

Preservice
teachers

Other
teachers in

individuwals

Kupponc Supported by
Supported by
. Supported
Awareness of M -
profession ﬂw& ﬁgpnoned by
Driscourse

Affinity :
Awareness of Supparts to Identity Identity
dedication

Real teaching

CEXPETICNGS

fueal teaching
CXpeTicnce

o profizssion

Increase of
self-
confidence

Preservice Teacher
Identity

Suppo_rh:d by Y . o Supports 1o Awareness of
ike morma Natural Institutional professional
people out of /\f Identicy ldentity Supports i knowledge
school Supported by Use of
,."'r professional
Having Suppaorted by < Suppaorted by Supparted by broeladoe
Supporied by

students in
their life

NS

Onrt-class
activities

In-class

Good .-
o activitics

DIUMUNECator

Participative

Institutional

tasks after
school

all students'
needs

Figure 1. Teacher identity formation of pre-service teachers

Natural-identity. All of the participants emphasized the natural identity among
other sub-identities. Within the scope of natural identity, pre-service teachers talked
about some personal characteristics related to their professional life. They indicated
that they prefer a soft teacher rather than a harsh one, for example, “I would be a soft
teacher. I would not be a very harsh teacher.” (P1).

In one of the interviews, the participant stated that “I tried to behave maturely.
Thus, I felt more like a teacher.”(P4) and she emphasized the change in her behavior.
She also stated that she felt her teacher identity while behaving like an adult. Another
example is the effect of pre-service teachers' innate interpersonal communication
skills. “My sincere attitude made them happy to come and approach me.” (P1). She



Examination of Teacher Identities of Pre-service Teachers 772

pointed out that the way they communicate with students as a teacher had a positive
effect on their relations with the students and also contributed to her vision as a
professional.

The participants who listed the natural identity characteristics of the teachers
emphasized the role of sharing and good communication with these sentences; “They
should be good at communicating with their students... A teacher should know how
to share.”(P2). After the practice, one of the participants who did not have any
previous teaching experience defined the teacher as “A teacher does not have enough
time to spend with his/her family because of teaching responsibilities that they have
to concern after school.”(P3) and pointed out the change in her perceptions in this
process. Also, they described that teachers are not different from other people in their
daily life as “...I imagined teachers more different, but I realized that their standard
life is like normal people by their talks at teachers’ room in the breaks. They go to
markets for shopping or visit friends after school like other people...” (P19). To sum
up, the participants defined teachers as people who know how to share, communicate
well, have a mature and mild manner, and have a standard life. They emphasized that
teachers are human beings who have some biological and psychological
characteristics.

Institutional-identity. It was observed that pre-service teachers frequently
emphasized institutional identity (=45). They mostly talked about the activities they
carried out in and out of classrooms as their experiences in corporate with identity.
They emphasized the students' points of view from the elements constituting the
teacher’s institutional identity. It is highlighted the importance of the phrases in the
teacher identity, for example; "l was very happy with the ‘teacher’ phrase." or “the first
moment of a student said “Teacher!” to me was the most remarkable moment of my
professional life.” (P19). It is seen that students' attitudes towards teachers during the
course are effective in the formation process of their own teacher identity. For example,
a participant said, “the way we lectured, their listening to us or the way they talked
with us made me feel like a teacher.” (P3). After their observations in the school, they
emphasized that teaching is a profession that is not limited to school. For example, a
participant shared that “They take work and exams to their home. We witnessed their
work is not limited to school while observing teachers in this process.” (P30).

