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Abstract

This study intends to define the educational concerns of Turkish parents whose children at middle school. The
study is conducted a phenomenon science pattern one of the qualitative research approaches. Data were collected
by two focus group meetings from 22 parents, live in three different districts in Istanbul in the 2019-2020
academic year. The criterion sampling method, which is one of purposeful sampling method, was used to select
participants. Data construed by content analysis. The study result indicates that the parents whose children in
middle school, stable concern about education policies that change frequently in consequence of not paying
attention to the goals and principles of the educational system, uncertainty that occurs because of the way
practitioners understand and implement educational policies and not trust neither education system nor
administrator and teachers. Besides these basic concerns, parents also have some expectancies. They desire that
their children are advanced as a whole not only academically but also socially and psychologically on the base of
their individual feature. They believe their children can not get the education which helps them to get a good job

and make them successful in life. Some suggestions are made for policymakers and practitioners.
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"I'm looking for a house with a view of Science High School!" The phrase is the title of an article written by
the author of a local newspaper (ilmak, 2017). The author used this title to emphasize that parents have began to
ask the question "Am | at the right address" as a result of the changes made by Ministry of Education (MoNE) at
the beginning of the 2017-2018 academic year, which are about transition systems from primary to secondary
education and the address-based school enroliment that came to the agenda within the scope of these changes. As
[lmak (2017) states that although there is no such evidence that whether parents have moved close to qualified
schools or not, it is likely to happen. As a matter of fact, the increase or decrease in house prices is a situation

occurred in Singapore because the parents move close to the schools that they consider qualified (Ng, 2019).

Parents want the best for their children and are worried about it, hoping that their children will have a better
future than themselves (Ng, 2019). Parents' concerns about their children affect their parenting behavior, which
has an impact on their child's well-being (Restall & Borton, 2010). For this reason, it can be said that parents
having positive expectations and concerns about their children is one of the positive aspects of parenting
(Algarvio & Leal, 2016). ilmak (2017), in his article mentioned above, talks about five different types of parents
who have different types of stances on the subject: those who are satisfied with the public school of their
children are currently studying (satisfied ones); those who enroll their children in a private school of their choice
(relaxed ones); those who care a little bit about the subject but say "I can not change something even if | want it"
(desperate ones), "never worry about such issues"” (disinterested ones) and those who are not in any of the four
groups counted (anxious ones). According to the author's observation, those who are looking for better education
(anxious ones) make up the majority of the parents (55-60%). Determining what parents are looking for, and
what their concerns are about the education of their children can help to adjust education and school policies and
direct practices. For this reason, parents' concerns about the education of their children have been identified as

the subject of the study.

Slater et al. (2010) found that Australian parents are concerned about the health and well-being of their
children, violence, substance and alcohol abuse, and mostly their education. Researchs by Burgess, Greaves,
Vignoles and Wilson (2014) and Rubie-Davies, Peterson, Irving, Widdowson and Dixon (2010) indicate that
among the expectation of parents towards their children, there is to show a high academic success. In this
context, it can be said that it is an expected condition that parents are concerned about their children's education
in Turkey as primarily there are problems with the academic success of students. The international indicator of
these problems is PISA and TIMSS results. Even if the average score of Turkey increases in time, it is still below
the Organisation for Economic Co-operation and Development [OECD] average (Education Reform Initiative
[ERI], 2018; Ministry of National Education [MoNE], 2018; OECD, 2019; Turkish Education Association
[TEA], 2017; TEA, 2018). The national indicator of educational problems is the exams made in university
entrance and transition from primary to secondary education. For example, in the Basic Proficiency Test in the
2019 Higher Education Institutions Exam, the average of Turkish in 40 questions is 14.6, Basic Math is 5.7; In
20 questions, the average of Social Sciences is 6.7 and the average of Science is 2.2 (Measuring, Selection and
Placement Center [OSYM], 2019). As it is seen, secondary school seniors or graduates are unable to answer
even half of the questions on average, and they can answer almost only 10 percent in science. A similar situation
exists in the 8th Grade students' Central Exam for Secondary Education Institutions. Among the subtests with
twenty questions, the average number of correct answers of the students; In Turkish, 11.75; In mathematics, it is

5.09. With ten questions, T.R. The History of Revolution and Kemalism is 6.88 and the average of Foreign
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Language is 4.65. Students can not even answer half of the questions on average in the numerical section
(MoNE, 2019).

Coldron and Boulton (1991) maintained that not only academic success is sufficient for parents but also their
children have the expectations and desires to be safe and happy at school. Moreover, Francis and Archer (2005)
found that parents mediate their children's adaptation to society, their development, and moral values. Ryan,
Casas, Kelly-Vance, Ryalls, and Nero (2010) revealed that Latin-American families expect both academic
success and social skill acquisition from education in their study with Latin-American families living in the
United States. Unlike Latin families, American families expect their children to gain social skills/success from
education. As noted by Schneider, Marschall, Teske and Roch (1998) in their research that families with low
education levels prefer standard test success-oriented education so that their children can settle in a good
university and have a profitable income. Sagkes (2013), noticed that the social-emotional development of
children is preferred mostly from families with a higher income level in Turkey than middle-income families. In
another study of Sackes (2014), it was found that families with lower and middle-income levels care about
reading, writing, and mathematics in preschool education, while families with high-income levels care about
ethics and arts education. As we have seen, both in Turkey and other countries, different parent groups have
various expectations rather than only academic success, such as values, social skills, emotional development,
adapting to society as well. By putting a goal like: "All our students will be provided with the knowledge, skills,
attitudes, and behaviors in line with the common values of our civilization and humanity and the requirements of
the age,” to the 2019-2023 Strategic Plan at the Ministry of National Education (MoNE), not only in the
academic success of the students; revealed that there is a problem in their skills, attitudes, and behaviors (MoNE,
2019). Considering that the vision document has been prepared to solve the current problems, it may be possible
for parents to see the issues that they should be concerned about their children's education (MoNE, 2018). For
example, the vision of "The Ministry's All Decisions Would Be Based on Data" in the vision document is of
concern about the way decisions are taken before the vision document. Apart from this, it is understood from the
vision document that MoNE itself has identified problems in teacher training, security, hygiene, identification
and education of gifted individuals, and foreign language teaching. Accordingly, it can be mentioned about the
problems detected by the Ministry of National Education, academic success and other problems that parents

should worry about in terms of their children's education.

The education received by the individual affects both the quality of their economic activities and the labor
force participation rates, and the labor force participation rates are expected to increase as the level of education
increases (Kavak, 1997). However, as of September 2019 the unemployment rate in Turkey was 13.9%, youth
(15-24) unemployment rate was 26.1% (Turkish Statistical Institute [TSI], 2019). This may be an indicator that
education does not help young people to find a job, given that the enrollment rate has increased recently. As
such, considering the educational-employment correlation, parents can be expected to be anxious about their

children's education.

According to Wentzel's (1998) study, parental beliefs are a meaningful and independent predictor of
children's educational attainment. Spera, Wentzel, and Matto (2009) found that four-fifths of families in America
want their children to receive at least a bachelor's degree. Accordingly, parents who have high educational

expectations for their children can be expected to be concerned about whether their children can go to university.
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Turkish education system; It is possible to talk about many problems such as differentiated education
practices, professional development and supervision of teachers, high teacher turnover in schools and
psychological pressure of education on students (Abu, Bacanak & Gokdere, 2016; Can, 2019; ERI, 2019;
Gedikoglu, 2005; Ozdemir & Kaplan, 2017; Ozyilmaz, 2017; Unal & Siiriicii, 2018; Yesil & Sahan, 2015;
Yilmaz & Altinkurt, 2011). It can be said that all of the problems mentioned are of a concern for parents who
care about their child's education. To get rid of this concern, some of the parents prefer to send their children to a
private school, while some choose to take private lessons from the academic lessons that their child needs
support or send them to study centers, and some go to choose a school-teacher (Cetin & Unsal, 2018; Demir &
Yilmaz, 2019; Keskin & Turna, 2010; Pulat, 2019; Taskin & Aksoy, 2018; Yurttas Kumlu & Cobanoglu, 2019).
Some of the parents have all the options counted for the education of their children, while others do not. There is
a 15 times difference between the expenditures of the poor and the expenditures of the rich, and the expenditures
of the rich increase while the expenditure of the poor decreases (Komiis, 2019). Consequently, the poor do not
seem to have any choice but to be satisfied, hopeless, indifferent or worried about the education of their children.
Almost all the researches aimed at identifying the problems of the education system have been carried out either
from the perspective of teacher candidates, teachers or school administrators. However, changing education
paradigms point out that parents, who are important stakeholders of education, their concern should also be
considered about their children's education. Therefore, it can be expected that the determinations to be made
regarding the problems of education based on the concerns of the parents about the education of their children
will contribute to decision making for both education/school administrators, teachers and education
policymakers. The study, it was aimed to determine the concerns of parents ,who have the child in secondary

school, about their children's education.
Method
Research Model

The research was carried out in the phenomenology pattern, which is one of the qualitative research patterns.
The purpose of using the phenomenology pattern is to examine parents' concerns about the education of their
children. Because phenomenology focuses on the cases which we are aware of but also does not have a detailed
and in-depth understanding. We can encounter these facts in the world we live in as experience, orientation,

event, perception, situation or concept (Yildirim & Simsek, 2016).
Study Group

The criteria sampling method, one of the purposeful sampling methods, was used in the selection of the study
group. The purpose of using the criterion sampling method is that this sampling method allows observation units
to be situations, objects or people with certain characteristics. For this purpose, first of all, demographic data that
parents should have were determined. Demographic data include the gender of the parent, education level,
marital status; the gender of the child, the type of school, the level of success and the environment in which the
school is located. After the determination of demographic data, schools were selected. Considering the location
and easy accessibility of researchers, the websites of secondary schools in Beylikduzu, Kucukcekmece and
Auvcilar districts of Istanbul were examined and how many students were placed in Anatolian and Science high
schools who took students with an exam in the High School Enterence Exam (HSEE). Some criteria were taken

into consideration to decide which school takes place in the sample. The criteria were that the school whose
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students were enrolled in high schools that selected students according to results of HSEE the most and the least
were chosen. According to these criteria, two middle and two religious middle schools from Beylikduzu district,
one middle and one religious middle school from Kucukcekmece district and one private middle school from
Avcilar district were picked up. In these schools, 22 (twenty-two) parents who agreed to participate in the
research with demographic data determined in the 2019-2020 academic year constituted the working group of
the research. Among the parents, 9 (nine) of them are middle school students' parents, ten (10) of them are
religious middle school students' parents and 3 (three) of them are private middle school students' parents. As 7
(seven) of the middle school parents and 8 of the religious middle school parents are the parents of the middle
schools in the same district, the parents of the other 2 (two) middle schools and 2 (two) religious middle schools
are the parents of the schools in different districts. 3 (three) private middle school parents live in a district
different from the two groups. While 11 (eleven) parents’ children are academically successful, 11 (eleven)
children are academically unsuccessful. The criterion of the academic success of the child was taken to be 80.00
of weighted average grade in the previous academic year. The demographic information of the parents who make

up the study group are shown in Table 1. Parental names were code names given to parents.

77



RESEARCH ON EDUCATION AND PSYCHOLOGY (REP)

Table 1

Participant Demographics

Parents’ Parent Parent Marital Gender School Success School
code Gender Education Status (Studen) (Student) (Student) Neighborhood
names
Ayse Female University Married Girl Middle School ~ Successful Urban
Fatma Female High School Married Boy Middle School ~ Successful Urban
Yasemin Female High School Married Girl Religious Mid.  Unsuccessful Suburban
Sch.
Ahmet Male University Married Girl Religious Mid.  Successful Suburban
Sch.
Aylin Female Middle Married Boy Religious Mid.  Unsuccessful Urban
School Sch.
Mehmet Male High School Divorced Boy Middle School Unsuccessful Suburban
Mustafa Male Associate Widow Boy Religious Mid.  Unsuccessful Suburban
Degree Sch.
Canan Female Middle Married Girl Religious Mid.  Unsuccessful Urban
School Sch.
Ali Male University Married Girl Middle School ~ Successful Urban
Filiz Female High School Married Boy Religious Mid.  Successful Suburban
Sch.
Zehra Female Primary Divorced Boy Religious Mid.  Successful Suburban
School Sch.
Oya Female Middle Married Girl Middle School ~ Unsuccessful Urban
School
Hasan Male High School Married Boy Middle School Unsuccessful Suburban
Hiiseyin Male University Married Boy Middle School Successful Urban
Sibel Female High School Divorced Boy Religious Mid. Unsuccessful Suburban
Sch.
Nurcan Female High School Married Girl Religious Mid. Successful Urban
Sch.
Hakan Male University Married Girl Private Mid. Unsuccessful Urban
Sch.
Burcu Female University Divorced Boy Private Mid. Successful Urban
Sch.
Asli Female High School Married Girl Private Mid. Successful Urban
Sch.
Yusuf Male Middle Married Boy Middle School Unsuccessful Suburban
School
Osman Male University Married Boy Religious Mid. Successful Suburban
Sch.
Kaan Male Associate Widow Boy Middle School Unsuccessful Urban
Degree