It was observed that the opinions of pre-service teachers about the role of
teachers were shaped in the classroom activities related to the institutional identity.
One participant summarized as “The teacher doesn't just sit at the table and tell the
students what they would do. But also, the teacher is interested in all things about the
students”(P29). Within the scope of the teacher education program, pre-service
teachers who have acquired theoretical knowledge have been able to obtain practical
knowledge through teaching practice and have made use of their knowledge. With the
teaching practice, they indicated that “I started to understand the professional
teaching knowledge.” (P17) and “I had experience and interacted with the professional
knowledge in a better way than the theoretical one” (P22). Besides, it was revealed that
all information obtained by the pre-service teachers shaped their own teacher
identities by increasing their self-confidence. As an example, one participant stated:
“ After one of the lectures, we assessed with the students on how I taught. One of the
students liked my lecture. I said okay. I really did something; I gave the knowledge to
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the students”(P4). Within the scope of the teaching experience carried out, pre-service
teachers had the opportunity to experience the roles that teachers play in the
institution.

Discourse-identity. During the practice, the pre-service teachers
communicated with the cooperating teacher and other teachers working in the school.
They closely interacted with other pre-service teachers in the practice group as well.
For this reason, pre-service teachers who have the opportunity to form a discourse
identity defined the small informal groups they formed for the development of this
identity as “We were chatting, talking and constantly communicating” (P18). This may
be due to the points of view of the people in the teaching profession that teachers
should share professional things with the people around them. Thus, they pointed out
that teachers could update themselves with the contribution of the people around
them. To increase the effectiveness of this, the teacher should have good
communication with the students, teachers, and parents. They emphasized that the
teacher should take care of the students in that way, and they were supported by all
teachers and other pre-service teachers in this process. They pointed out that this was
one of the main sources for their teacher development.

Affinity-identity. As an affinity, pre-service teachers stated their perspectives
on the teaching profession. One of the participants stated his affinity to the profession
with the words “I believed that the only thing I could do was to teach.” (P9). Moreover,
as a result of their interaction with their students, they see themselves as real teachers
and one of them stated that “I don't just see myself as their teacher. I see them as
everything as if I were dedicated to them”(P29). With these sentences, it was
emphasized that teaching is not only a profession but a process of dedication to
students” development. With the practice, the pre-service teachers were aware of
themselves as teachers with the support of their university supervisors and the
interaction with the students at the school. One of the participants shared these words;
“There was a lot of excitement, but after a while, we overcame it. We can become a
teacher, and now I see myself as a teacher with this experience.”(P17). All the
participants stated that they started to see themselves as real teachers after this process.

What does a teacher do?

Pedagogical knowledge. The question of “What does a teacher do?” was
answered in three different ways. Among these, the pedagogical knowledge of the
teachers comes to the forefront. The practices on the realization of learning within the
scope of pedagogical knowledge are quite remarkable for the participants. It can be
clarified by the following quotations “Follow-up and entertainingly do the
lesson” (P7), “It is the one that gives both information and can pass on that information
to make it permanent today” (P10), “Whether it was the six-hat technique or the station
technique we experienced in the faculty, they helped me a lot. Because students are
having fun. They understand the lesson when they have fun”(P2). They felt that they
were responsible for making the learning fun and active, and their satisfaction with
the consequences of this way. One of the participants said “Our cooperating teacher
mostly adhered to the book. When I become a teacher, I need to take my students on a
journey by using maps and videos.” (P2). Also, he mentioned his previous teacher “He
did not give us any information in the course. He was reading. I am totally opposed to
this.” (P2). With these words, he talked about the difficulties of not using pedagogical
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knowledge effectively. However, the participants stated that the teacher needs to
spend energy to provide classroom management to enhance students’ learning. In fact,
the teacher has important responsibilities in the classroom environment for the
participants. They stated that the teacher has many responsibilities that require
pedagogical knowledge use inside and outside the classroom.

Content knowledge. The participants indicated the influence of content
knowledge on teacher identity development. Although the participants emphasized
pedagogical knowledge, they were aware that learning is mostly realized through
content knowledge. For example; “The teacher supports students” knowledge. It is the
one that gives both information and can make it permanent” (P13). Correspondingly,
another pre-service teacher from the history department indicated that “I should have
more information; I should read more books.”(P16). They tried to improve this
knowledge with their curiosity in the field. They evaluated it by using the competence
of the content knowledge while analyzing other teachers. For instance, a participant
shared that “The content knowledge of the teacher that I observed was good, and he
shared it with his students step by step”(P12).

Didactic experiences. Didactic experiences, which could be explained as
teachers’ experiences that they had to go out of the plan by arranging in-class and out-
of-class activities considering the current teaching and learning situations, are less
examined by the participants. Within the scope of these experiences, the participants
emphasized that teacher's relationships with the students should change according to
the environment and situations. They underlined the requirement of organization of
learning activities by paying attention to the individual differences because the
students would need immediate help in solution of the problems. A participant stated
that “We need to pay attention to the individual differences of children.”(P14).
Another one added, “We should adopt the teaching activities considering the
development levels and interests of the children”(P2). These points represent the
importance of teacher ability to adapt to teaching activities in the changing
environment and context.

Discussion

This study concentrates on the explanation of pre-service teachers” teacher identity
development during their first-time teaching practice in their undergraduate
education. In the study, teacher identity development of 30 pre-service teachers who
visited schools within the scope of teaching practice and completed a total of 112 hours
for 14 weeks, 2 theoretical, 6 practical hours per week was reported.

A teacher's perception of teacher professional identity affects his or her ability
to deal with problems both inside and outside the classroom (Beijaard et al., 2000).
When the data were analyzed according to Gee’s framework, pre-service teachers
highlighted the natural identity. It has already been emphasized that teachers' interest
in students, as well as their emotional and cognitive learning perceptions, lead to a
positive change (Teven and McCroskey, 1997). It has been revealed that the
participants' perceptions have changed with the increase in their interaction with
students. Teacher identity also plays a role in creating positive emotional experiences
in the teaching environment (Tsang and Jiang, 2018). This indicates a bi-directional
process. In brief, when a trust-based relationship is established between teachers and
their students, the identity of the teacher evolves. And the natural identity of the
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teachers based on a positive attitude provides a positive emotional environment in the
teaching. Considering the findings of this study, the teacher was defined as non-
authoritarian, contemporary, able to communicate positively and effectively with
his/her students. The characteristics as enthusiastic, guiding, accessible, positive,
reliable, dedicated, collaborative, open to innovations, and having a sense of
responsibility highlight that the teachers are “agents of change” in education (Van der
Heijden, Geldens, Beijard and Popeijus, 2015). Teacher personality traits, that are
mentioned by teacher trainees, actually point to the teacher who is the source and the
director of the change. Goodson (1981, p. 69) points out the idea that teachers whose
lives are constantly changing throughout their teaching career need to change beyond
time, and teaching is directly related to the personal life of the teacher. The remarkable
point among the findings of the research is that participants mentioned that teachers
have a normal life like other people. There may have been a change in their
perspectives on teaching as pre-service teachers had the opportunity to talk about
teachers’ professional and personal lives during the time they spent with them.

In terms of discourse identity, pre-service teachers put the communication with
students to the forefront while they did not mention the communication with parents.
The reason for this may be that pre-service teachers did not interact or rarely interacted
with parents within the scope of teaching practices. However, pre-service teachers'
experiences of communicating with parents could affect the success of their future
students (Wills, 2018). Pre-service teachers who have the view that teaching can
achieve its aim by a constant update and catching the age have found the opportunity
to shape their professional identities within the scope of discourse identity.
Continuous professional development throughout their careers is seen as a
requirement for all teachers to capture change, review, and renew their knowledge,
skills, and perspectives (Day, 2002). Therefore, the discourse based on being a teacher
as a lifelong learner reveals the importance of discourse identity.