Data Collection Tools

Two focus group interviews were conducted to collect research data. The first of the interview was held in
September 2019 and the second in October. The first interview was conducted with the participation of 15
(fifteen), the second interview with the participation of 7 (seven) parents. The interviews took place in the study
room of a library in Beylikduzu district of Istanbul, the first one took 160 minutes and the second one 75

minutes. The moderator of the interviews was the first researcher living in Istanbul. The interviews were

recorded with a voice recorder with the permission of the participants. "What are the issues that concern you

most about your child's education?" was asked. The first and second interview record was written in Times New

Roman font in Word format with a single line spacing. The first interview text was 10105 words and 30 (thirty)

pages, the second interview text was 8,095 words and 21 pages.

78



Ates, Unal / Parents educational concerns about their middle school children

The analysis of the data obtained from the interviews was carried out by the content analysis method. Firstly,
two researchers coded the data separately. The creation of themes after coding was carried out in two stages. In
the first stage, the first researcher categorized the codes under the themes by categorizing themes, and the second
researcher examined the themes created by the first researcher and stated their opinions. The first researcher
rearranged the themes, taking into account the views of the second researcher. In the second stage, both
researchers decided on the themes together. In this way, the reliability of the research was tried to be increased.
Also, before the focus group interviews, the participants were informed that participation was on a voluntary
basis, the data would be used only for scientific purposes and not to be shared with the people who are not
involved in the research. In this way, an environment was prepared for the participants to convey themselves and
their concerns without hesitation in the focus group meeting and the reliability of the research was trying to be
ensured.

For the validity of the research, 17 (seventeen) participants with an e-mail address were first sent to the
transcript of the interview and then the findings of the research were received for confirmation. 14 (fourteen) of
the parents returned to report their confirmation. Transcript and findings of the interview were delivered to 5
(five) participants without an e-mail address. Parents stated that they confirmed both the transcript and the
findings. A further meeting was held with these participants to convey the findings of the research and their
approval was obtained. In the presentation of the findings, detailed quotations from the participants' opinions
were supported. In this way, it is aimed to create an image about the environment in which the data is collected

in the mental world of the reader and to easily reach the results of his own environment (Merriam, 2013).
Findings

Research findings cover the themes and their sub-themes obtained as a result of the content analysis of their
answers to the question "What are the issues that concern you most about your child's education?". Parents'
concerns about the education of their children are integrated at the themes of; the education system, school,
student development, finding job and society. In Figure 1, the themes and sub-themes created regarding the

concerns of the parents about the education of their children are shown as models.
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Figure 1
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1. Education system: One of the concerns parents have about the education of their children is related to the

education system itself. Parents, regarding the education system; they are concerned about the uncertainty of the
system, success difference between schools for their children, the insufficiency of the inputs of the system, the
lack of supervision, the content of the textbooks, the quality of the teacher, the quality of the administrator and

the guidance.

Uncertainty: Participating parents are concerned about the uncertainty or frequent change of the education
system's policies on behalf of their children, according to their views integrated under this theme. The reason for
concern is that their children experience an uncertainty about what kind of education they will receive. While
expressing this situation, Fatma said, "... but he still hasn't been able to decide where he wants to arrive, what he
wants to give his own children to his generation..." Mehmet said, "...the new minister said that the system will

not change for our students, but in a word, our concerns do not end..." it has.

According to parents, the reasons for the uncertainty or frequent change of policies may be the practitioners
or the size of the system. Ahmet said: "... we want to see those goals in applications. I have to see that the
objectives stated by the principal live in the classroom and my child..." about this situation. According to the
participants who related the problem to the size of the system, the system is so large that it has become
unmanageable. This situation was expressed by Mustafa in the following words. "... add teachers, parents,
retainers... that makes too many people. This is a ministry that affects so many people. We don't know that when

the minister says so, does everyone do what he says?...
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Success Difference Between Schools: Parents are concerned about the difference in success between schools
on the education of their children. It is among the parents' concerns that secondary education institutions, where
their children will continue after primary education, are determined by central examinations and that the child
will continue their education life in that school. Filiz expressed her concern towards this situation as "...they will
be placed in high schools according to the results of the exam. If they do not get the score they want, they have
to choose some schools according to the placement system or they will go to open education high school..."
Parents want their children to have more school options and even to switch between secondary schools. Canan
expresses her concern in this regard with the words: "...there must be a chance, an opportunity for the child, as

you could not do it in the exam anymore, the imprisonment of this high school should not be imposed...".

Insufficiency of Inputs: Another theme that concerns parents in the education of their children are the
insufficiency of inputs and resources allocated to education. While the lack of input results in the insufficient
number of schools and classrooms according to the parents; their inadequacy brings crowded classes. Zehra says,
"... they say that the existing ones will decrease. I swear to Allah, It is not at all, our class has been 48 people
this year. We are 48 people because we are in a suburb neighborhood..." and Ahmet said, "... but it is important
to have physical conditions to help the teacher. Just accept that the teacher is squeezed between the four walls to
the class..." Aylin, as another reflection of the insufficiency of inputs, points out the physical differences
between schools "... the teacher will do physical education, there is no gym; I passed the gym, the simplest is
basketball, there is no basketball ball or volleyball ball. Music teacher, is going to teach to play an instrument
without a specific music class This time he plays in the classroom, the side class complains because there is
sound..." Fatma, one of the other participants, talks about the physical differences between schools "... there are
many differences among public schools, friends. You are looking at a public school, even worse than a village
school, in Istanbul. Then you are looking at another one, you think you are entering the door of a private
school..." Speaking of physical differences between schools, parents expressed that many schools do not have

areas such as a library, gymnasium, painting workshop, and science laboratory.

Moreover, as a result of insufficient inputs, about crowded classes, Hiiseyin said "... though my child is not a
child who participates in every class, but who knows, maybe if there were few, maybe he would behave

differently in the class, attracting more attention from the teacher because of his current situation..."

Insufficient Supervision: On the education of their children, parents also state that they receive support from
outside but the school. Among these institutions, talent courses and study centers are shown as examples. Parents
think that out-of-school institutions are not supervised and do not act responsibly. They express that their
children are in an uncontrolled environment, especially in the institutions that are visited. Hasan's "... no follow-

"

up, no supervision. We send it for the sake of goodness, but we do not know if it will be good..." words express
his concern. Ayse explains the irresponsibility of those courses by saying "...who will approach my son, what

will he do in those study centers, this makes me too nervous..."

Content of The Textbooks: The visuals, insufficient information and spelling mistakes in the textbooks are a
source of parents' concerns. For example, Aylin expressed her concerns about the accuracy of the information in
the textbooks as follows: "...actually, the accuracy of the information in the books should be debated and
discussed..." Mehmet also expressed his concern about the visuals in the textbook by saying "...something is

written under the picture... This is the book that given by the Ministry of Education... the child looks to picture

81



RESEARCH ON EDUCATION AND PSYCHOLOGY (REP)

first, then reads the text... My child needs to be protected about this too, at least I should not worry about this

one, should I ?!...

Teacher Qualification: Parents are particularly concerned about teacher quality. Parents are concerned about
teachers' communication skills, professional knowledge, responsibility, pedagogy knowledge, professional
development, and psychological health. While Oya highlighted the communication skills of the teachers with the
words "...while the majority of teachers are only talking about the problem, only one teacher communicates with
the student. Why they do not try to solve the problem?..."; Sibel expresses the importance of professional
knowledge by saying "... even though my child is shy, he raised his hand and asked a question. It is a huge thing
for him. Considering the reaction of the teacher, | am wondering whether if he knew the answer to the question
or not. A teacher must be able to answer a question that is related to his lesson..." At the same time, parents have
beliefs that teachers do not take responsibility for the learning of the child and this creates concern in them.
Ahmet expresses his concern about this by saying "... so you are a teacher, why don't you wonder that this
student does not attend to class, why are you not interested about why he is not asking any questions? Is this is
all about being a teacher, is being a teacher is only telling parents that your child can do this and can not do this?
Don't you feel bad when a student can not learn well?..." Canan expressed her concern about the competencies of
teachers regarding pedagogy knowledge by saying "...the kid got a low grade as he struggles. So what is the
point of making him sit at the back row, I don't know. So is the teacher only going to be the teacher of the
successful ones?..." About the same issue, Kaan said "...are we going to bump into teachers who will
understand my child one day? These kinds of teachers exist or are they just a myth?..." which shows the concern
about this issue. The professional development of the teacher is among the parents' concerns about the quality of
the teacher. According to Hiiseyin's words: "..how many books a teacher is reading in his own branch, how many
scientific meetings he attends, how much he follows innovations, how much he goes to the theater, how much he
reflects in the class..", it can be said that parents can be considered anxious about this as the participation of the
teacher in these activities will have positive effects on the students and if the participation not happens it will
lead to negative outcomes on the students. Ali's speech "... The teacher's mood is reflected in our children. If the
teacher shouts and yells in the classroom even in the smallest thing, what will the child learn from that lesson?
What kind of people educate my child?..." indicates that among the anxiety of parents, there is also the

psychological health of the teacher.

Administrator Qualification: Parents find some of the behaviors of school administrators concerning. For
instance, they think that school administrators are not based on the interests of children when determining school
rules. Oya expresses her opinion on this subject with the words "...if you are not going to help the child's
goodness, why are you sitting on that chair..? What is the purpose of a manager, creating excuses or actually
trying to do something?..." By giving examples, parents also explain that school administrators do not put
enough effort to find solutions to problems, moreover, they are far from identifying the problem correctly. For
example, Hakan said, "... we show a solution. Finally, they announced that they would give permission to the
students who have a doctor's report. | think rather than school, the administrators are the source of the problem

here..."

Guidance: Parents are concerned that their children are not adequately guided for higher education

institutions where they can go after school. They also believe that neither they nor their children are informed
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about the educational opportunities available to their children, and they are concerned that they think that they
will not be able to access any information on these issues. Yasemin conveys her concern by saying “... they can
go to which schools in Turkey, which opportunities they have offered by the state, | can take advantage of what,
which other schools that 1 can send my daughter to?..." On the other hand, Hakan expresses his concern with
those words "... not only in Turkey but also is there any other school that provides an opportunity for them? |

can not reach to all kinds of this information and I do not how to..."

2. School: As a result of the integration of parents 'views, it was observed that some of the parents' concerns
were related to the school. School concerns include focusing on academic success, ineffectiveness, school-family
cooperation, hand on the responsibility to parents, safety, nourishment, individualized education and complete

learning.

Focusing on Academic Success: When the participants' opinions are evaluated, it is seen that the parents are
concerned about the schools to focus only on their academic success instead of the student's overall
development. Burcu expresses her concerns by saying "... it is also important to communicate and express
yourself... That would be very nice if they do it at school..." Osman says " ...you can not make it without a
foreign language... If you want to apply to a decent job, that is impossible without knowing a second
language..." Asli said, "... we do not say she should obey the order or she should not obey...In our opinion, these

"

are inseparable things..." expressing their concerns on this issue by stating that education should not only
improve academic success but also self-care skills. Hasan's concerns about education were shared by other
parents. Hasan said, "... if my child is not creative, if he does not have the ability to communicate if he can not
speak English, what else will my child do when the school is over?..." He pointed out that education should
develop the child in the fields of creativity and communication. Also Mustafa supports this idea by saying

"...school should not be a place where children only learn about science, math and Turkish..." Burcu has

"

expressed her anxiety about schools focusing only in academic success "... they have opened a drama course

but they are studying maths in that time..."