In terms of institutional identity, it is seen that pre-service teachers emphasize
their activities in the classroom. Among these, their communication with the students
as a teacher stands out as one of the key elements of teaching. Likewise, it is
emphasized that the correct application of communication, which is among the
characteristics of an effective teacher, not only from teacher to student but also from
student to teacher is one of the effective teacher's markers (Stronge, 2018). In addition
to communication, collaboration has emerged as a way of corporations. This practice
process resulted in the embodiment of pre-service teachers’ identities as self-confident
teachers. Briefly, it was observed that how students perceive teachers was an
important element of institutional identity and the positive feedback of the students
supported the development of this identity. In addition, it is clear that pre-service
teachers realized that teaching is not only limited to fulfill the requirements of their
professional life, but also they have a life outside of school, and there is a change in
their perspectives towards the teaching profession. Collaboration, which is necessary
for change and development and affects both learnings of teachers and students,
shapes the beliefs and attitudes of the teachers (Doppenberg, den Brok, and Bakx, 2012;
Levine and Marcus, 2010).

In terms of affinity, it has been found out that teaching practices strengthen pre-
service teachers’ perspectives and dedication to the profession. They are influenced by
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their teaching activities, their interaction with students, and the guidance of teachers
in fulfilling the requirements of the profession in real school settings (Beauchamp and
Thomas 2009). The high level of interaction with the students is quite effective in the
improvement of their sense and understanding of the teaching profession.

When their answers to “What does a teacher do?” were examined within the
scope of the aforementioned framework, the use of pedagogical knowledge was
emphasized. Pedagogically, learning is fun, effective, and experience to realize the
dynamics of the teaching process for the pre-service teachers. Also, classroom
management that could support learning and motivation and increases interaction in
the classroom (Schlee and Van Duzer, 2007) is one of the main focus of pre-service
teachers. It was emphasized that the pedagogical knowledge applied in the classroom
was the essence of teaching activities. Shulman (1986) also emphasizes that the
application of the known teaching principles to some situations is related to the
teacher's perception of the situation and that the knowledge-based practice may
change according to the existing situation. It is pointed out that while the principles
guide implementation, in some cases they are not identical.

In terms of content knowledge, pre-service teachers emphasized the place of
content knowledge in pedagogical practices and pointed out that these two are
inseparable. They stated that content knowledge should be constantly updated and
transferred to the student. The point that draws attention is that they refer to pedagogy
as content knowledge. At this point, pre-service teachers emphasize that pedagogy
knowledge is among the most important requirements for a teacher. The studies
revealed that pre-service teachers did not perform enough to apply the theoretical
knowledge, they learned during their teacher education, in the classroom (Borger and
Tillema, 1993). Although didactic experiences are important for taking precautions
before they occur in the classroom and intervening immediately in case they occur
(Borger and Tillema, 1993), pre-service teachers mentioned the didactic experiences
quite limitedly. Having limited didactic experiences may have resulted from over
control of their academic advisors on the planning process and the cooperating teacher
on in-class practices and planning process. As a result, pre-service teachers found
opportunities to develop and change their teacher identities within the scope of their
teaching practices. In this study, it was found that mostly the center of pre-service
teachers’ identities is based on natural identity, and they frequently use their
pedagogical knowledge.

Concluding Remarks

In light of the findings of this study, it is thought that it will be beneficial to develop
more structured gains and awareness-raising practices within the scope of teaching
practice courses. Considering the importance of the teaching experience in teacher
identity, the courses based on experience can be augmented and the supervision
process of pre-service teachers can be enriched in undergraduate education. To move
this study forward, the teacher identity development of the pre-service teachers who
are from different departments can be analyzed to reveal differences or similarities for
those pre-service teachers. This study was concentrated on the pre-service teachers
who had first-time teaching experience. For further studies, candidate teachers can be
examined in their first year of experience. Another suggestion for further studies is
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that the number of participants can be enlarged with cooperating teachers and
university advisors of the pre-service teachers to triangulate data and get views of
outsiders on this personal process.

This study is limited to the pre-service teachers from the different departments.
In further studies, more specifically the fields of pre-service teachers can be considered
in terms of observing the change in teacher identity. Additionally, another limitation
of the study is the participants who were participating in the teaching experience for
the first time. In further studies, longitudinal studies will be helpful to understand the
teacher identity formation in the process.
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