Ineffectiveness: One of the sub-themes that supported the school theme was ineffectiveness. Asli, who
expressed her view of ineffectiveness, said "...students do not listen to the class, they walk around and talk to
each other..." About the same topic, Ahmet said "... these troubled children must be closely cared for ... Our
ancestors said if you lie down with dogs, you will rise up with flees.." With the phrase "...if there is such a class
at school, he should learn, shouldn't he? I mean where could it be the most correct place rather than school..."
Yasemin refers to the responsibility of the school on the cognitive level, referring to the fact that she could not
do this. Hakan shares the ineffectiveness of the school towards the cognitive field with the words "...when I ask
the price of a certain product while shopping, my daughter can not calculate even a simple price of a product and
suggests me to use a calculator instead of multiplying..." Another parent Ali points out the ineffectiveness of the
school towards the cognitive domain by saying "...I said that my daughter cannot crash, divide ... we sent her to
school so that she could get a better education. The teacher says that we make examples in the classroom, we

answer students' questions, but..."

School-family Cooperation: Regarding the education of their children, it is seen that parents are concerned
about insufficient school-family cooperation. Within the framework of cooperation, parents express their

opinions about the fact that they find schools' studies on parent education inadequate. On the other hand, they
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have concerns that the school and teachers are not cooperating with themselves to increase student success. They
have the belief that cooperation on these issues will be a guide for them. While Osman states this situation by
saying "...if there are training about education, especially child education, education about correct methods, for

example..." , Nurcan says "...someone should guide us, keep a track of us and lead us..."

Parents think that the school is inadequate to cooperate with them and find it alarming that they do not
cooperate adequately with the school. For example, some parents are concerned that the school is not supported
at home. They think that the school and the house should be in correlation. Ali expresses his concerns in this
direction with his words "... parents should know how to act with the teacher. Parents should not this is wrong at
home what the teacher teaches at school..." They are aware that their cooperation with the teacher will benefit

their children.

Hand on The Responsibility to The Parent: Parents are especially concerned about their child's problems
being imposed on them and they think that the solution is for the school rather than the family. Hiiseyin's words
"... the teacher says take care in each meeting, as if | do not see, | do not know the situation, but I cannot afford
to solve it. The school just says the problems but does nothing to solve them..." can be considered as an example
that the child sees the school as a place of solution. Parents see behavioral and academic success problems
related to the child as the problem of the school and believe that they should attempt to solve these problems
instead of trying to explain them to parents. They are concerned that problems are not resolved and that the
solution is expected from them. While Aslh explains this situation by saying "...when I think of my own child,
her attitude... I do not know if the school can keep this up on a regular basis if it can, that would be wonderful, 1
think the school should solve these problems..." Zehra says "...shall I work alone, get home problems or my

son's problems at school?..."

Safety: As a result of the analysis, it is seen that one of the parents' concerns is school safety. Parents think
that their children are not safe enough in the school environment. They are particularly concerned about their
children being exposed to peer bullying. Hasan points out an unpleasant event by saying "...they were harassing
the child at the first break. Without letting him go to the canteen and buy something, they try to get his
money..." Parents are not only concerned about the school environment but are also concerned about the safety
of the school's district. In order to share her concern, Fatma said, "...I am thankful that my son went to school
safely. Our school is in a quite problematic neighborhood..." The school's security concern also covers the
building security of the school building. Zehra said, "... how safe is our schools physically? What about an
earthquake, because we have just lived, what about a fire, it may be rain or flood..." expresses her concern about

this issue.

Nourishment: Parents are concerned about their children's nutrition. Exposure of their children to intense
fast-food consumption and unhealthy canteen food is a source of anxiety for them. Parents want their children to
at least have access to healthy food at school. Fatma's words: ... will there be chips or coke in a school canteen?
Children buy it when they see it. Healthier things should be sold in canteens as well..." Ayse says, "... is it
outdated or is it stored properly in the canteen?" Also prices should be affordable. Every child should be able to

take it..." expresses his concern in this matter.

Individualized Education: Parents are worried that they cannot receive education on the basis of their

children's needs for individualized education. Especially, determining the individual problems and needs of the
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children and doing homework based on needs are the parents' concerns in the field of individualized education.
While Mustafa expressed his concern on this issue by saying "... their primary concern is not trying to find the
best way to educate the student and give specific homework for the children..." Hakan said "...I want my child

to learn as much as her capacity let and want her teacher to act in that way..."

Complete Learning: Parents think that complete learning in their children's' education could not have
happened and therefore they are concerned. As they state that they observed their children's academic learning
remained at the level of memorization, not analysis, synthesis, with the following views "...it turns out he just
memorized. Of course, when time enters, he forgets to intervene... (Hakan)", "... when my son encounters a
different kind of question, he becomes vacant and prefers to answer the questions that are the same type but do

not require to think over them... (Hasan) "

3. Student's Development: Another theme that created by parental concerns was the development of the
student. Parents' concerns about this theme; life preparation, academic success, self-knowledge, digital literacy,
physical and social development, personality and character development, research skills and value are integrated

into sub-themes.

Preparation For Life: Parents think that their child's education should prepare them for life, and they are
concerned about this. Sibel stated her opinion on this subject as "...the education of the child should not only
prepare the child for this day but also teach and give what it needs when the child is an adult. Is there any kind of
concern in our schools?...” Canan identifies this problem that education only focuses on children's daily
behaviors by conveying the same concern with the words that "...education... focuses on the more daily
behaviors of the students, the student should not write down the desk, should not damage the door, should not
draw the wall, get along well with friends, follow the rules of the school, do his homework..." Filiz said, "...can
this education system of our children prepare them for the uncertainty they will experience when they face the
real face of life? | think we should leave everything aside and talk about this..." Mehmet, on the other hand, is
concerned about the same issue "...I would like him to keep in mind that he is responsible for the world and that

he is a part of the world. His education needs to integrate him into the World..." with his words.

Academic Success: Although parents expressed their concern about schools focusing only on academic
success, in other words, not on the overall development of children, this does not mean that they ignore academic
success. Parents are concerned about their children to fail in courses such as mathematics, science, foreign
language and Turkish. They want their children to be successful in these lessons. For example, Ayse says this
"... my son's high school will be determined according to the score he will get from this exam. The high school
will also determine the university to go to. My son should be successful at high school entry exam..." and Burcu
talks about the same issue and says "...but that doesn't mean that he should not know math, science, English. It

doesn't mean he should not understand what he reads..."

Self Knowledge: Another skill that is concerned and desired to be acquired is that the self-knowledge. In this
regard, Zehra's words can be considered as an example of "...how will the person explain himself to the other
side without knowing himself ... how much the education my child gets will help get to know himself..." Fatma
pointed out the self-knowledge theme by saying "...a person does not know in which area he needs to improve

himself, he learns it through education. We need exactly nothing but this..."
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Digital Literacy: Digital literacy is another concern of parents about their children. They believe that their
children are inadequate to use the technology in the correct way and avoid harmful content. Parents are aware
that they cannot keep their children away from technology, but they prefer to use technology as well as being
aware of its harms. About this issue, Sibel said "...how does he know if he has not watched it before, he
obviously watched it. Nonsense videos, news, etc..." About the same issue, Ashi said "...they should not stay
away from the technology but also they should know that for which purposes they need to use the technology.
Without the internet, a computer is almost completely useless nowadays..." Again about the same topic, Oya

pointed out that "...I wish they knew for what purposes they should use technology..."

Physical and Social Development: Parents are concerned about their children's physical and social
development. They think that they need to acquire various skills (such as foreign language, arts, and sports skills,
vital skills, values) within the framework of their children's physical and social development, but they are
concerned that their children cannot acquire these at school. Ayse said, "...I always need to support it from the
outside of the school... the course of the sports is outside, the painting course is outside, the language course is
outside... if all this will be outside, why is there a school?..." expressed in words. Hiiseyin strengthened his idea
that the schools are insufficient in terms of bringing skills with the words "...so let's take it to the next level, the
state should not force us to send our children to school, we should choose the course and send our children

ourselves..."

Personality and Character Development: Parents are also concerned about their child's personality. Parents
think that schools should support their children in defending their rights, having personal truths and expressing
themselves. Filiz stated her expectations towards her child by saying "...I want him to have an idea, stand for it

n

and express himself..." and Mehmet expressed his concern and said "...this is a boy. This boy will have a
family, have a home, he should be able to speak for himself and defend his idea. He should not wait in his corner

with silence..."

Parents not only have concerns about their children having a personality but are also concerned about their
children's character development. Parents draw attention to the elements of fairness, not surrendering to power
and self-confidence in character development. "...I can say a few things right away but | think the most
important thing is that he should not bend before the power...(Aylin)" "...if he believes that the thing that said is
true, he should agree with it or he should do what he is told. He should explain his own opinion too, he should be
able to say that is how I think....(Zehra)"

Research Skills: Parents who share their concerns expect their children to access information through
research and are concerned about their ability to acquire research skills at school. The reason for this is that
parents observe their children use the first information they reach without making an in-depth research and
without checking its accuracy. Burcu expresses her concern about this issue by saying "...that he should write
more about it. He has to learn to double-check the information he learned from the internet and has to learn how
to do more research..." Parents are also concerned about their child's ability to collect data on a topic, interpret
and evaluate the data they obtain. Osman shares his concern with the words "... they should know how to collect

information, how to interpret and evaluate them..."

Values: One of the other skills that the child is asked to acquire but also leads parents to feel concerned about

is having values. Aylin conveys these values as "...being hard working, being moral, not being selfish and caring
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about other people..." Opya also adds being humble to those values by saying "...our features such as thinking

about someone else, helping, being frugal, being humble are forgotten..."

Parents also express that they need to have national emotions during their education and are concerned about
the possibility of not having national emotions. Mehmet explained this situation with words "...he should be
devoted to his country, his nation. If he is not, his education would be incomplete for me..." While Zehra said

"...I would be really concerned if my child did not know the history of his country, his nation, his people..."

4. Finding a Job: A main and another concern of parents is whether their children can go to university. The
concern about whether their children can go to university lies in their concerns that if their children cannot go to
college, they will not be able to find a job or find a job with a good income. Mehmet summarizes this situation
with the words "...I am constantly thinking, what will my child do and how will he get a job if he can not
manage to go to college? How will he maintain his living standards and earn money?..." On the other hand,
Yasemin expresses her concern with these words "...of course, I want her to have high-quality life standards and
to provide those standards, | want her to have a high salary job. It is a must for her to go to a college and for

serious, she needs to go to a good college..."

5. Society: Parents are concerned about the system, the school and many other areas, as well as they think
and have concerns that the society shaped by education does not support education adequately. Filiz states her
opinion about how society ignores its responsibility against education by these words "...if we see some young
people gathered around, we will pass nearby them quickly and think that whether they are drug addicts or not.
Education is not only schools' responsibility..." In addition, Zehra indicates that parents also question the
responsibility of society and school against education by words "...so a school is a building with teachers and
janitors inside of it and a principle. Are they really capable of making those changes?..." Also, Yusuf explains
that the school is left alone and can not answer the needs of the changing world by these words "...to add, we as

a society, have changed rapidly and it would be so cruel to expect from school to keep up with it..."
Discussion

In this study, where the aim is to identify the concerns that the parents have about their children's education,
it is determined that the concerns of parents are revolving around the education system, school, the development
of students, finding a job and the support of the society for education. During this research, although the
participant parents were asked about the concerns about their children's education, the parents stated their
concerns based on the problems that were already identified in the previous studies of the education system (Abu
et al., 2016; Can, 2019; Calikoglu & Basar, 2019; ERI, 2018; 2019; Gedikoglu, 2005; Kasapoglu, 2016; OECD,
2019; Ozdemir & Kaplan, 2017; Ozyilmaz, 2017; TEA, 2017; 2018; Unal & Siiriicii, 2018; Yesil & Sahan, 2015;
Yilmaz & Altinkurt, 2011). In this respect, it can be conceived that the parental concerns found in this research
reveal the problems of the Turkish education system in general, or that the problems of the Turkish education

system concern the parents.

One of the parents' concerns about the education system is linked to uncertainty. Parents believe that there is
a constant change in the education system and they are concerned about the uncertainty created by this constant
change. The system changes made especially for the placement of their children in middle school education

institutions create an environment of uncertainty for the parents and cause concern. Indeed transition to the
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middle school education system in Turkey has changed 5 times over the last 20 years with the last alteration
made in 2017 (Korlu, 2019). Previous studies on the problems of the education system have also shown that
changes are constantly made in the education system and this situation leads to uncertainty, students cannot
graduate with the system which they had started with and that this situation weakens students' ability to propel
forwards (Calikoglu & Basar, 2019; Kasapoglu, 2016; Unal & Siiriicii, 2018).

Another concern of parents about the uncertainty of the education system is that practitioners do not set
educational policies according to goals or that they simply ignore the goals. This finding made by Sarpkaya
(2014) regarding the problems of the Turkish education system is in line with the findings that the education
system is moving away from the basic goals and principles and that the system is destined to destroy itself
rapidly. The decision affects the action because, as Bursalioglu (1994) stated, the decision is "the heart of
management is the axis of other processes" (p. 82). In this respect, the fundamental decision which has been
agreed upon about the educational aims and principles in Turkey is the National Education Fundamental Law,
numbered 1739. In this context, the main problem with the uncertainty that is the root of the Turkish education
system's parents' concerns may be that those who manage the education system do not consider this Fundamental
Law for educational purposes, either intentionally or unintentionally. When the goals and principles in the
fundamental law are not taken into account, in every management change the perception of uncertainty in the
education system increases, as the policies and practices change in some way in violation of the fundamental

law.

Other concern of parents about the education system is the size of the system. Indeed, regardless of the
decisions of the decision-makers in the center, the managers and teachers in the provinces will implement the
decision. Considering that the Ministry of National Education has over one million employees, all employees are
unlikely to perceive, interpret and implement the decision in the same way. Therefore, it is natural that one of the
sources of uncertainty that causes parents to worry about is the size problem. Based on all this, it can be
maintained that the parents' concerns about the uncertainty of the education system consist of three main sources:
constant change, the state of implementation being unparalleled with goals, and size. It can be suggested that
parents are worried on behalf of their children due to the uncertainty caused by the constantly changing
education policies and the way practitioners understand and apply education policies as a result of failing to pay
attention to the goals and principles of the Turkish education system. In this context, it can be proposed that
MoNE implements its education policies after sharing them with society, ensuring their discussion and adoption
by the citizens. Otherwise, parents may interpret the actions of the National Ministry of Education as completely
different and assume that every new administrator randomly does whatever they desire with no regard for

education purposes.

Another concern of parents about the education system is the discrepancies in success among schools.
Parents think and worry that their children do not have enough alternatives for middle school education
institutions to choose from having completed their current school. Parents' thoughts and concerns have robust
and realistic reasons. PISA 2018 results show that there is a discrepancy in success among schools and that
discrepancy continues to grow (MoNE, 2019). Due to the discrepancies in success among schools, almost all of
the students attended the High School Entrance Exam (HSEE), although middle schools that did not accept

students by exam in 2018 and 2019 were in the majority. The reason for this wide participation is the
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discrepancies in success and opportunities among middle schools that accept students with exam scores and
schools that receive students with an address based settlement system (Korlu, 2019). In other words, parents'
thoughts and concerns about the discrepancies in success among schools result in almost all students entering
HSEE, although it is not compulsory. Since the transitions between schools are also made according to the
student's HSEE score, parents are also concerned about the loss of motivation in their children who were unable
to settle in a good school in the first place. Success discrepancies among schools are not just a problem
experienced in Turkey. For example, parents in Japan expect the authorities to focus on discrepancies among
schools and take measures for disadvantaged students (with familial, behavioral and academic problems) rather
than changing the curriculum (Maruyama, Kanoh & Adachi, 2017). MoNE should also be aware of the problems
arising from the discrepancies in success among schools since it has set one of its targets to reduce the
discrepancies in success among schools at all levels in its 2023 Education Vision (MoNE, 2018). Also, it may be
possible for students to continue to take exams even if the discrepancies in success among schools are reduced as
a result of all precautions because the perception of a good school in the minds of the parents does not change
easily, the parents continue to compete relentlessly for their children to settle in good schools (Ng, 2019).
Parents' concerns about higher education institutions and the educational opportunities that their children can
enjoy are probably due to this competition. Even though schools do not offer information about their education
facilities and opportunities, students and parents are informed about them through press and broadcast organs,
internet or peer communication. Parents who are worried that their children may be left behind in the
competition are likely to think that schools are not informing themselves, worrying that they might miss
something.

Participating parents are also concerned about the insufficient inputs of the education system. They defined
the insufficiency of inputs through the insufficient number of teachers and schools, overcrowded classes and
paid teachers. The size of public resources devoted to education and its share in the gross domestic product is
one of the indicators of the importance given to education in the country. While the ratio of the education budget
to the GDP should be in the range of 4-6% to achieve quality education, Turkey got close to this ratio by 3.2% in
2014 (ERI, 2017). In this case, it can be argued that parents' concerns about insufficient public resources are
unwarranted. Park (1994), Zachos and Panagiotidou (2019) have found similar findings in their work to assess
parents' concerns. These findings suggest that the insufficiency of resources allocated to education and the
concerns associated with it are not specific to Turkey. Considering that education can serve as a central
determinant and also a remedy for current political and social trends that can lead to increased inequality in
society (Schnepf, Klinger, Volante & Jerrim, 2019), it can be pointed out that the public resources allocated to
education should be increased. Countries that have been successful in education see education as an investment
rather than expenditure, and even in times of crisis, rather than reducing the budget they allocate for education,
they increase it (Ng, 2019).

One of the parents' concerns about the system for the education of their children is to be unsure whether
educational practices in non-school institutions such as schools and courses are controlled, and whether their
children will find themselves in situations in which they are exposed to good practices or whether their children
will encounter educators carrying out good practices during their education. The main concern in this context is
that educational institutions and education workers are not inspected/supervised. In recent years, educational

inspection/supervision practices in Turkey are either almost eliminated or are done improperly (Unal, 2018).
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Abolition of educational supervision practices or improper implementation may be the reason why parents are
not sure of the practices and practitioners in schools and out-of-school educational institutions. Today,
supervision is seen as the process of enhancing teaching by collaborating with the teacher (Unal, 2018).
Therefore, inadequate supervision practices will not contribute to the professional development of the school
principal and teachers. In this context, it can be maintained that problems related to the supervision of the
education system also contribute to the source of the parents' concerns about the content of the textbooks, the
quality of the teacher and the quality of the manager. Parents' concerns about the professional development of
the teacher can be overcome with an understanding that improves the supervision, learning and teaching
processes, especially the teachers' communication skills, knowledge of the field, taking responsibility, pedagogy
knowledge, psychological health, and the child's lack of responsibility for learning. Likewise, the decision-
making behaviors of school administrators can be improved through supervision practices and their
administrative qualities and behaviors can also be improved. There are many problems with the selection,
training, and appointment of teachers and administrators. In this context, it should be emphasized that the

supervision cannot be a remedy for every problem mentioned.

Parents not only have concerns about schools focusing on academic success while ignoring preparing for life,
getting aware of your ownself, digital literacy, physical and social development, research skills and value
development but also, at the same time, have concerns about schools failing to achieve their academic goals.
Although this does seem like a contradiction, the goals of schools include both achieving academic success and
helping the children socialize and have good communication skills as expected. Parents are also concerned about
the development of their children, both academically and socially, while also worrying about whether they will
be bullied at and/or outside school, whether they can be fed cheaply, healthily at school, and whether the
teachings of the school satisfy the personal characteristics of their children. Accordingly, it can be said that what
parents expect is actually in line with the Fundamental Law of National Education Numbered 1739 which
encourages the upbringing of a child as a whole. However, international indicators such as PISA and TIMSS
(ERI, 2018; MoNE, 2018; OECD, 2019; TEA, 2017; 2018) and Higher Education Institutions Exam (OSYM,
2019) indicate that academic success has not been achieved. According to the participating parents, middle
schools do not improve students' social and communication skills either. All in all, parents are concerned about
the ineffectiveness of public schools both academically and socially. Accordingly, it can be specified that parents
are concerned about the ineffectiveness of schools. Some parents send their children to private schools because
they think private schools are more effective (Aslanargun & Emiroglu, 2011). According to MoNE data (MoNE,
2016; 2019), the number of students attending private schools is constantly increasing. For example, while the
number of students attending private schools for middle school education was 472.611 (11.1%) in the 2015-2016
academic year, it was 581.693 (13.7%) in the 2018-2019 academic year. One of the reasons why parents, whose
numbers are increasing every year, are likely to send their children to private middle schools is their concerns
about the ineffectiveness of public schools. In addition to private schools, the old private tutoring schools, which
are thought to support students' academic/exam success, were decided to be shut down in 2019 but still operates
under the name of the study center in 2020. In other words, concerned parents send their children to private
schools or study centers or both depending on their economic conditions. Apart from this, parents who think that
the schools are only concerned with the academic success of their children send their children to art and sports

courses irrespective of what type of schools their children go to, let it be a private or public school, provided that
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their financial conditions allow them to do so. The statement that needs to be highlighted in the last sentence is
the expression "provided that their financial conditions allow them to do so" because those who can afford an
education outside of the school stifle their concerns by taking the education that is not given at school elsewhere

whereas those who cannot afford such an education continue to worry about their children.

Another source of concern about school is the insufficiency of school-family cooperation. Parents expect
from the school and teachers not only to hear their children's problems but also to hear suggestions for solutions
to these problems and to cooperate to solve the problems. While parents are waiting for schools to solve their
children's problems, they are worried that the school will refer the problems to them and that they will not have
been equipped with the right gear to solve the problems themselves as parents. These findings are in line with the
finding of Unal, Yildirim, and Celik (2010) that the principal and teachers see parents as uninterested parties on
the one hand, and on the other hand do not see them as their partners and expect parents to do only what they
say. Parents do not expect to be told about the problem of their children but expect the school to solve their
problem, or at least to solve it with the school. Apart from indifferent parents, the expectations of the
participating parents can be said to be justified. When professionals who are paid for and knowledgeable about
education refer to the problem of the child to the parent instead of solving the problem themselves, they are

unfair to the parents and this application has a low potential to solve the student's problem.

Parents' concerns about their children finding jobs for the future also shape their academic expectations from
their children. In their studies, Yurttas Kumlu, and Cobanoglu (2019) showed that parents considered academic
courses more important because these courses directly affected the success of the central exams. The education
of the individual affects the quality of their economic activities and the possibility of finding a job and also as the
level of education increases, the employability increases proportionately (Kavak, 1997). Considering the above-
mentioned arguments and also the magnitude of the unemployment rate of the young population in Turkey, it
can be claimed that it is quite natural that parents place great importance in academic courses and central exams
(TSI, 2019). Also, in their studies, Coskun (2018) and Hill et al., (2019) concluded that students with research
skills (thinking/problem solving, independent learning, research/knowledge access, time management, laboratory
skills) are more likely to be able to solve future problems. Similarly, parents have voiced their concerns about
schools failing to imbue their children with skills similar to the 21st-century skills in general. In this regard,
parents can be said to have concerns because they expected the education system and schools to follow the
economic, social and technological developments closely and to raise their kids accordingly, however, the

systems did not meet their expectations and the society did not/could not support the education system.

In the light of the discussions, it can be said that the parents whose children study in the middle school have
concerns about the education of their children, mainly due to failing to trust the education system, school, school
employees such as principals and teachers. To overcome these concerns of parents, MONE may cooperate with
universities and implement practices to ensure that teachers and administrators continue their professional
development after their selection and appointment. In addition to not trusting the education system, school,
school principal and teachers, parents expect their children to be trained academically, psychologically and
socially per their children's personality characteristics, however, they are concerned that their expectations are
not met, and their children are not subject to an education which help them achieve success and increase their

employability chance. To remedy these concerns, the importance of developing a school theory in Turkey should
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be thoroughly stressed. Thanks to this theory, the perception of a good school, a good manager and a good
teacher can be clarified by revealing what and how to teach in school. Otherwise, there will be a constant

concern and criticism about what the school and teacher do and what they should do.

Although it can be thought that the results of this research cannot be generalized due to the usage of
qualitative research method, it can be asserted that the findings reflect the concerns of middle school parents
about their children based on the fact that the findings are in line with the literature and researchers' expectations.
However, the fact that the study was conducted in a big city like Istanbul, the absence of participants
representing villages, towns, and parents of disabled students in the study group constitutes the limitation of the
study. Therefore, it is possible to identify different parental concerns through studies where different study
groups and research methods are used. Also, the identified parental concerns will likely be different for each
school according to the environment and parental characteristics. For this reason, evaluating the prevalence of
the concerns identified in this study through making use of quantitative methods at the regional and school levels
can help education policymakers, school administrators, and practitioners in direct contact with students and

parents in preventing and solving problems.
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